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CHAPTER I
THE PROBLEM

The last three decades have been a period of rapid change in
American education. The specific changes have been varied and compre~
hensive in scope. They have affected educational philosophy, character
and grade placement of materials, classroom activities, the organiza-
tional pattern of the school, and administrative policies and practices.
No part of the school life has remained static.

Yet at the very time when teaching is most difficult and most
essential, Montana elementary schools are faced with a loss of many of
their most energetic teachers, a shortage of new teachers, and with the
entrance, or re-entrance, into the profession of many teachers who have
not been associated with schools for a period of several years. It is,
therefore, the problem of Montana elementary schools to find ways of
meeting this teacher emergency, of insuring the realization of highest
teaching objectives, and of preparing for the uncertain period ahead
with the handicap of a rapidly changing teacher personnel. There is no
question about the desire of schools to meet these problems, nor of the
willingness of teachers to adapt their work to meet the challenge of the

times, but it is apparent that a program must be designed to help them

-1~
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face this reorganization, and that such a program must be one of educa-
tion in service, for there is no time to wait until colleges and univer-
sities give this training. The task is one which must, in large measure,
be carried on in the Montana elementary schools themselves.

I. THE PURPOSE OF THE STUDY

The primary purpose of the study was to survey teacher opinion
as to the amount of help received from in-service teacher training
programs in elementary sechools of western Montana. More specifically,
the purposes of the study were as follows:

(1) to determine whether or not elementary schools of western
Montana are engaging in effective in—-service teacher training programs,

(2) to determine teacher opinion with respect to the amount
of help received from these various in-service training programs, and

(3) to interpret the findings and offer recommendations which
seenm warranted as a result of the study.

Delimitation of the problem. It is the responsibility of the
elementary school to provide an enviromment in which the teacher will
develop a keen insight into, and a full understanding of, the signifi-
cance of the school program in which she must take an active part.

As desirable as it would be to consider the in-service program
as a whole, if we accepted the broad implication of the preceding
paragraph, the difficulty of such an undertaking would be readily re—-
cognized. For the purposes of this study the problem was delimited as
follows:

(1) Because of the wide variation in types and interpretations
of in-service training activities it was necessary to limit this survey to

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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certain activities recognized as basic in the nature of good in-service
training programs.

(2) Only the elementary school level was considered in this
study. It would be inadvisable to attempt to organize an inclusive
investigation of in-service training at all grade levels into one study.

(3) Because of the large number of teachers in the elementary
schools of western Montana, schools in five counties only (Lake, Beaver—
head, Lincoln, Sanders, and Granite) were included in this study. The
schools in these five counties were considered by the investigator as
being fairly representative of western Montana Schools.

(4) The individual school?s in-service training metheds and
philosophies were not considered in the study.

(5) Rural schools, because of their unique administrator-
teacher relationship were not chosen to be studied.

Importance of the study. It was hoped the benefits of the
study would be threefold:

(1) The findings would serve, to some extent, to evaluate
on—going in-service training programs. If effective in-service teacher
training programs are to be installed in Montana elemsntary schools it
would be desirable to know whether or not teachers feel the need of
changes in existing in-service programs, and if so, what these changes
should be.

(2) The findings would serve as a guide for installation of
more effective in-service training programs. Those responsible for
in-service teacher training programs should have scme definite Imowledge
of what teachers expect of a self-improvement program, and what they

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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would be willing to contribute to it.

(3) Future researchers in this field and grade level would
have a tentative pattern upon which to plan their studies. A knowledge
of the value of present practices in in-service training in Montana
elementary schools would aid researchers interested in evaluating in-
service training procedures at other grade levels.

II. DEFINITION OF TERMS

It is ths purpose of this section of the study to clarify and
present terms as they were used in this study.

In-gervice Teacher Training. In~service training can be broadly
defined as the provision, by the school, of an enviromnment in which the
teacher will find new significance in living and new understanding of the
forces which affect children and society, and in which the teacher will
develop new insights into the social significance of the school program
in which she must take an active part. This may take a number of forms,
from individual administrator-teacher conference to self-originated
teacher self-improvement study groups.

Elementary school. Elementary school was the term used to

designate the grades one through eight. This is commonly a separate
school unit in the Montana public school system.
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CHAPTER I1I

IN-SERVICE TEACHER TRAINING--A COOPERATIVE
PROGRAM OF SCHOOL IMPROVEMENT

The literature on teacher education places much emphasis on
the preparation of prospective teachers, much less on the continued
growth of those already in service. One finds some studies of the
difficulties experienced by beginning teachers, analyses of the char-
acteristics of good or poor teachers, and a few investigations of the
soclal attitudes of school workers. Magazine articles, superintendentst
bulletins and reports of educational societies describe some promising |
in~service training efforts. These and a few other investigations pre-
sent information that bears on in-service education, but for the most
part information of helpful nature is scattered and not comprehensive.
The recent study of teacher education conducted by the American Council
of Education has made available significant materials and information.

One might readily conclude from a study of much of the liter—
ature available, and from reports of conferences on teacher education
that once teachers ccmplete their pre-~service training, they are prepared
to teach for all time. The implication seems to be that a periocd of
experience in the d assroom to perfect methods of presenting subject
matter will complete the education of the teacher. This concept is

S
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extremely short sighted and altogether inadequate when one takes inte
account the changing character of our world, and the broader interpreta-
tion of teaching now developing.

The education of teachers does not end with their graduation
from a teacher training institution. Growth, for a teacher as for any
adult, means enlarged understandings and greater meanings in relation
to her enviromment. Growth is not something "done to" an individual.
Growth arises from the activities of the self; growth is "that recon~
struction or reorganization of experience which adds to the meaning of
experience, and which increases the ability to direct the course of
subsequent experionces".l It is then the responsibility of the school
to pravide an environment in which the teachers will grow in alertness
to their opportunities and responsibilities.

Provision for Maintenance of High Degree of Physical and
Emotional Health. In-service education of teachers should seek to create
an envircnment in which there is maximum opportunity for engendering
good health for teachers.

It is surprising that so little attention has been paid to
the health of the school teacher. For some time, industry has recognized
the importance of the supervision of the health of its employees. This
should be even more essential in the school system. The health of the
teacher, one of the most important elements in the school system, must
be safeguarded and maintained. The school should rscognize that it

1 John Dewey, Democracy and Education, (New York: The
Macmillan Company, 19165, Pp. 189-90.
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" affects not only fersom.l happiness and professional efficiency, but
public health.

Efficient administration demands the opportunity for the
achievement of optimum health and the making of a conscious effort to
reduce siclkness among teachers.

One study relative to the health of the teachers indicates
that more than one~fourth of the teachers have abundant emergy and
vitality and enjoy good health; whereas about one-fifth lack this
abundant vitality and hence are handicapped for regular and effective
classroom teaching.2 The causes of the poor health of teachers are not
always within their own control. Many of the causes are personal matters
and can be corrected or contrelled only by the teacher. A number of
factors affecting the teacherts health are beyond her control, important
among which is the unsatisfactory environment of both the school and
commnity. Leading causes of poor health among teachers, based upon
ratings by eleven school physicians who devote considerable attemtion
to problems of teacher health are:

l. Improper personal health habits.

2. General weaknesses and physical handicaps.

3. Unfavorable out of school environment.

4e Unfortunate personnel relationships with administrative
officers.

5. An excessive amount of school work.

2 National Education Association, "Fit to Teach", Nimth

Yearbook of the Department of Classroom Jeachers, National Education
Association, 1938, p. 20.
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6. Improper school house facilities.
7. Diseases contacted from pupils.3
Important as the physical defects and sicknesses of the
teacher are, these are overshadowed by the mental, social, and emotional
attitude and wsll-being of the teacher. The teacher who is abnormal
in any of these respects has a direct effect upon the pupils with whom
she comes in comtact. Nervousness, personality conflicts, and emotional
instability limit the effectiveness of the teacher no matter how well
trained she may be in subject matter and methods. The health of the
teacher often is affected by her intense preoecnpation with certain
problems that confront her. Continued worry over problems is not con-
ducive to good health. The teachers themselves report that the following
causes produce worry:
1. Financlial worries
2. Present economic problems
3¢ Sericus illness of relatives or friends
L. Unsatisfactory progress of pupils
5. Matters of personal health
6. Being ummarried and without normal family relationships
7. Disciplinary problems
8. Rating by a supervisor
9. Possible loss of position
10. Work of a college course

11. Being wnhappily married

3 Igido’ P- 28.
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12, Religious qnestions"

Physical health, mental health, emotional well being, the
school enviromment and the out~of-school environment are all intimately
linked with the general health and well being of the teacher. Provision
of a program balanced to meet the teacherts abilities, and provision to
make the work enjoyable and less burdensuﬁe will go far toward the attain—-
ment of an environment conducive to good health and teacher efficiency.

Provision for apn Environment which will Fester Democratic
Cooperation. In-serviece education of teachers should seek the creation

of an environment which is conducive to democratie cooperation of all
those concerned with the educative process. Cooperation is a word which
is frequently used with the functioning of democracy, but there are many
kinds and some of them are not_included in the concept of democratic
cooperation. Courtis describes democratic cooperation as follows:

ees overy member would be group conscious and think of
himself only as an organ or agent of the group. Each
member would voluntarily carry a full responsibility for
leadership and creative thinking as a leader does and
would also be ready to act under direction as a follower
when group planning was at an end. There would be no
officers nor organization except for the purposes of
coordination, execution and record as determined by the
group. Each member would will for every other member
that member?s highest good and give freely of his own
services to help others secure the highest good. His
own wishes are not put aside but are given by him
neither more nor less weight than those of any other
member of the group. Leadership would be a function,
not a person, and would pass from gerson to person as
any one had a creative suggestion.

b National Education Association, Ibid., pe 37.
5 8. A. Courtis, "Cooperative Principles and Practices®™,

Eleventh Jearbook of the Department of Supervigion and Direction of
Instruction, National Education Association, 1938, p. 30.
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Division of labor does not eventuate, necessarily, in a
democratic spirit. The typical elementary school divides the labor of
teaching, but such division does not necessarily result in democratic
forms of participation.

Democratic cooperation in solution of school problems requires
that the staff begin with problems which arise out of specific situations
in the school and that the staff proceed cooperatively to the discovery
of what actually constitutes the problem, its causes, and its poasible
solutions. It is essential that problems concerning the school be faced
by the total group as they arise in order that the combined thinlkdng of
individuals be brought to their solution and that individual ideas should
not became so set that they cammot be modified. The sharing and medifi-
cation should come about through cooperative evaluation of the entire
staff in tems of the consequences of the action in the light of basic
difficulties te be solved.

The program of in-service education of teachers must break
down the traditional concept that the interests of the child, the pur-
pose of the teacher, and the hopes of the parents are different and
separate. The principle of mutuality demands that teachers, pupils and
parents work together to devise solutions to their common problems. This
principle of mutuality also implies that teachers will study community
needs, utilize commmity resources, and share with commnity leaders
the responsibility of solving common problems.

There is a great deal of difference between situations where
executive’ tell workers what the associated aims are, and those where all
the workers are given the opportunity to join in creating and altering
them. "Leadership is lmown by the personalities it enriches, not by

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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those it dominates or captivatea."6

Democratic cooperation implies the provision of opportunities
which permit persons to make distinctive contributions to the solution
of socially significant problems. If demoeratic cooperation is to be
achieved in an in-service education program, the first obligation of
the school is to create an enviromment that will make democratic coopera-
tion possible.

Dtilization of Intelligent and Creative Thought and Action of
the Entire Faculty. In—-service education of teachers should seek the
creation of an environment which engenders effective methods of problem
solving. Effective problem solving requires thinking in which inquiry
plays an important role.

Thinking is a continuous and changing process. It is obvious
that it can take place only in an enviromment which stimulates free in-
quiry and free discussion. To attempt to foster thinking in an environ-
ment characterized by rigidity, authoritarianism and imposed extermal
authority is fruitless. Thinking emerges from mmtuality, democratic
coopsration, and partici.pé.tion in many activities. Participation in
solving matual problems supplies & background of mutual understanding
upon which planning is based. Problem solving through participation is
made possible only through specific planning according to the principles
by which learning takes place. Spalding defines the participatory
process as:

e « o the combination of those activities which are

carried on by persons who seek to solve problems by
cooperative methods, according to principles which

6 ordway Tead, The Art of Leadership, (New York: McGraw
Hill Book Co., Inc., 1935), p. 8l.
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are in acecord with the way in which man learns and
which include the specific behavior of democratic
people. Organization of the personnel is most
effective when it results in the use of this process.
It is least effective when it is carried on without

participation.?
Spalding continues to say that benefits of the participatory

process come into play only when several persons are generally bothered
by a problem and are concerned about securing a solution to it. This
process develops more resourceful persons than do other procedures.
Every person who participates with others in the solution of problems
which are common to the group as a whole, acquire skill in the use of
methods of solution which can be employed on other occasions with profit
to him and to the school. He develops a sensitivity to the existence of
problems which were previously beyond the range of his experiences and
seeks to solve them through cooperative interaction with others who are
similarly aware of them. As present problems are cleared up, as new
problems are discovered and solved, and as the practice which teachers
have in solving problems continues to increase competence in this work,
the school system improves rapidly and becomes dynamic.

The challenge to schools in conducting a program of partici-
pation and inquiry in problem solving is that teachers in service must
be caused to solve their problems in participatory activities.

It is also the function of the in—-service education program to
arrange for the kind of experiences which are conducive to creative work
on the part of the teacher, to the end that through her own experiences

7 W. B. Spalding, "Organizing the Personnel of a Democratic

School System™, Forty-Fifth Jearbook of the National Soclety for the
Study of Education, Part II, 1946, pp. 76-79.
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the experiences in the classroom will foster the same kind of thinking
among the pupils.

The teacher interested in the problems of fostering growth in
her pupils and finding satisfaction in her work, caring for the needs of
the children, and exhibiting genuine affection for her job is creatively
engaged. To be interested in the problem of growth implies that the
teacher herself is growing and that she is engaged in creative expression
and thought.

If a program of in-service educaticn is to produce growth, the
task of those in charge of the program is to begin with those experiences
of the teacher which have promise of presenting new problems which will
stimalate new methods of observation and Jjudgment leading to expansion of
experiences.

Participation in activities of this type cannot be accomplished
under regimentation, fixed rules of conduct and other mechanized require—
ments. The humdrum of rigid activity, the submission to convention in
practice and procedure are the enemies of creative work.

Creative minds are essential in a dynamic society. For this
reason techniques employed in the in-service education of teachers should
endeavor to foster creative expression and thinking on the part of the
teacher.

Basis for Establishment of In-service Education Program.
In-service education is not a new development in teacher training. Pro-
gressive educators, for several decades, have been advocating opportunities
for teachers to attain their maximum development. Theisena states two

8 W. W. Theisen, "Teachers for the New Education®, Thirteenth
Jearbook of the Department of Superintence, 1935, pp. 172-73.
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reasons for the provision of in-service training: the changing social
demards on education, and a pre-service training period that is too brief
for meeting all the responsibilities required of teachers in actual serv~
ice. Kyte9 reported a need for in—-service training because of higher
certification requirements., Mark E. Stinel® stated that in-service
education for teachers was necessary because pre~service education is,

in many cases, far removed from actual teaching conditions found in
schools, and that experience alone cannot guarantee familiarity with
latest developments in education. In another writing, Stinell urged that
county and city superintendents insist that their teachers grow profes-
sionally through agencies of in-service education. George E. Hill states
that teachers in every system of schools have a distinct need for expert
and efficient help toward the creation of more professional attitudes and
higher levels of teaching skills. No group of teachers will remain static.
The superintendents, principals, supervisors, and teachers are each pro-
fessionally obligated to recognize this need and to organize their efforts
toward a steady improvement in the teaching staff as a whole. Due to the
rapid change in education procedure the need for the continuous prepara-

tion of teachers in service becomes even more a),ppa.x-en*l'..]'2

9 George C. Kyte, "The Growth of Elementary School Teachers in
Service®, Educational Administration and Supervision, 21: 413-20, September,
1935.

10 Mark E, Stine, "In-Service Education for Teachers™, School

and Society, 41: 582-84, April, 1935.

n Mark E. Stine, "The Influence of Teacher Certification on
the Education of Teachers in Service™, School and Society, 42:707-09,
November, 1935.

12 George E. Hill, "Teachers Instructional Difficulties-—A
Review of Research™, Journal of Educational Research, 37:602-15, April,

1944.
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It is necessary to improve teachers in service because many
teachers who are relatively unprepared enter the profession each year.
Complete preparation within a teacher training institution is impossible
due to lack of basis in experience, and because teaching is a profession
in which those who do not continually make efforts to go forward soon lag
behind. Even with the usual professional and academic preparation for
teaching, the beginning teacher enters upon her teaching experience in a
new environment, facing the use of tools relatively unfamiliar to her and
materials which are relatively unknown. She needs assistance to help her
become properly adjusted to the teaching situation.

The experienced teacher needs training in service as well as the
inex;perienéod teacher. This is especially true of the experienced but
unprogressive teacher who has enlarged her outlook and broadened her lmowl-
eodge but little since entering the profession. Stagnation is a danger in
teaching, The experienced and progressive teacher always recogniges that
there is room for improvement, and is ever striving to attain a higher
standard of teaching. This type of teacher is entitled to the opportunity
she desires for self improvement.

"If the full potentialities created by proper selection

and preparation of teachers are to be realized, and if

children at any given time and place are to receive the

best teaching possible, it is essential that the conditions

under which teaching is done should be conducive to the

full realization of each teacher?s existing powers. If

these powers are to steadily increase, as it is both

natural and desirable that they should do, the working

situation should be conducive to continuous personal and
professional development. The school system should be
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the hud of in-service education of teachers, and
provision for .ﬁuch education is essential to a

good system.'

The problem of helping the beginning teacher assume and succeed
in her first professional responsibility is an important one. At a time
when teacher turnover ls high, when there are a large number of inexperi-
enced teachers in the schools, it is important to direct attention toward
initiating teachers into the profession in such a way that their first
professional experiences will be satisfying and effective.

The need of special assistance for the beginning teacher has
been the subject of studies by several educators. Barr and Rudieil1l¥
found that teachers and principals agreed rather closely as to the nature
of the difficulties of beginning teacherg s although the principals
stressed the teachers?! personal characteristics, her relations to the
cammunity and her a.ppa.;eciation of the pupils more than did the teachers.
The teachers, on the other hand, stressed conditions of work, problems
of adjustment, lesson planning and the burden of administrative details
more than did the principals. Johnson and Umstattdl’ listed the instruc-
tional responsibilities causing difficulties to beginning teachers, re—-
ported by 119 superintendents of schools, as largely problems of adjust~
ment and provision for the needs of individual pupils,

The teaching profession, rather generally, places beginning

g

13 Commission on Teacher Education, The @mﬂ?‘ of Teacher
Education, (Washington: American Council on Education, 1946), p. 173.

14 5, S. Barr and Mabel Rudisill, '"Inexperienced Teachers Who
Faile—and Why", The Nations Schools, 5:30-34, February, 1930,

15 Ppalmer 0. Johnson and J. G. Umstattd, "Classroam Difficulties
of Beginning Teachers®, School Review, 40:682-87, November, 1932.
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teachers to sink or swim, as best they can. The beginning teacher, from
the very first day, plans her work, manages the class and meets situations
with no more help than her experienced colleagues.

Often, because of seniority practices, the begimning teacher
draws the most difficult assigmment in the school. The experienced
teacher feels that she has served her time in the difficult classroom,
and objects to working with the less stimulating groups year after year.
The one least qualified for the difficult assignment-~the beginning
teacher——is the one frequently burdened with it.

The beginning teacher should be given an assignment comparable
with her limited skills and understandings; she should have adequate
help from both the teacher training institution and her employing author-
ities. The teacher-training institution should employ adequate follow-
up and the school should be responsible for an adequate program of
orientation, assistance and in-service education.

Irends in In-service Education. The five year study by the
Commission on Teacher Education of the American Council on Education 16
identified several broad trends in the in-service education of teachers
which were similar to developments in teacher preparation. It is natural
and desirable that in both pre—-service and in-service education of
teachers recognize the same general aims and basic ideas.

The school systems studied by the Commission were striving
to achieve democratic participation in the determination of general

1% Charles Bdvard Prall, JState Programs for m Joprovement
of Teacher Education, (Washington: American Council on Education, 19#6),

entire study.
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policies, and, at the same time more opportunity for freedom of group
and individual experimentation. Cooperation in thought and action was
being emphasized, with recognized need of the proper working situation.

Prall and Cushman,17 reporting for the Commission on Teacher
Education, discovered an increasing awareness of the importance of the
human factor in teacher development. Respect for personality and an
understanding of human needs were seen as essential to an in-service
improvement program. For a teacher to make the most of the powers she
already possesses and to try to increase these powers, she must have a
sense of security, of being able to contribute to the common goals. It
is shown by the study that teachers in service respond to opportunities
to pool their ideas and te act responsibly.

Another trend reported by the Commission was that toward using
Jjobs recognized as needing to be done as the starting place for in-
service groups.

"The most successful activities of the school systems

associated in the cooperative study were in response

to relatively specific needs which were felt by the

teachers themselves. These grew out of experiences

on the job more than out of abstract ideas as to what

schools or teachers for our rapidly changing times

should be like,nl

A further trend is toward seeing the school system itself as
the center for in-service education of teachers. The Commlssion states
that administrators should accept leadership in the development of in-

service programs as one of their important responsibilities.

7 Charles E. Prall and C. Leslie Cushman, Teacher Education
In Service, (Washington: American Council on Education, 1944).

18 1bid., p. 349.
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The development of school=-centered programs of in-service
education calls for appropriate budgetary provisions. Education, in
the past, has been viewed primarily as an affair of the individual,
Costs were to be borne by that individual through encouragement in the
form of salary increases upon the achievement of certain standards. This
carried the implication that there is a point at which a teacher's
education may be complete. It ignores the importance of group endeavors
as a means to personal and piofesaiona.l growth. It seems justifiable
that, since supervisory leadership is provided and accepted as a proper
expense, provision should be made for some educational activities. These
may be such as: the release of teacher time for participation in impor-
tant group activities, the purchase of supplies for study groups and
workshops; the employment of consultant services; the operation of local
conferences; the sending of teachers to significant meetings held else~-
where.

nSystem centered in-service programs raise new problems

of financing. The logic of the development points to

the appropriation of additional funds by school boards.

A substantial and rapid movement in thls direction is

indeed eminently desirable « « « It will remain

appropriate, however, for the individual teacher to
share cgiss where credit toward degrees is being

sought.
The role of the colleges and universities in programs of the

in-service education of teachers is the subject of considerable study by
the Commission, which suggests the increasing responsibility for in-
service programs by school systems will make for a greater degree of
functional relationship betwen the schools and institutions of higher

19 prall, op. cit., p. 178.
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education.

It is not suggested that the traditional methods of the colleges
and universities in the in-service field be abandoned, nor that this is
desirable. A proportion of instruction can be given better on the campuses
and it is desirable that more courses can be organized in clearer relation
to the professional needs of those who take them.

The Commission suggests that workshop type experience will
receive growing recognition as a desirable and essential element in
programs of graduate study for teachers in service. This will be true
not only in the case of the summer workshops organized by the universities
on their own campuses. School systems that set up local workshops have
found it possible to arrange with institutions for assistance in planning
the program and for granting credit to teachers to whom such credit is
important. Other practices recomended for universities are field serv-
ices at a minimum charge and wide consultant services.

Teacher training institutions that wish to give significant
service to schools must be willing to modify their educational patterns.
Cooperative arrangements should be worked out with school systems., These
institutions must express sincere interest in the field of in—service
education and desire to assist teachers in service with problems they
are concerned about and have recognized as important.

SUMMARY OF FINDINGS
(1) In-service education can best take place in an enviromment
which provides for the maintenance of that high degree of physical and
emotional health which promotes the spontaneity, vitality, and enthusiasm
essential to good teaching.
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(2) In-service education, if it is to be a significant
experience, must be based upon a challenging problem which has developed
in the framework of the local situation.

(3) In-service education can best take place in an environment
which utilizes the intelligent and creative thought and action of the
entire faculty.

(4) A truly effective in-service program must concern itself
with the relations of specific school problems to the larger problems
of education and to the larger commmity of which the aschool is a part.

(5) It is the task of school leadership to seek and provide
those conditions and opportunities that will keep professional staffs

actively engaged in a significant program of self improvement.
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CHAPTER III
PROCEDURE

Since the purpose of this study was to survey teacher opinion
as to amount of help received from in-service practices in western Montana
elementary schools, classroom teachers in western Montana, elementary
schools appeared to be the logical source of data. The ideal method for
gathering data would have been to visit each elementary school in western
Montana and interview each teacher, or to interview a sizeable and repre-
sentative sample of teachers. From the standpoint of time and convenience
the personal interview was not practical or possible. Therefore, a care—-
fully constructed questionnaire was selected as the most practical means
of gathering data for this study. It was fully realized that it would
be necessary to exercise considerable care and effort in questionnaire
construction if reasonably reliable data were to be obtained.

The procedure for gathering data for the study consisted of
the construction and distribution of the questionnaire, and the tabulation
of returms.

The most difficult task confronted in making the study was the
construction of the questionnaire. Neither the subject nor the technique
required to gather data would lend itself readily to concise, detailed
treatment, a basic requirement of a reliable questionnaire.

-22=-
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Numerous books, pamphlets, and periodicals were searched to
determine the nature of effective in-service education. The two hundred
odd topics most often included in discussions of effective in-service
training were grouped into two general areas: (1) education needs and
classroom management, and (2) relations with school persomnel and com-
mmnity. These two hundred topics were again sifted, and thirty-one of
the toples, which seemed most basic for an effective in-service program,
wore chosen for the questionnaire.

After the list of gquestionnaire topics had been compiled, the
major problem became the selection of the simplest technique for obtain-
ing responses which would result in as reliable and objective returns
as possible.

It wvas finally decided to request teachers to indicate their
responses by checking in columns of: "considerable help", "some help",
and "ittle or no help". It was fully realized that such phrases would
unlikely mean the same degree of help to all teachers, but they would give
an opinion picture of their local in—-service training program. Conse—~
quently, teachers were asked to check an opinion as to the amount of
help received from their inwservice program inthese thirty-one activities,

In order to strengthen the questionmnaire, eight questionnaires
were passed out to eight teachers in the Stevensville elementary school.
The teachers?! reactions resulted in the rewording of some items and the
clarification of the directions to aid teachers in making responses.

Two questions were added to the questionnaire to determine
(1) teacher opinion of the need of a more extensive in-service program

in their school, and (2) whether or not teachers would be willing to
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devote out of school time to an in-service program.

One hundred fifty-five questionnaires, with letters of explana-
tionzo were mailed to the superintendents of all the elementary schools,
except rural, in the five counties. These were directed to be distributed
to the teachers in the elementary schools for campletion and return. With
each questionnaire was a self addressed envelope to facilitate the return
of the questiomnaire without again going through the office of the super-
intendent., This, it was felt, would hasten the return of the questionnaire,
ard give the teacher greater freedom in answering the questions. Upon
receipt of the completed questionnaire the writer tabulated the responses
in routine manner, the results of this tabulation are presented in Chapter
Iv.

20 This letter and the questionnaire are included in Appendix A.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



CHAPTER IV

TEACHER OPINION OF THE AMOUNT OF HELP
RECEIVED FROM THEIR IN-SERVICE TRAINING PROGRAM

The purpose of this chapter is to determine teacher opinion
as to the amount of help received from the in-service training program
of their school or school system as judged from thirty-one activities
agsumed to be basic in an effective in-service training program. One
hmndred fifty questionnaires were distributed to teachers in seventeen
elementary schools in western Montana. One hundred five acceptably
campleted questionnaires were returned; table I shows these gquestion-
naires were completed by a wide cross section 61‘ teachers in years of
experience. Replies in partially completed questionnaires were accepted
as valid for the particular item checked, thus all items do not show the
same number of replies.

Good in-service teacher training programs are based upon the
needs of the teachers, the general school program and the needs of the
community. It is not probable that any one school, school system or
group of teachers will participate in an in-service program embracing
all the desirable features of an in-service training program, nor will
they receive help in all the activities concerned in such a desirable

-25-
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TABLE 1

YEARS OF EXPERIENCE OF 105 WESTERN MONTANA

Nurber of Years Number of
Experience Teachers

1-3 26

L =6 16

7-9 15
10 - 12 16
13 - 15 13
16 - 18 7
19 - 21 3
22 =2, 2
25 - 27 4
28 - 30 1l
31 -33 1l
34 - 36 1
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in-service program.

There are three major factors which will resirict the accomplish-
ment or realization of the most desirable in-service teacher training
programs., One limitation is that of time in this day of crowded cur-
riculums and heavy teaching loads. The second limitation is that of
lack of knowledge on the part of both teachers and school administrators
of techniques of in-service education. The third limitation is the
teachers! and administrators! lack of a realization of the tremendous
good arising from a superior -in-service teacher training program. All
the aims of in-service training can be only partially realized by most
groups, 8o objectives must be selected which will best meet the immediate
and most important needs of any particular group.

A common weakness of in—-service training is that it often con-
sists of a rather autocratic periodic teachers! meeting conducted by
some administrative official of the school, usually the principal or
superintendent. It is maintained in most studies that a more adequate
and efficient in-service program would result if the program were a
democratically planned and conducted improvement situation.

In order that this study might contribute more than just a
list of in-;service training practices, an attempt was made to determine
how much help these practices, as carried on in western Montana elementary
schools, actually are to the teachers.

In-service Training Activities Affecting Educational Needs
and Classroom Management. A vital phase of in-service teacher training
is that of meeting the needs of the teacher on the Job. As is shown by
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TABLE II
TEACHER OPINION AS TO AMOUNT OF HELP RECEIVED FROM IN-SERVICE TRAINING

ACTIVITIES IN THE AREA OF EDUCATIONAL KEEDS AND CLASSROOM
MANAGEMENT IN SELECTED SCHOOLS IN WESTERN MONTANA

Considerable Some Little or

Help Help ©No Help
Help in selecting and organizing subject ‘
matter and instructional materials for
class study 2 18 73
Help in understanding school policy and
routine as it pertains to:
Attendance 37 45 23
Mechanics of marldng 26 33 46
Daily schedule of classes 8 31 60
Ordering supplies 28 L5 29
Making records and reports 30 21 L5
Taking excursions and field trips A 20 63
Help in evaluating results of teaching 6 15 77
Help in experimenting with new classroom
procedures:
On a plan prepared by supervisor,
principal, or superintendent 2 6 63
On a plan by teacher herself 3 25 62
Help in arranging visits to other
teachers! classes - 29 52
Help in arranging demonstration lessons
of good teaching 9 70
Help in obtaining professional
literature:
Periodicals 20 55 20
Books 18 31 29
Reports of learned societies 2 25 51
Help in arranging college extension
courses for your commmnity 7 26 51
Help in providing time and place within
school day for study and planning 3 15 75
Help in arranging a definite program on
the part of all school personnel for
the solving of special problems of teachers 9 2 56

—— —
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the questionnaire the teacher was requested to check a response indicating
the amount of help she received from various activities of ip-service
training, which, presumably, were present in the in-service program of
her school. From the responses shown, it appeared that few teachers
thought they had "considerable help®™ in activities affecting educational
needs and classroom management. In no instance did the greatest number

of responses fall in the "considerable help" colummn. Of 1,623 replies

in this area 205 signified Mconsiderable help®™ column, 473 signified

#some help®, and 945 signified "little or no help®™.

"Considerable help™ was most evident in six activities: help
in understanding school policy and routine as it pertains to attendance,
mechanics of marking, ordering supplies, making records and reports, and
help in obtaining professional literature, specifically periodicals and
books. In none of these activities, however, was "considerable help" the
greatest number of replies.

More teachers considered themselves to be receiving "some help"™
than "considerable help™ in almost all activities in this area. There
were only four activities which received "some help"™ as the greatest
number of replies. These were: help in understanding policy and routine
as it pertains to attendance, and to ordering supplies; and obtaining
professional literature, specifically, periodicals and books.

In the following seven activities the "considerable help* and
nsome help"™ replies were more than half of the replies for those activ-
ities: help in understanding school policy and routine as it pertains
to attendance, mechanics of marking, ordering supplies, making records
and reports; and help in obtaining professional literature, specifically
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books, periodicals and reports of learned societies.

In all other cases the reply of little or no help was more than
half the replies for those activities. Those activities are: help in
selecting and organizing subject matter and instructional materials for
class study; help in understanding school policy and routine as it per—
tains to daily schedule of classes, help in evaluating results of teach-
ing, help in experimenting with new classroom procedures on a plan pre-
pared by principal, superintendent or supervisor or on a plan by teacher;
help in arranging visits to other teachers?! classes; help in arranging
demonstration lessons of good teaching; heip in arranging college exten—
sion courses for your community; help in providing time and place within
school day for study and planning, and help in arranging a definite
program on the part of all school personnel for the solving of special
problems of teachers.

The results of this section of the study show that, in general,
the field of educational needs and classroom management is not being
effectively handled in many western Montana elementary schools.

In-service Training Activities Pertaining to Relations with

School Pergonnel and Commmity. The area of relations with school
personnel and community was handled in the same manner as the preceding

area. The field of social and professional relationship 1s of extreme
importance in recruiting teachers and keeping desirable people in the
profession. The outcomes of a good effort in teacher-conmunity relation-
ship are both technical with respect to the teachers! work, and general,
with respect to the development of a well-rounded personality. Teacher-
school-community action counteracts and balances the sometimes confining
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and isolating limits of the achool.

Of 1,255 replies in this area 209 signified "considerable
help"”, 431 signified ®some help™, and 615 signified wlittle or no help'.
This general look indicates that in-service training in this area is
more helpful to the teacher than in the preceding area; however, almost
half the total replies signify "little or no help"™ to the teacher.

Of the thirteen activities and opportunities for response
only two show Mconsiderable help™ as the greatest response: help in
securing cordial relations with school personnel, specifically teachers,
and help in securing adequate living conditions. In the first one of
these, "considerable help™ received a majority of the replies.

Four of the thirteen activities showed a larger response of
"gsome help". These four were: help in securing cordial relations with
school personnel, specifically, custodians, nurse, board members, and
help in understanding attitude of community toward school and school and
teachers.

The six activities just mentioned indicated that a majority
of the teachers received at least some help in those activities.

Seven of the thirteen activities in this area of school and
community relations showed a largest response of "little or no help®™.
These were: help in acquainting teachers with such aspects of community
as resources, industries, national groups; help in arranging teacher
visits to homes of pupils; help in arranging cooperative meetings of
parents, teachers and board members to work together on school problems,
help in arranging frequent meetings with parents to discuss school
problems concerning pupils* activities, help in organizing staff into
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TABLE III

TEACHER OPINION AS TO AMOUNT OF HELP RECEIVED FROM IN-SERVICE TRAINING
ACTIVITIES IN THE AREA OF RELATIONS WITH SCHOOL PERSONNEL AND
COMMUNITY IN SELECTED SCHOOLS IN WESTERN MONTANA

Considerable Some Little or

Help Help No Help
Help in securing cordial relations with
school personnel:
Teachers 62 25 3
Custodians 5 55 34
Nurse 9 57 33
Board Members 17 L6 36
Help in understanding attitude of com-
munity toward school and teachers 23 49 33
Help in acquainting teachers with such
aspects of community as resources,
industries, national groups, etc. 8 36 52
Help in securing adequate living
conditions 39 26 36
Help in arranging teacher visits to
home of her pupils 5 é 88
Help in arranging cooperative meetings
of parents, teachers, and board
menbers to work together on school
problems 13 2 AN
Help in arranging frequent meetings
with parents to discuss school
problems concerning pupils? activities 6 30 52
Help in organizing staff into groups to
study specific problems of the group 6 2 57

Helping plan social and recreational
program for teachers, such as athletic
programs, parties, etc. 39 IR

Help in teachers! leisure~time planning
by holding teachers! meetings on school
time 16 17 66

————
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groups to study specific problems of the group; helping plan social and
recreational programs for teachers, such as athletic programs, parties,
etc.; helping teachers! leisure time planning by holding teachers?
meetings on school time.

In this latter group replies of ™little or no help" were the
majority of replies in every case except helping plan social and recrea-
tional programs and parties. This activity was singular also in that
it was the only one in this area which received no replies of ™considerable
help”,

These results indicate that in many cases in-service training
programs are far from adequate in the field of school and community
relations.

Jeacher Participation ip In-Service Iraining. The purpose of
the third phase of this study was twofold: (1) to determine whether or
not teachers thought there was a need for a more extensive ine-service
teacher training program in their school or school system, and (2) to
determine whether the teachers would be willing to devote out of school
time to an in—-service program, and, if so, how much time per week.

The teacher activity aspect of the in-service program is of
utmost importance for an effective program. Teachers should make every
effort to participate in situations of group thinicing, take an active
part in discussions, and energetically contribute leadership. Teachers
should be concerned with the common problems of the school rather than
solely with the limited problems of their own departments. Unless
teachers are willing to assume the responsibilities incident to co-
operative planning, outworn, uneffective authoritarian procedure will
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continue to dominate the efforts of schools to promote growth in service.
Teachers, when selected to serve on committees, should pursue their
assignments with energy and sericusness of purpose. Staff members, in
study groups, forums, panels, group interviews, and informal discussions,
should make every effort to help the group in weighing data and in
making valuable judgments.

Teachers, as a group, were not in agreement as to whether or
not there was a need for more extensive in-service training. Of the
105 replies to the question, "To what extent do you think there is need
for a more extensive in-service teacher training program in your school?®,
46 replied "great extent®, 43 Msome extent™, and 16 replied "no need"™.

_ The question, "Hould'm be willing to devote ocut of school
time to an in~service training program?®, was answered with 53 yes and
43 no.

When answering, "How much time per week would you be willing
to devote to an in-service training program?®™, teachers! answers ranged
from one-half hour to four hours a week, with an average of 1.7 hours.

The results of these answers seemed to be that teachers, as a
group, seemed to some extent at least, to find a need for more extensive
in-~service training. Only a little more than half, however, were willing
to devote out of school time to such a program, and this group would
devote an average time of one and seven tenths hours per week.

Summary of Findings.

(1) Of the eighteen opportunities to respond in Educational
Needs and Classroom Management, fourteen activities received the greatest

response of 'Mlittle or no help", four received the grestest response of
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"some help”, and in no instance was there a largest response of "con-
siderable help"™. ™"Little or no help®" was the response in 58.2 per cent
of the replies; "some help"™ 29.1 per cent; and "considerable help"™ 12.6
per cent. A total of (1.7 per cent signified receiving at least some
help.

(2) Thirteen opportunities for response in Relations with
School Personnel and Community resulted in seven greatest responses of
P"little or no help", four greatest responses of "scme help”, and two
greatest responses of "considerable help®., Replies of "little or no
help™ were 49.0 per cent;"some help™ 34.3 per cent; and %“considerable
help" 16.6 per cent. A total of 50.9 per cent signified receiving
Wsome help®™ in this area.

(3) The thirty-one opportunities for response in the two areas
of in-service training resulted in twenty-one instances of "little or
no help™ as the greatest response, eight instances of "some help™ as
greatest response and two instances of Mconsiderable help™ as the great-
eat response.

(4) Teachers seem to agree that there is need for more ex-
tensive in-service training in their schools as indicated by eighty-
nine replies for, and sixteen against. However, out of 105 teachers,
only sixty-one signified a willingness to devote out of school time to
an in-service training program. Those who would be willing to devote
out of school time to in-service training signified an average time of

one and seven tenths hours.
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CHAPTER V
SUMMARY AND CONCLUSIONS
PURPOSE OF THE STUDY

The primary purpose of the study was to survey teacher opinion
of the amount of help received from in-service teacher training programs
in elementary schools of western Montana.

Specifically, the purposes of the study were as follows: (1)
to determine whether or not elementary schools of western Montana are
engaging in effective in-service teacher training programs, (2) to
determine teacher opinion in respect to the amount of help received
from these various in-service training programs, and (3) to interpret
the findings and offer recommendations which seem warranted as a result

of the study.
PROCEDURE

A questionnaire returned by teachers in western Montana
elementary schools was the main source of data for this study. The
questionnaire consisted of a list of activities assumed to be important
in an effective in—service teacher training program. Teachers were

requested to indicate the amount of help they received from each of
~36~
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these in-service activities. The questionnaire was strengthened by a
trial completion by eight teachers in the Stevensville elementary
school.

After being improved, one hundred fifty-five questionnaires,
with letters of explanation were mailed to superintendents of elementary
schools in five western Montana counties for distribution to the teachers.
One hundred five acceptably completed questionnaires were returned, re—-
sulting in a 67.7 per cent return.

FINDINGS

(1) In-service training activities affecting education needs
and classroom management as carried on in western Montana elementary
schools are giving teachers little or no help in most cases., 'Little
or no help"™ was the response in 58.2 per cent of the replies in this
area; Some help" received 29.1 per cent; and "considerable help" re-
ceived 12.6 per cent. A total of 41.7 per cent signified receiving
“gome help®™ in this area.

(2) In-service training activities pertaining to relations
with school personnel and community as carried on in western Montana
elementary schools are of some help, at least, to more than half of
the teachers. Replies of "little or no help" were 49.0 per cent of
the replies; "some help" received 34.3 per cent of the replies; and
"considerable help”™ 16.6 per cent. A total of 50.9 per cent signified
receiving "some help®” in this area.

(3) Teachers largely agreed that there is a need for more

extensive in-service tralning in their schools as evidenced by replies
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of 84.7 per cent in favor and 15.2 per cent against. Willingness to
devote out of school time for in-service training was signified by 58.1
per cent of the teachers, who would be willing to devote an average of
1.7 hours per week to in-service training.

LIMITATIONS OF THE STUDY

The following limitations are acknowledged:

(1) The questionnaire method was employed to gather data for
the study. As a result the reliability of the findings depends upon
the quality of the questionnaire and conscientiousmess of those who
completed it. The most desirable plan would have been to interview
each teacher individually. This was not possible, and the altermative
appeared to be the use of a questionnaire. The questionnaire was care—
fully constructed, and was tested with the aid of teachers in the
Stevensville elementary school.

(2) The nature of in-service education does not facilitate
a specific and objective study. The results are given in terms of
opinions which are variables, and the degrees of judgment; "considerable®,
Paome®”, and ®little or no™ are such that interpretation varies with
individuals,

(3) A1l teachers in western Montana were not participants
in the study. Teachers in lLake, Beaverhead, Lincoln, Sanders, and
Granite counties were selected as representative of teachers in western

Montana.
PROBLEMS FOR FUTURE STUDY

Since this study was narrowed to a survey of selected
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activities of in-service teacher training, certain related problems
remain for future study. It seems, therefore, reasonable to suggest
the following related problems for study:

(1) It would be desirable that a study be made to determine
exactly what in-service training practices and techniques are being
carried on in Montana oleménmy schools. Evaluation of these practices
through comparison with recognized practices and through resultant
improvement would be of value to school leaders in evaluation of their
own programs of in—-service training,

(2) A problem closely related to evaluation of in-service
training programs is that of determining the needs of school programs
and teacher groups in the field of in-service training. The building
of an in-service training program around specific needs of any particular
group will greatly increase the value of that program to the school
program and the teachers,

(3) Another problem worthy of consideration is the cause of
loss to the elementary schools of Montana of many promising young
teachers. Efforts should be made to determine why teachers leave the
field of elementary education, and the profession, in order that cor-
rective measures might be proposed. It is probable that effective
in-service programs could assist in holding many of the badly needed
teachers in the elementary schools.

RECOMMENDATIONS

Teacher education is not an end in itself. The fundamental
thesis in the foregoing pages has been that of teachers and administra-

tors working together on problems accepted as important for considera-
tion in bettering the welfare of the school, the staff, and the cammunity.
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It seems reasonable, therefore, to make the following
recomiendations:

(1) School board members, superintendents, principals,
supervisors, and all school teachers should engage themselves in a
critical look at their own school programs to determine whether their
in-service training program is as effective as it can and should be.
They should inform themselves of the approved techniques and the scope
of good in-service training so that they can lead in the establishment
of an effective in-service program.

(2) Teachers should avail themselves of the opportunities
of cooperative group self-improvement. Through their daily contacts
with boys and girls, teachers have more opportunity to secure an aware—
ness of pupil reactions. Their judgments should be carefully arrived at
and should deserve as much consideration as that of the achool administra-
tor. In some areas teachers should be more competent to provide leader-
ship than the school administrator. In many instances teachers can
assume the initiative in the establislment of in-service training pro-
grams,

(3) The State Department of Public Instruction should make a
definite effort to foster and assist in the development of in-service
teacher training programs in both the elementary and secondary schools
in Montana, This could be accomplished through workshop meetings, dis-
semination of literature and guidance material and provision of leader-
ship in the early stages of program development,

Examples of successful solution of school problems through
cooperative planning and working together indicates that this is a
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valuable procedure for administration and in-service training of teachers.
They also show that by cooperative thinking, teachers not only build up
security and happiness within their own groups, but build into themselves
attitudes and techniques which are reflected in dealing with their pupils.
The ultimate responsibility of school administration for
leadership in developing these techniques cannot be evaded. In most
schools, positive leadership of the administrator is essential in
developing the program. A passive attitude, even though there is no
active opposition, is usually sufficient to discourage any teachers
who might otherwise go ahead.
Montana elementary school teachers have n¢ greater challenge
than to develop in pupils the ability to think and act cooperatively
for the best interests of the ever-expanding group--class, school,
community, state, nation, and world. Upon how well they meet this
challenge, the success of democracy depends. The logical place to
learn and practice democracy is in a cooperative in-service teacher

training program in the schools.
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LETTER TO SUPERINTENDENTS REQUESTING COOPERATION
OF HIS ELEMENTARY TEACHERS ‘

Stevensville, Montana
April 20, 1951

Dear School Administrator:

I am making, as part of my Masterts program at Montana State
University, a study of the value of in-service teacher training practices
in western Montana elementary schools, and wish to enlist your aid.

Enclosed is a number of questionnaires with letters explaining
the purpose of the study. I would greatly appreciate your distributing
these to your elementary (grades 1-8) teachers to f£ill out and retwrn.

Won't you please help me make my project a success?
Thank you.

Sincerely yours,
William Taylor
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LETTER TO TEACHER INCLUDED
IN QUESTIONNAIRE

Stevensville, Montana
April 20, 1951

Dear Fellow Teacher:

As part of my Masterts program at Montana State University, 1
am making a study of in-service education in western Montana elementary
schools, and I do need your help.

The purpose of this study is to determine the amount of help

you receive from your in-service training program, including help from
your superintendent, principal and supervisors.

This study is not intended to be a criticiam of what your
school, or all the schools, do. No teacher, nor school, can be identified
fron my study, so be honest with your opinions.

I do need your help if my project is to be a success, so won't
you please fill in and return this questionnaire promptly.

Thank you.

Sincerely yours,
William Taylor
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APPENDIX B

QUESTIONNAIRE FOR SURVEY OF TEACHER OPINION OF AMOUNT OF HELP
RECEIVED FROM IN-SERVICE TRAINING PROGRAM AND TABULATION OF
RAW DATA FROM 105 COMPLETED QUESTIONNAIRES
Place a check in the column at the right which you think best
describes the amount of help you receive from the in-service teacher
training program in your school; including help from your superintendent,
principal and supervisors.

Considerable Some Little or

Help Help No Help
A+ Educational Needs and Classroom
Management
Help in selecting and organizing
subject matter and instructional
materials for class study = = - = = 2 18 73
Help in understanding school policy
and routine as it pertains to:
Attendance = = = = = = = = = = =~ 37 45 23
Mechanics of marking = = = = = = 26 33 46
Daily schedule of classes =~ - - 8 31 &0
Ordering supplies « = = « = « «~ 28 45 29
Making records and reports — ~ - 30 21 45
Taking excursions and field
tripg = = == == == = = = -- L 20 63
Help in evaluating results of
teaching =~ == - " c c c - c - - 6 15 11
Help in experimenting with new
classroom procedures
On a plan prepared by super-
visor, principal or super—
intendent = = = = = = = = = = = 2 _6_ 63
On a plan by teacher, herself - 3 25 62
Help in arranging visits to other
teachers? ¢lasges = = = = = = = = = 29 52
Help in a.rfanging demcnstration
lessons of good teaching ¢ ¢ = = = -~ 9 70 79
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Considerable Some Little or

Help Help No Help
Help in obtaining professional
literature:
Periodicals = = = = = = = - - 55 20
BOOKS = = =« = e e = = 0 = = = 18 31 29
Reports of learned societies— 2 25 51

Help in arranging college extension
courses for your community = = = 7 26 _51

Help in providing time and place
within school day for study

and planning = = = = = = = --- 3 15 75

Help in arranging a definite
program on the part of all
school personnel for the
solving of special problems
of teachers = = = = =« e e = = = 9

56

IS

B. Relations with School Personnel
and Community

Help in securing cordial relations
with school personnel:
Teachers = = = = = = = = = =
Custodians = = = - - - - -
Nurse — = = = = = = = = = = =
Board Members = = = = = = = =

25 3
25 b
57 33

K =36

fs Lo (R

Help in understanding attitudes
of community toward school and

teachers = = = = = = = = = = = « 33

b
3

Help in acquainting teachers with
such aspects of coomunity as
resources, industries, national
groups, etCe = = = = = = = = = = 8 36 52

Help in securing adequate living
conditions « = = = = = = = = = = 39 2 _36

Help in arranging teacher visits
to homes of her pupils = = = = = 5 6 g8

Help in arranging cooperative
meetings of parents, teachers,
and board members to work together

on school problems = = = = = = - 13 21 yak
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Considerable Some Little or
Help Help No Help

Help in arranging frequent meetings
with parents to discuss school
problems concerning pupils?
activitios = = =« = @ c = c e = = = 6 30 52

Help in organizing staff into
groups to study specific problems
of the group = = = = = = = = = = = ) 2l 27

Helping plan social and recreational
program for teachers, such as
athletic programs, parties, etc. - 39 54

Help in teachers?! leisure time

planning by holding teachers?
meetings on school time = = =« - = 16 17 b6

Ce Other Information
How many years have you taught?

To what extent do you think there is need for a more extensive
inw-service teacher training program in your school?

Great extent Some extent No need

Would you be willing to devote out of school time to an in-service
training program? If so, how much time per week?
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