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An Analyais of the Teaching of Object Pionoun. in Elementary
College Spaniah Textbooks:

A Generative Approach

I. Introduction

The ease with which native speakers use object pronouns
compared with the difficulty English speakers have in
acquiring thease forma poses the baasic premise for this
paper.' I will use some basic rules of transformational
grammar (TG) to ashow how thease apply to the teaching of
object pronouns using phrases appropriate to elementary
Spaniah at the college level. I will show how object
pronouns are generated and how the rules are ordered in
simple Spanish phrases, compare thia to the order of
presentation in the selected textbooks, and then suggeat a
method of inatruction based on a more natural order using
asimple claaasroom commands.

The paper is divided into four sectiona. The first
section, the Introduction, deacribes the purpose of the

paper and how it is structured. 1In Section II I discuas the

' Bill VanPatten, ‘*Learner’s Comprehension of Clitic
Pronouna: More Evidence for a Word Order Strategy."
Hispanic linguistics, 1(Spring), No. 1, (1986), S57.
VanPatten atates that ‘often ignored 1in teaching (and in
research in second language acquisition) is the
comprehension aspect of grammatical structures, in this case
clitic pronouns.”™
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ruleas of TG that deacribe the generation of object pronouns
in simple subject~verb-object phrasea that are typically
found in college elementary Spanish textbooka. This gsection
provides the reader with a basic understanding of the
Spaniah object prohoun syatem. In Section III I compare the
ordering of TG rules from Section II to the order in which

‘ Spaniash textbooks present object pronouna. The textbooks
reviewed in Section II are sastructured for the college level,
therefore, I make no claims as to the practicality of using
the method of instruction suggeated in this paper for the
elementary or secondary school level. Similar analyses
ahould be done on textas designed for these levels. 1In
addition, empirical research ia needed to evaluate the
effectiveness of this method in comparison with other
methoda. 1In the last section 1 propose a re-ordering of the
tranaformationas and suggest an approach that would allow
teachers to introduce object pronouns much earlier in the
textbook through simple classroom commands. This method
provides input to the student that is similar to what a
child hears in the early stages of language acquisition.

The transformations presented in this paper are
intended to describe basic structures that are normally
introduced in beginning level Spanish classes. As the
atudents progress, they will find that many of these
transformationa will be inadequate to describe more complex

atructurea. The transformationa will have to be modified as
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the level of language acquisition becomes more advanced.
Thease later transformations fall outside the acope of this
paper.®

Recent research has promoted TG for ites insight toward
understanding and describing the steps that native speakers
of a language uae to acquire their knowledge of the
grammaticality of the language and its variously sastated
implications to foreign language instruction. However,
little attention has been paid to the applicability of TG to
methods of instruction in the foreign language classroom.
There is an important link missing in the research that
would bring together the linguistic rules of TG with the
pedagogy for application to classroom instruction. The
teaching method I asuggest at the end of thias paper will

provide one link for the application of theory to pedagogy.

% Moreover, the writer does not presume to show a
definitive treatment of TG rules here. Analyses are
constantly being re-evaluated. The language is not static
but slowly evolving. Lloyd, (1979) states that 'language is
characterized by its flexibility."™
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II. Overview of Linguistic Structures

The phenomena selected for application here are the
Accusative and Dative Pronominalization, Negative Insertion,
and Enclisis rulea. Object pronouns occur in Spanish more
frequently than in English and many times both the object
pronoun and the full object noun phrase are used in the same
sentence. This redundancy may strike the English speaker as
‘repetitioua but it is often uaed for emphasiaz or
clarification (especially with 3rd person pronouns when the
context provides an ambiguous referent). In Spanish the
object noun phrases and pronouns can be placed in many
different positions within the same sentence. Take for
example the following sentences involving the movement of

the accusative noun phrase.

Accusative Pronoun

S
NP VP
Aux v NP
Tense
Yo | piat comprar el libro
I past buy the book
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Et

I. a. Compré el libro ayer
I -bought the book yesterday

b. El libro lc compré ayer
The book it I-bought yesterday

c. Lo compré ayer
It I-bought yesterday

d. =Lo compré el libro ayer
It I-bought the book yesterday

e. +Compré el libro lo ayer
I-bought the book it yesterday

If we compare aentencea Ia - d, the ungrammatical
sentence occurs when both the accusative NP and pronoun are
present in the same sentence but don’t occur side by side.
It aeems that in order to produce a grammatical sentence
with an accusative NP, one of three possibilities musat be
met. 1) The accusative NP occurs alone (Ia), 2) the
accusative pronoun occurs alone (Ic), or 3> both the
accusative NP and pronoun occur together (Ib). But if this
were sufficient for grammaticality, then Ie should also be a
grammatical sentence. The problem is that further
conditions must be met: the accusative NP and pronoun must
be in a pre-verbal position and must alac be placed in the
correct linear order (Ib). We can begin to formulate a rule
that will generate the accusative pronoun to the right of
the accusative NP. The pronoun must agree in person, number
and gender with the accusative NP.

Since sentence Ia is grammatical, the generation of

accusative pronoun, which would generate the ungrammatical
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sentence Ie, is an optional transformation. Another
transformation will be necessary to move the accusative NP
and pronoun into the correct position. The rule generating

the accusative pronoun can be stated aa:

1. Accusative Pronominalization: Copy the
appfopriate pronoun that agrees with the accusative NP
in person, number, and gender immediately to the right

of the accusative NP.

This still generatea the ungrammatical sentence Ie. The
accusative pronoun must be moved to the left of the finite
verb. A movement rule similar to Dative Movement is

necessary.

2. Accusative Pronoun Movement: Move the accusative

pronoun to the immediate left of Aux.

This transformation still leaves us with the ungrammatical

sentence Id:

»Lo compré el libro ayer
It I-bought the book yesasterday

Two transformations can make thias sentence grammatical. One

would be to move the accusative NP to the left of the verb.
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3. Accusative NP Movement: Move the accusative NP to

the immediate left of Aux.

El libro lo compré ayer
The book it I-bought yesterday

If there ia another pronoun preaent to the left of Aux, then
the order of pronouns will be determined by surface ordering
of pronouns (Dinnsen, on Perlmutter) and not by another
tranaformation.® The other tranaformation would be simply

to delete the accuaative NP, generating sentence Ic:

4. Accusative NP Deletion: Delete the accusative NP.

Lo compré ayer
It I-bought yesterday

Dative Pronoun

Yo Paat dar el libro a Juan
I Past give the book to John

The dative noun phrase (NP) movea much like the

accusative. Consider the following sentences:

*Daniel A. Dinnsen, "Additional Conatraints on Clitic
Order in Spanish,' In Casagrande, et al., 1972, p. 176.
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i . ity sl dapr o oA Juan
Uoges bhie bnendt wo Johin
O Loas o SDodibkre a2 tuyan

tbawm L ave the book to John

2 di a Jual, et libro
im 1 cgave to Jonin the ook

. ver @ Juan di el libro
Him to John I-gave the book

€&, A Juan le Jdi =1 libro
i'n John him I gave the bock

f. Le di el libero

Him I -gave the book
It we compare centences Ila and 1Ib, we s2e Lhat the dative
ME must ooour L oconjunctlion with a dative pronoun,
otherwigse an ungrammatical sentence ooccurs. In ﬁenfences
i - 1le, the dative NP has been moved to the lett., Only

by ondy

,...
hd
.

one of the derived sentences (o unacceptab.

i

place where the dative NP may nol oocur 13 batwaen the

dative pronoun and the verb wsentsnose T7dy. The scceptainlc

;

gentences lnclude (1f, where the dative NP has been entirecly
wmitted, but the dative pronoun has remalned behind.

Notiose that itn all the grammatical sentences, Yhe
dataive proncun 12 an the same position relative to the vwerih,
regardlecs wr what ths position of the dative NP may be.

If we assame that sentence Ila iw the underlying structure

"wuentin A. Filzzini, "The Positioning of Claitaic
Froncuns in Spanish,™ Liogua, %7, (133800, 47. T wat b
done by tranzfosmations can be greatly reduc:s:d 12 clitie
pronouns arse generated adjacent Lo thelr velbe by the porass

e

structure dulaes,
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trom which the rest of the sent=ncea are derived, we can
formulate a rule that will generate grammatical sentences
with the pronoun in the correct position. Since in all of
the grammatical sentences a dative pronoun that corresponds
in person, number, and gender with the dative NP appears to

the left of the finite verb, the following rules can apply.

S. Dative Copy Rule! Copy the appropriate pronoun
that agrees in person, number, and gender with the

dative NP, immediately to the right of the dative NP.

€. Dative Pronoun Movement: Move the dative pronoun

to a poaition immediately to the left of Aux.

This generates a grammatical sentence without maoving the
dative NP. The next step is to generate sentences 1Ic and
ITle without generating the ungrammatical sentence IId. It
appears that the dative pronoun is attracted to the finite
verb and won’t let any other elements appear between it and
the verb. This is what makes I1Id ungrammatical. A movement
rule is necessary to account for the different positions of
the dative NP. Since the base sentence (1Ib) for this rule
is grammatical, movement of the dative NP is not required.
It will be an optional transformation consisting of two
parte. In order to derive gentence Ilc,

Le di a Juan el libro
Him I-gave to John the book
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11
the movement rule must allow placement of the dative NP

directly after the finite verb. To generate sehtence Ile:

A Juan le di el libro
To John him I-gave the book

the movement rule must also allow for the placement of the
NP to the left of the dative pronoun. Rather than writing
two separate rules, both movements can be combined into a
rule that generates two structural changes from one
atructural deacription. Since the rule will be optional, it
will generate either of the two sentences (IIc or IIe). The

rule can be stated as:

7. Dative Novement (optional): Move the dative NP to
a position directly after the main verb, or move the
dative NP to a position directly before the dative

pronoun.

In sentence 1If,

Le di el libro
Him I-gave the book

the dative NP has been deleted and still results in a
grammatical sentence. This can be done by applying an
optional deletion rule at any point after Dative Pronoun

Movenment..
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W

8. Dative Deletion (optiovnal): Delete the dative NP.

Negative Insertion

Consider the focllowing sentences.

ITI.

a. Compré el libro ayer a‘. No compré el libro ayer

I-bought the book yesterday Not I-bought the book
yesterday

b. El libro lo compré& ayer b*. El libro no lo compré ayer

The book it I-bought yesterday The book not it I-bought
yesterday

c. Lo compré ayer | c*. No lo compré ayer

It I-bought yesterday Not it I-bought yesterday

d. El libro se lo di a Juan d*. El libro no se lo di a Juan

The book him it I-gave to The book not him it I-gave

John toe John

I could go on listing more sentences, but I believe these

are sufficient to demonstrate the pattern. Both liste of
sentences are grammatical. Any change of location of '“nc®
will result in an ungrammatical sentence. In sentence I1Ia®

the Negative occurs directly before the finite verb. 1In the
rest of the sentences, the Negative occuras before an object
pronoun or before two object pronouns aé in sentences IIllc
and IIld. As was stated earli=r, object pronouns are
positioned to the left of Aux, so Negative isg inserted to

the left of Aux and to the left of any object pronouns.
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13
bEach of the above sentences was generated by applying

one or more of the rules already covered, with the exception
of I1la which has not undergone any transformations. The
negative can be inserted intce any grammatical sentence and

can be atated asa:

9, Negative Insextien (optional):! Insert “"no" to the
left of Aux, and to the left of any object pronouns, if

present.

Enelitie Preneuna

Certain Aux and V constructions in Spanish affect
object pronoun placement in ways that are quite different
from what has been discussed thus far. Traditional
textbooks explain that there are three types of main verbs
that generate the cobject pronouns to their right and are
attached to them. These pronouns are called enclitic
pronouns. They are attached to the verb when the pronoun is
the object of (a) an infinitive, (b) a present participle,
or (c) an affirmative command. Consider the following

sentences:

Iv.

a. Quisro comprar el libro a‘. Quiero comprarlo
I-want to buy the book I-want to buy-+it

b. Eatoy leyendo =1 libro b*. Estoy ley&ndoelo
I-am reading the Ebook I-am reading+it
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Since the object noun phrase was already in post verb phrase

position,

Pronominalization,

the only transformations needed were Accusative

FPronoun Enclisis.

pronoune.

Accusative Noun Phrase Deletion,

and

There ia one other verb form that will take enclitic

That is the imperative.

The location is similar

to that of the infinitive and present

are attached to the right of the main

gsentences:

Sentences i -

C.

d.

Come la comida
You-eat the food

Traigan los libros
You-bring the books

Dema el libro a mi

You-give+me the book to me

Poned la mesa
You-set the table

Cémela
You-eat+it

Traiganlos
You-bring+them

participle: enclitics

verb. Consider these

Démelo a mi
You-giverme+it to me

Ponedla
You-gset+it

vLLa come
It you-eat

*[Los traigan
Them you-bring

»Me lo dé a mi
Me it you-give to me

*La poned
It you-set

1 are ungrammatical as direct commands because

the object pronouns have been placed to the left of the

verb.

with infinitives and present participles.

In this way,

commands differ from pronoun placement

The object

pronouns in commands can only be placed to the right of the
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verb, according to the above sentences. But now consider

these sentences:

VI.
a. No comas la comida g. No me dé el libro a mi
Not you-eat the focd Not me you-give the book to me
b. =No cdmasla h. =No démelo a mi
Not you-eat+it Not you-give+me+it to me
C. No la comas i. No me lo dé a mi
Not it you-eat Not me it you-give to me
d. No traigan los libros I No pongédis la mesa
Not you-bring the books Not you-set the table
@. «No trdiganlos k. =No pongaisla
Not you-bring+them Not you-set+it
1. No los traigan 1. No la pongéis
Not them you-bring Not it you-set

In these negative commands, the position of the object
pronouns has been changed. By placing the object pronouns
to the right of the verb in a negative command, an
ungrammatical sentence occurs. If the pronouns are placed
to the left of the verb, the sentence is grammatical. Where
we had the option of locating object pronouns on either the
right of an infintive or present participle, or to the left
of Aux., in commands it is obligatory to locate them to the
right of the verb in an affirmative command, and to the left
in a negative command. An informal rule can be atated to

generate affirmative commands.
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19. Pronoun Enclisis (obligatory): Attach the object

pronoun to the verb on its immediate left.

In order to generate the enclitic pronouns in infinitve
constructibns, present participles, and affirmative
commanda, the following tranaformations are required. Take
the following asentencesa:l

Quiero comprar el libro
I-want to buy the book

Eatoy leyendo el libro
I-am reading the book

Come la comida
You-eat the food

Apply Accusative Copy Rule:

=#Quiero comprar el libro lo
I-want to buy the book it

»Fatoy leyendo el libro lo
I-am reading the book it

rCome la comida la
You-eat the foocd it

Apply Accusative NP Deletion:

=Quiero comprar lo
I-want to buy it

»Estoy leyendo lo
I-am reading it

sCome la
You-eat it

Apply Pronoun Enclisis:

Quiero comprarlo
I-want to buy+it

Estoy leyéndolo
I-am reading+it
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12, Pronoun Enclisis 'cunirgatorvd:  Attach the obrect

proacun bte the verb oon 1ty 1amediate left.,

In order to genecrate the enclitic pronouns in infinittve
constructions, presenltl participles, and affirnative
commandsg, the following transformations are reguired. Take
the following sentepcaos:

Quicro complra: el Lipro
I-want to buy the book

Estoy leyendw &l librao
I-am veading the hook

Coane la comida
You-eat the food

Apply Accusative Copy Rule:

rduiere comprar el labro lo
I-want to buy the book 1t

»Ectoy leyendo «#1 libro lo
I-am reading the book it

»1Zome la comida la
You-=at the food 1t

Apply Accusative NP Deletion:

iulero comprar lo
I-want ta buy 1t

~Estoy leyendo 1o
I-am creading it

sZome la
You-eat 1t

Apply Prounoun Enclisis:

Gulero comprarlo
{-want to buy+ait

Eztoy leyéndola
L-am veadingeit
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émela
Yiou cswat» 1t

Ur, apply Proncun Movement:

Lo quiero comprar
It 1-want to buy

Lo eatoy leyendo
It I-am reading

*LLa come
It you-eat

Applying Pronoun Movement creates an ungrammatical
sentence for the imperative construction where it doesn’t in
the infinitive or progressive. 1In this case the rule
applies as an optional rule for infinitive and progressive
constructions but is blocked by the imperative. If we take
the same grammatical sentences and apply Negative Insertion

we generate the following sentences.

duierce comprarlo -> No guiero comprarlo -> No lo quiero
compr ar

Eatoy leyéndolo -> No estoy leyéndolo -> No lo estoy
leyendo

Cémela -> «No <démela -> No la comas

Coémpramelo ~-> +No cémpramelo -> No me lo compres
The 1nsertion of "no® creates a grammatical sentence 1in

wither =tructure of the infinitive or progregsive, but

creates an ungrammatical zentence in the imperative unless
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th= accusative pronoun 18 moved to pre-verbal position. For
Negative Insertion to apply to an affirmative command,
Pronoun Movement must first apply obligatorily. It seens
that upon inserting 'no" into an affirmative command, there
is an automatic triggering of the Pronoun Movement Rules.

It was stated earlier that Negative Insertion can be applied
to any grammatical sentence. This still holds true in the
imperative since the movement of the object pronouns is
automatically triggered by Negative Insertion at the surface
structure level.

The foregoing descriptions of object noun phrase
movement list the rules in an order that generally follows
the way they are introduced in traditional Spaniah
textbooks:! from a basic sentence etructure of Subject-Verb-
Object to Subject-Object-Verb. The atrateqy generally used
to explain this phenomenon is to instruct the students to
substitute the appropriate pronoun for the direct object
noun phrase and place it before the conjugated verb form.
Once the students have become used to generating direct
abject pronouns in pre-verbal position, they are then told
that the direct object pronouns may be attached to an
infinitive or a present participle. Now they have to move
the pronoun back to post-verbal poeition where it was to
begin with. They have to remember that it '"may® be attached
to an infinitive or present participle or '"may"™ be left in

pre-verbal position, but only in such a non-finite
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construction. With a finite verb it muat be in pre-verbal
position. Then they are introduced to indirect object
pronouns which go through the same processes again, but with
indirect object pronouns it is also common to include the
indirect object noun phrase in the same sentence. Later in
the text they are introduced to object pronouns with
commanda which, in some cases, uase the aubjunctive form.
They learn that with commands the object pronouns change
location again. With affirmative commands the object
pronoun must be attached to the verb, whereas with negative
commrands the pronoun mrust be in pre-verbal poaition. Even
later, double object pronouns are introduced and all of
these rules apply again when both direct and indirect object
pronouns occur in the same sentence. This complicated
sequence of rules can be difficult for a beginning student.
By re-ordering the TG rules to a sequence which reflecta
their order in natural acquisition we will accomplish two
thingas: We will simplify the learning of object pronouns
and also suggest that they be introduced much earlier in the
textbook.

Much of a child’s first exposure to language is in the
form of commands. These are often aimple commands that
require no apoken reaponse, such as:.: ‘smile,’ ‘samile for
daddy,’ ‘ait,’ ‘*ait down,’ ‘come,’ ‘come here,’ ‘come to
mommy,’ ‘eat,’ ‘eat your food,’ ‘eat it,’ ‘don‘’t,’ ‘don’t do

that,’ ‘give it to me,”’ Why then do Spanish textbooka
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delay the teaching of commands until much later? If our
firat goal is to teach listening and comprehension, commands
are well suited for this. They are aimple in atructure énd
only require a response in the form of an action and not in
the form of apeech.?

Moat texta do introduce some commanda at the very
beginning as claasroom expressions to facilitate doing
buesineaas without having to rely on English. They are taught
as monomorphemic, idiomatic expreasiona: Conteate (answer),
repitan (repeat), escuche (listen), lea (read), escriba
(write), abran los libroas (open your books), cierren losa
libroa (close your books), levante la mano (raise your

hand), etc. This ias as far as moast of them go until many

chapters later.

3 Jamea J. Asher, "Fear of Foreign Languages,”
Paychology Today, August, (1981), pp. 54-55. "...use of the
imperative makes second language acquisition accessible and
enjoyable for both children and adults.”
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III. Applicetion to Texts

A& fandamentsl wlenent ol language acgulsition is the
Speaker s creative abillity to produce an intinite number o
utterances that he has never heard before. Transformational
grammar is 3 asystem ot rules that was developed Lo try bo
explain the process by which zpeech emerges through naturaid
acguisition. TH tries to explain with a finite number ot
rules how a spealer can produce grammatical phrases Lhat he
has never heard beiore. As a speaker’s competence i1n the
language improves, the complexity of the rules change.
According to Schroten, "the conditions i which one’s natilive
languays 18 learned only regquire a limited number of rules
toe make learning possible. The rest of the rules are much
morve complicated and it is difddicuit to believe that the
native speakser was aware of them at the moment he began to
azquire his language.™® It 1s poszsible then Lo work with a

limited number ot basic sentence structure rules commonly

tound in beginnaing Spanirsh textbooks to o

scYribe the

m

acquacition of object prenouns. Grocs agrees saying that

“"Only 1f the number of poszsible gramwmar roules te limited can

“ lan Scehroten, “Sobre la sinlais de 108 pPIonoinbl &
Atonos deli espancel,”™ Dilalogos Hispinaioos de Amaterdam, 1,
1989, F.
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we then explain how a child ie able to conatruct the grammar
of his language with the information available io him.™?

Tranasformations are, therefore, described by a series
of aspecific rules that are acquired subconsciously and used
automatically by native aspeakers but which may be learned
consciously by second language learneras. The pedagogical
géal then of using TG rules should be to follow as closely
as possible the natural order of language acquisition in
teaching Spanish. According to Molina, "It is alao obvioua
that when the atudenta learn to generate each tranafornm,
they have precisely the same control of this segment of the
Spanish ayatem as the native.” A native speaker doéa not
have a conscious underatanding of all the rulea of a
language, but once a rule becomesa "acquired" it is no longer
in the conaciocusneaas of the speaker but in the subconcious.
Its use then becomes automatic. As Pilleux states, A
native speaker does not have to think about which rules he
needs to apply to generate a particular phrase. These rules
are automatic and form part of the speaker’s linguistic

competence.'”

” Anneke Groos, '"La interpretacién de los cliticos en la
teoria transformacional,”™ Didlogos HispAnicos de Amsterdanm,
1, (1989), 39.

®* Hubert Molina, "Transformational Grammar in Teaching
Spanish," Hispania, 51, (1968), 286.

* Mauricio Pilleux, and Hernan Urrutia, Gramética

tranaformacional del espafiol, (Madrid: Ediciones Alcalh,
S.A., 1982), p. 146.
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In the following sections I will discuss how selected

textbooks introduce uvbject pronouns and in what order.

* How do the exercises and activities reflect language
acquisition through communicative activities?

= Does the way in which they are presented reflect the
natural way that & child learns a firat language?

# Is it a grammar based syllabus or a notional/functional
one, and is there much of a ditfference in the
activities and exercisges from one to another?

= Do they succeed in carrying out what they profess in

relation to the teaching of object pronouns?

The following texts were reviewed and examined according to
the foregoing criteria.

@G o sulbura. 1973, Joaé Rubia Barcia. Holt,
Rinehart & Winston.

fesgle ssmnioisa. 1974, Matilde Q. Castells & Harold
E Llonettl. Charles Scribner’s 3ons.

gitaoia rspasnes s 1976, Edward David Allen, Lynn A,
Sandstedt, Mary Wegman. Holt, Rinehart and Winston.

Funtes de fuiifiiia. 1989, Marty Knorre, Thalia Dorwick,
Bill VanPatLen, Hildebrando Villarreal. Random House.

GhEbida papanoell fre Dessonbiaes . 1999, Teresa Méndez-
Faxth, Mary McVey Gill. Holt, Rinehart and Winston.

e owundes. 1990, Tracy D. Terrell, Magdalena Andrade,
Jeanne Egassee, Eliass Miguel Mufioz. MceGraw-Hill.

T i e 1999, Matilde Olivella de Castells.
Magmlllan FPublishinyg Co.
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The order in which the object pronouns are introduced
in the above texts is fairly consistent with a few minor
exceptiona. Most texts present them in the following order:

1. Direct Object

2. Indirect Object

3. With Commands

4. Double Object Pronouns

Some texts awitch this order with regard to commands
and double object pronouns. Dos wmundos switches the
presentation of direct object and indirect object also.
Moat texts introduce theae four topics in whole chunks. Dos
mundos and Funtos de partida spread out each topic more and
re-introduce them using a different structure each time.
For example, the placement of object pronouns with finite
verbs 1s introduced in an earlier chapter and in a later
chapter with infinitive constructions. The same is true of
commanda. Formal commands are introduced first and in a
later chapter, informal commands are taught.

What ia interesting, and more relevant to this paper,
is the introduction of object pronouns with commands.
Except for in a few classroom expressions, commands are left
for much later chaptera. By that time the vocabulary and
sentence structure is more complicated than would be
necessary in earlier chapteras. If the goal of language
learning is to comprehend before speaking, then the use of

commands in a natural approach and using Total Physical
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Response (TPR) (Asher) *provides a good means for
clagsroom interaction without the pressure of being forced
to speak.

The exercises and activities are noticeably different
in some texts, although others in use today still use simple
substitution exercises that rely on rote memory (Ellis).?'!
Some are diaguised by contextualizing the activity, which
makes it more topic oriented but still relies on rote memory
which does little to improve language acquisition (Ellis).

An example of one effective way to learn object
pronouna without relying on rote memorization is through a
method that Krashen calls hidden subject matter teaching.
This conéists of making the students think they are
practicing one topic when in fact they are practicing
another, unknowingly. By not being aware of the hidden
subject, they are acquiring it subconsciously. For example,

in Ops wundz: the following activity is found:

p. 174: Actividad 14. Di&logos abiertos: Las
presentaciones
Preséntele su nuevo amigo (nueva amiga) a

otro amigo (otra amiga)

*asher, pp. 54-55.

''/Rod Ellis, Understanding Second Language Acgquisition
(Oxford University Press, 1985), pp. 274-275.
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El: Sr./Sra. ______, quiero presentarle a mi
amigo/a ______. Esa . |

E2: ______ en conocerlo/la.

E3: .

While the atudents concentrate on filling in the blanka
correctly (with vocabulary they already know), they are also
practicing the indirect and direct object pronouna.

Another type of activity that allowa for a variety of
reaponaes is the open-ended activity. The anawera are not
known in advance by the teacher and therefore, makes it a
more communicative activity (Terrell, 1990). Here ia an

examnple from Puntos de partida:

p. 220: C. :;Qué va a pasar? Dé varias reaspuesatas.
1. Su amiga Elena esté en el hospital con un
ataque de apendicitis. Todos le mandan... Le

eacriben... Laa enfermeras (nursesa) le dan...
De comer, le sirven...

As with the previous fill-in activity of Dos mundos,
the main effort goes into completing the sentencea, but at
the same time they are practicing indirect object pronouns.

The text ;Ya comprende! introduces direct object
pronouna using pictures which seem very effective in
illustrating the generation of object pronouna. However, by
generating the pronoun from poat verbal noun phrase directly

to a preverbal clitic pronoun, many steps are omitted in
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Lhls process bLhat could be better shown through a serres of
compands that generate the pronoun 1n post verbal position

Letore maklng Lhe transformation to pro verbal.

p. 13®: The text show: Juan washing a car and the
statement
Juan lava el auto. ~-> Juan lo lava.
Instead, the following method could be used:

Juan, lava el auto. -> Juan, lavalo.

This will be discussed more thoroughly in the section

on teachang object pronouns.
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Exanination of Taexta

cHRCls espanad T o Introaucid2ry Jourse. 1976.

Introduction

The syllabuas of thia text is a grammatical one. The
Preface states that it contains “concise grammar
explanations with abundant examples'" and only introduces
one grammatical structure at a time'".

Some other features of the text that categorize it as
grammar based are mini-dialogues with English translations,
oral drills, and directed oral and written activitiesg that
reinforce the grammar topics. The main dialogue exposes the
student to all thé grammatical structures of the chapter at
once before moving to each individual grammar atructure.
Vocabulary is carefully controlled so that new words are
introduced gradually.

Class recitation of oral drills is optional since the
same drills are included in the lab tape program. The lab
program consists of pronunciation exercises, dramatic
readings, listening comprehension questions, dictation, oral

drills and additicnal grammar exercises.
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Presentation of Object Pronouns
Chp. 7 p. 136 direct object
Chp. 8 pP. 159 indirect object
Chp. 8 p. 169 double object

Chp. 10 pP. 212 w/commanda

Ekplenetions of object pronouna with examplea are given
in English. The text then goes on to explain the Spanish
pronoun system in English and givea Spanish examples with
tranaslations. It describes the position of the pronoun as
being attached to an infinitive or placed before the
conjugated verb form. This is a typical explanation in most

texts.

Typea of Exerciaes
These consist of substitution exercises where the
object noun phrase is replaced by the pronoun. They use

aimple sentences that are unrelated in context.

p. 138:

Exercise 1: ;Apoyas a este candidato? -> S{, lo apoyo.

Exercise 2: ;Dénde estén los regaloa? -> ;Loa regalos?
Yo no los tengo.

Exercise 3: La voy a llamar. -> Voy a llamarla.

Exercise 4: Joaé neceaita el libro. -> Joaé lo

necesita.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



30
Then gueations are used to elicit the appropriate anawer by

changing the pronoun.

¢Nos busca Enrique? -> S{, los busca.
:Tienes que llevar a los nifios? -> 3{, tengo que

llevarilios.

The same structure for introducing indirect object pronouns
and double object pronouns ia used with similar exercises.

In the teaching of object pronouns with commands the
text uaea Engliah explanations with Spaniash examples and
translations. The grammar section explains that object
pronouna are attached to affirmative commande in the same
order aga with etatements. In negative commands, the
pronouns are placed in pre-verbal position.

This construction should be taught before the other
object pronoun consatructiona. It makes it easier to see
where object pronouna are generated from and are easy to
practice. This is more like native language ascquisition in
that much of the input given to children in the very early
astages is in the form of commanda. Students can respond to
many commands without having to say anything (See section on
teaching object pronouns).

The book uses the following type of sentence to
demonatrate.

Cémprame un auto. -> Cémpramelo.
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Although this construction i1s more complicated since it
uses a double object proncun, it could be simplified at

tirst by u=zing only a single object.

Abre el libro. -> Abrelo.
Levanta la mano. -> LevaAntalasa.

Borra la ptizarra. -> Bérrala.

Negative commands can then be presented to show
movement of the pronoun to the pre-verkal position. The
same pattern of pronoun generation and movement caﬁ then be
shown with infinitive and progressive constructions.
Commands can later be re-introduced with double object
pronouns.

In a paper by Terrell'® he states that “"almost one
third of the exercises (in _Habla e:zpoxc: ?) consist of
audicolingual pattern drilla.”™ This fact, combined with
about three tfourths of the exercises not being
contextualized or communicative, shows that this is
basically a grammar driven text. The fourth edition of
orteifiia wipe 47 has changed considerably in some areas hut

not in others (See below).

*Tracy D. Terrell, "Trends in the Teaching of Grammar
in Spaniah Language Textbooksa," Hispania, 73, March, (1990,
26 .
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B. Habtla espafiol? Essentials. 4th edition, 1989.

Introduction

In the introduction, the text atates that it is "ideal
for instructors who favor eclectic teaching methods; there
ia ample material for developing all language skills."*?

It alaso atatea that “the key is contextualization,'" but as
we shall aee, many of the exercises in the object pronoun
aections are aﬁill not contextualized. According to
Terrell, HeHabla espainoei?” is still a relatively
conservative text with a heavy grammar component,**
although it has dramatically increased its contextualization
of exercisea. He goea on to say that “the authors have not
increased the number of open and/or interactive exercises."
Open exercises are more interactive and provide more
opportunity for communication. Contextualization by itaelf
then ia not sufficient. It must be combined with

communicative activitiea. Otherwise, the activities end up

ag subatitution drills with a related thenme.

3The term "eclectic'" can be misleading. It makea it
easy for a text to claim relevancy to many language learning
theoriea and thereby appeal to a larger audience. 1If the
goal of elementary Spanish courses is to teach oral
communication, then a text should concentrate its means
toward that end.

“Terrell, 1990, Hispania, p. 206.
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Presentation of Object Pronouns
Chp. S pp 114-117 direct object
Chp. € pp 128-131 indirect object
Chp. 6 pp 138-14@ double object
Chp. 9 pp 198-201 w/gustar

Chp. 11 pp 249-252 w/commands

Explanations are basically the same as in the first
edition; even some of the examples are the same. The
exercises are more contextualized although many of them are

atill basically simple substitution exercises.

Typea of Exercises
This is an example of a dialogue in which they are
asked to relocate the object pronoun to the right of the

intinitive.

p. 116: A. Al revés. (Bachwards) Change position of the
pronouns in italics.
Modelo: ;Cué&ndo ;y vamos a visitar?
¢Cuédndo vamos a visitar icg?
RAFA: Ese café es muy bueno. (Lo vas a comprar? (:;Vas
a comprarlo?)
HUGO: Si, creo gque Susana juy: va a visitar. (...va a
vigitarnos.)

RAFA: :;Quién jx va a invitar? (;Quién va a invitarla?)
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This dialogque i1s an improvement over the firat
edition’s substaitution drills. Although basically a
substitution exercise, the activity is made less rote by
incorporating it into a meaningful dialogue.

One of the guestions students are asked to answer may
be rather confusing to them:

;Contestas las preguntas del profesor?
Thie queastion can be answered in aseveral ways:

Si, las contesto. ("las" refering to "las preguntas)

31, le contesto laes preguntas.

("le* refering to el profesor)

51, se las contesto. ("se" refering to "el profesor®)

The question containa both a direct and an indirect
object and the atudents have not been introduced to indirect
objects yet. This may not create too much difficulty if
they are able to differentiate between the direct and
indirect objects. The following is an exercise which

involves substitution of the direct object with a pronoun.

p. 251:

B. “No lo compre, sefiora.” You are a tourist guide
in an open-air market and realize that one of the
ladies in your group 19 about to make some bad
purchases, Advisge her not to buy these items
becauase the priées are too high. Follow the

model.
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Modelo: un reloj de oro

No lo compre, sefiora.

1. unos sombreros (No los compre, sefiora).

2. un vestido (No lo compre, saefiorad.

3. una blusa tipica (No la compre, sefiora).
(ete)

On the same page is the following exercise that is a

substitution exercise but is not contextuaslized:

C. iHaganlo ahora! Replace the nouns with object
pronouns.
Modelo: Escribe la carta, Susana.
Escribela, Susana.
1. Lee tu leccidn, Pablo. (Léela, Pablo).
2. Compra frutaa, Carmela. (Cémpralas, Carmela)d

(etc)

On page 140 there is a translation exercise of a short
dialogue where students must work with partners and use
object pronouns. This is reminiscent of the “Grammar-
Tranalation Approach” where comprehension and assimilation
of the language were measured in the student’s ability to

convert his native language into the target language.' 1In

**Kenneth Chastain, Developing Second Language Skills,
(Harcourt brace Jovanovich, Inc., 1988), p. 87.
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the section ot the Introduction called “Planning Lessons®,
the text encourages instructors to “draw from the notional-
functional lists of expressions...and make use of them in
any way they can.”™ It is true that there are some good
suggestaichna in these sections, but the text does not follow
a notional-functional ayllabug. Throughout the introduction
are suggeationa that the instructor briefly explain the
grammar. The way the grammar explanations are located in
the text distract the students from the communicative
efforts of the teacher by having the English explanations
readily vieible to the student. This causes the student to
fall back on the explanation whenever difficulties arise.
Unless the book is closed, the distraction is always there.
In addition, tranaslations of many of the Spanish dialogues
are given under each dialogue. These are not unique to
ctHat:ias wspanci . They occur in most Spanish textbooks. It
does not give the student the opportunity to acguire the
meaning naturally by listening to the context of the
asituation.

Moat of the exercises have been improved over the first
edition. Many simple substitution and translation =xercises
have been replaced by contextualized exercises. The
indirect object aection containg an exercise where the
studenl must provide the <ntire answer from what ias seen in
a picture, and an interview where the person being

interviewed must keep the book closed. These are good
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Gramples of whal ferrely callas “open/closed™ or
“divergoent Jconvergent” sxercises,'™ where the anuwers are

not Known in advance by the teacher or partner.

*“Terrell, 1996, Hispania, p. 2923, "4 ‘closed’
aztivity/exercise has specific answers known in advance by
the instructor.”
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Introduction

The Introduction stateg that "the “Actividades Orales”
remain the core ot the text and grammar is still an adjunct.
and aid to the language acquisition process.’” This de-
emphasizing of grammar to a supporting role 1s apparent in
the organization ot each chapter and 18 the thing that makes
this text atand out from all the cthers. The grammar
explanations and homework exercisgses are at the end of each
chapter while the clasgssroom activities and axtensive
voecabulary list is at the beginning. '®

The: introduction goee on to give an overview of the
hypotheses of Krashen’s theoretical model of language
acquisition of which Terrell’s Natural Approach to language
instruction is a product. The main difference between
zornon o and other Spanish texts isg that the materials in

woor are *all intended to provide comprehension
experiences with new material betore production 1s
eipected.” Traditionally, Spanish texts have concentrated

on generating immediate =student response by using drilis to

‘“Beth L. Losiewicz, “An Introduction to New ldeas in
Language Teaching: An Annotated Bibliography for Teachers.”
Higpania, 71, March, (1338), l64. i Mooy contains
excellent classroom speaking activities in which real
information is communicated.
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practice specific grammar points. S omunds emphasizes the
Natural Approach, whose gocal is to “develop proficiency in
communication skills. Grammatical correctness is a part of
communicative proficiency, but it is neither the primary
gual nor a preregquisite for developing proficiency.”' This
is a direct contradiction to the importance of grammar as
stated in g p0n 0 cuifuss (see below). The Instructor’s
Manual offers a more detailed explanation of the Natural
Approach and the language acguisition process and how to

apply it in the classroom.

Presentation of Object Pronouns

The presentation of abject pronouns in fow o yy is
spread throughout the text and they are re-introduced with
various applications in a number of chapters. For this
reason I will not include the list of chapters here. ..
<irnjo s does not formally introduce object pronouns until
chp. & (there are 18 chapters). However, the pronoun forms
are introduced in chp. 1 with the verb gustar and a few
classroom commands using the reflexive pronoun "se®
introduced in the vocabulary list of Paso A. In Paso B one
other command is usged with an indirect object pronoun;

"muéstre(n)me“, with no explanation given at this tine.

*Tracy D. Terrell, 1%9¢, Dos Mundos, 2nd ed. (New
York: Mcgraw-Hill Fublishing Co., 193906). Inatructor’s
Manual. p. 195. (Instructor’s Manual is bound at the end of
the textbook:.
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This is an unthreatening way of introducing object pronouns
with "gustar'" since i1t 18 a common verb that is uased almost
exclusively with indirect object pronouna. Giving the
students ample practice with "gustar'™ will accustom them to
the Object Pronoun-Verb atructure.

Object pronouns are spread throughout the text which
allowas the studenta to acguaint themselve=s well with one
form at a time, rather than being exposed to all of them at
once.

The grammar e#planations are basically the same as in
other texta although theese are relegated to the end of the
chapter and are not in plain view of the students during the
oral activities. 1In this way the students cannot
immediately fall back on the English translations or
explanationa. There is no English used in the activity

sections.

Types of Exercises
In the introduction of object pronouns (direct object)

these are some of the activities.®

p. 174:

Didlogos abiertos: Lae presentaciones

“Reflexive pronouns are introduced firat in this text.
By the time direct object pronouns are presented, the
atudents have had several opportunities to become familiar
with the pronoun forms and some of the positiona in which
they may occur.
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Freséntele su nusvo amigo (nueva amiga) a otro amigo
Cotra amigss .
ELl: » JUlere presentarte a mi amigo/sa _ .

Vive en .

E2! Mucho gusto.

E

)

The benefit of this type of actavaty is that the words they
will be using to fill in the blanks are words that they are
already familiar with. The hidden practice is the use of
the object pronouns. Since they will be concentrating on
filling in the blanks correctly, they will at the same time
be practicing the object proncuns.

The exercises in the back of the chapter are £fill-in
where the student must complete the blank with the

appropriate D.O. pronoun.

p. 18c:
Modelo: ;Conoces a Marta Mdnoz?
Si, la conozco.
1. (Conocen ustedes a losg seficres Ramirez?

si, cOonocemnas muy bien.

Commande are introduced in chapter 11 but the use of

object pronouns with them are only a small part of the

activities, The teacher, however, ¢an take advantage oif the
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auggestiona in the marginal glosses to expand the amount of

practice with pronouns.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



2

U . . L Srd

el bt ion, Lo,

Introduction

v o adyocates teaching for compunioat ive
competence and proficiency. 1t states that “Lhe overall
goals of the third edition are... to help students develop
proficiency in the four language skille =sgssential to truly
communicative language learning,’ thereby appealing Lo those
preferring an eclectic approach.

A substantial portion of the exercises are written to
tell a story or form a logical seguence. According to
Terrell, almost ail of the activities (97%) have bheen
contaxtualised while just slightly over half (45%) are

3

communicative.” This indicates that nearly as many 3are

grammar exercisa2s. Since the book emphasizes the
development of the four language skille, this would seenm
appropriate. However, it the goal, as Lhe introduction also
stateg, 1ls to develop compunicative competence, the number
0t grammar exercises should be reduced. Pattern practice has
been noved to the Instructor’s Edition margina: glosses,
where they arse avallabile 32 an oplion should the 1nstructu:

choose tin usze them.
-~

“Teriteli, 1990, Hispania, p. 211,
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Presentation of Object Pronouns
Chp. & p. 196 direct object
Chp. 7 p. 218 indirect object
Chp. 7 p. 229 w/commands
Chp. & p. 260 dcouble object

Chp. 15 p. 422 td commands

The object pronoun sections begin with a dialogue that
introduces the pronouns, followed by a grammar explanation
in English similar to most other texts. 1t gives a few
examples of some Spanish gentences with English
translations, and includee infinitive and present
participle constructions in this section. Many of the
exercises have been contextualized and lend themselves well

to communicative practice.

Types of Exercises
p. 197:
Ex: Eescenas en un restaurante. The following
description of a dinner ocut at a restaurant contains
much repetition. Rephrase.sentences, changing direct
object nouns to pronouns as needed.
1. El camarero trae lcs vasos y pone log vasos en la

mesa.
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This sentence could be used as a departure point for many
conversational guestions. Even though the actavity starts
ovut as re-phrasing exercises, it 1s easy to expand them into
conversational practice once the noun phrases have been

changed into pronouns and relocated.

suuién trae los vaasoa? -» El camarero trae los vasos.
cEué trae el camarero? ->» Trae los vasos.

cQuién los trae? -> El camarero los trae.

There are 196 more sentences in thig activity that take the

students through a restaurante experience.

2. luego trae el menu y los sefiores leen el menu.
5. Todos pretieren vino tinto. Por eso el sefior pide
vino tinto.

1l1. Por fin la seficra toma la cuenta y paga la cuenta.

The following are more examples of exercises which are
essentially substitution exercises but are disguised by a
guestion.

p. 198: i@dué comiste anoche? Con otro/a estudiante, haga
y conteste preguntas segin el modelo.
Modelio: tacos -> ;lomiste tacos anoche:

21, lva comi. (No, no los comi).

Z2. zanahoriasg (etc)

—
»

L ]
[11]
=
[N
=
I
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This seemingly simple énercise lnvolves processes that
the student must carry out in order té select the
approprirale pronoun. They must firat understand the
guestion, decide whether to answer ‘yes’ or ‘no’, determine
the gender and purality of the noun phrase, and finally, by
applying the appropriate rules, generate the object pronoun
in the correct pogition.

Soﬁe of the exercise instructions are in Spanish,
others are in English. The instructions could be written in
Spanish and use model sentences to explain the activities.
Every opportunity should be taken to expose the astudents to
as much Spanish as possible. As will be seen later in thig
asection, /¢ gua by owiidrs takes this to.an extrene.

Object pronouns with formal commands are first
introduced in chapter 7 with the preszent subjunctive.
Exercises in this section include only a few for object
pronouns, and asome of these are included as part of
subordinate subjunctive clauses. The problem with
mmtroaducing object pronouns with commands at the sam:z time
as the Subjunctive is that the subjunctive does not apply to
all commanda. Teaching commands earlier in the text would
gradually expose the students tc the subjunctive and lessen

the difficulty later. One of the exercises is simple

classroom commands:
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p. 232:
D. Imagine gue Ud. es el profesor (la profesora) hoy.
:Qué mandatos debe dar a la clase?

Modelo: hablar espafiol -> Hablen Uds. espafiol.

hablar inglés -> No hablen Uds. inglés.
1. 1llegar a tiempo
2. leer la lecciédn
4. abrir los libros
7. traer los libros

(etc)

Some of these could be modified to be used as classroom

commands at the very beginning of the class.

abrir los libros -> abran los libros -> abranlos -> no
loas abran
leer la leccién -> lean la leccién -> léanla -> no la

lean

Informal commands with (td) are not introduced until
almost 200 pages later. This text introduces (td) commands
later than any of the others. The activities are similar

to the ones mentioned above.
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Introduction

The syllabus design <f this text ia sastrictly
grammatical. Some oi the statements in the introduction
describe the books intent very clearly. The text contains
ovear 100 sections of aelf-testing to permit individual
students to work effectively on their own'. It goes on to
zay that “great care has been taken to make each basic
structure that is presented readily understandable, even to
the student who ia working largely on his own.” The text
reters several times to the student working on his own. It
this were a communicative text, more emnphasis would be
placed on classroom oral comprehension and participation.
Self -tegting exercises do little for oral proficiency but
“a#llow the gstudent to determine the extent of haisg
conprehension of the arammar.®

Triere are short dralogues at the beginning of each
chapter and nurerous pictures of the Hispanic world
throughout the book, al! with English translations. 1In the
footnotes under each dialogue are litersl translations ot
phrases that are unfamillar to the student. It provides a
comparison to English structuree that the student would be

more familiar with. It also stresses the imporiance of
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memorizing vocabuiary from the dialogues and from vocabulary
lists. This 1s indicative of a grammar-translation approach
to language instruction. Throughout the text there are
constant comparisons between the native and target languages
and little concern with the students being able to
communicate orally in the target language.®

The text summarizes its intent: *“This multifaceted
presentation of grammar is designed to increase the
efficiency of the student’s study time at home and, by
leasening the instructor’s need to explicate overly
concentrated grammatical material in class, to free class
time for communication and expression.'” It is interesting
to note that all the texts emphasize the importance of
developing communication skills. The difference lies in the

methods they use to attain these objectives.

Presentation of Object Pronouna
Chp. 9 p. 121 direct object
Chp. 11 p. 154 indirect object
Chp. 12 p. 164 double object

Chp. 26 p. 344 w/commands

Each chapter begins with a short dialogue that
introduces the grammar atructures to be presented in the

chapter. It includes an English translation of the dialogue

*Chastain, 1988, p. 87.
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followed by guestions specific to the dialogue and then
general gquestions of a more personal nature following the
same general topic. The grammar explanation comes next with
an English explanation and a short section of exercises.
The section on direct object pronouns ie nearly three pages
lony. It begins with an explanation of basic sentence
structure; *“Each sentence...is composed of three basic
elements: aj)> the subject..., b)» the verb..., c) the direct
object...” It then continues with in depth explanationg of

Spanish object pronouns.

Typea of Exerciaes

The types of exercisea are consistent throughout the
text. They consist of substitution drills, patterned
regponges, phrase expansgion drills (£l me busca. -> El me
busca a mi.), and phrase reduction drills (;Termino la
leccién? -> S1, terminela.). None ot the exercises are

contextualized and most are closed activities:

p. 125: E. Direct object noun -> direct object pronoun

Model : Andrés estudia la leccién.

‘ Andrés la estudia.
Ellos leen el menu. Ellos lo leen.
Ella =scribe lo=z numeros. Ella los escribe,
Juan llama al camarero. Juan lo llama.
(etc)
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This text is good tor teaching grammatical structures,
but provides few opportunities for developing oral
proficiency. It is interesting to note that the co-author
of this text is also the author of rs cComurende! published

sixteen years later (uee below).

F. Frya mampgeendol s B Cupmunioative Doarze 10 Fpaaish, 1990,
Introduction
JYa cowmpronde: claims to be a communicative text that

develops language proficiency by leading the students to
“develop the complete spectrum of language akills and a
readiness to use Spanish for personally meaningful
communication.” The introduction emphasizes interaction
among students in a variety of settings.
The text emphasizes working with fewer astructures at a
¢ time and maatering those before moving on to more complex
structures. The use of Total Physical Response (TPR) ie
advocated as "one of the many ways to develop listening
comprehension.’ The Actividades Preliminarias in each
chapter relate "TPR activities to classroom situations.
Language production...in this initial stage consiats of one-
word answers or short phrases.®” The text does a good job of

using TPR with simple classroom commande at the beginning of
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the text (p.l). It uses a series of drawings and Spanish
phrases to convey the messages. The only pronouns used are
a couple of reflexives. This would be a good opportunity to
do some generating of object pronouns with the commands

already included:

pp- 1-3! Some of the commands used are;
(Drawing of a girl erasing a chalkboard)
Borre la pizarra. -> Bérrela

(Drawing of a boy opening a book’

Abra el libro. -> Apralo.

Cierre la ventana. -> Ciérrela.

Levante la mano. ~-> Levéantela

By presenting object pronouns in this way the students are

progressing from '"skill getting” to *“skill using"”

activities. First they learn the meaning of the

command/object pronoun before they are expected to use the
¢ structure themselves.

Eéch chapter is organized with a short text that
introduceslgrammatical structures. English translations are
provided in early chapters. Later, only selected words are
glossed in the margin (beginning on chapter 4). This is
followed by a short grammar explanation and then the
activities,. In later chapters, the grammar explanation

follows the activities. Many of the activities are
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substitution exercises although contextualized. The

marginal glosses offer additional suggestions for

communicative exaercises.

Presentation of Object Pronouns

Chp.
Chp.
Chp.
Chp.

Chp.

16

130

153

174

direct object
w/progressive
indirect
w/commands

double object

The object pronoun section begina with pictures,

dialaoguea, or readings demonsatrating the use of object

pronouna. No English is used except to translate new

vocabulary. Following this is an English grammar

explanation, Spanish examples and their translations, and an

activity section. The instructions are all in Spanish.

Most are aubstitution-type exercises although

t contextualized, with some communicative exercises using

partners, i.e., completing dialogues or interviews.

Types of Exerciaes

The following exercises involve answering simple

guestions in Spanish.
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p. 132: A. Conteste las siguientes preguntas sobre

sus responsabilidades en la casa. Use

pronombres en sus respuestas.

Modelo: ;Sacas la basura?

S{, la saco. No, no la saco.
1. ;:Limpias tu cuarto? 2. :;Limpias la cocina? ;y el
garage?

3. i(lLavas los platos? 4. :Secas los platos? (etc)

This a communicative activity although it would be
conaidered closed because the students can only respond in
one of two ways; yes or no. Another example of a good

communicative activity is:

p. 177: F. Este mes es el cumpleafos de varias personas.
Diga qué les va a regalar usted y qué les va a

regalar su amigo Pedro.

Modelo: Maria Cristina
¢ Yo le voy a regalar (voy a regalarle) una
bufanda.

Pedro le va a regalar un libro.

nuestro entrenador mi hermana Ricardo Silvia

This activity involves vocabulary recall as well as

object pronoun use. It is an open activity because the
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student has the freedom to choosge his own gift to give which
is not Known in advance by the teacher or other students.

The grammar explanations are in English and located
just before the activity section, however, the majority of
the chapter is in 3panish and English ia relegated to a
supporting role. The combination of good'communicative
activitiea, short grammar explanations, and the abundant use
of Spaniah make this a good text for teaching for oral

proficiency.

G. Lengus v ocultera. José Rubia Barcia, 1973.
Introduction

The thing that stands out most in this text i1s that it
is completely in Spanish; even the vocabulary lists contain
no English equivalents. On the surface that would seem to
be an advantage to the student, but it is very much a
grammatical text. "A lesson in applied grammar alternates
with a reading lesson". “‘Principios Gramaticales’...deal
with general syntactical problems and will be of use to
atudentas who require supplementary grammatical work." “*“Each
lesson in applied grammar ig composed of a liat of ‘frases
basicas’"” followed by a gection ..."which takes up the

‘frases basicas’ in order and develops thenm
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inductavely...tollowed by a series of exercises.” Inductive
iearning involves the memorization of & rule and then
applying that rule to a given situation. This type oif
learning doean’t allow for creative thinking since the
student is always trying to apply the rule and if it doesn’t
£it then another rule must be found. The process is slow
and does not promote communicative skilla. This text cannot
be considered a grammar-translation text since there is no
translation of anything and certainly no translation
exercises. It is however an audio-lingual text. It
conasiatas of liasta of complete paradigms that the student

must study and become familiar with:

p. 149: El banco me presta dinero a mi.
El banco te presta dinero a ti.
El banco le presta dinero a usted.

El banco le presta dinerv a él. (etc)

The text makes an interesting statement in the
introduction about language learning: "We do not leain our
native language by means of grammar because it is impossible
to do so. The child...is learning to speak. This is quite
a different process. Grammar remaing as a result the
mainatay of the foreign language course.' This astatement
serves to demonstrate the complete c¢hange in language

learning theory over the past eighteen years. Today the
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tocus ia to de-emphaailze grammar inatruction in favor of
more natural methods that follow the sequence of native
language acquisition. The text goes on to say that “the
advantage of teaching in the foreign language 18 that it
obliges the student to conceptualize and to feel in Spanish.
If this radical decision 18 not made, English will remain in
the foreground and the number of Spanish contact-hours will
be greatly reduced. There is no need to teach in English.”
This statement could just as easily have come from any of
the modern textbooks that emphasize oral communicatiocn. The
difference ias in the way those contact-hours are used. The
book goee on to say that "it is true that languages can be
learned at great cost without grammar; but it is equally
true that they cannot be learned without it in the school
situation. [ wigus v Sulturs has consequently adhered
rigorously to an inductive presentation of grammar."

The grammar explanationa are similar to other texts,
only in Spanish. This requires a lot of effort on the part
of the students to try to understand the grammar
explanations at a very early stage in their language
learning. The idea of a text completely in Spanish has
merit, although the grammar explanations need to be
simplified and perhaps relocated.

The text is not very visually motivating. It contains
no pictures, drawings, or other realia. After each eight

chapters there is a section with several pages of pictures
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ot various areas of the Hispanic world. These are tor
appearance only since they contain only small captions and

nuw explanations of their significance.

Preasentation of Object Pronouns
Chp. 9 p. 79 direct object
Chp. 17 p. 134 direct cobject
Chp. 19 p. 143 indirect object and
w/gustar
Chp. 21 p. 162 double object pronouns

hp. 31 p. 293 w/commands

Direct object pronouns are introduced very early (chp
9; there are 48 chapters). Each chapter introduces various
grammar points and discusses them all first. At the end ot
aeach chapter is a set of exercises covering the material in
the chapter. All of the grammar points and examples are
introduced first and then exercises covering all the pouints

are grouped at the =nd of the chapter.

Types of Exercises
Many of the exercises are gimple substitution although
the introduction claims to the contrary. “The exercises

themaaelves are never of the simple sgubstitution variety.®™
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p. 72: C. Omitase loa nombres-complementos de las frases
gsiguientes eubstituyéndolos con los pronombres

correspondientes.

Ejemplo: Ana hace el desayuno.

Ana lo hace.
1. Pablo no estudia guimica. 2. Visita el museo con

frecuencia.

3. Juan hace el ejercicio. 4. No lea usted el
libro.
(etc)

Object pronouns with commands are introduced very late
in the book and are not the main point of the lesson.
Exercises for pronouns with commands cover both direct and
indirect object pronouns in the same exercigse. This method
may work well in this book since it comes so late, but it is
too complicated for use in earlier chapters. It would

require aimplification.

p. 262: B. Escribanse en forma negativa.
1. Dame la respuesta. -> (No me des la
respuesta) .
2. Llévale esta carta. -> (No le lleves esta
carta).
Then asks that they be pronominalized.

1. Dame la carta. -> (DAmela).
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2. Llévale la carta. =-> (Llévasela).
Then asks that these be made negative.
1. Dé&mela. -> (No me la des).

2. Llévasela. -> (No se la lleves).
This exercise could be made more communicative by

contextualizing and simplifying them. Again, it should be

introduced at the beginning of the book.
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Sumnary of Taxta

The intent of every text is to develop communication
akille. The promise of communication is attractive to any
new student but it says nothing of the real emphasis taken
in a given text. The difference lies in the methods used
for developing these skills.® Most of the texts reviewed
atill rely heavily on grammar explanation, although they
vary on how much emphasgis it is given. From the purely
grammatical ayllabus of [a /engua sspaiela to the more
notional/functional asyllabus of Dac muwﬁw&, is apparent the
big difference in the importance placed on grammar.

Many of the newer texts use communicative activities
using object pronouns throughout the text. These could be
left in their present locations, but, as I will suggest in
the next section, the introduction of object pronouns at the
beginning of the text through zimple commanda may make it
easier for the student to learn more complex structures
later.

According to Chastain, most teachers favor an eclectic
approach to teaching languages. He lists some reasons for

this which include criticism of grammar-translation and

“ osiewicz, 1988, p. 164. Textbook publishers have
been remarkably elow in reaponding to new trends in language
learning theory, perhape afraid to take the publishing risk.
(Random House’s Natural Approach text pusz prundos is a
notable exception).
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audioc-lingual approaches, conflicting opinions among
theorists and teachers, uncertainty of how to implement new
apprcaches, and concern with maintaining student interest
over developing a sequence leading to communicative
skills.® He does, however, leave out one important point.
Teachers have been limited to the approaches presented by
most textbooka, which are designed with the four basic
skills in mind; listening, speaking, reading and writing.
Since the eclectic approach is used in the materials
available, it follows that the teachers would also use the
same approach. As more materials become available to
reflect recent trends in research, teachers will begin
adopting them for classroom use.

There is some support for a re-ordering of the
presentation of object pronouns in Spanish textbooks. Dulay
and Burt (In Ellis, 1985) did research on the order of
acquisition of morphemes by grouping together features that
are acquired at approximately the same time and categorizing
them in stages. Ellis states that “the case distinction
between aubject and object pronouns is acquired at the same
time as basic subject-verb-object word order and together
they constitute the first stage of development."® This
research ia in second language acquisition of learners of

English but is supported by Van Naerssen’s (In VanPatten,

#Chaatain, 1988, p. 109.-

®Ellis, 1985, p. S6.
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1386 astudy of the order of emergence of morphemes in
tforeign language learners of Spanish.®® The results show
that the dative morpheme is an early-to-mid acquired item
{gshe dcvesn’t include the accusative morpheme in her
results). It is acqguired before the present indicative.
Although the order is not rigid and variability exists among
individual learnera, it should be noted that the acquisition
of certain grammatical items are governed by factors beyond
instructional presentation (VanPatten, p. 209). Most
textbooks deal with the present indicative almost
exclusively in the early chapters while the object pronouns
are introduced later. VanPatten goes on to say that
teachers should not expect learners to produce mid- and
late- acquired items in the firat two years of instruction.
Although this goes againat the syllabus of most textbooks,
it does help to give the student and teacher a better
understanding of the reasonas for progress in certain areas
while others require more time. Perhaps this indicates a
need for restructuring the order of presentation of certain
grammatical structures in future textbooks of Spanish if
further research validates present theories of order of

acquisition.

*pjill VanPatten, "Second Language Acquisition Research
and the Learning/Teaching of Spanish: Some Research
Findings and Implications.'" Hispania, 69, March, (1986),
209.
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IV. Teaching object pronouns through commands: A proposal

for restructuring

Having evaluated certain textbook presentations againat
the communicative and generative criteria expressed in
Section 111, I will now propose a pedagogical sequence that
I feel is motivated by natural corder. We can re-order the
transformations to begin with a command that would be
similar to the type that a child hears in the very early
astages of language acquisition. It could be something like

Come la comida.
In reality thia sentence would probably be shortened to
“Come" or “Cémela". A sentence like

El nifio come la comida. -> El nifio la come.
is probably not the first structure addressed to a child,
although most of the Spanish texts introduce object pronouns
in this way. It is more natural to hear '"Cémela" with "La"
referring in context to *"la comida®”. Ellis (1985) agrees.
In discussing the role of input on child 1anguagé
acquisition he suggests that the way mothers talk to their
children influences how rapidly they acquire the language.
"It is the mother’s choice of discourse function (e.qg.
commands rather than gquestions) ...which provide the right

kind of data to foster development." ¥

“Ellis, 1985, p. 13l.
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We can apply these real life aituationa to language
inatruction in the classroom. Even though we may try to
contextualize material and put it into communicative
settings, I don‘t believe that children begin to learn a
language by taking a atatement and converting the noun
phraze into a pronoun and then moving it to its correct
position. The whole time a child is in his pre-speech
atage, he ia acquiring language askills through what he sees
and hears around him. In the classroom we can speed up the
process by using some TPR with commands. We shouldn’t
expect language production at this point but, neither should
the students juast sit there waiting to absorb the language.
They ahould be active participants and this can be achieved
by using commanda. VanPatten statea that "“teachers and
curricula should not place undue emphasis on the development
of formal, morphological accuracy in communication and
should incorporate activitiea centered on the nonlinguistic

'8 A learner nust firat

aspects of communicstion.
comprehend the language before he can be expécted to produce
it. For example, we can use sentences aimilar to "Come la
comida:

Abre el libro. -> Abrelo.
Once the context for "el libro" has been established, the

student can easily make the transition to “Abrelo”. This

command has combined two quick transformations to change the

*vanPatten, 1986, Hispania, p. 211.
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ab et fnoun phrase t.e a pronoun and attach i1t to the veoerls.

T gt ol attaching the pronouan 1g necessary only torx

teachinyg the correct wraitten telm. In oval commupication

18 attached; 1t is merely (i

you cah’t see that the pronoun
post-verbal position. The transformations used are:

Abre 1 liibro

(Pronominalization?

1s where contextualization

Abre el libro lo (this

oCccur s

(Accusative NP Deletion?

Abre 1o

“Abre lo" 18 a grammatical ssquence in zpoken Spanish
allnough its written to:rm is not acceptable. 3Jince what we
are trying to teach 18 conversataion skills, 1L is

annecessary to include the transformation ot Proncoun

Enclisis.

The only responee necessary 1s 1ol the aludent Lo carry
= Y3 to explain what

sut. the command. No English is necessary
“"el libro* is or what "abre'" means. 1t can all be

demosnstrated 10 the target language. No grammar

enrplanations should be offered either in English or Spaunish.

Thies zame pattern can be expanded to 1nclude many other

commands . For example:

-
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Cierra el libro. -> Ciérralo.
Levanta la mano. -> Levéantala.

and plural
Abran los libros. -> Abranlos.
Cierren los libroa. -> Ciérrenlos.

Levanten las manos. -> Levéantenlaa.

sva comprendo! doea a good job of introducing commands
with only a seriea 6£ drawinga of atudentsa carrying out
certain requesta. No English is used. The context of the
action can be seen in the drawinga. The text refera to
these aas TPR activities. These same commandas could be
demonstrated by the teacher and then by the atudenta. These
commands could easily be expanded to include object
pronouna. They include "Siéntese', "Levantese", and "Denme
el lapiz". Since these forms are already included, other

commands that they use could be adapted to using pronouns.

Eacriba au nombre. -> Eacribalo.
Borre la pizarra. -> Bérrelas.

Deme el l&piz. -> Démelo.

Unfortunately, ;Ya comprendo! then leaves object pronouns
until page 131, chapter 5 (there are 17 chapters) and goes
back to the traditional way of introducing object pronouns.

Juan lava el auto. -> Juan lo lava.
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To test comprehension of the commands the following
approach could be used. First identify the object then give
the command. For example; point to the window and say the
name. Then pronominalize the command.

(la ventana) -> Abrala.
If the student comprehends and carriea out the action, he
has been able to contextualize the command “Apbrala“ by
associating *"la'" with “la ventana'™. By doing this, the
student has been able to acquire the knowledge of the two
rules of transform&tion mentioned above through
contextualization without going through each transform
separately.

The change to pre-verbal position of object pronouns
can also be introduced using commands, thia time with
negatives. The students already know that "Abra la ventana®
becomes "“Abrala™, but now by inserting "no" it becomes

Abrala. -> No la abra.
In this case the transformation of Negative Insertion has
been applied to generate the negative command. As was
mentioned in the section on tranaformations, the insertion
of “no"” automatically triggers the fronting of the object
pronoun. This will make the fronting of pronouna easier for
the atudent to understand later when infinitive and
progresasive constructions are introduced in the text.

There ia no need to point out to the students that some

commanda use the aubjunctive form. Many students have heard

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



70
of it before and have been told how different it ias aoc they
already have a preconceived fear of it. Others won’t know
what it is anyway ao it won’t mean anything to them. By not
mentioning the subjunctive, it may make learning it later
much easier.

For example:
No la abra. -> Quiero que no la abra. -> Quiero
que la abra.

Thia takea us away from the main topic of this paper.
It ia mentioned to show how the application of this method
to later structures may juatify its presentation in the
beginning chapters of the text.

How do we get from commanda to declaratives using
object pronouns? As is stated in all texts, the object
pronouns are placed in front of a conjugated verb. One
suggestion is to set up situations in class where, by using
commands, a specific action is carried out. Afterward, the

class can discriminate whether it was being done or not.

(la ventana) -> Juan, abra la ventana.
Teacher: ¢{Abre Juan la ventana?
Clasgs: S1i. (No).

Teacher: S1, la abre. (No, no la abre).

If we refer to the drawings in ;Y¥a coeprendo!, it would

not be difficult to convert the existing sentences into a
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more communicative exercise using commands. Take for
example the previous sentence "Juan lava el auto". We can

generate a series of sentences to demonstrate the movement

of the object pronoun.

Juan, lava el auto. -> S1, l4valo ahora. -> Juan, no lo
laves, va a llover. ~-> Juan no lo lava.
Abran los libros. -> Si{, &branlos. -> No, no los abran.

-> No los abren.

Once the atudentas get used to the movement of object
prohouns with commands, their positions have been basically
established. It thenvmakes it easgier to understand the
positioning with progressive and infinitive constructiona.

As 1 have shown by personal observation as well as with
results from previous research, it is valid to suggesat a
restructuring of object pronoun presentation in Spanish
textbooks. By using the same subconscious rules that a
native speaker uses in acquiring hie first language and
applying them to second language learning, it may be
possible to facilitate foreign language instruction in the
classroom. These rules combined with the natural order of
acquisition, as described in Ellis (1985) and VanPatten
(1986), lend support to the proposals I have presented in
thia paper. This method should be subjected to empirical

inveatigation to evaluate its effect on the acquisition of
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b peol proncuns an second talgudge learners and compare
these resulis Lo Lhose from obther methods of instruction. 1
have shown that most textbooks do not adhere to a naturat
worder hypothesis and generally present an order that is
casler for the teacher to follow rather than one that may be
more natural for the student. By applying the subconsciocus
rules of language acquisition we may be able to gspeed up the
proecess,  In this paper I have presanted an alternative tor
teaching a portion of the language systenmd the generation
and positioning of object pronouns. These methode and
theories, 1f applied to other language structures, may make
it necessary to do further re-structuring to reflect the

natural crder of acgquisition.
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