














Based on the data, a few students gave recommendations to create an orientation
program specifically designed for subsets of the American Indian student population.
Required first-year orientation activities could instruct students about how to locate and
use various academic resources and cultivate student support networks on campus in
order to improve classroom performance (McNamara, 1982).

In addition, the difficulties surrounding the cultural differences between the
majority university setting and the American Indian cultural experience could be
improved by the addition of American Indian student support groups upon admission to
The University of Montana. Colleges should develop culturally specific “survival™
classes for American Indian students to assist them in the transition to college life, as
Braithwaite (1997) suggested. The primary focus could include career and academic
issues. These groups could provide didactic presentations on university survival skills,
and draw upon the experiences of group leaders. Topics for discussion could center on
developing social support and coping with cultural isolation. Other topics could include
self-esteem issues, and social interaction techniques to increase American Indian
presence on campus. The addition of support groups for American Indian students,
especially nontraditional-aged students, would increase their sense of community and
decrease their sense of isolation as they experience university life. Support groups could
help students apply their unique American Indian linguistic and cognitive styles to
academic tasks, clarify students’ cultural identities, improve their sense of self-esteem,

and finally, help the students deal with cultural conflict.
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With regard to family support, support services need to examine ways to include
American Indian families in orientation programs. Our colleges and universities should
seek to encourage parental interactions in their students’ education while minimizing
institutional barriers. Traditional activities such as open houses or family weekends
should be specially tailored to encouraged American Indian parental participation.

Paraprofessional training for peer counseling should be encouraged. Perhaps
American Indian junior and senior students could be recruited and compensated as
assistant resident hall advisors to serve as role models for American Indian students new
to campus and living in dorms. In addition, to address the feelings of isolation prevalent
among minority students, perhaps, units or floors within dorms could be designated for
American Indians students, and these students could choose whether to live there or in
more integrated units.

Student services professionals need to acknowledge that many American Indians
possess some degree of acculturation and that any one individual might show different
degrees of acculturation across different behaviors and settings.

Implications for Faculty

Implications for faculty include the following: To enhance cultural relevance, the
academic curriculum should include American Indian cultural issues and concepts,
particularly those pertinent to the specific native or tribal background of the enrolled
students. Boyer (1997) encouraged colleges to enrich their curricular and incorporate the
preservation of the arts, philosophy, science, and religious studies of specific tribes.

American Indian students indicated that inclusion of native cultural characteristics and
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view points in the standard course work, and opportunities to observe and gain practical
experiences with American Indians, was a key element to their academic success (Pipes
et al., 1993).

Cultural awareness experiences in the classroom for non-American Indian
students could be beneficial. This could increase non-American Indian student
understanding of American Indian culture and possibly reduce prejudice and bias.

Braithwaite (1997) suggested that faculty and staff take responsibility for
initiating communication between themselves and American Indian students. All faculty
should be responsible for the success of minority students, not just minority faculty
(Redmond, 19990), and all faculty should acknowledge the effects of cultural differences
on academic achievement and success and deal with them appropriately (Smith-
Mohamed, 1998).

Implications for Administrators

Some implications for administrators include: Boyer (1997) suggested that
connections between tribal colleges and non-Indian higher education institutions grow
stronger and that mainstream colleges learn how to support American Indian students
successfully. Furthermore, students who transfer from tribal colleges are more likely to
succeed (Boyer, 1997).

Colleges and universities should continue to work with tribal colleges joining in
partnerships that will benefit both institutions. Predominantly White institutions that can
learn about native cultures into mainstream institutions are more likely to succeed

(Boyer, 1997).
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Minority faculty members need to be actively recruited and supported. Recruiting
and retaining more minority faculty would certainly enhance the cultural diversity of our
postsecondary institutions while providing role models for minorities and countering the
resurgence of racism on many campuses (Smith-Mohamed, 1998). Boyer (1997)
recommended the need for a comprehensive program for faculty development. Programs
may include faculty exchanges with surrounding non-Indian institutions, summer
research programs, and increasing the number of American Indian faculty.
Administrators need to offer all faculty members training, incentives, and rewards for
developing and using multicultural approaches in their teaching and research.

Administrators may want to include mentoring activities in facuity job
descriptions and evaluation procedures. Unfortunately, university faculties have
numerous time constraints in fulfilling job expectations of teaching, community service,
research, and student advisement. Therefore, faculty time for mentoring may only be
possible for a few high-risk categories. The tandem use of both faculty and peer mentors
may provide the added support that American Indian students need to be successful in
higher education.

The results of this study suggest that retention among American Indian students
can be promoted by encouraging parents and the American Indian community to support
students in their efforts (Falk & Aitkin, 1992). Effective linkages with American Indian
communities need to be developed and maintained. Minority communities and groups
(including family, village, tribe, minority political structures) can be involved with the

university in a wide variety of ways (e.g., meaningful advisory boards, university
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representation in minority communities, a curriculum that reflects local and regional
needs and priorities, and strong connections between school, school districts, and the
university).

Implications for Future Researchers

Implications for future researchers should include: Acculturation and within-
group differences need to be considered when working with American Indians. For
example, the types of adjustment problems may differ depending on a vaniety of
behaviors and lifestyles such as: growing up on or near a reservation, tribal affiliation,
age (i.e. traditional or nontraditional-aged students), parental responsibilities, extended
family orientation, involvement in tribal religious and cultural activities, education on or
near a reservation, social activities primarily with other American Indian students,
knowledge about or willingness to learn about their own culture, values and
communication styles. These differences may present various issues to individual
students.

Future studies can also include additional four-year predominantly White
institutions because many of the tribes that were represented in this study tended to be
from Northern Plains in rural settings in Montana. Thus, this study may be replicated at
similar four-year institutions.

Another area for future researchers to explore is the experiences of graduates on a

longitudinal basis.
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Conclusion

Overall, results from this study are consistent with the existing literature.
However, the emphasis on academic mentoring and goal orientation is unique in this
study. First, the existing literature on academic mentoring for American Indians is
limited. Research has focused on their academic advising or mentoring for American
Indians, but does not adequately address the combination of both. In addition, the
existing literature on goal orientation for American Indians is sparse. Another unique
aspect of this research is the comparison of academic mentoring and goal orientation to a
predominantly White mainstream orientation to time.

Consequently, educators need to consider the following questions in the future
include: How is success defined within a university community? Is this definition
compatible with the definition of success in the wider community of American Indian
people, in general, and for American Indian students at The University of Montana, in
particular? What factors enter into becoming a successful American Indian person and a
successful university graduate? Is it the expectation that minority students must become
Western in order to be successful in the university setting (e.g., adjustments in interaction
patterns, daily life patterns, friendship and family relationship patterns)? Are minority
students allowed, or encouraged, to maintain their distinctness in many and widely varied
spheres of campus life? How is institutional racism present in American Indian higher
education? What obligations do universities that actively recruit American Indian

students have to provide specialized academic or support services?
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In conclusion, as mentioned previously, education, as a whole, has fallen short in
providing American Indians with quality education as exemplified by the negative
experiences of boarding schools and by the failed attempts in higher education.
According to Wright and Tiemney (1991), the history of American Indians in higher
education impacts current problems and challenges that American Indian students have
faced in the past. In other words, many of the same challenges that confronted American
Indian students 300 years ago face American Indian college students today. American
Indian student retention is one of the biggest challenges for universities.

Recently higher education policy and practice has become dominated by
materialism, individualism, and competitiveness, at the expense of attention to the
affective aspect of student development and, in a broader perspective, to the emotional
and spiritual divisions that threaten humanity (Astin, 1992). Jointly, higher education, as
a whole, needs to bring together a sense of lost humanity. Educators in all areas of study
must make every effort to address the needs of American Indian students, not only in
terms of teaching, but in helping them succeed as students and individuals and in paying
particular attention to the issues surrounding their commonly documented difficulties in
mainstream education (Smith-Mohammed, 1998). Academic success, retention, and
graduation are systemic concerns involving students, family members, educators, and

administrators.
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APPENDICES

Appendix A: Interview Protocol

[ am interviewing American Indian graduates to learn about your experiences as a
student at The University of Montana. In particular, I am interested in learning about
what support services and personal characteristics helped you succeed.

Demographics

1) When did you begin attending The University of Montana?

2) What year did you graduate from The University of Montana?

3) Tell me about your previous educational experience in higher education (i.e.,
tribal college, junior college) prior to attending The University of Montana. Once
vou started at The University of Montana, did you skip terms or were you
enrolled continuously? Did you come to The University of Montana as a transfer
student or a new freshman? Were you enrolled at The University of Montana
before?

4) How did you decide to attend The University of Montana?

5) What was your major at the time of graduation?

Identity

6) Where did you grow up?

7) What type of community was it?

8) How did it affect your educational experience?

9) What is your tribal affiliation?

10) What language(s) do you speak (in your home)?
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11) What kinds of cultural activities do you participate in?
12) What was it like for you to have been an American Indian on this campus?
Family
13) What educational background do your parents have?
14) What were their and other family members’ reactions to your decision to attend
college?
15) What types of support (financial, emotional) did you receive from your family
and other extended family members?
Academic / Emotional Support
16) What, if any, academic adjustment problems did you experience while you were
attending The University of Montana?
17) What types of academic support might have been helpful to you at this time?
18) Which of those did you receive?
19) What helped you stay in school? Did you ever consider quitting? What kept you
from quitting? What helped you get through school?
20) Whom did you seek help or advice from when you needed emotional support?
21) Whom did you seek help or advice from when you needed academic support?
22) Who was the most important person to your success at The University of
Montana?
Social
23) What social groups did you belong to?

24) Where did you see yourself fitting into at The University of Montana?
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25) Did you feel you belonged to any particular group?
26) Were there student organizations (i.e., Native American Studies, Educational
Opportunity Program, etc. ) that were helpful or useful for you? Which ones?

Tell Me a Story

27) Tell me a story about what it was like for you when you first arrived.

28) Tell me a story about something that has helped you succeed in school.
Future

29) What advice would you give to an American Indian student currently attending

The University of Montana?
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Appendix B: Research Study Consent Form

This form indicates consent to participate in a research project to learn about
American Indians’ experiences at the postsecondary level and to identify which support
services helped them succeed in school. The research methods include interviews with
American Indian students who have recently completed their bachelor’s degree. Results
from these interviews will be used for educators and service providers to help American
[ndian students succeed in college. Understanding of the following facts is necessary
prior to participation in the project:

The researcher, a doctorate candidate in Educational Leadership and Counseling
at The University of Montana, will conduct, audio-tape, and transcribe interviews in their
entirety, with the exception of identifying information. Interviews will be approximately
one to two hours long. In the data, subjects will be identified by sequential numbers to
insure anonymity. Each participant will be provided with a copy of the complete
transcript and invited to review it and make any changes or corrections deemed necessary
for anonymity. Any or all part of this interview may be quoted in published reports of
this research. The interviews will be held at 724 Eddy at The University of Montana or a
convenient and quiet location preferable to participants. During the duration of the
project, the tapes will be stored at 724 Eddy in a locked file until the project is completed.
Upon completion of the project, the tapes will be erased. The researcher will be the only
person whom has access to the stored tapes.

The transcription will be combined with others to examine the experiences of

American Indian college graduates and how support services have helped them succeed
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in higher education. The conclusions will be compared to findings in the current
literature.

Depending upon the content the participant chooses to discuss, participation I this
study may be disturbing to some individuals. Should this happen, the researcher will
provide a list of resources to all participants.

Participants are free to withdraw consent or to discontinue participation from this project
at any time.

Inquiries concerning the methods or outcomes of this procedure may be addressed
Jiraporn (Dow) Angspatt, Counselor Education, University of Montana, 724 Eddy Street,
Missoula, MT 59812. Telephone number (406) 243-5252. Inquines may also be
addressed to faculty advisor, Cathy Jenni, Counselor Education, University of Montana,

724 Eddy, Missoula, MT 59812. Telephone number (406) 243-2608.
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Dear Participant,

Thank you for consenting to take part in this research study. The purpose of the
study is to leamn about American Indians’ experiences at the post-secondary level and to
identify which support services helped them succeed. The current literature n American
Indians students suggests high under-representation, high drop-out rates, numerous
problems contributing to the high drop-out rates of American Indians students, and
overall academic failure. Research has been so focused on trying to understand academic
failure that little attention has been paid to American Indians who have successfully
completed their bachelor’s degrees. For this reason, this study will focus on
characteristics of American [ndians who succeeded at the post-secondary level. |
obtained your name and address from a list of recent graduates compiled from the
Registrar’s Office at The University of Montana.

The research method includes qualitative interviews with American Indian
students who have recently completed their college education. Results from these
interviews will be used to discuss implications and recommendations for future
educators, counselors, and service providers to help American Indian students succeed in
higher education. In addition, these interviews will be discussed to provide information
regarding the design of an effective and comprehensive program at the post-secondary
level to help Amernican Indian students succeed in college.

As stated in the Consent Form, please feel free to address any questions regarding

methods or outcomes of this research to Jiraporn (Dow) Angspatt, Counselor Education,
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University of Montana, Missoula, MT 59812. Telephone number (406) 243-5252.
Inquiries may also be addressed to faculty advisor, Cathy Jenni, Counselor Education,
University of Montana, 724 Eddy Street, Missoula, MT 59812. Telephone number (406)

243-2608.
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Please return this form in the enclosed self-addressed stamped envelope.
Your signature indicates an understanding of the above statements and intent to

participate in this research project.
Please contact me at

Signature

Date

I am not interested in participating in this project.

Thank you.
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Appendix C: Codes and Categories

Academic Assistance
Positive orientation
Classmates or study groups
Faculty
Family members
Department advisors
Educational Opportunity Program
Misc. student services
Academic Concerns
Nontraditional-aged students
Transfer students
Different curriculum
Large classes and large campus
Math skills
Writing skills
Group exercises
Cultural differences or learning styles
Lack of high school preparation
Advising needs (i.e. orientation, registration)

Emotional Support

118

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Family

Friends
Family Role

College-educated parents

First-generation students
Financial assistance

Money

Financial aid advisors

Native American fee waiver

Scholarships

Work-study opportunities
Goal Orientation

Time management
Personal motivation

Jumping through the hoops

Vision of long-term goals
[dentity

Student

Friends

Geography

Not “fit in"”

Indian Affiliated Support
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Faculty
Financial and academic advisors
Student services

Personal and Social Problems
Dysfunctional families
Peer pressure
Drinking or alcoholism
Cultural insensitivity
Discrimination, prejudice, or racism
Cultural differences

Self Esteem
Positive experiences
Academic performances and capabilities
Success

Negative Emotions
Self-doubt
Dissatisfaction
Frustration
Lost and confusion
Overwhelmed
Lonely

[ntimidated
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Personal Motivation

Self motivation and determination
Racial Identity Development
Acculturated

Bicultural

Traditional

Community Service

Work

Service

Recommendations

Recommendations
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Appendix D: Categories and Themes

Obstacles
Academic Needs
Financial Issues
Personal Issues
Social Issues
Family Support
Emotional support and assistance
First Generation College Students
Family expectations and college educated parents
Family Activities
Mentoring
Academic Assistance
Financial Assistance
Goal Orientation
Goal-Setting
Time Management
Personal Motivation

Perseverance
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