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CHAPTER I
THE PROBLEM

"My children are well behaved at home and how they
behave at school is your business." This direct quotation
of a parent interviewed in the course of this investigation
probably best verballzes the historic schism that endlessly
plagues both parent and administrator in a small school.

This schism maskes ineffectual any realistic attempt by school
people to develop the celebrated "whole child", because it
forces the child to live two lives - one at home; the other
at school - and oftentimes to breech a gap of stch dichoto-
mous values as would Jeopardize even a mature person's whole-
ness., In small communitles, where the incildence of advanced
education is low there is a danger of an 1pso facto cultural
gap between the 1dealistic, and often haloed, aims of edu-~
cation as expounded by the school people and the hopes, aspi-
rations, sentiments, and traditions of the local folk. It

is a function of the small school administrator to study
these differences in educational philosophy so that he might
arrive at an equltable system of values - values which would
not on the one hand over exercise the youngster*s emotional
abllity to reconcile the home and the school, nor on the
other make intolerable the relationship between either the
parents or the teachers and the youngsters.,

1=
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Statement of the problem. One of the elemental points

of dlsagreement between home and school 1s a conflicting in-
terpretation given child behavior by those involved -~ namely,
the child, the parents, and the school people. In a particu-
lar small community (politically, a high school district of
considerable size, but inconsiderable population) naive
observation indicated a mild, yet stubbornly persistent, dis-
inclination for cooperation among these three principals
whenever need for home-school behavioral discussion arose;j
The problem appeared to be not one of pinning down behavioral
actions of the community as sucﬁ, then using an interpreta-
tion derived therefrom for establishing a behavioral norm,
and thence establishing a compromising school behavioral
philosophy. Such a procedure, although anthropologically im-
portant, overlooked a sallient attitude of many, if not most,
parents that thelr youngsters should act not as the parents j
act but as the parents prefer that they act. This concept
could be explained In terms of the superego which is influ-
ential in determining a person's behavioral values. As a
conscience, the superego directs the individual's preferences
for behavior, but not always his actual behavior, A father
naturally wants his son to behave not necessarily as the
father does, but necessarlily as the father, dlctated to by
his own superego, would prefer to behave. This 1s the
famili§§ idea of the parent's superego becoming in large part

the child's superego through the process of introjection.
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Nor did the problem seem to be one that would require
en extensive evaluation of general behavioral philosophies
as expounded by educational 'authorities'. The results of
such a particular endeavor would tend to make the response
to child behavior a one-sided affair, projected from the
senctuary of the school and almed at meking the youngster
behave because the book says so.

The prbblem seemed more one of determining whether
or not preferences of behavior of parents were in agreement
significantly with preferences of behavior of their young-
sters, and with those of the local school people., By de=-
fining the problem in such a manner 1t was hoped to devise
a study that would make apparent any lack of agreement, if
such lack of agreement existed, as to what behavioral values
should be paramount in this particular community. The hy-
pothesis of this study, then, was that_in this small com-
munity, although by virtue of its membership in a greater
culture--a culture abounding in customs, habits, traditiéns,
religious concepts, laws, quasi-legal préssures, inter-
personal socislizations, mass inflictlion of superego from
parent to offspring,»and authoritarian educational systems--
there was very smail, if indeed at all detectible, agreement
between home, youngster, and school in the matter of pre-
ferred behavior,

The purposes of this study were: (1) to discover if,
in this'particular situation, there existed any significant
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difference between; (a) the behavioral preferences of the
youngsters and the behavioral preferences of the parents,
and (b) the behavioral preferences of the youngsters and
the behavioral preferences of the teachers; (2) to determine
whether there is any lack of correlation between youngsters
and parents in matters of preferred behavior; and (3) to
learn whether there 1ls any absence of homogenelty in rating
the youngsters on behaviorél tralts by parents and teachers.

This problem deals with a highly confined geographic
and cultural area. None of the data or conclusions drawn
herein should be extended to apply to geographlec, cultural,
or any other limits beyond the studied area, nor should the
results of the study be generalized beyond the limits herein
described.

Importance of the study. No school purposes are sound

unless they are adaptable to the community situation. The
purposes of education in the subjJect school aﬁpsared to the
investigator to be lnadequate in this respect, It follows
that a thorough study of the community is a necessary pre~
lude to formulating & sound local philosophy of education.
Melby recognized a deficiency of studies which should be
directed at learning more and more about the communities when
he wrote: "We have not made these educational leaders super-
intendents and principals students of American communities

either as to their structure, organization or-functioning.“l

1Ernest 0. Melby, "Leadership in an Age of Anxiety,"
Phi Delta Kappan, 24:385, June 1953, .
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This investigation of behavior was but a small segment
of a comprehensive communlity study. Its importance lies in
its vital contribution to the whole, but it also may give
clues as to the procession of activities needed for the en-
suing studies. Then too, it may set parents, teachers, and
youngsters to thinking on the problems of behavior with the

result of obtaining a greater tolerance of one another's

peculiarities.
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CHAPTER II
REVIEW OF RELATED LITERATURE

It 1s conceivable that concern for childhood be-
havior preceded historically the advent of formal education;
but it is doubtful that behavior of youngsters became cause
for study until they were subjected to the frustrations of
confined learning. Benedictl has shown in her study of three
primitive socletles that there exlsted in each, genuine and
powerful forces for controling and channeling childhood be~
havior. The importance of role and cultural values in de-
termining adolescent behavior of primitives 1s clearly shown
by Mead,2 who, incldently, also quite convincingly, analyses
modern society in terms of education by role-seeking. She
examines the frustrating circumstances that arise from the
pressures and bewilderments of role-seekling in modern educa-
tion and the resultant problems of behavlor.

Historical literature brims with bitterness toward
the sadistic teacher who urged by various relatively savage
means the children under his care toward "normal behavior'.
It is remarkable that nowhere is "normal behavior" defined.

St. Augustine reflecting upon his Latin education bemoaned

1Ruth Benedict, Patterns of Culture (New York: the
New American Library, 1948) 272 pp.

2Margaret Mead, Male and Female, (New York: William
Morrow and Company, 194%9) 477 PP

-6-
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the fact that in his wayward youth he had little use for:

"memory or capacity, -- of which,... we possessed
enough for our age,-- but we delighted only in play;
and we were punished for this by those who were doing
the same things themselves. But the idleness of our
elders they called business, whllst boys who do the
like are punished by those same elders..." He pointed-
ly continued, "... will anyone of good sense approve
of my being whipped because, as a boy, I played ball,
and so was hindered from learning quickly those lessons
by ggans of which a man, I should play more unbecoming-
ly?

Comenius in his Great Didactic thought the childhood behav-

ior of his time should be controlled not in such a way as to
make ",.. our schools resound with shrieks and with blows,"
but with "...such frankness and sincerity of purpose, that
even the pupils may feel..." that the teacher is but merely
"...exercising paternal autﬁority.“4 Certainly no one who
is acquainted with Charles Dickent's immortasl Mr. and Mrs.
Squeers; or with James Joyces'! Mr., Fleming; or Evelyn Waugh's
Captain Grimes would propose that school child behavior has
not been historically a favorite toplec for writers.

Writers of the past have satirigzed the schism that
has always separated the so-called learned or educated from

the laymen. It appears to have been and to be an incurable

5Claude M. Fuess and Emory S. Busford, edltors,
Unseen Harvests (New York: The MacMillan Company, 1947)
p. 246, as reprinted from St. Augustline's Confesslons,
translated by J. G. Pilkington.,

4Ibid., pP. 354, From John Amos Comenius' The Great
Didactic, translated by M. W. Keatinge.
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concomitant of the interval between the pragmatism of layman
endesavor and the idealism of the bookworm. Rabelals depicts
the distrust of the ordinary man of the consplcuous scholar
-- the user of big words. He tells of a Limousin scholar
who used such elegant words that Pantagruel was unable to
understand.

"Midden and dungl" Pantagruel foared, "What does this
lunatic mean? I think he is forging some diaboliec tongue
and laying a spell of witchcraft upon us.™"S

The American frontier found in its violent pragmatism

a crystallzed apathy to classroom education. Lena Davis
Murray describes the attitude of a frontier lady who speaks,"
I don't know how to talk in public, fur I ain't never done
none of it. But I just want to say that my young-uns has
trouble with the teachers, and the teachers.is allus a-beatin!
on 'em. But I reckon the trouble 1s we jist ain't never had
one before that knowed noth'... My young-uns is mean and
you'll have to whoop' em, but you're welcome to it. HI1t

ain't that I don't want 'em learnt."®

Recent educational literature shows a great deal of

concern about behavior and the reactlions of parents and

teachers to schoolchild behavior. Behavior prediction has

been a favorite theme of many behaviorists. Sarason examined

]

5Jacques Le Clereq, The Complete Works of Rabelals,
(New York: Random House, Inc., 1944) p. 183,

SFuess and Busford, op. cit. 659, From Ella Enslow and
Alvin F. Harlow's Schoolhouse in the Foothills.
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a number of fesearches into predictability of behavior and
concluded "... research in the problem of prediction has
neglected imﬁortant determinants of behavior." He goes on
to lament the lack in behavioral research of ",.. a systemetic
theory of behavior."? Speaking on the fallacies of establish-
Ing any specific laws by which behavior prediction can be
made, Graubard, in his comprehensive survey of the relation-
ship of physiology to behavior, says: "Behaviorists fail to
realize that new situations create qualities of their own
which are different from elther the components of that par-
ticular event or the forces that caused its comlng into
being"8

Although critical of past studies concerned with pre-
diction of behavior, some authors believe that it 1s possible
to reasonably establish normalcy in behavior. Both Benedict
and Mead, heretofore cited, gave a configurative idea of
normal behavior for each of the particular primitive socileties
studied. Benedict, particularly, elaborated upon the idea
that cult;rally normal behavior could be studled only on a
configurative basis =~ a type of Gestalt theory applied to

the entire culture. Lanzer implies the same theory:

7Seymour B. Sarason, "The Test Situation and the Pro-
blem of Prediction,™ Journal of Clinical Psychology, 6:392,
October, 1950,

8Mark Graubard, Biology and Human Behavior (New York:
Tomorrow Publishers, 1936) p. 31%.
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One must be creative if one is to fulfill himself as
a human belng; and a society is inadequate to the extent
to which 1t makes possible and facilitates such crea-
tivity among its members, Also from the viewpolnt of
soclal organization, one might note that the most univer-
sally and easily avallable sources...of creativity for
human belngs...is interpersonal creativity. Inter-
personal creativity requires self-fulfillment in and
through and with reference to, the creativity of other
human beings. Purposive interpersonal creativity,
operating 1n terms of one's unique characteristics, but
soclo-cultural in origin, definition, resources and
orientation, is thus man's major means of personality
fulfillment - that is, of achleving emotional balance
and personal happlness, while at the same time accepting
and being accepted by one's fellow man®

It seems to follow from these investigations that pre-
diction of behavior, or even, as this study 1s essentially
concerned -~ with establishing an adequate philosophy of be-
havioral cont;ol of school children, 1s dependent upon brack-
eting a realm of normal, or preferred behavior. Because be-
havioral preferences vary not only from culture to culture,
but within a large culture from community to community a
cultural 'type' of behavior 1s an illusion. Benedilct in
summing up her study of the nature of society states: "Nor
are these configurations... 'types! in the sense that they
represent a fixed constellation of traits., Each one 1is an

empirical characterizatlon, and probably is not duplicated
in 1ts entirety anywhere else in the world."l0 Any study

9Irving A, Lanzer, "A Critique of the Concept of
Normalcy in Behavior," Journal of Educational Sociology,
24:92 October, 1950.

10Benedict, op. cit., pp. 219-220.
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of normalcy in behavior must necessarily be on the community
level, and must thusly consider the preferences for behavior
of the~ind1viduals living in that community and of persons
dealiﬂg with that communilty.

The question then arises: do teachers in small com-
munities understand the behavior preferences of the local
people? They must, of course, in order to deal effectively
with pfoblems of behavlior as they arise in school, Studiles
in the past have aimed malnly toward studying puplil be-
havior per se, and the teacher reaction to it, rather than
embracing the whole community situation., Stiles studied
behavior on the elementary school level by testing children's
reactions to story behavior situations. Children indicated
on written ballots thelr preferences for one of the possible
methods of dealing with behavior, and why. The flndings
showed that: "Changes in the child's approach to the be-
havior and in his understanding of that behavior can be made
on the elementary school level provided appropriate influences
are brought to bear."ll

A study to see how competent elementary school teachers
meet selected behavioral situations was carried out by

12

Slobetz. Two hundred ninety teachers were chosen because

of their competency and maturity. They were asked to indicate

llprances Smythe Stiles, "Developing an Understanding
of Human Behavior at the Elementary School Level," Journal
of Educational Research., 43:523, March, 1950.

12ppanik Slobetz, "Elementary teachers reactions to
school situations," Journal of Educational Research, 44:18-19,
October, 1950.
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how they met certaln behavioral challenges in their school
situations. These teachers met the problems in a number of
ways from spanking, tying in seats, to non-promotion and
extra work and shaking of the head in negation., He concluded
that generally the teachers acted in a constructive way,
often gsearching for reasons of behavioral actions. These
same teachers rated behaviors of morality, recessions and
withdrawing most serious; most annoying were behaviors re-
lated to classroom decorum.

Galer and Jones alsoc asked the question: do teachers
understand classroom behavior? To answer it they had ninet&—
six teachers list 690 bohaviof problems., They found on a
scale value interpretation of the problems ",.. That the areas
considered most important were lack of academic adjustment
and violation of class order." They found that the responses
of men teachers differed from those of women "..L in that the
former gave less weight to academic adjustment and more to
violation of school rules." An analysis of the reasons the
teachers gave for choosing certain behavior problems "...
showed that those conslidered most important were that the
behaviors (a) disturbed the class and other students, (b)
denoted attitudinal inadequgcies, (¢c) interfered with physi-
cal, social or emotional growth of the pupil." It appeared
to the investigators from specific examples taken from the
questionnaire that there was an indication of: " .. both

inadequate understandings of child behavior, and of the
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reasons for the seriousness of certain types of behavior
problems."13

Certainly tﬁese latter two studies are important
contributions to the study of school people's lnterpretation
of and preference for behavior, but studies of classroom
behavior will continue to resist profundity until they glance
outside the classroom and consider the cultural configuration
of hopes, aspirations, traditions, and mores leading to com-
munity behavioral codes .-- or values -~ or preferences.

This type of consideration would entail an intense socio-
loglcal study of a particular community. Then the results
would apply only to that community, but numerous studies of
community life will reveal a sounder understanding of nation-
al life than will a multitude of large area studies.

This professional paper intended to fill a small but
importaht gap left in other studles of schoolroom behavior
by (a) studying the behavior preferences of the parents and
the youngsters as well as the teachers and by (b) being
intensively concerned with a particular community and its
own ideas of behavior arising out of its own unlique culture.
(The numbers of responses were small but should give a better
overview of the particular community's ideas on behavior thah

many more extensive studies have on larger groups.)

13Eugene L, Gaier and Stewart Jones, "Do Teachers
Understand Classroom Behavior?" Understanding The Child,
4:109, October, 1951.
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In sfudying preferences of behavior the question
naturally arose: was there significant relatlionship be-
tween stated preferences of behavior of an individual and
that individual's actual behavior? It would have been
presumptive to study behavior preferences of a group without
some expectancy that those preferences falling within the
first standard deviation would have been indicative of an
actual behavior normalcy for that group. Birge studled the
relationshlip between behavior preferences of 827 subjects on

the Kuder Prefersence Record -~ Personal and sociometric

ratings of those subjects for the trait of dominance. Con-
clusions show that the highly dominant person, as rated,
"(1) prefers to take the lead and be in the center of activ-
ities involving people; (2) he prefers activities involving
the use of authority and power; (3) he prefers activitles
ordinarily chosen by people trylng to make a good impres-
sion,"14

l4wil1iam R, Birge, "Preferences and Behavior Ratings
of Dominance," Educational and Psychological Measurements,
10:394, 1950, .
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CHAPTER III

THE MEASUREING DEVICES USED, AND TECHNIQUES
OF ADMINISTRATION

This chapter 1s divided into two main unlits. Each
unit revolves around the device used, the methods of samp-
ling and the administration. The first unit 1s devoted to
the measurement of behavioral preferences of youngsters,
parents, and teachers. The purpose of thlis measurement is
to establish whether there 1s any marked differences among
these three concerning preferences of behavior, Also, there
1s an attempt made to answer the question: How well does
the parent understand his youngster's behavioral desires?

The device used in the first unit was the Behavior Preference

Record.

The second unit dealt with an attempt to determine
whether there was any significantly different rating of
children by parents on the one hand and by teachers on the
other, The device for the second unit was the Behavior

Rating Scale.

UNIT I

THE BEHAVIOR PREFERENCE RECORD

The Behavior Preference Record was developed by Hugh

~15-
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B. Woodl and the present publication was the result of
nearly fourteen years of development and standardization.

".eo (a) provide a systematic

It was designed to
analysis of some behavior situations to determine the indi-
vidual's understanding of democratic ideals, (b) to deter-
mine his stated preferences for various types of behavior,
(¢) t§ determine his rationalizations (critical thinking)
for his preferred behavior, and (&) to stimulate discussion
and decisions about desirable social behavior."? In the

Behavior Preference Record certaln characteristics of be-

havior were selected for emphasis:

Cooperation - The individual is adaptive, conformative,

end helpful in his dealings with others.
Friendliness = The individual has an attitude of

fright-doing' toward others, 1s sympathetic and tactful.
Integrity - The individual 1s truthful, has a sense
of justlce, and practices fair play.
Leadership - The individuel has initiative, inven~-
tiveness, understands people, and 1s constructively critical.

Responsibility - The individual is dependable, effi-

cient, prompt, self-reliant, controls his own behavior, and

lHugh B. Wood, Ed. D. (Columbia) professor of Educa-
tion, University of Oregon, Co-author of a Check List of
Fifty Critical Social, Economic, and Political World Problems,
and three books on curriculum,

2Manual, Behavior Preference Record (Los Angeles:
California Test Bureau, 1953), p. 3.
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has patience and perseverance.5

Rellability and Validity. This device makes no

claims as to absolute measurement; rather it attempts to
measure broad characteristics, and these characteristics are
merely tendencies or inclinations. Because of the very
nature of the charascterlstics and the subjective, emotional
rationalizaetions involved the reliability and validlty of

the Behavior Preference Record could only be approximated by

statistical methods. 1Its reliasbility was estimated by cor-
relating 1ts two forms, A and B, which were similar, but not
equivalent, on each of its three levels (Elementary, Inter-
mediate, and Advanced). "The reliability coefficients for
individual characteristics range from .912 to .654; for
Critical Thinking, from .871 to .8l14; and for Form A vs.
Form B, .876 to .871."% For all characteristics the relia-
bility coefficients were: Elementary, .814; Intermediate,
.843; Advanced, .871.

Correlations of teacher estimates of the students on
the five characteristics plus critical thinking with their

Behavior Preference Record scores was the method used to

determine the validity on Form A, for the three levels, cor-
relation coefficients on all characteristics were as follows:

Elementary, 445; Intermediate, .414; Advanced, .621.

3Ibid, p. 3.
4Tbid., p. 4.
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The Behavior Preference Record makes a consistent

attempt to involve the individual emotionally in a situa-
tion the solution to which requires a high degree of se-
lective evaluation. Then, after indicating his preference
of a method for SOlving that situation, the individual marks
his reasons for hls choice of action. The methods and the
reasons are "canned." In other words, although great pains
were taken to include most possible methods and reasons,
they are nevertheless fixed and rigid. In the course of
this investigation it was noted that on not iInfrequent oc-
casions the examinees protested that they would prefer not
to act in any of the stated ways or, if they dld prefer a
stated method, the reasons were inadequate. Those pro-
testing were requested to indicate the method or reasons
stated which were as nearly compatible as possible with
~their own unstated views,
The following i1s a sample of a behavioral situation

found in the Behavior Preference Record:

Sample:

Jack is reading a library book, snd you see him tear
a page accidentally. Later he tells the teacher that he
didn't tear 1it, but that you did.

What would you do? (Mark only one)

A, Tell the teacher you didn't tear 1t, and don't
know who did.

B., Tell the teacher you didn't tear 1it, but you saw
Jack do 1t.

C. Tell Jack privately to tell the truth or you will
tell on him.
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D. Do nothing.

Because: (Mark one or more)

a., There's nothing you can do sbout 1t.

b. It's not right to tattle.

c. You aren't to blame.

d. Jack should be given a chance to tell the truth.

e. The teacher has a right to know who tore it.

f. You wouldn't want Jack to tell on you.

g. Jack was careless.

Scoring. As it was unlikely that an individual would
mark courses of action consistently that would indicate him
to be perfectly cooperative or perfectly frlendly, the Be~-

havior Preference Record was scored in each of its categories

by subtracting from the number of those courses of action
indicating a particular characteristic the number of course
of action dichotomous to that particular characteristic. The
result 1s the score on that characteristic. To score criti-
cal thinking in chooslng reasons for a particular course of
action, the number of "right" answers are divided by the
total of "right" plus "wrong" answers to give a percentage
score of critical thinking.

Administratlon. There was no evidence that the author

of the Behavior Preference Record had any intention that 1t

would be used as it was in this study; yet it was difficult
to see how the Instrument's validity or reliabllity could be

adversely affected by such use. In fact, the ease of
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administration, the simplicity of instructions and context,
and the scope of the instrument all combined to suggest that
it was 1deal for this purpose. Directions for administration
were foliowed in all possible cases and scoring was computed
exactly as the manual indicated.

An attempt was made to include in the study all the
children between and including the ninth and the twelfth
grades, and their parents or guardians., Children of tran-
slent workers were excluded because it was felt that their
behavioral values might contrast enough with those of the
relatively permanent inhabitants to significantly affect the
outcome. For the purpose of this study, one year of resi-
dence was required to establish an inhabitant as a perma-
nent resldent.

Of the thirty-six boys entered between the ninth and
twelfth grades, six were classified as transitory. Four of
these dropped out during the course of the investigation and
two entered after it began. Parents of two of the permanent
boys refused to fulfill the requirements of the study. The
numbers of cases used then, were twenty-eight boys, twenty-
seven mothers, and twenty-seven fathers. The difference
between the number of boys and the number of parents was due
to the death of one parent and the separation of another
couple.

At one time or other during the year there were

twenty-nine girls in school., Three of these were classified
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as transient and one was unable to participate in the study
because of chronic illness. Twenty-five girls, twenty-four
mothers, and twenty-two fathers perforﬁed the necessary chore

of f£illing out the Behavior Preference Record.

The entire classroom teaching staff of both high
school and elementary school, a total of nine teachers, par-
ticipated. It was decided to have all the teachers included
because all twelve grades were in one bullding and necessari-
ly all teachers were armed with diciplinary authority over
youngsters of all the grades. They were, therefore, con-
cerned with high school behavior and, of course, their
preferences were included.

The populations from which this sample was drawn would
_be an undefined population of youngsters of school grade nine
through twelve, thelr mothers, thelr fathers, and their
teachers. Sampling deficiencles were apparent. For example,
selection took place in the elimination of the two parents
who refused to participate. Both of them being boys! parents,
the results of their combined participation might well have
affected the mean differences enough to cause significance
or lack of significance. The fact that three girls! fathers
and one mother did not participate (for one reason or an-
other) added difficulties to the sampling problem. Also, a
hindrance to interpretation was the fact that the populations
were no well-defined composite groups; they were, rather, a

somewhat unwieldy set that, although linked together by the
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common bondage of the school, could scarcely be expected to
give anawers of a predictive sort for similar populations of
this commnity in the future,

Administration. A note was gsent each parent request-

ing cooperation. Willingness to help was signified by all
except the two parents heretofore mentioned.

One Behavior Preference Record was then mailed to

eaqh parent couple with a stamped, self-addressed, envelope
enclosed., Because 1t was thought that the sight of an answer
sheet might repel some parents, they were requested to mark
thelr answers in the test booklet in a manner prescribed by
some simple directions sent along with them. It was decided
that each of a parent couple should mark in the test booklet
and that there should be no instructions discouraging any
collaboration between the two regarding the answers. This
was done for two reasons: first, the cost of the test
booklets made duplication impractical; and secondly, by
collaborating and discussing the behavior problems in rela-
tion to their children perhaps parents might come to think
seriously about their own, and thelr youngsters' behavioral
valuese.

The parents were each asked to not only mark in the
boocklet (1) their own individual preferences of behavior but
also to indicate (2) how they thought their youngsters would
prefer to act in the stated situatioms.

Of the fifty~three booklets malled, twenty-two were

returned by puplls, seventeen were returned by mail, and
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personal contact accounted for the rest.
To minimize the possibiiity that other than the parent
might mark aﬁswers in the booklet, parents were asked to
sign the booklets and these signatures were later compared
with report card signatures. The several questionable
gsignatures were later verified by personal contact with the
parents concerned. Also, identification was necessary for
identifying measures with the pupils! scores on the same test.
A3 gsoon as all the parents' booklets had been accounted

for, the pupils were given the identical Behavior Preference

Record sent their folks. It was administered in a classroom
situation using regular answer sheets. At the same time the
classroom teacher was asked to fill out a booklet. In all
cases, Farm A, Advanced, booklets were used,

Scoring was completed by first transferring all the
parents!'! scores on to their corresponding youngsters! answer
sheet. ‘This was a tedious job, but necessary in order to use
the scoring keys provided. It would be simpler, for any
larger number of cases, to use answer sheets exclusively and
have them machine scored. Using the score key there are
twelve different operations required for each anaswer sheet,

Finally, all the scores were tabulated listing each
parent's score on each characteristic opposite the score of

that parent's youngster. Teacher scares Were tabulated sepa-

rately.
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UNIT II

THE BEHAVIOR RATING SCALE

The behavior rating scale used was schedule B of the

Haggerty~-0lson~-Wickman Behavior Rating Schedules. Its pri-

mary function was to ..."stimulate, firect, and improve re-
search in the behavior pfoblems of children",®

Schedule B was a scale upon wich youhgsters were
rated by others, teachers or parents, along lines indicating
intellectual, physical, social, and emoticnal traits. There
were thirty-five tralts altogether and within each trait there
was an opportunity for the rater to choose the degree to which
that trait seemed most evident,

Example ¢

11, What is his physical output of energy?

Extremely Slow in Moves with Energetic Overactive
Sluggish action reaiired vivacious Hyperkinetic
speed Meddling

5 S 2 1 4

Beneath each degree of manifestation of tne tralt was
a nunber indicating a weight derived for that degree by the

authoars from data obtained in standardization. The summation

SMelvin E. Haggerty, Willard C. Olson, E. K. Wickman,
Manual of Directions, Behavior Rating Schedules, (New York:
Wor1ld Book Company 1930). p. 1.
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of those weights indicated the score given for the trd ts, or
for the total scale. A hlgh score implied undesirable tenden-
cles; whereas lower scores suggested desirable tendencles.

Reliability and Validity. The authors admit that this

device lacks much ol' being perfectly reliable ar perfectly
valid.

In general when the total scores of Schedule B are
obtained from repeated ratings by the same teacher, tne
reliabllity of the total scores is .86 for elementary
school children....The rellability of a single rating 1is
.92 as obtalned from the correlation betweeg halves of
the scale, with a prediction for the total.

Various means have been employed to study the valldity

of the Behavior Rating Scale.

Scores on Scihedule B correlate .60 with ratings from
the direct approach followed in Schedule A, ... 4 com~
posite score on Schedules A and B correlated .76 with the
frequency with which a group of children were referred
.+ to the offlce of an elementary school principal.7

The authors point out other limitations of the scales.

The person making the rating is subject to blas and possibly
could interpret the actions of the youngsters in terms of his
own prejudices and intolerances. This would tend to deviate
the ratings from true objectivity. Another limitation was
an emphasis in the scale on aggressive behavior and it was
urged that methods other than this scale be used to locate

non-agressive disorders,

6Ipid., p. 2.

“Ib1d., p. 2.
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In this study, the limitation of bias was reduced, or
at least distributed, by having two teachers rate each child.
The criterion for a teacher to be a rater was that he should
have the puplls rated for at least two periods per day. The
two teachers rating a group met as a commlttee of two and
compromised on their ratings.

The limitation of emphaslis on aggressive behavior
placed no restriction upon this study. The essentlal aim of
this 1nvestigation was not so much to unearth any behavior
tendencies in individuals, although such knowledge would have
been concomitantly useful, as to inquire: do parents and
teachers interpret child behavior in the same light? Or,
more technically, are parents and school people, in’this com-
munity different populations in regard to rating the behavior
of the youngsters in their charge?

The Behavior Rating Scale ;as administered much the

same as was the Behavior Preference Record. All the twenty-

seven boys who, along with their parents, took the Behavior

Freference Record were rated by both thelr parents and their

teachers on the Behavior Rating Scale. Flve boys of junior

high school age, not included in the Preference Record study,
were added to the Rating Scale study.
Twenty-two out of the twenty-five girls participating

in the Behavior Preference Record study were rated by their

parents and teachers on the Behavior Rating Scale. Besides

these girls, two junior high school girls were included as

rated by thelr parents and teachers.
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Administration. The Behavior Rating Scale was admini-

stered several months after the Preference Record was given.

Therefore, agaln, parents were all sent notes asking if they
would once more help in making the study of behavior complete.
All the parents, except the reluctant two, signified their
willingness to rate their own children.

One copy of the Behavior Rating Scale was given each

youngster (not mailed, as was the Preference Record) along

wlth a self-addressed, stamped envelope, and instructions to
“carry it home to his parents. FKEach parent was to rate his
youngster, or youngsters, then seal and mail the scale in the
self-addressed envelope to the investigator. The instructions
glven on the scale were to be followed exactly by the parent
except that instead of the single (x) used to signify a par-
ticular rating, the mother was to mark (x) and the father was
to mark ( ). No instructions were included that would infer
that the father and mother should not confer or collaborate
in rating their young one.

The fact that, excepting the heretofore mentioned
cases, a hundred-percent of the scales were returned complete-
ly filled out was probably due not less to the methods of the
investigator (however questionable to the more virtuous of
educational researchers; nevertheless undeniably effective)
than to the desire of the parents to cooperate. When the
youngsters were given the scales to taeke home they were sub-

ject to a bribe. If ninety percent of the Behavior Rating

Scales were returned within g week, ending Friday noon,
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school would be dismissed at Friday noon. The scandalum
magnatum lies in the fact that school was going to be dis-
missed Friday noon anyway for physical plant repsairs.

0f fifty-nine scales sent, thirty-eight were returned
by mail, eighteen were sent, sealed, via the youngsters, and
three were not returned. Signatures were once more compared
with those on the report cards, for verification, and the
several questlonable signatures were checked by personal
contact,

Meanwhile the teachers were organized into committees
of two. Membership on a committee was limited to teachers
who had a particular group of students at least two periods
per day. Each teacher on a rating committee, then, had every
pupll assigned to that committee for rating at least two
hours a day.

Next, each committee gave every pupil in its group a
rating on his observed behavior, The scores were added up
both within each of the four divisions of the scale and in
total. The scores of the parents' ratings were also totaled.

All scores were then tabulated and listed with each
pupil's ratings by teacher, father, and mother in each divi-
sion, and 1n total aligned with each other respectively.
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CHAPTER IV
THE RESULTS, CONCLUSIONS, AND SUMMARY.

This chapter i1s divided into three units. UTnit I is
concerned with the analysis of the results obtained through

the Behavior Preference Record, and the conclusions drawn

upon the basis of such analysis. Unit II is devoted to the
analysis and interpretations of the results derived from the

Behavior Rating Scale. Unit III 1is a summary of the com-

bined findings and their relationship to the whole problem.
Also, Unit III attempts to show how this study has suggested

other potential investigations intc the realm of behaviar.
UNIT I

THE RESULTS ALKD CONCLUSIOKS DERIVED FROM THE BEHAVICR
PREFERENCE RECORD.

The hypothesls of this study was, mainly, that a diff-
erence existed between parent and child, on the one hand, and
teacher and child on the other in regard toc behavioral values.
It stated that there was, generzily, a lack of agreement be-
tween these three in regard to behavior preferences--that
parents and children represented different populations, in a
particular small community, in the matter of behavior prefer-
ences; that teachers and youngsters also represented different
populations in this matter.

-20-
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To test this hypothesis the Behavior Preference Record

ﬁas administered to a sampling of parents, youngsters, and
teachers 1n tne subject community. The results of the admin-
istration were complled as numerical scores. It was neces-
sary to treat tne scores statistacally in order to adequately
test the hypothesis,

The scores were subjected to statistical analysis of
four types. First, the means of the various groups were com-
puted and the mean differences found. Secondly, the observed
mean differences were tested to detemine whether or not they
were of such size that they could be attributed tc chance
factors or sampling variations. Talrdly, the groups were
studied to determine to what degree, if any, they were associ-
ated in the manner described in the hypothesis. Lastly, each
association, or correlstion coefficient was tested to deter-~
minte if such correlation was of such magnitude as to be sig-
nificant when considered in terms of sample size. Tenable
limits at the five percent level of confidence were estab-
lished for those correlation coefficients significantly diff-
erent fr;m Zero.

Tests of significance applied to mean differences. Be-

cause of the smallness of the sample, smail samples being

,e.(considered by some statisticians as samples under 30

cases and by others as samples under 100)..."} yse was made

1p11en L. Edwards, Statistical Analysls, (New York:
Rhinehart and Company, Inc., 1950), p. 166.
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~of the "t-test" for significance and also of Fisher's tabled
values of "t".,2 1In all cases boys and girls were considered
separately because of the asgsumption that their behavior pre-
ferences, in vliew of the different roles tney are expected
to play In life, might differ enough to significantly alter
the outcome.

The mean diiferences between (1) boy and mother, (2)
boy and father, (3) boy and teacher were examined for signi-
ficance in five areas of‘behavior preferences--namely, coop-
eration, friendliness, integrity, leadership, and responsi-
bility. Also, an answer was sougnt to the gquestion: do these
parents have an understanding of thelr youngsters' preferences
of behavior In these five areas? In response to the latter,
it was necessary to dwell upon the mean differences between
the boys' scores =and the parents! scores when the parents com-
plied withh the request to indicate how they though thelr sons

would answer tne situations in the Behavior Preference Record.

The mean differences between the girls and their par-
ents and teachers were tested in the same manner as the boys
and their parents, including the mean differences between the
girls' preferences of behavior and the preferences of behavior
attributed to them by their parents.

The mean in each case was determined by dividing the

SR. A. Fisher, Statistical Metnods for Research Workers
(New York: Hafner Publishing Company Inc., 1948}, p. 174,
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sum of the scores of a particular group by the number of
cases, The means of the various groups and the numbers
therein are entered in Tables I and II, pages 35 and 36.

The méan differences were obtained by subtracting the larger
meen from the smaller mean.

To determine whether the observed mean difference was
one that might occur frequently by chance was the next step.
If the observed mean difference did not occur frequently by
chance, it might be inferred that the difference was the pro-
duct of a situation inherent in this community rather than in
sampling variations., The term "significant" was used to de-
scribe a mean difference larger than could be reasonably at-
tributed to chance sampling varlations. Inasmuch as the main
interest was merely finding out if the mean differences of the
various groﬁps studled were significant, a hypothesis was set
up for possible rejection. This hypothesils was the null hypo-
thesis that the population méan difference was zero or that
there was no mean difference. The null hypothesis is a sta-
tistical hypothesis which can be contrasted with the hypo-
thesis of this study vhich claims that there 1s a significant
difference between these groups.

In testing the nuil hypothesis, if the observed diff-
erence was so large that it was statistically significant,
the hypothesis was rejected; if the mean difference was not
significant, the hypothesis was accepted.

How large a dif ference was necessary to be considered
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slgnificant? In order to subject the study to a rigorous
test, 1f thé observed t-statistic exceeded the absolute t-
value, as entered in Fisher's t-distribution table, more
than 1 per cent of the time; the null hypothesis was abandoned
as untenable and the difference considered reasonably signif-
icant. When the observed value of "t" did not exceed the
tabled value at the 1 per cent level of confidence, the dif-
ference was deemed nonsignificant.

The t-ratio for testing the null hypothesis was com-
puted in the manner described by Edwards.® The results of
the calculations for testing the null hypothesis in the
various cases were entered in Tables III and IV, pages 37
and 38,

The standard error of the mean difference was computed
by extrécting the square root of the sum of the squares of the
standard errors of the means of the two groups being tested.

The standard error of the mean? of any particular
group was found by the division of the standard deviation by
the square root of the number of cases minus one (N=1),

In finding the standard deviation the sum of the
squared deviations of each score from the mean was divided
by the number of cases minus one, and the square root of the

result extracted. The standard deviationsg of the various

SEdwards, op. cit., Chapter IX,

45ee table I and II for compilations of the standard
errors of the means.
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groups studlied were listed 1ln Table I, page 35, and Table II,
page 36. It was apparent that in some cases, notably under
Integrity, the standard deviation exceeded the mean. This
was due to the fact that there were negative scores as well
as poslitive scores in these situations.

Analysis of the results of examining the mean differ-

ences for significance. It was obvious from the results,

that the hypothesls that there was little or no agreement be-
tween youngsters and, respectively, fathers, mothers, and
teaehers ln matters of behavior preferences recelved neither
affirmation nor negation from testing the mean differences.
Table V, page 39, glves a comparative pilcture of the signif-
icance tests. No clear cut pattern was evident. Fourteen
.differences were significant; whereas thirty-four were non-
slignificant. Very generally it appeared that significant
differences emerged more frequently between boys and parents
than it did between girls and parents. Also, in the matter.
of how the parents thought thelr youngsters might prefer to
behave, 1t was discernible that significant differences
occurred oftener in the mean differences of girls and parents
than in the mean differences of boys and parents. It was
noted that the characteristic of frlendliness manifested
only one case of significant difference--that of the mean
difference of boys and mothers.

Since the confidence level of 1 per cent was admit-

tedly rigid, and in view of the fact that a significance of
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TABLE I

COMPARISON OF THE NUMBERS, MEANS, STANDARD DEVIATIONSy AND
STANDARD ERROR OF MEANS COMPUTED FROM THE SCORES OF BOYS
AND FIVE OTHER GROUPS ON THE CHARACTERISTICS OF THE
BEHAVIOR PREFERENCE RECORD

Groups Behavior characteristics
Cooperation Friendliness Integrity Ieadership Responsibillity
N Means o~ o"M Means 0 OM means ¢ OM Means o~ OM Means O~ oM
Boys 28 6.35 5.18 .99 5.25 2.37 .45 1.16 3.12 .99 8.65 3.49 .67 9.35 5.39 1.04 &
(9]
Fathers 27 10.55 3.28 .64 7.10 3,10 .59 2.40 1.79 .35 11,40 2.99 .47 11.00 3.97 .78 !
Mothers 27 11.65 3.70 .60 7.70 2.74 .54 3.35 1.15 .49 11.25 2.72 .53 12.65 2.50 .49
Teachers 9 9.00 2.91 1.02 6.50 2.16 .77 5.00 1.05 .37 1122 1.24 .44 13,00 2.49 .88
Father 25 5,30 4.83 .98 5.65 2.27 .45 _.45 1.67 .34 7.05 3.01 .61 6.753.97 .81
Mother“
thinks* 26 6.00 5.41 1.08 6.00 2.98 .59 .62 2,26 .45 T7.45 3,15 .63 6.35 5.08 1.08
*Note: "Father thinks" and "Mother thinks' pertains to the scores made on

the Behavior Preference Record in which the fathers and mothers indicated how

they thought their youngsters would prefer to behave.



‘uoissiwiad 1noyum pauqiyold uononpoidas Joyund “saumo WBuAdod sy Jo uoissiwiad yum paonpolday

TABIE II

COMPARISON OF THE NUMBERS;, MEANS, STANDARD DEVIATIONS, AND
STANDARD ERROR. OF MEANS COMPUTED FROM THE SCORES OF GIRLS
AND FIVE OTHER GROUPS ON THE CHARACTERISTICS OF THE

BEHAVIOR PREFERENCE RECORD

Groups

N Means O~ oM meams o~ OM means @G OM means ¢g- oM means o OM
Girls 25 7.30 3.02 .62 5,80 2.60 .53 2,20 2.20 .45 8.80 2.86 .58 10.10 3.24 .66
Fathers 22 8.40 3.61 .78 6.70 3.54 .75 2.90 3.66 .79 9.50 5.86 1.2 10.45 4,51 .98
Mothers 24 9,60 3.17 .66 6,10 3.13 .65 3.00 2.06 .43 9.40 3.36 .75 11.65 4,01 .83
Teachers 9 9.00 2.91 1.0 6,50 2.16 .77 5.00 1.05 .37 1l.22 1.24 .44 13.00 2.49 .88
giggig* 22 5.70 3.64 .79 5.50 2.82 .62 1.50 2.25 .49 6.50 2.62 .56 7.10 4.08 .89
Mother ' o4 4,70 4.53 .9% 5.6 2.70 .56 1.30 2.23 .46 6.60 3.50 .73  6.95 5.54 1.5

*¥Note: See
"Pather thinks".

Table I, preceding page, for explanation of "Mother thinks" and
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TABLE III
RESULTS OF OBSERVATIONS LEADING TO ACCEPTANCE OR REJECTION OF THE NULL HYPOTHESIS
REGARDING THE SIGNIFICANCE OF MEAN DIFFERENCES BETWEEN. SCORES OF BOYS AND OTHERS
ON CHARACTERISTICS OF THE BEHAVIOR PREFERENCE RECORD
28 Boys vs.
Characteristics Observations 27 27 25 * o6 *
Fathers Mothers Teachers Mother Father
"t" at the 1 per cent level 2.678 2.678 2.728 2.678 2.678
Standard error mean 4diff, 1.17 1.15 1.42 1,46 1.39
Cooperation Observed "t 3.67 4,60 1.86 .2l 76
Null hypothesis reject re ject accept accept accept %
]
~ Standard error mean diff. LTU .70 .89 LTh .63
Friendliness Observed "t" 2.51 3.48 .84 1,01 .63
Null hypothesis accept reject accept accept accept
Standard error mean diff. 1.0l 1.0l 1.05 1.08 1.04
Integrity Observed "t" .76 1.58 3.26 .92 2,02
Null Hypothesis accept accept re Ject accept accept
Standard error mean diff. .81 .85 .80 .91 .90
Leadership Observed "t" 3.36 3.04 3.20 .21 1.76
Null hypothesis re ject reject reject accept accept
Standard error mean diff, 1.30 1.14 1.36 1.45 1.31
Responsibilify Null hypothesis reject accept aocegt accept accept
Observed "t" 2.88 1.27 2.6 2.07 1.99

* Note: Read 25 Mother as 25 '"Mother

Thinks", and 26 Father

as 26 "Father Thinks".
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TABIE IV

RESULTS OF OBSERVATIONS LEADING TO ACCEPTANCE OR REJECTION OF THE NULL HYPOTHESIS
REGARDING THE SIGNIFICANCE OF MEAN DIFFERENCES BETWEEN SCORES OF GIRLS AND OTHERS

ON CHARACTERISTICS OF THE BEHAVIOR PREFERENCE RECORD

25 Girls vs.

Characteristics Observations 22 24 9 24 e
Fathers Mothers Teachers Father Mother
thinks |, thinks

"t" at the 1 per cent level 2,69 2.68 2.73 2.68 2.69

Standard error mean diff. .99 .90 1.19 .35 .31

Cooperation Observed "t 1.10 2.53 1.43 7.30 5.04
Null hypothesis accept accept accept re ject re ject

Standard error mean 4iff. .91 .83 .93 17 .81

Friendliness Observed "t" .98 .35 e .25 .36
Null hypothesis accept accept accept accept accept

Standard error mean diff. .90 62 .58 .64 .66

Integrity Observed "t" 77 1.28 4,81 1.32 .98
Null Hypothesis accept accept re ject accept accept

Standard error mean 4iff. 1.22 .Oh .72 .93 .80

Ieadership Observed "t .61 .68 3.31 2.46 2.85
Null hypothesis accept accept re ject accept re ject

Standard error mean diff, 1.17 1.06 1.32 1.10 1.10

Responsibllity  oObserved "t" .29 1,47 2.19 2.86 2.72
Null hypothesis accept accept accept re ject re ject

!
A
o

I
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TABIE V

SIGHIFICANCE AND NOHSIGNIFICAWCE OF THE EAN DIFTERELCES

BETWESN THI: SCCRES OF BOYS AKD FIVE COMPARATIVE GROUPS,

AID GIRIS AND FIVE COMPARATIVE GROUPS ON FIVE BEHAVIOR
CHARACTERISTICS

Cooper~ TFriend- Integrity Leader- Responsi-

Groups ation liness ship bility
Boys S N N S S
Fathers .70 x N N X N
- Boys S S N S N
Mothers g x K I N N
, Boys N " o S N
Teachers ;i17s g K S S G
Fathers Boys N N i n N
think . Girls S N N S S
fothers Boys iy il N i3] N
think Girls S I N N S

Note: S indicates significant mean differences;
N indicates not significant mean differences.
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mean difference, although it did reascnably eliminate chance
sampling variations, did not signify any degree of difference,
and in consideration of the possibility that at the 1 per cent
level of confidence a non-significance did not necessarily
indicate a population mean difference of zero, it was decided
to test the relationships between these various groups for
significance.

Testing for relationships. Correlation coefficients

(Pearson's r) were computed for the following pairs of
matched scores: (1) Boys vs. Fathers, Boys vs. lMothers,

Boys vs. Father's idea of how their boys would score, Boys
vs. Mother's ldea of how their boys would score, and (z) the
same peirs for the gl rls and thelr parents.

The product-moment technique, as described by Edwards,5
was used to corpute the correlation coefflcients and the re-
sults were tabulated in Table VI, page 42.

The correlation coefficlents in Table VI were measures
of degree of agreement in the samples. In the absence of
addltional information the observed r becomes the best esti-
mate avallable of the true r. However, by employing Fisher's
g_ﬁransformations 1t was possible to set up tenable limits of

an observed r. Short interprets these tenable limits

SEdwards, op. cit., p. 91.
6Ibid., pp. 197-210.
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«ss 88 the theoretical upper and iower limits of the
ran ge througn which the observed correlation coeffi-
cients could be expected to vary due to chance factors
alone, if tpe exgeriment were repeated an infinite
number of times.

Fisher's TableB was wed to transform the observed r
whose distribution was not normal, Into a corresponding value
of z, whose distribution, although "not strictly normal, ...
tends to normality rapidly as the sample is Increased, what-
ever may be the value of the correlation."® The tenable
limits of r were found by reconversion £ rom z to r, reversing
the process in the same table. The limits thus found were
accepted at the 5 per cent level of confidence.

In finding the confidence level of tenability 1.96
standard deviation units were used because, as Edwards
points out, "on each side of the (normal) curve between the
mean and 1.96 standard deviation units lie 47.5 per cent of
the scores," then "these two points will, in a normal dis-
tribution, define the zone winich embraces the middle 95 per

cent of the measures."10 The expectation was, in using 1.96

in figuring the tenabie limits of r, that values would fall

7James Edward Short, "A Measure of Interviewer Com-
petence,” (Unpublished DoctorTs dissertation, The University
of Washington, Seattle, 1949), p. 158.

8Fisher, op. cit., p. 210
9Tpid., p. 199.
10ggawards, op. cit., p. 145.
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TABIE VI

COZFFICIIETS OF CORZMLATION DERIVED ¥FROM (1) STUDEET'S
SCORES OL FIVE CHARACTERISTICS AXD (2) THE SCORES
OF THEIR PARENTS AI'D THE SCORES THEIR PARENTS
THINX THE STUDELTS WOULD LIAKE

Behavior Characteristics

Groups Cooper. Friend. Integ. Leader. nespons.
Fathers Boys 229 =,110 064  °,008 L6l
VSe GiI‘lS . 080 “e 241 . 284‘ . 024 3 14‘3
llothers Boys ~.058 .200 -o 548 .291 . 368
VS Girls «105 .13% « 256 297 370
Father Boys . 240 273 .015 « 330 . 146
thinks vs. Girls . 087 .083 362 o 145 « 260
Mother Boys 510 - 255 . 073 «251 - 024
thinks vs., Girls 117 . 1O4 .011 .038 598
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above or below those limits not more than five cases in s
hundred. This would make possible the acceptance of the
limits of the observed r at a confidence level of .05.

As stated before, in absence of other information the
observed r is the best estimate of the true r~--except where
the r 1s small and the cases are few. A minimum r is then
necessary in order to say that a correlation exists. The
minimum r used in this problem was found in Edward's Tablell
where for the approprlate number of cases the various values
of r were given at .05 and .0l levels of significance. Un-
less the observed r was above mininum value of r at the .0l
level, the observed r was considered not significantly diff-
erent from zero., Under this criterion onliy two correlation
coefficients were considered significantly different from
zero. The two were entered in Table VII, page 44.

Analysis of the results of testing for assoclation.

0f all the observed correlation coefficients computed from

scores on the Behavior Preference Record only two met the

criterion for significence at the 1 per cent level--namely,
the scores of boys and the scores attributed to boys by
mothers, on cooperation, with an r of .510 as compared with a
significance required of r= .496; and the scores of girls and

the scores attributed o girls by mothers, on integrity, with
an r of .51l as compared wlth an r required for significance

of .515.

1l71p1d., p. 331.
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TABLE VII

TENABLE LILITS OF OBSERVED CORRETLATIONS THAT WERE
STATISTICALLY DIFFZRENT FROM ZERO AT THE 1 PER
CENT LEVEL OF CORFIDENCE

Values of

N Minimum for Lower Upper

Observed sirnificance  limit 1imit
26 510 478 .100 740
o4 .611 L4596 .290 .835
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If the sampie relat ionships were to be at all pre=~
dictive of the popuistion relationships there was Little
likelihood of general significant agreement between any of
the groups tested--except pernaps, under the right conditions
of pitch @nd toss, the above-mentloned two. The chances of
even the highest correlationships, eith positive or negative,
of exceeding, or even attaining, the significance level were
so unfavorable that, coupled with the issuve of so many very
low correiation coefficients it seemed no departure from
objectivity to declare that there was.a general lack of
gsignificant agreement between these various groups. This
tended to bear out the hypothesis that there was a lack of
agreement between youngsters and parents in the matter of be-
havior preferences, but, of course, it said nothing about the
relationship between youngsters and teachers in this matter.

With the possible exclusion of wmothers and boys in the
matter of cooperation, and of mothers and girls in the case of
integrity, it was impossible to conclude with any optimism
that parents understood, to any relatively significant degree,
the behavioral preferences of their young ones.

The difficulties of drawing conclusions. The defects

of sampling, the guestionable reliabillty of the instrument,
possible lnconsistencies in administering the instrument to
parents, and the small numbers involved, plus many other
limitations on objectivity all multiplied to make 1little or
no conclusive evidence either in support of the hypothesls or

in its refutation. The only pattern to emerge from either
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the testing of mean differences for significance or examining
the relationships for significance i3 the not-too-decisive

pattern of nonsignificant correlations.
UNIT II

THE RESULTS AND COKCLUSIONS DERIVED FROM THE BEHAVIOR
RATING SCALE.

The second part of the hypothesis of this study was
that there was a lack of agreement between home and school
in interpreting the actual overt behavioral characteristics
of the youngsters. To examine this hypothesis for validity

the Behavior Rating Scale, Schedule B, was used.

This instrument was administered botn to teachers of
the youngsters and the youngsters' parents in the manner de-
scribed in Unit II, Chapter II,

The scores were examined by correlating the ratings
given the students by parents with those given them by teach-
ers. The coefficients of correlation were tested for reli-
ability and significence in the same way as outlined for

scores on the Behavior Preference Record in Unit I, Chapter

ITI., It was found that the r of mothers' versus fathers!
total scores when rating their boys was .996. The reliability
of that r was found to be within the 1llmits of 1.00 and .990
with a 5 per cent level of confidence. Thne nigh correlation
between fatner and mother in this case was doubtlessly en-
hanced by lack of instructions discouraging mutual assistance

when rating their boys.
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On the basls of this observation the pafents of boys
were considered the same popuiation when correlating with
teachers' scores. The coefficients entered in Table VIII,
page 48, for Teachers vs. Mothers' ratings of boys, may be
Interpreted as Teachers vs. Parents.

The coefficient of correlation of the total rating
scores of Fathers vs. Mothers on girls was .826, The tenable
limlts of such an observed r being .940 to .470, the two par-
ents!' scores were considered separately in relation to the
scores of teachers. The coefficlients of Teachers vs. Fathers
and Mothers when rating girls were entered in Table IX also.

In the Behavior Rating Scale the larger the score the

more unsatisfactory 1s the rating given. Almost consistently
the teachers gave higher scores than parents. Especlally this
was true in the realm of intellectual characterlistics. Where-
as the coefficients were sligntly positive in the realms of
physical, socisal, and emotional characteristics, there was a
negative coefficlent on the intellectual qualities of boys.

With girls, although there, too, was evidenced no great
agreement, 1t appeared that teachers and mothers tended to
differ on physical and social more than on intellectuallor
emotional traits. Fathers and teachers tended to differ more
on intellectual and physical ones.

Again, as 1n the results of the Behavior Preference

Record, the observed correlation coefficients that did not

meet the minimum criterion for significance at the .0l con-

fldence level were considered not statistically different fronm
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TABLE VIIT

CORuBLAYICN COEFFICIERTS OF PARENITS AND TEACHERS
RATINGS OF STUDZENTS ON THE BEHAVIOR RATING

SCALL

Values of r

Groups
Intellect. Pnysical Social Emotion.
Ratings of boys Div. I Div. II Div.III Div. IV,
Teachers vs. mothers -, 074 419 220 o 246

Ratings of girls

Teachers vs. mothers . 127 .070 065 .218
Teachers vs. fathers -.,013 -.058 » 504 2l
Mothers vs. fathers . 788 .652 «330 .801
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from zero. The six, however, that did were subjected to the
2z transformation and the resulting tenable limits at the 5
per cent level of confidence, were entered in Table IX, page
50. These could be considered, within the Limitations, sta~
tistically different from zero,

The results did not demonstrate any baesis for con-
cluding-that a significant relationship existed between par-
ents and teachers on any of the four rating divisions. There
appeared to be enough agreement between fathers and mothers
in their rating scores to permit the generalization that
fathers and mothers seemed to agree on how their sons and
daughters behaved in the panoramic characteristics of the

Behavior Rating Scale.

It could also be generalized from the results that
parents tended to rate thelr children as better behaved than
do teachers. This would bear out any teacher's hypothesis.

In fact, the evidence seemed to insist that there was not very
much homogeneity between teachers and parents, in this com-

munity, conceming the overt behavior characteristics essential

to the Rating Scale.
UNIT IIX
SUMMARY

The naive observation that led to the Investigation
was that there seemed to be a cultural gap between home and

school in a particular small community, leaving the child
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TABLE IX

TENABLE LIMITS OF OBSERVED CORRELATIOES THAT WERE
STATISTICALLY DIFFERENT FROL ZERQO AT THE 1 PER
CENT IEVXZL OF COLFIDELCE

Values of r

vseres LA ToE ewer  Upee
24,652 496 .350 .830
24,830 496 .650 .920
24  ,801 .496 595 .905
22 .99 436 .990 1.00
24,826 496 645 .920
24 788 496 .578 .901
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somewhere between, pendulously snifting for himself. In
particular it appeared that the youngster was buffeted on the
one side by the behavioral values of the home and community,
while on the other by the peculiar values of the school as an
institution.

From the nalve observation arose the hypotheslis of the
study that there was a lack of "'signiflcant agreement between
home and youngster, and school and youngster on behavioral
values, and, further, that parents and teachers portrayed
little similiarity in their interpretation of the overt child.

To test the hypothnesis thne Behavior Preference Record

was administered to a sampling of parents, youngsters and
teachers in the community. The results were examined for
significance of mean differences to see if the differences
were large enough to be reasonably attributed to other than
chance fluctuations due to sampling. It was found that some
dif ferences were slgnificant--others were not, but nothing
that seemed to bear approvingly or disapprovingly on the hypo-
thesis. The scores were then subjected to correlation and it
was found that only two resulting coefficients were signif-
icantly different from zero. Even considering those two and
their tenable limits, the chances for any significant agree-
ment on any of the preference characteristics, between parents
and children, was unlikely.

Tne Behavior Rating Scale was then administered to

parents and teachers to determine what simsmiliarity these two
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nad in thelr rating of the same children. The scores were
correlated and the results examined for limits of tenability
within which the r might rest, and the test for significance
was made. It was found that where there was generally signif-
icant agreement between fathers and mothers in rating their
children, tnere was a lack altogether, or at least a question-
able chance of the observed similiarity being significant, of
relationship between parents and teachers, Teachers almost
always rated youngsters as behaving less satisfactorily than
did parents.

It cammot be deduced from the evidence that parents,
pupils, or teachers are different populations in every re-
spect as measured. On the contrary, nonsignificant mean
gifferences in behavior preferences exceeded significant
differences by thirty-five to fifteen. It can only be said
that 1t appeared that the hypothesis was supported from the
results of the correlative analysis of the scores on both the

Behavior Preference Record and the Behavior Rating Scale.

However, there 1s no evidence at all that there is a lack of
agreement between teachers and children concerning behavioral
preferences.

The real value of tnis professional paper lies not so
much in the qwstionable results obtained statistically as in
a more general understanding of the particular community by
the investigator. It also arcused some parental and teacher

reexamination of school child behavior and thelr relationship
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to and responsibility for it. A sliackening in unpleasant
behavioral situations was minifest in the months during and
immediately foilowing the investigation. May parents re-
quested that the school inform them of the differences be-
tween their own children and themselves, or between the rat-
ings given thelr youngsters by teachers and themselves. It
seemed to bridge, somewhat, that still hypothetical cultural
gap between home and school. Certainly, existing as they do
in the same culture, subject to the same traditions, laws,
and mores, cherishing, for the most part, common religious
principles, the expectation of them having similar behavior-
al preferences is probably sound.

The deficilencles of this investigation which lent
manifold inaccuracles, as enumerated in the text, to the re-
sults, pointed to the need of a widely distributed design
for small~cormunity research. The small school administrator
ought to have in his hands a set of general principles and
techniques by use of which he would be capable of exploring
into a number of aspects of community life without having to
undertake a time-wasting trial and error survey.

Today, especially, when the schools find themselves
under considerable fire because of their various values and
philosophies, there i1s a need for schoolpeople to reexamine
thelr status in the community by studying as many phases of
school-cormunity disagreement, or lack of agreement as pos-

sible., Educational sociologists could concern themselves with
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fashioning reliable devices for use in sbtudying those rela-
tionships.

There is a need for continuous intensive study of be-
havioral values in all small communities, It is suggested
For future studles that this investigation be improved upon
and changed and fitted to other communities.

Suggested home-school oplnion investigations could
include:

1. A study of the agreement between home and scnool over
interpretation of specific behavior acts of youngsters.

2. A study of the influence of role in the behavior pre-
ferences of youngsters.

3. A study of the degree of agreement between fathers,
mothers, parents, and youngsters on situations re-
quiring chaperonage.

4, A study of the relation of behavioral values to sex,

age, intelligence, social standing, and home environment.
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