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CHAPTER I
SETTING AND PURPOSE OF THE FROBLEM
I. SETTING

In the fall of 1952, forty~four fifth grade pupils en-
tered Whittier School in Missoula, Montana. These forty-
four pupils were divided into two sections. As no effort
was made to achleve homogeneous grouping, there was a wide
range of abllities 1n each section. Each class was then
asslgned to a different teacher. The group called the 51

section was assigned to the experimental groupe.

On September 11, 1952, the Iowa Silent Reading Testsl

New Editicn, Elementary Forn A M, Revised, was given to all
fifth grade Whittlier pupills.

This test is designed to measure the proficiency of
pupils in doing silent reading of the work-study type. It
measures three broad general areas of silent reading abilil-
tles: namely; (1) rate of reading at a controlled level of
comprehenslon; (2) comprehension of words, sentences, para-
graphs, and longer articles; and, (3) ability to use skills
needed in locating Information. The complete test 1s com-
posed of eight sub-tests.

Again, in the spring, on April 21, 1953, both groups

were given the same form of tlhie Iowa Silent Readinz Tests.

lGreene & Kelley, Iowa Silent Reading Tests, World
Book Co., Chicago, Illinols, 193,

-1-
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These two tests were the basis for comparing the improve-
ment in reading efficiency between group Sl and group 52 as
they aided in showing the year's growth of each group 1in read-
inzg ability. The tests, also, were used to indicate each
childt's individual growth in reading prcficiency.

2

The Weekly Reader Tests™ were given 1n October, Janu-

ary, and April. As these are not standardized tests, their
only value was to indicate to the teacher and child where
each puplill was weak in reading skills and to serve as an in-
centive to teacher and pupil to try to lmprove those skills,
The plan for reading was immediately set up in the 51
section on an intensive program of wide reading according
to each childts Interests and ability level. Books from the
school llbrary, the extension library, and the various texts
and supplementary readers of the district were used. Effort
was made to provide books that would include a wide range
of abilities and interests. An attempt was made to guide
each child Into an increasling desire to read good material
and to improve his tastes and interests.

A device called My Readlng Design, which will be dis-

cussed later, was used to stimulate interest in much diver-~
sive readinge.
Both group and individual help was given the class

In reading skills and techniques. This was sometimes done

2
My Weekly Reader, American Education Press, [0l
South Front Street, Columbus 15, Ohio.
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while using texts in other subjects such as history, geo-
graphy, or health.

A complete record of the number and name of the book
each child read was kept by both pupil and teacher. The
child received a mark in both reading and English on each
oral and written book report,

The 52 section of the fifth grade, under the other
teacher, followed the usual procedure of using several
basic texts during the year. All pupils worked on the
same lesson simultaneously. IZach week a period was given
to the selection of books from the library and for free
reading. Good readers were allowed to read in their 1ib-
rary books when thelir lessons, including those in other

subjects, were completed.
IT. PROBLEM AND PURPOSE

The purpose in setting up such a reading program in
Sl was an attempt to discover if such a method was superiocr
to, inferior to, or would glve much the same results as the
conventional approach to teaching reading in the fifth grade,
wnich was being used in the 52 section. Such knowledge
migsht be of benefit to fellow teachers, administrators, and
the writer,.

Every skilll 1s improved by practice and every pupil
has a differing rate in acquiring skills, be it in music,

sports, art, school subjects, or anything requiring continued
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effort. Also, interests vary greatly, hence material that
would intrigue one child into much reading would not appeal
to another.

In years of teaching, the lack of interest some
children exhibit in learning to read has been noticeable.
Much of this may be due to lack of reading practice. The
child half-~heartedly prepares his reading lesson, but never
does any outside reading unless forced to do so. Naturally,
he dislikes reading. He never reads enough to learn to
read,

The opposite is also true. Children who do much out-
glde reading rapidly develop 1nto efficlent readers with
good comprehension of what 1is read and a wide fund of know-
ledge. I. Q. does not account for much of this difference
in reading abllity.

So, believing that children must learn to read by
reading, the problem was selected for this professional

paper.
ITI. HISTORIES CF SIMILAR PRCJECTS

The desire among educators to encourage children to
read widely is of long duration. Supplementary readers were
introduced for this purpose, as the following reference indi-
cates:

Since 1880, there has been a flood of books classi-

fied as supplementary readers. These books are inten-
ded to give puplls the opportunity and incentive to
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~Ce
read broadly outside the regular class exercise.>

It will be noted, however, that this "broad reading"
was to be done outside the "regular class exercise."

An early program of reading which emphasized exten-
sive, Intensive reading is described by Daniel Starchu.
This i1s a report of the work then being carried on by Super-
intendent H. W. Kircher in the Dodgeville, Wisconsin Public
Schools. This program, also, followed the plan of doing this
reading outside the regular reading period. It was done
during the "study hour or seat-work perilod." TFollowing 1is
the description of how it was carried on:

Durinz the study hour or seat-work period, silent
reading is conducted by means of single copies of
books containing Interesting material, Every child
is given a book, and he reads as many paces silently
as he can during the period. When the silent reading
period is finished a mark is placed where the reading
ended. At the next sllent reading period, the pupil
continues his reading, and so the work progresses
until he has finished the book. The silent period may
be continued as long as the teacher wishes. A record
1s kept of each child's reading by checking off a
book as soon as it is finished. All through the year,
a unit boock is used durilng the regular recitation
period for the drill that is necessary.

Books are placed in the hands of children on the
first day of school, and they are allowed to keep
books at thelr desk to read in school or at home as
they desire.

With this system each child can go his own gait,
reading as many books in a year as Ee can «+ « o The
average is about twenty books each.

3charles Hubbard Judd, Reading: Its Nature and
Development, Univ, of Chicago Press, Chicago, 1li. 1918, p. 5.

uDaniel Starch, Educational Psychologzy, MacMillan Co.,
New York, New York, 1910, pp. 270-2830.

S5roc. Cit. Starch.
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A program of wide reading 1is being carried on in
Maury School of Richmond, Virginia. It 1s described in the

pamphlet Teaching Reading in the Elementary School.6

In this project, carried on in a declining residen-
tial area, the parents, teachers, and pupils cooperate.

The children enter school at five and one half years
and have one year of experience of a non-readlng type, that
i1s, reading readiness. At six and one half years, experi=
ence reading 1s begun for those ready for it. This consists
of making and reading experience charts of thelr own activi-
ties both &t school and in the home and community. For
those not ready for such work, reading 1is delayed even until
the fourth grade.

After two months of experimental reading, puplls are
allowed to choose a boock from the well-stocked school
library. From then on, much diversified reading is en-
couraged., When the pupils reach grades three and four, they
are glven encouragement to read widely in the subject-matter
fields. Teachers whose puplls leave school at noon serve as
librarians in the afternoon. Instruction in reading 1is kept
quite informal throuzhout the school.

The staff believes in stimulating child zrowth through

reading. They want the child to read voluntarily and with

Staff of Maury School, Teaching Reading in the Elemen-
tary School, The Interstate Printers and Publishers, incC.,
1941, Danville, Ill,
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interest and enjoyment. They want reading to contribute to
the growth of the whole child through improved health, social
abilities, and capacity for good living. Each child reads
at his own interest and ability level in a book of his own
cholce.

The Maury School 1s a four grade school. At the end
of the fourth grade, the puplls advance to an elementary
school,

These are the projects similar to the one carried on

in Wnittier S1,
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CHAPTER IX

PUPILS!' NEED FOR SKILL IN RSEADING DIFFERING

TYPES CF READING MATERIAL

Any teacher of reading might well ask herself, "Why
do I teach reading? What do I hope to accomplish by such
teaching? Of what benefit i1s such teaching to the child?
How much does the acquisition or non-acquisition of reading
efficlency affect the present and future life of an individual?®

Any serious study for answers to the above gquestions
will lead to the conclusion that reading is much more than
the acquisition of a certaln set of skills and techniques;
that it 1s of profound importance in the life of the indivi-
dual.

One educator in discussing the contributions of read-
ing to child development has made a summary of such possible
contributions as follows:

A. Through Content

l. The reading program may add to the under-
standing and enjoyment of 1life in the
pupilts immediate environment, his home,
and his community.

2. It may make children's lives more meaning-
ful throuzh stories and descriptions of
earlier days.

3. It may give an understanding and appre-
ciation of life in modern America and in
an interdependent world.,

h. It may present ideas and suggest atti-
tudes assocliated with worthy citizenship
and sound character,

5. It may help satisfy curiosity sabout
specific topics in such fields as science,
the social studies, the arts, and health.

6. It may suggest possibilities for con-
structive and creative activities.

-8-
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7. It may relate to specific related experi-
ences avallable in such forms as songs,
recordings, radio programs, and club
activities,

8. It may contribute to mental health by
offering opportunities for fun and recre-
ation and by giving the cnild some insignt
into hils own and othert's adjustment.

B. Through Crganization

1. The reading precgram may provide for com-
plete growth in reading skills, habits,
and attitudes, These are luportant for
their own sake. They are important also,
because of the effect of successful achieve-
ment on social and emotional adjustments.

2. It may provide for exploration in broad
arsas or centers of interest related to
childrents activities at different develop-
mental levels. By providing a varliety of
materials centered in one theme or topic,

a well-organized program of readlinz can
provide both breadth and depth of under-
standing.

C. Through Method

l. The reading program can cultivate personal
interests and tastes in a wide variety of
good literature. Methods which stress read-
ing for enjoyment rather than minute dis-
section of the text help to develop desirable
readling interestas.

2, It may help to develop democratic skills
and habits through plaming, sharing and
other activities,.

3. It may contribute to, and enrich other forms
of language development. In so doing, it
may help to provide freer communication of
ideas.

h. It may help to develop thoughtful intsrpre-
tation and critical thinking about current
problems Important to the individual or group.

5. It may provide for optimum individual growth
at different rates and along different lines,
suzzested in the items above to produce uniqgue
personal traits, such as thosi needed by
leaders and creative artists,

David H. Russell, Children Learn to Read, Ginn and
Company, Chiecago, 19,9.
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Apparently, then, reading helps to develop the atti-
tudes and character, set the ideals, and mold the personality;
in fact, reading and reactions to reading help decide what
sort of person the individual becomes, Russell2 further says
that there 1is considerable evidence to suggest that reading
done in childhood bullds attitudes that persist throuzghout
a lifetime,

Qthers have this to say:

Reading 1s 1mportant for the leisure of life no

less than for the work of life; 1t contributes to
personal growth as well as professional growth; it
helps make life richer and more meaningful, It
provides pleasure and relaxation in leisure time.
Readins 1s a form of experience through which hori- 3
zons may be expanded and personality may be developed.

Psychologlsts and educators agree that fallure to
achieve satisfactory reading achievement often leads to per-
sonality problems and social maladjustments in the individ-
ual, -

The following statement and tentatlive conclusion are
the result of observations made by Elizabeth Hilts and
Marjorie Cass, reading clinicians, and Dr. B. Chaille Caisson,
psychiatrist, during a cooperative study they made at

Stephens Colle:e, Columbia, Missouri.

1. C©f all the students possessing readin; diffi-
culties sufficiently serious to be referred to

>
Ibid, p. 286.

3McCullough, Strang, and Traxler, Problems in the
Improvement of Reading, (McGraw-Hill Book Co., Inc., iew
York, 1945), p. 35.
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the reading clinic for further diagnosis and
treatment and who were then referred to the
psychiatric service by the readinz clinicians,
half were found to have reading difficulties.

2. Of all the students with certain maladjustment

problems who were referred by instructors and

others to the psychlatric service, and without

the knowledge of the reading cliniciant's ac-
tion, a majorlty had a reading lsvel of seventh

grade or less.

3. NMost of the students who were retained in the

reading clinic were found to have introversive

benaviour patterns with marked feelings of
inferiority, immature personsalities, broken

drive, feellngs of insecurity, and poor socilal

adaptability.

These findings have led us to accept the following

tentative interpretation:

The child with retarded reading hablts has a poten-
tially maladjusted personality. . . + This causal re-
lationship seems to suggest that the psychological

clinic should always be aw&re of reading handicaps as

a cause for maladjustment.

The following extracts are offered as evidence that

others agree with the above observations:

On the other hand, the child with a specific

reading disabillity which is non-emotional in charac-
ter may develop various perscnality and behaviour
difficulties as a result of his school maladjustment,

This possibility is c%early recognized by several

workers in the field.

If serious difficulty in reading disrupts a

pupil's school career, it may be expected that it

will disturb his personal and social adjustment.
There is much evidence that failure in school 1is
a major catastrophe to many children and that

general maladjustment is a frequent consequence,

4Wesley Wilsell, "The Relationship Between Reading Diffi-
culties and Psychological Adjustment," Journal of Educational

Research, Vol. L1, March 1948, pp. 557 553

SSimon H. Tulchin, "ﬁmotional Factors in Readlng Dis-

Journal of Educational Psycholozy,

égi%igg in Sghog%.Cﬁﬁldﬁeﬁ

A, I, Gates, "Failure in Reading and, Social halad

Journal of Educational Assoc., Vol. XXV, 1936, pp.
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The results of failure to learn to read have

been numerous and undesirable. Among them are social
maladjustment, delinquency and even crime.

The reverse of this plcture seems to be that the suc=-
cessful reader is llkely to be a well-rounded, well-adjusted
person, both socially and emotionally.

Another question pertinent at this time is, "How is
the teacher to reach the desired goal, the production of a
skilled and versatile reader?" The answer 1s: by teaching
individuals, not groups. This poses a large problem, since
teachers have groups seemingly too large for individual
instruction. |

Nevertheless, the differences iIn avbilities, in en-
vironment, in physical and emotional capacities, in interests,
and in desires are so great among individuals that teaching
of reading necessitates an individualistic approach if any
degree of success is to be attained.

Each child must be stimulated by his own needs and
interests to read; the material must be sulted to his own
desree of readinz ability and capacity. He must be given
the skills, tecnniques, and the knowledge he does not possess
in order to achieve successg in reading. Each child must be

given the experiences that will contrlbute most to his

development.

7

Helen H. Zolkos, "What Research Says About Bmotional
Factors in Retardation in Reading," Elementary School
Journal, Vol. 51, May 1951, pp. 512, 513.
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From all schools of psychology, certain common
principals emerge. The first 1ls that the condition
of the individual--his capacities and predisposi-
tions as well as his present physical condition
and the desires aroused by his immedlate environ-
ment, intervenes between the teacher's instruction
and the student's learning. For_ these reasons,
learning must be individualized.8

The same author has more to say in way of warning
agalnst reading failure.

Unless we plan to approach the teaching of read-
ing through avenues appropriate to the individual,
provide many natural and significant opportunities
for the practice and use of good reading methods,
and give specifilc instructions 1n efficient methods
of resding, both teacher and student are likely to
fail.

Reading should be meanlngful to the child. It should
meet some felt need and give him satisfaction. It should
lead to self-realization and social usefulness. Only pupils
so motivated will accept help to improve reading abllity.
Ths dlsinterested reader will feel no need to improve. He
will, in fact, dislike everything connected with reading.

Obviously, the next step in a school=wide pro-
gram 13 to examine the curriculum to see whether
the reading required 1s meaningful--whether it 1s
recognized by the students as meeting some need 1in
their lives, and whether it is identified with some
agpect of thelr growth. It is essential that they
experience some satisfaction from reading, out of
which grows the convictlon that reading 1s not a
meaningless, difficult, and thereforse, disagreeable

8McCullough, Strang and Traxler, Froblems in the Improve-
ment of Reading (McGraw-Hill Book Co., Inc., New York, 1940),

P. Ll

9Ibid., p. 35.
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task, Then, students will read for the continuous
satlisfaction reading gives and not because the
teacher has assigned & certain number of pages. . »
School experiences should have such meaning and purpose
to the student that he will feel the need for reading
and the understanding that can be gained from books,
e« « o« As students become really interested, they 10
will welcome specific help in improving their reading.

In modern life, reading is an accomplishment needed
by everyone. Each day one 1s called on to make many uses
of such abilities. There are signs to note, directions to
follow, graphs to scan, maps to consult, newspapers, maga-
zines, and books of every type and description to read.

The child must be taught how to choose from all the
mass of written material those things which will prove valu-
able to hlm, He must learn how to digstinguish between that
which 1s of literary value and that wich i3 of little worth,
He must be able to differentiate between fact and propaganda,
must be able to get the authort's viewpoint and assess its
true worth. In other words, he must be guided in selecting,
evaluating, and assimilating the desirable material from the
undesirable flood of words which issue each year from the
printing presses.

The instructional program carried on with any

group of pupils must be broad enough so that it
equips those boys and girls for all the reading
activities in which they should engage, in and out
of achool. It should provide instruction in (a)

basic reading, (b) recreational reading, (c) study
reading, and (d) oral readingz.

[¢)
lMeCullough, Strang and Traxler, Problems in the Improvs-
ment of reading (McGraw-Hill Book Co., Inc., lew York, IS@QY—
pp . lm-le.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



«l5=-
Provision must be made for the definite teaching
of certain skills and understandings which constitute
much of the power to read and which can and should be

taught vigorously and systematically to intermedlate
grade pupils.ll

Baslc reading, according to McKee, 1is concerned with
teachling the chlld the mechanics of reading and the ability
to acqulre meaning from the printed word. Recreational read-
Ing attempts to instill in the child a love of, and a desire
for "a wide variety of excellent reading material."

Study reading should be taught to give the pupil those
reading skills which will lead to "sound achievement in social
studies, science, and other content subjects." McKee belleves
that the real purpose in teaching oral reading is to enable
one to read aloud in such a manner as the suditor will enjoy.

DPifferent types of reading require different technigues,
sk1lls and competencies. For instance, an entirely different
approach is used in skimmingz than is used for reading for
detail. An accomplished reader reads light fiction at a
much faster rate than he reads a book or treatise on history
or science, Hence, teacher and pupil must have clearly in
mind the purpose for which the reading is being done. Also,
the teacher must see that the child achleves the various
abilities required for the many differing kinds of reading

material,

Mpaul VcKee, "Reading Pros;rams in Grades IV Through
VIII," Forty-eighth Yearbook, Part II of National Soclety
for the Study of Educatlion, (University of Chicazo Press,
Chicago, 1349), p. 125,
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Just as surely, the teacher must emplcy different
methods in teaching the skills and techniques needed in
the various types of reading. To use the same method in
teachling literature as is used 1In teaching work-study or
baslec reading would prove disastrous.

We do not read literature primarily for information,
but for enjoyment. Too often, teachers kill such pleasure
by a wrong approach. They probe for details, require inappro-
priate analysis and turn what should be an exhilarating ex-
perience 1lnto drudgery. "Literature 1s for delight," says
Dora V. Smith*2 and quotes George E. Newberry. "Literature
is not an object of study, but a mode of pleasure; it 1is not
a thing to be known, but to be lived.:>

David Russelllh has included in his book, CHILDREN
ILTARN TO READ, the following table of abilities needed to
carry on what he calls work-type reading. Russell states
that this table 1s the work of Marlan A. Anderson and Con-
stance M. McCullough.

1. Ability to define specific purposes for reading.

2, Skill in locating information.

a, Skill in using the table of contents.

b. Skill In using the index.
c. Skill in usinz alphabetical arrangement.

2Dora V. Smith, "Literature and Personal Reading,"
Forty-eishth Yearbook, Part II, ibid., p. 206.

lBGeorge E. Woodberry, The Appreciation of Lliterature,
(Harcouvrt, Brace & Co., New York, 1322) p. lL.

Upavig Russell, op. cit., p. 225.
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d. Skill in using dictionary or glossary.

e. Skill in using an encyclopedia.

f. Skill in using a card flle and other
techniques for locating information in a
library.

g. Ski1ll in using maps, charts, graphs, tables.

h. Skill in using pictures.

« Skill in skimming.

Je Skill in using headings and other typogra-

phical aids.

3. Ability to select and evaluate information.

a, Ability to select sulitable sources for
information.

b. Ability to distinguish between revelant
and irrevelant, important and unimpor-
tant information.

c. Ablility to recognize the difference be=-
tween fact and opinion.

d. Ability to Jjudge the validity of one's
information.

e. Abllity to use several socurces to solve
a problem,

f. Abillity to judge the adequacy of one's
information.

. Ability to adjust the method and rate of one's
reading to one's purpose and the nature of the
material.

5. Ability to comprehend and organize what is read.
a. Abllity to find the main idea.
b. Ability to see the sequence of ideas.,
¢c. Ability to find details.
d. Ability to do organized reading, draw con-
clusions, see relationships, and make in-
ferences.

6. Skill in using information.
a. Skill in following directions.
b. Skill in taking notes.
¢c. Skill in clasgsification.
d. Skill in outlining.
e. Skill in summarizing.
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CHAPTER III

CHILDREN'S READING INTERESTS
WAYS OF DISCOVERING THEM

Since the beginning of time, the race of man has re-
sponded to a good story. Our ancestors gathered around
their fires and listened to tales of great exploits, adven-
tures, and beauty; some of which are llistened to today with
great pleasure. The great epics that come from the shadowy
past, the folk tales, the fables, the myths and legends,
were all first presented orally. By such means, the young
were instructed in the mores and culture of their people.

By such verbal means, knowledge was passed on, and no child
of the past ever reveled in story-telling more than does the
child of today.

Here, In this intense story interest lies the key to
the teaching of reading. Let the child learn that the written
word can give the same keen pleasure that the spoken one can.
Let him learn that he, himself, can unlock all the mystery,
humor, adventure, all the wisdom and lovellness that resides
in books.

How is this to be done? First, by placing books in
the hands of children when they beglin to notlce pictures,
Read or tell them the story that the picture relates. As
their interest and ability increase with age, the stories
should grow in length and detall, and printed word. By the

time the child enters school, he should be fully aware that

=18~
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the printed word is a symbol for the spoken word, and that
printed words can tell stories. If this has not been done
for him at home, then 1t must be done for him in a readi-
nesa program at school, or he will have 1little stimulation
to learn to read.

If only the mothers 1in their eagzerness to pre-

pare the children for school, would read to them,
share with them as delightfully as they can, some
of the beautiful stories and poems for childrenl
What a help that would be to the teacher) It has
long been known that the more stories the children
have learned, the greater their interests in books,
the richer thelr experiences, and the deeper their
understandlng, the more easily and happily they
will learn to read,

It will soon be discovered that first grade children
have differing interests in storlies, Some wlll like fairy
tales best, while others will enjoy stories of animals or
machines, As thelir age lncreases, so should the span of
their reading interests increase. Also, a greater varlance
of reading interests should be found.2

If the teacher is to make use of this great motiva-
tion for learning to read, then she must know the approxi-

mate reading interests of children at different age levels,

and, also, know personally the reading interests of her own

Elizabeth M. Jenkins, "Developing Independent Readers
in the First Grade," Elementary English, Vol. 27, pp. 145-15l.

Emmett A. Betts, "Adjusting Instruction to Indivi-
dual Needs," Reading in the Elementary Schools, Forty-eichth
Yearbook, Part 11, National Society for the Study of Aduca-
tion, p. 277

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



-20-

individual pupils. For 1t 1s the needs and 1nterests of the
particular children she 1is teaching which must be met. To
a large degree, a child's needs help precduce his partlicular
reading interests. One child may feel the need to know where
the chilpmunks he sees in the summer spend the winter. Another
may be interested in reading about the l1life of Davy Crockett,
wnile a third child may want the relaxation of a humorous
story or the pleasure a singing poem can give.

As one author says:

Reading 1is not per se a matter of great value,
It is of importance only when it is serving a sig-
nificant purpose . . . When I want to understand
something which those near cannot tell, or have not
the time to tell, it 1s important that I be able to
read and that I have an attitude toward it which
will lead me to undertake that action. . . If we
keep clearly in mind the purpose of reading--to
supplement the knowledge, emotlions, and undertakings
which we sometimes gain by talking to others, by
communication with those who are dlstant in time
or place or both--1t becomes evident at once that
personal differences must be highly important fac-
tors in reading. . . Not only 1is reading, therefore,
an individual way of bshaving, but its necessity,
its reason to be, lies in the lack, the cravings, the
curiosities, the ignorance, if you will, of the
reader, as well as the peculiar experiences which
he wishes to utilize or repeat. . « With reading,
therefore, the basic question is: What does this
child, or man, or woman, desire and need to know,
to feel, to understand, and which of these experl-
ences appropriately comes from reading?3

3Lou La Brant, "Promotinz Reading Interests and Tastes,"
Ad justing Reading Programs to Individuals, Proceedings of the
Conference on Readins Held at the Univ. of Chicago, Vol. III,
edited and compiled by W. S. Gray, No. 52, Cct. 1941, Univ,
of Chicago Press, Chicaco, Ill., pp. 223-22.,
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There are at least two avenues open to the teacher
in this matter of exploring childrent's interests. First,
she may utilize the experiences of others by reading the
many excellent articles in the educational magazines on this
subject. She may also note what different reading authori-
ties have to say on the subject in their various books,
lectures, and conferences. She should know what research
hasgs been carried on in discovering childrent's reading
interests and she should know what has been ascertained by
such research,

The second avenue to explore in this search for
knowledre of children's readling interests 1is through direct
observation of and contact with children. By noticing their
hobbies, their conversations, the books they take from the
snelves, by conference wlth the 1individual child, througn
questionnaires, and keeplng records of their activities,

she can learn much about each pupil.

WHAT OTHERS HAVE LTARNED ARBCUT CHILDREN'S

READING TINTERESTS

Lewis M. Terman and Marcaret Lima published an account
of their study of children's reading interests in 1925. ‘They
found:

Vhat children read usually depends as much upon

what 1s given them as upon their own individual

Interests. Nevertheless, there are certain well-
defined tendencles in reading interests that change
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as a child's experiences grow and hls inagination
and reasoning powers develop.u

This is a summary of the reading interests cited by
Terman and Lima. They are listed for the different age
levels:

l. Befors Five: An interest in picture books,

jingles, Mother Goose, and the talking beast

type of nature and animal stories,.
PETER RABBIT LITTLE RED HEN

2. Six and Seven:t Still enjoy Mother Goose and
picture books. Chiefly interested in nature
stories, little books about animals, trees,
the flowers. They think of animals and
natural forces as talking and acting much as
they do. Thornton Burgess books very popular
with this group.

3. Eisht Years: PFairy tales have highest interest
at this aze. Beginning interest in real 1ife.

. Nine Years: Interest in fairy tales continues,
especially for girls. Boys becoming more in-
terested in stories of real 1life, Reading 1is
ugsed to satisfy curiosity. Golden age at which
to encourage the reading of real literature.

5. Ten Years: Boys show marked falling off of
interest in falry tales, girls less so. Books
of travel, adventure, other lands popular. Be-
ginning interest in biography. Boys begin to
read boocks on mechanics, inventions. Some
myths and legends read.

6. Eleven years: Boys revel in series books,
tales of adventure and mystery. Interest in
sclence and invention increases. Declining
interest in animal and nature stories. Girls
read mostly of home and school life, still
like fairy tales and animal and nature stories.

7. Twelve Years: Readinz interest at its hichest.
Biograpny 1nduced by hero worship popular. Girls

T

Lewis Terman and Margaret Lima, Children's Reading,
(D. Appleton and Co., New York, 1931), p. 31le
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still interested 1in stories of home and school
life; boys in more sensational adventure. Girls
begin to read so-called adult fiction.

8., Thirteen yearss Distinctively new interests sel-
dom develop at thirteen. All former Intsrests
intensified.

9. Fourtesen years: Adolescence well advanced, and
most children are turning to rather specialized
intsrests. Girls of fourteen show decided
maturity of tastes.

10. Flfteen years: Reading interests show a decided
decline due to competitive interests. Both boys
and girls show & more adult interest. Girls read
the romantic novel, boys follow hobby interests
and read more technical material, some fiction
also,.

11. Sixteen years: Very slight difference from adult
interests. dinterests becoming more and more in-
dividual and specialized. Now no central tendency
or trend of group interest.

lMay Arbuthnot declares children re ject those books which
do not interest them and choose those which do, often in direct
opposition to adult guidance. They often appropriate for
themselves adult books or books written for adults. She

cites My Friend Flicka as a more recent example of this. She

summarizes her excellent discussion in this manner:

These, then, ares the types of books children have
selzed upon because such reading meets some of their
basic needs: storlies about animals, hero tales,
poetry, fairy tales, realistic stories, sheer non-
sense, and all types of informational books. These
indirectly, but nonetheless effectively, help them
to meet their needs for security, belonging, loving,
and being loved; and directly help them satisfy
thelr needs for knowing, enjoying cgange and play,
and finding aesthetic satisfaction.

Eﬁay Arbuthnot, Children and Books, S8cott Foresman
and Co., 1947), pp. 27-30.
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Marie Rankin6

reports much the same Interests as
those listed by Terman, Lima, and Arbuthnot.

The interests of slow-learning children and those of
average or gifted children do not differ much, but the age
at which they exhibit the varying interests does. Slow
learning children have the interests of children two or
three years younger than themselves.7 However, bright chile
dren do more readlng than slow children.8

Primary children, both girls and boys, have much the
gsame reading interests but by nine years of age a divergence
of interests appears between the sexes, and continues widen-

9

ing untll maturity sets the many varylng reading interests,

Thorndikelo

found sex differences in reading Interests but
adds that boys seldom read books classed as girls' books,

but that girls often read so-called boys! books.

Marle Rankin, Chlldren's Interests in Library Books
of Pictlon, Bureau of Publications, Teachers College, Colum=-
bia Univ., 19l.

7R. L. Thorndike, Children's Reading Interests Based
on a Flcticious Annotated Title Questionnaire, Bureau of
Publicatlons, Teachers College, Columbia Univ., New York,

19411,

SMary Lazar, Readlng Interests, Activities, and Op-
portunities of Brizht, Average and Dull Children. Uont?%
butions to Bducation, No. (0f{, DBureau of Publications,
Teachers College, Columbia Univ., 1937.

9

Terman and Lima, op. cit., pp. 31-45.
10 t.

B. L. Thorndike, op. ci
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Betzner and Lymanll warn azgainst accepting the re-
ported investigations at full face value. Many studies,
they say, have been loosely controlled, and seldom have the
children been adeguately exposed to wide varieties of read-
iny materials. As a result, the studies probably do not
clearly indicate the free choices of the group studied.
Also, the older studies do not show changes in children's
interest due to the many changes in childrent's books made
in more recent years by both publisher and authors.

Russell, after quoting Terman and Lima's findings,
observes:

The summary above may not give sufficient place

to children's interests in animal storiss. Because
of the more recent development of children's books
with factual background, it does not mention as
early as it micht children's interests in stories
about trains, airplanes, steam shovels, and other
signs of a mechanlzed world. Certainly, too, older
children are reading considerably in magazines and
newspapers not mentioned in this study.I

It 1s also true, that the widening interests of girls
due to women's broadening field of interests and activities
have not been considered. Social taboos and restrictions
are being lifted. Vhat was considered clearly outside the
feminine sphere of interest and activities a gsneration or

even a decade ago, 1s now receiving women's attention. Girls

ars becoming more interested in science, nature and mechanics,

llBetzner and Lyman, "Readinz Interests and Tastes,"

The Teaching of Readin<, A Second Report, Part II, Thirty-
gixth Yearbook of the Natlional Society for the Study of Edu-
cation, Public Schools Pub. Co., 1937.

12 avid Russell Children Learn to Read, Ginn & Co.,
Chicago, 1914_ 57 _——
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They enjoy this material presented authentically. They are
also Interested in biography and aviation and vie with the
boys in athletic interests and activitiles,

But certainly the following statement is as trus today

as when it was first made:

There are certain elements in literature which
children always desire., The first is action, the
second human interest, and the third is imaginative
appeal.s.ee They prefer direct discourse to indirect.
They like colorful descriptions, and names for
everything. They like to have the time and the
place for the story clearly indicated so that they
can easily picture the scene in their own minds.
They like humor but it must be the funny lncident
kind. . . They will not tolerate preachings or
moralizings. . . Finally, they demand sincerity.

A genuine Egaffected treatment of whatever subject
is chosen.

Poetry is a part of any literature program. Chil-
dren enjoy 1t if proper selections are made, unless 1t is
spoiled for them by some wrong approach.

As Smithlu says, '""Poetry is for enjoyment," but some-
times teachers, or some teachers at least, forget that,

They may require distasteful memorizing or dissection of a
poem~--gither defeats its own purpose--that of teaching chil=-
dren to enjoy poetry. This has been done to such a degree
that many children believe they dislike poetry, when in

reality all that they dislike 1is their experience with

poetry.

13perman and Lima, op. cit., p. 16,

pora v. Smith, "Literature and Personal Readin-,"
Reading in Elementary Schools, Forty-eighth Yearbook, Part II
Wational Society for the Study of Education.,
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Leland B. Jacobs15 believes that teachers can zive
poetry back to children by reading and readling poetry to
boys and girls, He belisves this poetry should be a joyful
experience, shaered by the group. He emphasizes that the
poetry read should be good poetry. Here are sceveral of his
guides to zood poetry which he states are almost sure to
produce that "read it again' attitude.

1. Children enjoy poetry that produces that ex-

hilarating sense of melodious movement. . .

A child needs activity, not only in a physi-
cal sense, but he also enjoys and understands
vicariously that which helps him to experience
with his total being. Walter De La Mare has
called thils the "tune and runningness of the

poem." Examples: Grand ¢l1d Duke of York, The
Woodpecker, Sea Fever,

2. Children like poetry that makes the common-
place, work-a-day experlences of 1life vibrant.
‘ The child is a "here and now" child, a realist,
he creates new meanings out of ordinary, every-
day events.

3. Children like poetry that tells wonderful
stories., Karrative poems--Pied Piper.

h. Children enjoy poetry that brings health-
civing laughter. '"Sheer perception of funny
people, funny sounds, funny situations, and
the like are the essence of childhood."

5. Children like poetry that sings its way into
their memories. Lyric quality.

OI'E TUACIER'S EXPLCEATION O PUPIL INTERESTS

The alert teacher, interested in discovering her own

pupil's individual interest, will find several ways of doing

157e1and B. Jacobs, "Poetry for Children,'" Elementary
En~lish, Vol. 27, larch 1950, pp. 155-157.
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tl:is., She will be on a constant search for such clues in
the children's conversations, hobbies, activities 1in the
school room and on the playground., Perhaps a field trip will
give her insight into a particular child's interests. On one
such trip, it was noted thet Sara was very much Interested
in the blrds she saw. It was easy to direct her to excellent
material, both factual and fanciful, to satisfy her curiosity
and pleasure in birds., She learned to use an encyclopedia
and greatly enjoyed the unit in it on birds,.

Kent brou-ht to school an airplane model he had made,
The children flocked around him. This incident led to much
reading on the history of aviation, what makes planes fly,
how planes are made, famous men and women aviators, and some
eaviation storiles.

The teacher will profit by keeping a record of the
different interests displayed by her pupils. She will need
this to direct their reading and as a basis for expanding
their interests.

The home often supplies the clue needed. After work-
ing for some time to discover Danny's Interests, his mother
supplied it iIn a conversation with his teacher. "He likes
to know about pre-historic animals and about the stars,'" she

stated casually. Prehistoric Americae was the book needed

to start an indifferent, disinterested reader on the rcad

to success,
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There are times when apparently the best efforts fail
to discover what will stimulate a child to read. Then,
thirough some accident or unplanned event, the miracle sesms
to happen; and the child exhibits a keen interest in some
subject or story. Perhaps this 1s a matter of reading
readiness, It may be that a retarded reader must get the
mechanics of reading well encuch in hand that they offer
no obstacle to hls reading comprehension and enjoyment.
Perhaps, too, he did not have the experience background
needed for voluntary reading. One such case was Sally--~for
five months she had struggled with simple books. She showed
no particular interest in any type of story or poem. Ler
interests were narrow in things other than reading. Sud-
denly, one morning, she appeared in school a changed girl.
She had read one wnole book through in one day and had made
a report on it. To her it was a miracle and everyocne had
to hear of it, both in her own room and throughout the first
floor. She stopped puplils and teachers in the hall to tell
them about it. "I can't believe I could do 1itl What do
you suppose Daddy will say when he gets home? Did you think
I could do it? Mother can't believe 1t yet, but I did it."
So ran the theme of her conversation that day.

The book, which produced the epoch-making event in

Sally's life, was none other than one entitled California

written by Bernadine Balley. It is a small book, well

written, and illustrated, presenting factual material on the
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state. Sally had once lived in California. This led her to
take the book from the shelf.
Before the next two days were over, Sally had read

and reported on North Carolina and New York. She could not

pronounce all the words or even know all the words, but she
did et the meaning and the main points made by the author.
The teacher can only hope that the discovery that
she could read and report on a "whole book" in an acceptable
period of time will continue to give her the needed stimulus
to continue her progress in reading improvement,
The above incident clearly indicates the need for
many books on many subjects, at many readinc levels, so
that the children may, themselves, find what interests thems.
Another device to use in discovering reading interests

ls the Interest questlionnaire. My Weekly Reader provides

such a device In one fall issue of their paper. Teachers
can make their own gquestionnaires quite easily.

Individual interviews, casual conversations often
lead the teacher to the desired goal of pupil interest.

But, after discovering the interests of her pupils,
the teacher's task 1s not complete. She must direct the
child to satisfying materials, she must enlarge and brcaden
the childt's readinc ability, interests, and appreciations.
Russell sums 1t up by saying:

In school the teacher has a dual task, to capi-

tallze on a child's present readinc interests as

motivation for reading and other learninz and to
redirect o0ld interests and stimulate new and
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productive ones. The reading prosram 1s one of the

best ways of changlng many potential interests to

active oneséand of developing new and broader
interests.

——— e -

10
David Russell, Op. Cit., p. 249.
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CHAPTER IV

SELECTING SUITABLE READING MATERTIAL
TYPES OF MATERTAL NKNEZDED

In any unselected groupinz of children, a wide range of
reading abillity is found. Progress of the group in reading
only widens that ability range. This is true because the
superior reader increases in reading skills, techniques,
efficiency, and abllity much faster than a slow reader.
Also, he has much greater capacity for improvement than has
a less gifted child.1 As the children progress through the
grades, one expects then, to see an ever-increasing span
between the scores made by the capable reader and the scores
made by the less capable reader.

Russell says that this 1s "nof exceptional, but the
usual apd characteristic ranmge of abillties found." He con-

tinues:

Every readinc survey that has ever been made
sugzests that it is usual and normal to find a wide
rance of reading abilitles at any one grade level
and that the range tends to 1lncrease as the children
advance throush school. A teacher cannot elimlnate
these differences; she can only try to meeE the
exlstinz problem in the best way posgsible,

In any reading class above third grade an ability range

lMiles Tinker, Teaching Slementary Readinz, (Appleton-

Century Crofts, Inc., New York, 1952), p. 13.

2Davj.d Russell, Children Learn to Read, (Ginn and Co.,
Chalceagzo, 19’4—9)9 Pe 330.

-32-
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cf about six grades is usually found. The Iowa Silent

Reading Test3 showed such an approximate range in the

Whittier fifth grade the fall of 1952. The grade equiva-
lent rance was from 3.4 to 7.9 and the age range corres-
ponded, being from 8.0 to 13.2. The individual results on
the separate units of the test showed an even wider range
in grade scores and age equivalents, as the accompanying
table shows,

Such differences in reading ability should mean that
a wide range of reading materials be provided to meet the
varying pupil abilities. At the same time the reading
abilities are beilngz met, the interest abilities must be
cared for.

To accomplish thls for the poor reader 1s sometimes
gifficult. While it is not always true, often those pupils
making the lowest scores are older than their classmates,
They are the low-ability children who will never be able to
make the progress in reading that an averare child will.

Ry the time they reach the fifth srade, they often have a
history of a non-promotion or two. The interests, as was
noted earlier, of gifted, averaze, and low=-abllity children
are much the gsame except that the low-ability or slow-learn-
ing child reaches the same interest level at an older age

fal)

than most children do., This means that the slow-learning

3Iowa Silent Readinz Tests, New Edition, Revised A.M.,
Elementarye.
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child, who 1s over age, has about the same reading interests
as his faster-learning younczer classmates, but does not
possess their reading abllity. To provide these children
with material they can read and which is, also, interesting
to them is necessary. Much has been done to help teachers
do this, but more material of this type is still needed.

For instance, Treasure Island 1s now available at about

third or fourth grade vocabulary level. Some science mate-
rial, biography, and like materials, are also written in
simple, easy-to-read style.

The needs of the entire class must be kept in mind
when the reading material is being selected. Some mate-
rial must be above fifth grade vocabulary and interest level,
so that the superior readers will find challenging reading
situations, as thelr ability and interests are above that of
children of their chronological age. Since these varying
interests and abilities exist, the teacher must make provi-
gsion for them when she selects reading material for the group.

Also, the needs of the children must be considered,
the humorous story for the day when things are going badly,
the poem that takes them out of the common-place or diffi-
cult conditions of 1ife into pleasanter contemplations.
This means that much of the material selected must be of
literary value. Good literature can provide for the varying
needs of children, give them release from certain cares, help

them to understand their own problems, and to feel a sympathy
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for the problems of others.

Literature, Dora V. Smithu maintains, cives a
heizhtened quality to familiar experience, broadens and
deepens understanding, opens to children the common cul-
ture of children sverywhere, offers an escape from the
humdrum activities of everyday life, gives them the courage
to face difficulties, the wisdom needed for everyday living,
and helps boys and girls develop esthetic appreclations.

Another author put it this way:

Books are no substitute for living, but they

can add immeasurably to its living. When 1lifse

is absorbing, books can enhance our sense of 1ts

significance. Jihen life is difficult, they can

zive us momentary release from trouble or a new

insight into our problems, or vrovide the rest

and refreshment that we need. Books have always

been a source of Information, comfort and pleasure

for the peopls who know how to use them. This 1s

just as true for children as for adulgs. Indeed,

it is particularly true for children.

The books selectzd must provide nesded information.
They must provide answers to the children's questions which
arise from thelr studies or interests; for instance, ques-~
tionsg from their science or content'subjects, or from some
certain hobby.

To gum it up, the material needed for tne group must

meet certain requirements. First, it must cover a wide range

UDora V. Smith, "Literature and Personal Readin:,"
Readins in the Elementary School, Forty-ecisghth Yearbook of
thhe Lhational Soclety for the Study of Education, Part IT,
DD . 205"2520

SMay Arbuthnot, Children and Books, Scott roresman
Co., Cnicago, 1947, p. 2.
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of interests, including factual and non-factual material,
such as science, biography, travel, history, myth, fiction,
pcetry, legend, short stories, plays, and children's maca-
zilnes and newspapers.

Second, 1t must be hish quality reading material with
strong interest appeal for children of varying abilities,

It must challenge the reading abilities of the best readers,
yet provide for the success of those having reading diffi-
culties.

Finally, this materilial must be presented so that the
child experiences what he is reading--feels the emotions,
sees the sights, hears the sounds, and in short, lives the
experiences vicariously.

In order to do this, the selections must satisfy the
particular interests of the group using them. To rsad must
be fun or pleasure for the child and the material must be

understoecd with relative ease,
TH? TRACYZR AND CHILDREN'S BOOKS

Probably the two thinss that influence children to do
much reading are easy access to many types of reading mate-
rial and enthusiastic adult ruidance in stimulating and de-
veloping rizht reading attitudes. So, aftsr the teacher has
provided an excellent selection of material to be read, she
has not completed her task., If her purpose, that of develop-

inz earer efficient readers, i1s to be attained, she must
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guide her pupils into readins the material. 1In other words,
the job is not done when she has "led the horse to water,"
she must also, by means of her enthusiasm and child know-
ledze, induce the "horse to drink." She must know the risht
book for the right child,

The best possible way to know a book, a text, or a
poem is to read it. That is just what the teacher should do.
She should read and read children's books and magazines.

Her own childhood experiences with books are not enough.
New books are beings published in largze numbers each year,
She must keep abreast of these,
Dora V. Smith says:
Only by first-hand knowledrze of both books and
boys and girls can the teacher adequately grasp
the opportunities which are hers,as a director of
both personal and group reading.é

Smith also feels that the teacher must have a sense
for the appropriate time to introduce a book, or, that 1s,
be able to present the right child with the right book at
the right time.

There are many ways in which & teacher can help her-
gself to become acquainted with children's literature. She
can use book catalozs, book reviews on children's literature
in maczazines and newspapers. There are also pood prosrams

on children's literature given over the radio. By studying

¢}
Dora V. Smith, (p. cit., p. 210.
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library records of book withdrawals, she can learn something
about a book's popularity. She can read the Newberry books
and know the Caldecott books. She can keep lists of chil=-
dren's books, indicating the author, publisher, and field it
is in. The date of publication would also be helpful to
know at certain times,

Separate lists of books which will supplement the
various subjects are useful. These are best listed with the
unit they supplement. As in history, list under the Unit,
The Westward Movement, the books which best supplement it,

such ast Carr's,Chlldren of the Covered Wagon; Daughterty's,

O0f Coura~re Undaunted. In a science unit, Prehistoric America,

a Landmark Book, would supplement the unit on prehistoric
aninals and plants.

There are excellent anthologles of children's litera-
ture. Properly used, they are an excellent source of mate-
rial and a good guilde to childrean's literature, However, a
teacher should not try to acquaint the children with various
literary selections by readins the material selected for the
antholosy and never presenting the whole book or poem repre-
sented in the anthology. In tryling to meet certain litera-
ture tests, teachers have been gullty of such actlons.

Followins are some of the guides and alds which were
used in selecting material for the Whittier Fifth Grade.

l. Arbuthnot, lay Hill, Children and Books, Scott

Foresman and Co., 194L7.
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2. Eaton, Anne Thaxter, Treasure for the Taking,

Viking Press, N. Y., 1946,

3. The Children's Catalog, Compiled by Giles, Cook,

and West, Standard Catalog Series, H. W. Wilson & Co., New
York, 19446, (seventh edition).

k. Rankin, Marie, Children's Interests in Library

Books of Fiction, Teachers College, Columbia University Con-
tributions to Education, No.906, Bureau of Publications,
Teachers! College, Columbia University, New York, 19ll.

5. Terman and Lima, Children's Reading, D. Appleton

& Co., New York, 1931.

6. Walraven, Hall-Quest, Teaching Through the Elemen-

tary School Library, The H. W. Wilson Co., New York, 19,48.

Other possible aids are:
Arbuthnot, May, Too Good to Miss.
The mazazine called "The Horn Book."

Smith, Dora V., Book Ladders.
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CHAPTER V

INTRODUCIRG THE PROGRAM TO THE GROUP AND

ARQUSING PUPIL INTEREST IN THE PROGRAM

School opened on Tuesday, September 2, 1952, This
first day was given over to enrolling and sectioning the
Whittier fifth grade.

Next morning when the children of the 51 class were
settled in their own room, they were allowed tlme to become
acquainted with their new classmates and teacher. During
the conversation, which centered around their summer actl-
vitles and adventures, the teacher also was attempting to
acquaint herself with her new pupils. She was principally
concerned with tying name, and interests displayed, to the
rizht child,

Later in the day, the teacher briefly outlined to
the class the various things which would interest them in
fifth grade. For instance, their follow-up of fourth grade
history would tell them how the colonies became the United
States, and how the Unlted States finally grew so large that
it reached from the Atlantlc Ccean to the Pacific. She also
made a statement that they would find their history as in-
teresting and excltinzg as the thrillers in the funny books.
In order to prove this, the children were told of John
Colter's race for 1life and the terrible journey he had to
make to the fort on the Big Horn River., That such exciting

things had happened in Montana, and at a place where some of

-l 0o-
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them had been, was very interesting to the pupils. They im-
medlately wanted more such stories. Thils created an oppor-
tune time to introduce the reading program planned for the
year.

"You will be reading many such stories to yourselves
this year," the teacher told the children. "You will have
much time to read about things which interest you. MWMany
books are in the room and more will be gotten. You may choose
the one you wish to read, or, 1if you wish to read a story

from Child Life, our Junlor Red Cross Mazazine or some other

magazline or newspaper, you may. You won't be expected to
81l be reading the same lesson in some reading text. If
Larry wants to read a science story at the same time Donna
is reading a ploneer story, and Sara is reading to learn
how to make puppets, that will be all right."

"At certain times, some of you, or all of you, will
have reading lessons together. For example, we will all
study together to learn how to use the index of a book. How-
ever, you will more often be reading individually.™

The expressions on the children's faces varied. Some
looked rather puzzled, others pleased, but nearly everyone
seemed interested. GQuestions were asked, and before the dis-
cugsion was over, the puplils were somewhat acquainted with
the 1dea of much time for readinz on their own interest and
ability level, or as they termed it, "readins what we want

to read."
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A few of the puplls soon seemed to lose interest in
the 1ldea of reading. They took little or no part in the con-
versation. Mental note of thls was made and theilr nanes
were recorded when the period was over, Undoubtedly, these
were pupils who had never found their reading experiences
very interesting or satisfactory. This later proved to be
the case., Although they were intensely interested in hear-
ing a good story, or 1n being read to, they immediately be-
came indifferent if any mention of theilr reading was made.
There will be further comment on this later.

During the next ten days, an endeavor was made to be-
come acquainted with ea2ch child's reading efficiency. Pupil
vocabulary was checked by using the Dolch word list. Speed,
comprehension, and various other reading skills were checked

by giving the Towa Silent Reading Tests. FEach pupilt's phras-

ing and fluency was noted during oral reading.
A record of such information secured was kept for each
child, along with the score the chlld had made the previous

April on the lietropolitan Reading Test.

During the time the teacher was discovering each child's
reading ability, she was also becomlng better acquainted with
his reading interests.

Also, during this preliminary period, many mothers met
with the teacher for forty minutes previous to the first PTA
meetinz. A part of this time was used to tell the parents

of the plan for teachling reading that term. The program
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seemed well recelved which pleased the teacher, who realized
that the program was unlikely to succeed if parents were
dissatisfied with it.

The first day in thelr own room, the children had
found many books on the reading table. They were encouraged
to look at them, talk about them, and 1f they cared to, be-
gin reading them.

Roland lost no time in beginning to read. Bob, Jean,
and Kent soon followed his lead. Others were more cautious.
Sally and Leon, in particular, seemed only interested in
pilctures. The teacher made no attempt to force any child to
read.

She did, however, try to create in the children a
desire to read by reading much to them. Sometimes she
selected a particularly exciting event in a certain book,
for reading. After such a taste of the story she would
place the book back on the table. Such balting of the chil-
dren did result more and more often in the book being read

by one or more children.

A wide variety of materials was read to the children,
including such examples as mythse, nature or science stories,
poetry, fiction, biozraphy, and stories of pioneer life.

The children particularly enjoyed the Greek myth of Pegasus,

the VWinged Horse.

The books were displayed as well as possible on the

readinc table, but there was much to be desired in physical
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cquipment and space for the proper placement of the books,
The room was small, approximately 22 x 22 feet, and although
the class at no time consisted of more than twenty-three
pupils, there was room for only one table, This meant that
often 1t must be used for some other purpose such as an art
project. There were no open book shelves available until
February, when the room was given a small, open case, which
was a great boon. The supply cupboard under the windows
could not be used, as 1t was so low the children had to
crouch to look into it. The top was used for book display.
In one corner of the room was a gmall book cupboard, designed
for use in the primary grades. 1It, too, was small and dark
and the shelves were too close together to hold an average-
sized book. One shelf was knocked out and some of the books
were then placed in it.

With such physical equipment, it was not possible to
arrange books as desired; for example, a sclence and nature
corner, a falry tale and myth nook, or even an attractive
reading corner. FKach part of the room, not filled with a
necessary desk or a table, was needed for passage way.

The bulletin board space was used for soclial studies
or science displays, pictuf;s of interest, art work, and for
putting up book jackets and 1llustrationa which would interest
the pupils in certain books. Often, the social studies dis-
plays led to readling interests. For example, the Hancock

Life Insurance series of plctures and articles on famous
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men led to interest in reading blographies or about inven-
tions.,.

The Scott-Foreman's pictorial map of historical and
folk story characters held the children's attention for some
weeks. This caused the children to read stories about Wild
Bill Hickok, General Custer, Pecos Bill and Paul Bunyan, as
well as the poem of Johnny Appleseed.

Although the teacher's knowledge of her pupils was
still meagre, the reading program was launched the second
Monday of school, September 15.

Each child was asked to choose a book or story to
read. Many were able to do thls without help from the
teacher, Others hesitated untll encouraged to make a choice.

As expected, some children did not make a suitable
selection. Leon soon found that the boock he had taken con-
tained too many difficult words. He was allowed to return
the book and with teacher help choose one he could read.
Others found they did not like their story. They, too,
were allowed to return their books and choose others. As
time went on, the children became more and more capable 1in
selecting books which sulted their vocabulary level and in-
terests. As their ablility to read increased, they chose
books with more difficult vocabulary. Then, too, they were
guidéd into "different kinds" of stories. If Joe had been
readins many animal and horse stories, he was shown a book

on the gold rush or pony express days. Likewise, if Harriet

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



-6

had been reading myths and falry tales, she might be guilded
into reading a story of children of Norway or Mexico, or a
biography which would correlate with their social studies.
Many of the puplls responded by reading more varied material.,
The reading design, described later, was very useful as they
could, without help, examine thelr circ¢le and chose a new
book to read accordlingly. Often, they brought thelr circle
to the teacher saying, "Do you think this," indicating a
certain book, "is what I would like to read? Will it go in -
this?" pointing to a segment of the circle they wished to
start filling.

Effort was made to have available the right material
to supplement the work belng done in the grade. When the
Louisiana Purchase was being studled, the teacher read

Daughertyt's Of Courage Undaunted to the class. This was too

dgifficult a book for the pupils to read, but with the teacher
revlising a few paragraphs as she read, they all enjoyed it
thoroughly, especlially the poem on stewed dog.

The children were directed to stories of the Lewis
and Clark expedition contalned in ths various reading texts
supplementary histories, and library books.

Carr's Children of the Covered Wagon was read to the

class durling the study of the Westward Movement. Again,
much supplementary material was available for the children

to read, such as: Hester and Timothy Ploneers, Caddie Wood-

lawn, Away Goes Sally, and The Little House in the Big Wood,
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The Little House on Plum Creek,

Many books were found which supplemented their study

of the geography of the United States. Donald Duck Sees

the U, S. The series of Balley books on the different

states, Pyne's Little Geography of the United States, are

all good,

As the children studied about the different natural
regions, climate, and resources of the United States, many
questions were asked which a sclence book could answer.,

In fact, an effort was made %o have material at hand
to satlsfy their many questions and needs, both in and out
of school., There were books available for pure enjoyment,
too.

From the very beginning, the children were asked to
record every book they read on their reading circle. This

1s a device called My Reading Deslgn, published by the News

Journal, North Manchester, Indiana, (reading desizn in the
appendix). The purpose of this reading is to encourage chil-
dren to read in many interest areas; in other words, to in-
crease their reading interests.

The use of the reading design flrst led to rather
disastrous competition. The children apparently took this
as a challenge to record as many books in as many different
arsas as possible, whether or not they had actually read
the book. This race was stopped in 1ts incipiency by a

rather unsympathetic teacher.
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After several conversations on the matter, the chil-
dren began to realize they were not in competition with each
other. They appreciated that they were to compete against
themselves, If they actually wanted competition, they could
improve thelr own records of reading interests and abilities.
The circle would help them to do this by showing them how
many books they had read and in how many different fields,
or, as they spoke of it, "about how many different things."

Before long, most of the children enjoyed using their
reading circle which proved to be a great help in actually
showing the children where they needed to spread out in
their reading interests. The vacant segments were right there
to declare the child's neglect in that area. Of course, no
child made all the improvement that could be desired in in-
creasing his interests, but many did show gqulte an improve-
ment.

The teacher, also, kept a record of each child's
reading. She gave two marks for each book read and reported
on. The report could be made orally or in writing. At
times, the children pushed their seats 1nto a circle and
talked about the books or stories they were reading. When
this was first tried, it was not too successful., The chil-
dren felt stiff and embarrassed and could think of nothing
to say. Luckily, Roland had no such handicap, He told some
interesting events from the book he was reading. The other

children still hesitated to ask questions or to comment.
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Finally, Leon took the plunze and reported a funny incident
from the simple story he was reading in the book called Tall
Tales., Thils was a complete surprise to the teacher and
probably to the class, too. Leon, very likely, had the
greatest reading handicap of any child in the room. It was
hard for him to equal his younger classmates in any school
activity; yet, here he was, helping to act as leader for
the class. He had told the story well, too. Several chil-
dren commented and asked questions, which were satisfactorily
answered. The event was good for everyone concerned,
teacher included. Leon 2zained a certain self-respect and
group acceptance he had never quite had before. The teacher
felt an admiration for a boy who had the courage and simple
dirnity to face a rather difficult situation so well, Ag
time went on, this discussion of what they were reading be-
cama one of thelir favorite ways of "sharing their books."

As the children talked, the teacher noted the book
and what the child had to say about it, and recorded a mark
accordingly. This mark consisted of two parts, one wmark
for readins, and one mark in English. The reading mark was
on the report of the book, the English mark was on his de-
livery, %nglish, voice, and whether or not he interested
his audience,

Written reports were marked in the same way--one for
the book report, the other on his written Bnslish, vaper

form, punctuation, capitalization, and spelling.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



«50=

This double marking encourated the children in their
languagze work. They had an actual purpose in learning to
talk well orally and to learn proper punctuation, capitali-
zation, paragraphing, and all that zoes to make a zood
written report. They realized this would help them make
their book reports. WMaking reports was, also, an 1lncentive
to learn how to summarize and to make simple outlines.

Many actually seemed to enjoy 1it.

Cne of the best means for keeping interest in the
reading prozram hich was a set of new books. Intsrest
waned 1f the book table and shelves were allowed to grow
stale. A new set of books was the proverbial "shot in the
arm,"

The program of free reading could not be carried on
to the neglect of certain basic work which must be given in
the fifth grade. Consequently, such a lesson would be glven
to the class, or to the children requiring it, as the need
arose.,

The following things were taught to the whole group:
techniques for using the dictionary and encyclopedia, in-
cludinz the use of guide words; use of the table of contents,
chapter headinnss, topics, and sub-topics; indexes, and copy-
rizht dates of books. They were giyen training in reading
for the main thousht of a paragraph, and skimming for an
answer. The various skills needed for work-type reading

were emphasized, such as reading to follow directions, reading
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to prove a point, skimming to find a certaln fact, being
able to list thinzs in consecutive order, and getting the
main thoucht of a paragraph or group of paragraphs. They
were given some help in phrasing and in increasins speed
and comprehension, Gates-Peardon test books were used for
the latter work. Word meaning in context was emphasized.
work was done on syllabification and in knowing the usual
sound of the vowel in an open or in a closed syllable,

Individuals who needed it were given phonic or word
attack techniques.

The text, Following New Trails, was used for much of

this type work. The content subjects are also excellent
materlial for teachling much of the above work and for sum=-
narizing and simple outlining.

To sum 1t up, Individuwal and group work was given as
needed to develop efficient readers.

The teacher now realizes many ways in which she could
have improved her methods in handling the program. Another
year of such a reading program would probably reveal many
more ways to improve it.

A discussion of children who did not feel much urge
to read and of ways to improve the program will be given 1in

a later chapter.
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CHAPTER VI

METHODS COF CHECKING READING AND

PRCVISICN FOR SHARIWG READING EXPERIZINCES

Throughout the entire year's program, a careful check
was made on each child's reading, both as to the amount of
reading done, and the comprehension of the material read.
This seemed necessary for various reasons. First, as is
usually true in any group, some of the children tried to
get credit for work not adequately done. They turned in
books which they claimed to have read., A few questions
showed that if the books had been read, they had not been
comprehended. Secondly, since the aim was to increase read-
ing abllity as well as to stimulate wilde reading, some check
of comprehension must be made, as comprehension would tend
to show if the child possessed reading skill or was improv-
ing in such skills. 1In the third place, the children them-
selves gseemed to feel a need for such checking and evaluat-
ing of their readinz. Apparently, it gave them a sense of
purpose, a goal to reach, a sense of completion of a piece
of work. Perhaps 1t helped them organize their thinkling
about, and their evaluating of the book. In any case, they
never failed to ask for oral discussions or report period if
any delay occurred in holding such a period. They were
equally faithful in making the written reports for which
they were asked. Some children preferred to write a report

rather than to report orally; others preferred the oral

52w
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method. All the children were asked to make both types of
reports. To be able to say that all children became expert
at both oral and written reports, would be pleasant, but un-
true. However, all children did benefit, some to a large
dezsree, in their ability to write and speak well. 1In an
earlier chapter, 1t was mentioned that this reporting pro-
vided stimulation for the English period. Beside that, the
oral periods were pleasant to both puplls and teacher.

At the beginning of the year, the teacher prepared
some "revort cards" which she hoped would lessen the burden
of reporting by making it less time-consumlng. There was a

geparate card for sach book. The Little House in the Big

Wood had on 1t several questions to be answersd. The ques-
tions were so constructed as to require a thoughtful answer
wnich would necessarily show comprehension of the essential

points of the story. The card for Rufous Red Tail had a

skeleton outline to be filled in, while the one for Singing
Wheels gave main toplcs and sub-~topics under vwhich sentences
summarizinz the book could be placed, VWhen a child had read
a certain book, he would ask the teacher for the card on
that book and so prepare his revort.

Howevar, these cards did not prove to be very useful.
They may not have been satisfactorily designed to serve their
purpose. Much experilence 1s needed to make such cards actu-
ally test what they are supposed to test or evaluate. Secondly

they often did not suit individual cnildren's ideas of how
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they wanted to report on that book. Also, after a child or
two had used a certain card, it lost its interest value,
No one cares to repeat what others are doing, if they can
think of a new way and especlally not 1f the new way pleases
them more., And, lastly, when many books new to thse teacher
were brought in, she failed to get new cards made for all
of them.,

It is truse that these "report cards" were valuable
in helpinz lost children et started on their reporting and
in helping to teach simple outlining and summarizing. The
fact remains that the better readers and reporters soon
discarded them and few children used them over a long period
of time,

The usual written report gave title and author of the
book, then 1t might summarize the story, give a certain ex-
citing event or incident in the book, or tell why the child
had enjoyed it. In the oral reports, the pupils were encour-
aged to sell to their listeners the idea of reading the book.
Ry this method they did not summarize or "tell the whole
story™ as that would spoil the incentive to read the book.
This was hard for some children to learn to do, as to them,
each little detail is as important as the main events.

They feel they must plod throuch these detaila to the very
end of the story. With practice, they did make progsress in
picking the 1mportant events and laying the scene of the

story and then telling some tantalizing part which would
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stimulate their classmates to read the book.

This being able to pick the main points, or facts,
or events of a story, and of relegating the unimportant to
its proper place, was one valuable learning encouraged by
both written and oral reporting.

The conversation periocds mentioned earlier were another
means of checking the readlnz the children were doinz. This
became an activity which they particularly enjoyed. They
liked sitting in a circle discussing their books. i

Dramatization of the stories was tried with not too
startlint success. Since the reading was being done indivi-
dually, no two children were reading the same book at the
gsame time. Dramatization requires several characters. A
child not reading a certain book would not be interested in
dramatizing it, while a child who had read it, perhaps several
books before, had very likely become more enthusiastic about
another book. Conseguantly, it seemed difficult to get a
"ecast" together and few dramatizations were given,

Charades were tried but were not too enthusiastically
carried out. Perhaps they are a little above fifth grade
abllity. It requires quite abstract thinkings to carry out
such symbolism suacecessfully.

Another method of checking reading was enjoyed by the
childrcn. This was preparin. a story to read to the class.
The children especlally liked to do this at holliday times.

Everyone prepared a Thanksgiving story or poem to read. They
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enjoyed this exchange of stories so much that they asked to
do the same thing at Christmas time and on following holi-
days. During the year, if a child found something he wanted
£o share verbatim with the others, he asked to be allowed
to stand and read it to them.

The children examined the different supplementary
readers and texts and selected the various stories and mate=-
rials that would corrslate with their other subjescts. They
ocrganized title of book, name of selection, and page number
under the different subject and unit headings., This helped
them to use tables of contents, toplc words, and indexes.
This work, also, served to show how efficlent tliey were in
the use of such tools.

Beside the above means of checking reading develop-
menﬁ, the usual teacher-made questions and tests were given
over work done by the whole group. The many devices in Fol-

lowing New Tralls were used when lessons were given from that

text.
The Cates-Pearden Tests were used to check speed and
comprehension and to provide means of improvinzs both.
Throughout the year, effort was made to keep the
checking of the material read as conducive as possible to

stimulation of further interest in reading.
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CFAPTER VII
APPRAISAL OF THE READING PRCGRANM

The purpose of the Whittier 5l reading prosram was

tec develop efficient readers who would have the ability to

read in many different fields or areas, with enjoyment andg

understanding. The belief was that this ability to read

well would add to their personal development throuzh the

ltnowledge they would procure of themselves, of others,

and
was
and

the

of their immediate and world environment. Also, belief
held that this ability would afford them much enjoyment
recreation and that the efficient reader has one of
best tools for securing the knowledge he desires.

Discriminating and intelligent readinc is an ime-
portant factor in education. Children receive their
knowledre of life, their education, from three sources:
verbal instruction, personal experience or observation,
and reading. The child who reads easily and has been
taucght to seek for himsgelf the information that may be
found in books has taken the surest and shortest route
to knowledge. £He may learn in a few hours facts that
tiie child who does not read may learn only after years
of experience or not at all, and he has open tc him a
wealth of recreation and enteftainment that cannot be
duplicated in any other form.

A premise on which the prozram was based was that one

of the best ways to become an efficient reader is to do much

wide reading.

An appraisal of the readins results was necessary to

discover if the hoped-for goal, that of developing efficient

Co.,

1Terman and Lima, Children's Headings, D. Appleton &
Mew York, 1931, p. 3.
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readers, had been achieved by the program of much wide
reading.
There are several ways to evaluate a reading program.
A reading program may be evaluated in personal
terms in relation to (1) its development of intercsts
and tastes, (2) its development of reading abilities

and competences, and (3) its effect on children.
Each of these catepgories obviously overlaps and affects

the others.2

This would mean that a reading program should be eva-
luated in these several ways to give satisfactory evidence
that it had contributed to pupil growth in reading abilities,

How may this be done? First, through observation of
the children themselves. Notlce if they read eagerly and
with enjoyment. Be aware of the number and kinds of books
each child has read., See 1f they desire to share their read-
ing with others by telling what they have read or by bring-
ing books they have enjoyed for others to read. See if they
turn to reading in thelr free time and if they read children's
newspapers and magazines., Listen to their conversations about
booka and decide whether tnelr tastes are good or are Improv-
ing. NWotice activitles they carry on which show whether or
not they have profited by their reading. Check the chil-
dren's reaction to the various books they have read. Are
they apparently gaining in information and social insight?

Do they appear to have enjoyed the books?

2David Russell, Children Learn to Read, (Ginn and Co.,

Chicago, 1949) p. 36l4.
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Second, through standardlzed and teacher reading
tests, learn whether the pupils have gained in reading tech-
niques and skillse.

Finally, has the reading procram contributed to the
growth of the whole child? Are the pupils better students
in science and social studies, for instance? Has their
reading added anything to their character development? Do
they know more about their enviromment? Are they happier,
better adjusted children than they were?

Some of these factors are intangibles which are very
hard to measure, but an attempt should be made to evaluate

them as much as 1s possible.
MEANS USED TO APPRAISE WHITTIER'S 51 PROCRAM

The first step decided upon was to get the children's
general reaction to the reading program they had been carry-
ing on. This was done on March l1ll. The children were told
that the teacher was trying to decide whether or not the
reading procgcram was worth while., She asked each pupil to
write a paragraph in which they would tell whether or not
they had enjoyed theilr reading this year. They were told:
"If you have liked it, tell why, and if you have not, please
tell why you have not." They were also asked to answer the
question: Do you think it would have been better to have
used three or four reading texts and had library period once

a week? They were asked to give rood reasons for their answers.
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Following are paragraphs the children wrote:

Pupll R.

Pupil E.

Pupil M.

Pupil D.

Pupil G.

I like reading alone because we do not
have reading asslignments and it is quiet
in the room. It is fun to make reports.,

I like to read as we are becuase we can
read any kind of book we want. I learned
to like reading this way and it is fun to
make reports on the book. I learned to
write stories better. It is also fun to
make reports on the book to the class and
to get them to read it, There 1is also
all different kinds of books to read and
several of one kind.

I think we learn more this way because we
can read sclence books, about famous men
and poepry. If we choose our own book,

it would be interesting. If we didn't
chcose our own book it mite not be interes-
ting. When we make our report we know
where the mistake are. Then we wontt make
them again.

I think I have enjoyed this way of making
report and putting it in our reading cirele,
That.way we know how many books we have

read another thing I have time to read the
books I get from the publiec library and I
can have my cholice of the books I like.

I like the free reading pericd we have be-
cause we learn more about many different
things.

I like the way we are doing it because you
can plck out the story you want to and you
don't have as much work to do so you have
more time to read.

because if we all read the same thing we
wouldn't lern anything differnt. I mean
like 1if we all read (My World and Your
World) we'll all lern the same thing and
we wouldet be able to right book reports.
Because we would all know the same thing.
That is why I like to do it the way we are
doing 1it.
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Pupll K. I like the sevarate Readins because I'm
a slow reader and other are fast if we all
hed the same book other =zet throuzh with
thier reading frist and I am still reading.
After that they do their assiznment and
are done with their assginment when I'm
dolng, then it's time to chanze and some-
times I'm not done. Another reason is
that You can read the book you like to
read and your reports are farely fun--You
can read the once that are most important
to you. 7You don't have the same book as
the other person at the same time.

Pupil F. T like the kind we did last year because
they (the texts) have some of all kinds of
stories.

All the pupils but one preferred the program of wide
reading on their own interest and abllity level. ©Of courss,
not all the statements the children made could be taken at
full face value, for instance: "Reading out of the same book
does not help me to use better english or help me to read
better." and this: "When we know where the mistake are, then
we won't make them agian." But, in spite of smiles occasioned
by such statements, the paragraphs showed that the children
enjoyed and preferred the program with one exception. They
gave good reasons for this.

1. More time for reading.

2. More interesting.

3. Learned about a wider variety of thinrcs.

L. Is more enjoyable.

5. They like making book reports,

&. They feel they learn more because they can pool

their knowledge throush reporting their individual readinc,
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7. The slow reader can better adjust his readinc to
his abilitles.

8. They can make their own selection of reading mate-
rial.

9. They can use books from the public library more.

10. They feel that reportinzs has improved their oral
and written English.

11. They believe they learn more about the things they
want to know about.

12. They like using the reading circle and "seeing"
the list of books they have read.

The paragraphs seem to indicate, also, that they were
actually interested in sharing their book experiences through
revorting on their reading, which i1s an indication of active,
healthy interest in reading.

Did the number and kinds of books the children read
indicate that they were reading on their own interest and
ability level? The following records of individual pupil
reading will help decide this. The first record 1s the largest
list of books read by any one child in the room. However,
that is a little misleading as some children read more short
stories or macazines. No record of such reading was kept.

l. Luck & Pluck--book of short stories.

2. Bobbsey Twins.

3 Little House in the Biz foods--In<«alls,

li. Thomas Jefferson--biography.
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« Lumber Jack Bill-~-Tousey.
« The Box Car Children.
Chi-Wee and Loki--Moon.

Canada

« Builders of Our Nation--Emma.

A C IS BN N 0 AN §
[ ]

10. Hester and Timothy, Pioneers.
11l. Japanese Twins--Perkins.
These were all read the first quarter,
Second quarter's books:
l. Pive and a Half Club.
2. lMickey Sees the U.S.A.
« Singing Wheels--fourth text.

e Children of the Soil.

3
Iy
5. Cowboys and Cattle Trails.
6. Tales of Abraham Lincoln.

7. Picneer Twins--Perkins,

3. Frontiers 0ld and New--fifth text.
Third quarter books:

l. The Visiting Jimpsons.

2. Lucretia Ann on the (regon Trail,

3. Star, the Story of an Indian Pony.

Pat Rides the Trail.

=

i

. DBuffalo Bill--biosrapny.
. Piloneering in Democracy--fifth text.

Lookins at the Moon--science.

@ -~ o~
.

L ]

The Ladder of (Clouds--science.
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9. Davy Crockett--biozraphy.
10. California.
1l1. Jack Finds Gold--Tousey.
12. Jerry and the Pony Express--Tousey.
13. Tall Tales--very simple.
1. Engine Whistles--fifth text.
Fourth quarter books: (to end of April):
l. Stephsn Foster and His Cld Dog Tray.
2. Orchards--sclence,
3. The Rush for Gold.
4. Dream of Stars--science.
5. Worthwest Mounted Police.
6. George Vlashington Carver--biosraphye.
7« Chinese Children Next Door.

These make a total of O books read. She improved
in readint ability accordin~ to the Iowa Silent Reading
Tests from [1.3 on September 11, 1952 to 7.7 on April 21,
1953.

This second readinz record--seventeen books--is five
books more than the averagze number read,

First quarter:

1. Sleepy to the Rescue-~-doz story, slmple,

2. Xip, a Younz Rooster-~simple,

3. Pinto's Journey--Navaho Indilan.,.

Second quarter:

1. Jeeps A Doz for Defense,
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Abraham Lincoln.
Pony Express Rider.

The Story of Coal.

Third quarter:

1.
2.
3.
b
5.
6.

Lumber Jack Bill,

Kit Carson.

Karoo the Kangaroo.

Fisherman Tommy.

The Big Book of the Wild West.
Chief Black Hawk.

Fourth quarter:

1.
2.
3.
e

Davy Crockett.
Jack Finds Gold.
The Story of the Mississippl.

The First Book of Indians.

This boy improved, according to the Iowa Tests, from

B.Ll: to 6.10

However, according to the Stanford Achievement

Tests, thls Increased abllity to read did not transfer to

improvement in his other subjects to any great degree., Most

of the children did have a satisfactory carry-over,

A typlcal record of a child who read twelve, the

average number of books read, follows:

1.
2e
3.
b

Shug, the Pup.
American Caravan.
We llerrily Put to Sea.

Pinto's Journey.
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S. Iron and Steel,
6. The Story of California,
7. Smoke Eater--smoke jumping.
8. The Lost Hole of Bingoola--Australia.
9. Prince Jan--dog.
10. The Story Book of Coal.
1l. Dr. Doo Little's Post Office.
12. Singling Wheels.
Improvement in reading ability was from 5.7 to 9.8;
he also read other material than complete books.
This is the record of another average reader who did
not show as much improvement,
l. Canada.,
2. The Five and a Half Club.
3. Chinese Children Next Door.
. The Lost Hole of Bingoola.
. Aircraft,

« Zebulon Pike.

5
6
7. The Good Luck Horse (Chiness Myth).
8. Tommy Thatcher Goes to Sea.

9. Jack Finds Gold.

0. Chief Black Hawk.

11. Blacky Daw,

12. The First Book of Indians.

This child had a grade equivalent of l.)i in September

and 5.8 in April.
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One other child in the room also read twelve books.
He showed an improvement, again according to the Iowa Silent
Reading Tests, from 3.6 to 6.1. |

The fewest number read by any one child was three
books. The number of books read by the nineteen children
wore as follows:

yo, 24, 20, 19, 19, 18, 138, 17, 16, 13, 12, 12, 12,
10, 9, 9, 6, 6, 3.

This 1s the record of a child reading six books:

1. Stumpy the Squirrel.

2. Through the Green Gate.

3. Skinny the Gray Fox.

. Kit Carson.

5. The Five and a Half Club.

6. Prehistoric America.

This child showed an improvement from 3.3 to 6.7.
The other child who read six books improved from Q;l to é;l.

The books listed are very typical of the types of
books the others read which are not listed. They include
bilography, scilence, social studies, readln;: texts, stories
of other countriss, ssa stories, animal storiss, ploneer
and Indian stories. 0ne noticeable lack is poetry. Some
poetry was read, but toco little was read by the majority of
the children.

Anyone familiar with the books listed will have noticed

some with very easy vocabulary. This was a provision made

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



68 -
for the slow readers. Often some of the better readers
chose such books because they were very interesting.

Examples are: Five and a Half Club, Box Car Children, and

Blacky Daw., The teacher allowed this because she did not

wish to brand any book as a "book for poor readers." The
good readers could finish the book in a very short time, so
nothing was really wasted by doing it.

As an example of fitting the readlng material to
reading abllity, pupil V read four books on second grade
vocabulary level, two on third, one fourth and others of

easy vocabulary. She finally read Californila, Jerry and the

Pony Express, and others of like vocabulary which showed she

could read more difficult material as she progressed through

the year,
STANDARDIZED TESTS GIVEN

On April 21, 1953, the same form of the Iowa Silent
Reading Test as was used on September 11, 1352, was given
to both sections of the fifth grade. Tables I, A-B, and II,
A-B, will show a complete record of these tests.

Table III shows the grade equivalents made by the
total groups of 5% and 52 with the amount of gain or loss
they had made during the intervening seven months and one
week. In April, the median of the total 5l group was 6,5
while that of the total 5° group was 6.2, showing tne 5%

group were only three months above the 52 group In reading
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abllity. How then can the greater individual gains made by
the 51 group be accounted for? See graphs 1 and 2.

This is explained by consulting Table IV which shows
that on September 11, the median of the 51 group was l.6,
while the median of the 52 group was 5.2. In other words,
the 52 group, according to this test, exceeded the 51 group
in reading ability by six months in September.

Table IV shows the scores made by the original Sl and
52 groups on September 11 and April 21. It also shows the
medians for both groups on each two testing dates. Group 52
had a median of 5.2 on September 11 and 6.5 on April 21.
This means they had gained one year and three months in
reading ability. Group 51 had a median of k4.6 in September
and 6.7 in April, a gain of two years and one month in read-
ing ability. In other words, the 51 group galned eight
months more in reading ability than the 52 group did in ths
same period of time.

The Iowa Silent Reading Tests Form "Am" show the same

differences in improvement of pupll percentile ratings as

Table V shows.
On April 13 the New Revised Stanford Achievement Tests

were administered to Whittier pupils. These tests rated the
pupils lower in reading ability than the Iowa Silent Reading
Testa. However, they showed approximately the same results

in pupil growth in readinz ability. The total 51 group median

exceeded the total 52 group median by four months, while the
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original 51 group exceeded the original 52 group median by
one month. The latter can be seen in Table VI.

The Stanford Achievement Tests showed other important
facts which help to answer the question, "Did the puplls
gain in ability to succeed in subjects other than reading?"
Apparently they dld. By studyinz Table VI, these facts are
found. The 51 orisinal group median was six months higher
than the original 52 group median in Social Studies. 1In
Science the 52 group were one month higher than the gl group
median. The 51 again exceeded in Study Skills by six months,
were four months higher in arithmetic reasoning, the same
in parazraph meaning, six months higher in word meaninz, and
one month higher in the reading averaze. When one recalls
that the 51 group were lower in reading ability at the be-
ginning of the term than the 52 group, this increase in
efficiency seems more important. The 52 group had used one
science text while the 51 group were allowed to read science
as they chose to. This may not have been such a good 1dea.
Perhaps one text as a foundatlon for science reading would
have been a better method of teaching,

But, in the final analysis, reading ability is only
worth what the person pogssessing it makes of it:3

The acid test of any reading proasram 1s whether or

not the chlldren in it or graduated from it read for

themselves. There is 1little value in developing com=-
petent reading ability unless it is voluntarily put

3pavid H. Russell, Up. cit., p. 246.
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to use . . « The best means for tue evaluation
of the success of a school program is not a score on a
standarized test but rather the amount and guality of
the materials the children read.

There is no true objective way to appraise the use
the children make of their reading. Reading lists show what
they have read but do not tell what integration has taken
place. Tests show skills and efficlency. Reports and
other activities show interest, tastes and enthusiasm or
lack of these things, also something of comprehension.

Nevertheless, the Whittier 51 are reading more, very
likely, than they have ever read and are enjoying it. Some

turn to it voluntarily, others do noi, but more do than do

not. Perhaps that is encouraging.
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EVALUATION, CONCLUSIONS, RECOMMENDATICNS

ON READING PROTRAM

To the question, "Did the program of wide reading on
individual interest and ability level benefit the pupils
taking part in 1t?" the answer would be "Yes."

There are several reasons for this. The class made
very satisfactory progress in study techniques and the
ski1lls and abilities essentlal to successful reading. The
pupills are reading more and 1in wider flelds than tley ever
have before. For thls last statement, the teacher, to a
great extent, must depend on the children's word. As many
seemed reluctant to do much reading at the beginning of the
year, and now are reading much more than at that time, it
would seem reasonable to suppose that this is true. The
material read 1s very good, so that their taste in reading
could be said to be satisfactory. Noreover, theilr growth
in reading efficiency has not been at the expense of other
sub jects. Compared with the other section of the fifth
grade, thelr progress has been as satisfactory, or in some
subjects such as soclal studies, study skills, and arithme-
tic reascnsing, it has been somewhat more satisfactory than
the 52'3 prozress. JThey have shown greater gain in group
and in individual reading ability than group 52. This can
be verified by azain studying the Graphs 1 and 2 and the

Tables from I throuzh VI. As can be seen, the 51 sroup
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gained 2.1 compared with 1.2 for the 52 section in the seven
months and one week intervening between tests,

This greater increase in readinz ability could, of
course, be produced by superior teaching, but this definitely
is not the case. These two teachers have handled two sec-
tions of the fifth grade in other years. A¢cording to the
Stanford Achievement Tests given each spring, the zains made
by the two groups were much the same.

Another reason that could be advanced for the Sl
group making better progress micht be that the members of
the group possessed better I.Q.'s. Again, this does not
prove to be the case. A study of the following table should
establish that fact. The Kuhlmann-Anderson Test was adminis-
tered by a member of the Special Education Department of
Missoula Elementary Schools. (See Table VII)

It would seem, then, that the prozram of wide read-
ing on individual interest and abllity level has much to
recommend 1t for further trial and testing and future use.
The children enjoyed 1t; they increased their interest in
reading; they read widely and in good material; they improved
very satisfactorily in the different phases of reading
ability; and, finally, the proyram apparently contributed
to greater succesgs in their other subjects.

There are things to be tried which might result in
a better prosram. OUne of these is to introduce the program

more nradually to the slow reader. To do so is advisable
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because an abrupt change from definite assignments of read-
ing material, and exercises to evaluate their reading, as
is customary in the usual readingz prosram, to an entirely
free reading prosgram leaves these puplls bewildered. They
have egtablished no habits of voluntary reading and need
much guldance to do so. Perhaps for a few weeks small
groups reading on group interests and working more closely
under teacher supervision would help them make an easier
transition. These pupils should be put on their own as
qulckly as possible, as they are the ones who make pgreat
individual progress when they actually are working at thelr
own interest and ability levels. bBut, some way to break
the 1nitial shock of abrupt change is needed. This prob-
lem merits further study.

Another project which could be worked out to benefit
all puplils especially the slower readers, would be to develop
"book ladders™ of the material available to the pupils.

This could be done with books in the various interest areas.
These ladders would lead the pupils from simple material
through more difficult material and, filnally, to material
above grade level vocabulary. This would also benefit the
teacher as it would ald her to give the rizht book to the
richt child.

The prcgram would have been more successful had there
been creater interest created in reading poetry. The chil-

dren enjoyed having poetry read to them. Perhaps the next
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step would be a strong program of choral reading. This,
too, 1s an area for further exploration.
The conclusion reached is that the program of reading
carried on in the 51 section of the Whittier fifth grade
had value and that further study and use of this method of

teaching reading should be made.
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MY READING
DESIGN

(FORM B)

I have read the books recorded herein during

the period beginning , 195

and closing , 195

Name of Reader

‘My Reading Design is a circle graph. The segments of the
circle indicate the major areas of knowledge and human achieve-
ment into which one may project his own original pattern of read-
ing. On the page facing the circle, the reader keeps a record of
the books which he reads and develops in the circle a growing pat-
tern of his active interests, creating a guide to an expanding and

balanced pattern of reading. It is, therefore, a living Record-Guide
HH developed by the reader and for the reader in his quest for recrea-
tion and enrichment through books.

Copyright 1946 by G. O. Simpson
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THE BOOKS WHICH I HAVE READ
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MY READING DESIGN

TO THE READERS: — Here is an unfin-
ished design. You may make it yours if you
complete it as you read and enjoy the books you
like. You may wish to build YOUR DESIGN in
this way. (1) Find the book you wish to read.
(2) Read it and write the title on the opposite
page. (3) Discuss the book with your teacher or
librarian, with your parents or friends to find
the parts of the circle in which the book be-

SOCIAL

Our Country
Today and
Yesterday

Y

Otfer Lands

 Other
Serence Aveas

your desighn by
reading
many kinds/of

longs. If you examine the subtitles on the back
page it may help you find the correct parts.
(4) Put the number of your book in a small cir-
cle in each of the parts where the book belongs.
(3) Then trace those small circles with your
pencil. SEE SAMPLE. Very few books belong
in more than three parts. If you read many
books and record each book as you read, it will
be fun to watch your pattern grow.

SCIENCE

Biography

Success
and
Career

Copyright 1946 by G. O. Simpson
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INDUSTRIES

Agriculture
Building Trades
Carpentry
Commerce
Dairying
Engineering
Fishing

Fruit Growing
Gardening
Housekeeping
Lumbering
Manufacturing
Mines and Mining
Printing
Professions
Recreation Trades

Textile Workers

INVENTIONS AND

MACHINES

Inventions

Inventors

Mechanical Wonders
Machinery

Wheels

TRAVEL AND

TRANSPORTATION
Air

Automobiles
Bicycles

Busses

Caravans

Carts

Covered Wagons
Land

Pioneer

Pony Express
Railroads

Roads

Ships

Stage Coaches
Subways
Wagons

Water

AVIATION

Air Mail
Airplanes
Airports
Airships
Aviators
Balloons
Gliders
Kites

OTHER LANDS

Africa

Ancient Lands
Antarctic
Arctic

Asia

Australia
Central America
Customs

SUGGESTED SUB-AREAS

Europe

History

Islands
Mediterranean
North America
Orient

Social Life
South America
Tropical

Wars

World Neighbors

OUR COUNTRY

TODAY AND
YESTERDAY

Army

City Life

Coast Guard
Colonial Possessions
Commercial Relations
Community Life
Exploration

Farm Life

Folklore
Geography
Government
History

Indians
International Relations
Industries
Literature

Marines

Money

Navy

National Defense
Peace

Public Problems
Ranch Life

Rural Life

Wars

World Problems

BIOGRAPHY
HOLIDAYS

Birthdays

Church Holidays
Festivals

National Holidays

AMUSEMENTS,

SPORTS, GAMES

Archery
Athletics
Bicycling
Camping
Circuses
Clubs
Collecting
Contests
Excursions
Fairs
Games
Hobbies
Hunting
Picnics

Races

Skating
Swimming
Movies

Plays
Out-of-door Life
Water Sports
Winter Sports

ARTS AND MUSIC

Architecture
Arts

Arts in Other Lands
Artists

Clay Modeling
Museums
Music
Musicians
Needlework
Painting
Pictures
Photography
Pottery
Sculpture
Sewing

Soap Modeling
Weaving
Wood Carving

HEALTH AND

CHARACTER
GROWTH

Athletics

Boy Scouts
Bravery
Character Traits
Citizenship
Cleanliness
Clothing
Customs
Etiquette
First Aid
Friendship
Food

Girl Scouts
Good Sportsmanship
Health
Hygiene
Ideals

Justice

Life Saving
Loyalties
Manners
Nutrition
Patriotism
Physical Development
Physiology
Posture

Safety
Self-Control
Sleep
Temperance
Understanding

SUCCESS AND

CAREER

ANIMALS

Animals
Birds
Insects
Fish
Reptiles

HORSES
DOGS

THE EARTH
Air
Climate
Earthquakes
Floods
Forests
Fossils
Frost
Geology
Geography
Ice
Islands
Jungles
Minerals
Mines
Mountains
QOceans
Plains
Polar Regions
Prairies
Rivers
Rocks
Seasons
Snow
Soils
Stones
Tropics
Volcanoes

OTHER SCIENCE
AREAS

Astronomy
Botany
Chemistry
Electricity
Ferns
Flowers
Fruic
Gravity
Heat

Light
Magnets
Magnetism
Moon
Northern Lights
Planets
Plants
Physics
Radio
Seasons
Sound
Stars
Steam

Sun

Tides
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Trees
Water
Weather

BIBLE STORIES AND

RELIGION

Bible Stories

Other Religious Stories
Different Religions
Religious Leaders

FAIRY TALES
MYTHS, FOLKLORE

Dragons
Fables
Folktales
Folk Songs
Ghosts
Giants
Legends
Sagas

HOME AND SCHOOL

Books

Cabins

Cave Dwellers
City Life

Cliff Dwellers
College Life
Community Life
Education
Family Life
Farm Life
Homes

Homes in Other Lands
Hotels

Houses

Libraries
Nomads
Plantation Life
Ranch Life
Schools

Schools in Other Lands
Shelter

Trailers

MYSTERY AND
ADVENTURE

Detectives
Exploration
Heroes
Pirates

Sea Stories
Romance
Tragedies

FANCIFUL AND
HUMOR

Cormedy
Fun
Magic
Puzzles
Riddles
Tricks

POETRY e

haa




Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



uesTd jueTeATnbe epeds moleq 8eJ008 Se38OTPUL F
uoaT? queTeatnbe opBid 040(qY $0J0OE SO3VOTPUL %

1°6 1T ¢ty Lt %'¢ o2t °g 641 6°T SIT. 1'9 4t g°¢ 121 9'¢ 131 ¢ 26T OI°TT Ol A
JAL) S G*q 61 9*q  6¢1 6°6 ¢t 8°9 041 1°9 &1 g'¢ 11 o tet a2 811 l*a1 alt A
g*0T 4&f 94 Qi 1°6 ¢t 1°¢ %21 G666  olt l'g éem 19 ¢n a'q et o'z MU #l'2l 1 4
01°01 mm LS T[T 9°4 641 1*6 et g9 04T 19 G| 19 ¢ La é¢1 1°L 2T 8°¢ @1 1
11°0T1 © g°'¢ zam 0°9 ¢t 9 I *x¢*0T 881 16  9¢1 g*q M1 i Lat 6°L L&T 26 09T 8
2Tt 9% 1°9 0'9 ¢t 8’8 091 9°G  off1 1°9 Gt 6 14T 0'9 €M 1°L 26T OI*TT OlLT ¥
2'IT 94 19 W #6100t 9'¢ It 8'9 0S1 ¢l €51 9 971 9'¢ 12t 1*¢ 2t *IT 891 ®
*1T 64 29 4 §9 Uit g°s 09T 66 oLt 1°6 941 19 ¢ L*6  6fT gt egl 0°L 16T 4
G111 29 €*9 g7t &% 021 g 6Ll 66 olt L'g 6T g'9 041 0°9 ¢t oz 601 sl°B1 06T O
L* 11 29 g9 o 2 Mt L9 6m g ¢91 1*6  9¢1 1°9 ¢t L*q  6£1 G'9 gl =LT 08I X
l'tt 19 1°9 LT 5*g It 6's ¢t 9*'G ot €L g5l 8'9 041 6°S¢ 11 l'g8 =91 %6 I X
é6*1t1 L9 69 gt 96 6%1 0°L T4T  #¢*01 8l €L g4t 29 i 2°6 fet g BEr wlter 6L 1
0T° 1T 69 L9 6t L'g 9591 Gl MGT  #¢°0T 88T  2°0T 891 2°9 T eS¢ fHer Y et &tel Ul X
0I*11 69 L9 6T 0*L =24t ¢ 121 8'9 051 L9 6 LS 641 L6 6¢1 G*g gt #l*21 g1 °
o2t 2L g'9  0S1 0°8 091 L9 6m G*L 941 9*c I 1°9 91 9°9 g L*g 291 0°L 6T I
o2t 2l g8'9 041 g 19t 1°6 %1 G*6 0l1 L9 6t g°9 041 9'9 @it 1°L 241 g°2 Gt E
2T Nl 6°9 141 g9 It ¢*9 g gL 941 6 4G9t 8°9 0GT =#g°1T W8l 1°L 261 =Ll o902 D
g2t 9l 1L 24t §'g o1 gL ta1 66 olt 9°¢ T g'9 041 9t 621 617  9¢T 1T 891 4
0°¢T &8 Ll L&t 6L 961 8°8 091 g g9t 6°L LSt 1°9 ¢t 09 ¢t G*9 gt =l*21 el1 4
°¢T 88 0°8 64T #¢°1T 08l #1°¢ 911 a*6  olt L6 L9l o°L 2ot 1*L  2GT  AT°*1T gt °1t L9t 4
6°¢1 16 ¢°¢ 191 16 891 g*lL 141 6L 941 €L ¢ht G'g 991 #g°TIT LT 09 it =l'3T 902 O
rAd+1 G 1) g*6 691 G*L 941 T 2Lt *£°0T 881 2°0T 89t L8 991 8°TT O0LT »*1°T1 8LT 6°L L2155 . -4
29T L6 0°01 oli 1T 9L1 g6 191 '8°8 991 *2°T1 Wit &6 ¢LT  #g°TT Ul6T L*g 291 L6 29T ¥
*1uby ed00f *InbH 400§ *Tnby 81008 *TObH 64008 ‘INDY 800§ ° L0D& 64008 °LIh0W 64008 1
*guby e11-% epeIdy opesy opsIy apBly epeIy epeay opedy etnby exoog °*jnby saoog I
o3y epuayp oJ008 xepul spJaoy epIng SButwsej] *adumo BuruseR Surpwey epwap °dwo) epeip e38Y d
paepmes s Jo esp Jurzrgeqeudiy . eouezueg ydexfeasd PAOK peg3o9JdTd o
WBTPep 9 38e8] ¥9 3sel G 488 11 488] ¢ 380] 2 38e] T 3863 d

mmmﬁ ‘12 "TIEdV ‘QUODEY SSVID Hm

2V, (ESIAZY WHOL

SISHL ONIAVEY LNIIIS VMOI
Y04 NOIZVAIVAH ANV HJ00S

¥ I J18VvL

lndwl .

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



ueaT1d queTssinbs opva? MOTeq SeJ008 S638OTPUL
uoATS jueTwArrbe opuwad 8A0QE 86008 SO38OTPUL

¢°6 41 1 get L' 0fT g8*'¢ 62t 1°¢ 941 17 let ¢¢ Lt WY let a2 o1t 0°01 %91 &
6 61 gt 631 \..m 0¢T Fr°¢ 121 6°1 Slt 9°s Tt 6°f  T¢t 9t 621 ewou 60T ewou 1
01°6 G2 6 g1 14 M L' %g1 g &91T  9°¢ T #6°1 10T NN Let ¢ Bfl G°¢  T¢T &2
016 42 617 ¢t Lt ot *q 641 Gl o961 L'¢ g2t €6 &1 o't et  1°4 ot 1°¢ 821 &2
G0T 6¢ M9 @&t 9°G  6¢1 L1 gt 9*G ot 1°¢ 94T 1°6  gf1 L 6£1  1°S ot 8°¢ et 18
Lot an q'q 641 9°G 641 9°¢ T 1°6  9¢1 1*9 4Gt - L7 ezl L' 6¢1 6°1 9¢1 11 891 02
- 8°01 61  9'¢ oM 0'9 ¢t #1°¢ 12t 1°6  9¢1 9°¢ TR 2°L fat l*g  6¢1 ¢ %21 W11 €91 61
TL0T 0% g*s 2 g9 M PRI (4 8°9 041 9t 1T fr9 9t a*q 9ty 611 oft 29 U et
1°'11 111 0'9 ¢ 9°G  6¢1 9*c Tt 29 a7t 1°9 -6t f1*, 951 o1 et 1°.L 241 o't gf¢T Lt
2 b & R 14 0'9 ¢t gL 941 6L fa1 £, 51 g ot 6°s 1t 19 Wt ey 26T &' 9¢T 9T
T°1T %5 0'9 ¢ 0°g 091 L9 6 9°G ot 1°9 4t 9 o1 6°¢ 1T ey 2t 9t g¢1 Sl
1°1T %4 0°9 ¢t L of1 0°L 191 T°G L1 19 491 L°G &¢t f1°g 091 §*9 8 6* ot M
MIT 65 2°9 St 1°6 W 9°a TN 6 oLt 1°9 &Gn 29 WM 9 et 6°L LST 99 6T &1
1'11 64 2°9 49 o°L 251 g+l fa1 9*'S Ot L9 6t TG 4t 6 TN 61 9¢T 1°g 941 2t
6°1T L9 &9 g oL =2t £ e g6 ol 9T 1€T 2L feT 2L &1 0°9 W 2% 091 11
12T fWL 6°9 141 Gl 95T et all 66 0Lt 9°¢ 1IN 8°'9 041 1°L 251 &7 21 0°9 9T 01
g*ct 8l 2°L  ¢ar 6l 941 g*6 Yot *¢°01 @it Lo 6m 66 1M 8°IT oOl1 116 ot 6°1 o 6
g°21 28 gL GS1 g9 It g*6 191 gL 961 21t tlt. el et 9*9 @t T°L 24t 71T 891 @
g*2r 2@ gL 651 0°01 alt E A A U NA | G*L 94t €L  %ar ' ot ML N1 69 et 1°8 961 L
041 L] L*L LSt Q9 Im 6°G £ #€°0T 8Lt 21T €8T WL 94T 1I°8 84T »1°t11 8lt 6°L 6T - 9
o't 2 ge 291 08 091 0°TT 891 f1°g %91 6°L LST %9 4GMt 96 491 86 lot 29 A1 SR
' %6 l'g 91 0'01 2l el 3ll 29 Gt «2°1t fli 8°9 041 9°6 S91 1S ot 26 09T 1
frar W6 0%6 491 G9 It 6°S ¢t g6 olt 9°g8 191 2°01 8lt Ll 961 T°1T 2l *1T 891 £
il % 9%6 99T #£°IT 081 O°IT 89T  #%2°0T QLT =2°1t 6Lt 6°L 09T %€*orl Ii91 8%6 Lot %6 091 2
*3*01 86 S*01 2lt 0°0T =2it L9 6Tt 66 0Lt 2°TT 1t 9°L @81 #8°'11 Hit T°1T ZlT =L*21 Gl 1
stnbg oJ00§ *Inbg @008 stnby eJ00g - *Inby el00g °*Inb¥ eJ00g *Inby eaooy *inby eJo00§ 1

* by oIIef OPwID epead opsay . opedd opuan epeayn opvJay . *1nbg oexong °*jrbg eJ098 T
o3y epeay ©1008 Xopul spIoj. opIny JurueeR s xdwuo 5 SuroeeR Surpeey epeay *duwo) opsasn e3sy d
PavpURLS Jo esg Surzpgeqeudry — eousjuey yisxSeasd pIop Po3o0ITd n

TIPSR g9 _3sef o 38o] m 3sel 1 3seg m 380% 2380 1 I 3864 g

¢96T ‘T2 '1I9dV ‘QHODHY SSVIO mm
TNy CHSTATY WHOJ
SISAL ONIGVEY INITIS VMOI
o4 NOILVOTIVAY NV SHOOS

@ I 919VL

-GQ-

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



*ueatd qusTesrnbe epwvaf moTeq S64008 segBOTPUI F

0's 2 ¢ 81T M2 MU 0L 161 Lt ¢ft 9%c &IT €€ LT o MIT  T1¢ €T 12 61T ¥
1'8 2 - &¢ 611 e i 6 ¢t l*¢ 92t 1°¢ g1 G'¢ 61T o et o2 Wit T'e 611 N
e % 9*¢ 01 L% oLt L9 6 6'2 Tl H6°1T 00T - &°¢ 61T  1°¢ 9l Hocz 60T 6 O A
%°g ¢ 9°¢ o021 YT T L et 6°2 12T 9% LI o gt T'¢ eIt 02 MT 9N gEkl B
9'8 g .g¢ BT ¢'¢ o1 F¢ 121 L'¢ et 6°T Lot o' g1 #°T 00T 6°f 9¢1 99 6t P
o1’ 8 T @1 #6°1 Lot '8 lat ¢ 93t #°T 001 o7 €T g& W1 @2 It 6 O X
1°6 1T ¢ LBt 16 ™he gt 21 #6°1 gof  T°¢ QI 29 MWL 9°¢ el Fo'e €01 €6 2 a
%6 €T T g2l £¢ oel 8°¢ 621 ' T€T 1 lel g2 601 T'¢ 9IT &' 2T 6 ot B
9°6 T o ogt #H°1 Lot g°¢ 621 W 16T Ll'¢ el 1°6 €61 0%9 &M o0 MIT &% IeT O
9%6 Lt 9 ot e M #ee 9u TN 621 9*ff 11 @ef &1 0°¢ 26T 6 9.1 98 841 D
66 Zz e 2€T  I°S I ¢ 9l 6°a ¢ Ll'¢ 21 66 LeT T1°¢ eIT g€ =2t &¢ 141 &
¢0T ME 26 9T T°6 g1 °6 661 6L 95T 9 T¢T  6°N TET 66 l¢T WS ot 8% Gl G-
€01 g 2 9eT  g¢ o2t 9*S Tt L gt g°L €41 €6 4T 0°6 T 6 9¢rt oL 1T I
0T Ne B'S 9T 1°4 WLl gzt Z*q g¢T 9% T  6° TET €9 9 o2 T 99 6| D
G0T 6k S |ET 9°G 6T 9*6 TN 29 S 1 let &9 lgT 06 T S eIl 0 o 1
g0T 67 96 O 09 ¢ e 61 Ly ger Ll g1 6°f TET %'9. 9T *q ot ¢ M R
ot*ot @€ LS THT 16 fE1 °¢ 921 G6 Ol 92 <11 2L WeT 99 ¢t 8 o1 &¢ 1T €
0T 04 @G 2T 09 ¢t 9*6¢ Tt 9 g gL €41 6°6 T O le o2 Mt L6 291 d
T2t L 6°9 14T £¢ ozt 8'¢ 6el 2L g1 L9 6T 9'9 gt 16 %91  I°TT 2ll L6 29T W
*nbg eJoog °Tuby edoog °Inby esoo§ °*fubg odoo§ °*InbF es00§ °*Inby 64008 *TNDF 8I0g8 *Taby eJoof °*nby eJ005 T
*1ubg oTI-% oPeap op8.IL epeds epBLy opBIYH epsay op8ly opRIy . epuap 1
o3y epuwap = eJ00§8  Xepul SpJOY, 9PINY Jupueep aduoy Surwesn Surpeey ‘WO suSYeAdWOD ouy d
piepuwsyS  Jo esq  Jursrigeqeydy 90US3UeE deldesed POy PO30RIT] i)
- oo o oo USTRSH g9 386y ¥9 380 g 3sej 11 3se £ 3801 2 3%el 1 3804 d

2661 ‘11 YSOWHILES °“Qu00T¥ SSVID ﬁm
WU, QESIARY FRI0d .

SISTL HNIGVIY IRTIIS VMOI

04 NOIIVQTIVAY QNV TH0JS

¥ II TI4vL

~98-

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



‘uoissiwgad 1noypum pauqiyosd uononpolidas Jayung “Jaumo 1ybuAdoo ayy Jo uoissiwiad yum pasonpoldey

-87-

TABLE II B

SCORE AND EVALUATION FOR
TOWA SILENT READING TEST
FORM REVISED "Am"

5% CLASS RECORD, SEPTEMBER 11, 1952

P to et 1 Test 2 Test 3 Test L Test 5 Test GA Test 6B Medisn
U Directed Word Paragraph Sentence Klphabetizing Use of Standerd

P Rate Comprehension Reading Meaning Compr, Meaning GuideNords Index Score Grade Age
I Score Grade Score Grade Grade Grade Grade Grade Grade Grade Grade %-ile Equi.
L Equi. Equi. Score Equi. Score'Equi. Score Equi. Score Equi. S8core Equi, Score Equi. B8core Equi,

2 178 12.7¢+ 11 2,0 163 9.1 156 T 153 7.3 150 6.8 168 11.0 160 8.0 158 7.9 87 13.2
L 183 12,7+ 157 7.9 W1 5.9 U3 6.1 161 8.6 118 2.4 168 1130 152 7.0 155 7.5 8z 12,8
1 %49 6.6 167 9.8 Wb 6.3 Uk by 157 7.9 136 5.l 3L L7 139 5.6 Wb 6.3 62  11.5
Ui 168 . 11 109 2.0 129 Lb 131 L.9 19 6.7- 1o 5.6 151 7.0 156 7.5 15 6.2 59° 114
6 o L9 157 7.9 14 25 137 5.5 19 6.7 150 6.8 151 7.0 130 L7 U5 6.2 59 1l
3 162 97 1157 7.9 W3 6.0 137 55 W9 6.7 U3 59 U1 5.6 17 65 U5 62 59 11
9 125 2.8 128 38 13 6.0 139 57 U5 6.1 U5 6.2 160 88 125 Lo U1l 57 L8 1000
10 2 53 128 3.8 U6 6.3 11 5.9 131 Lé 133 LT U1 5.6 152 7.0 U1 5.7 L8 100 -
13 U9 6.6 128 3.8 b 6.3 137 5.5 153 7.3 U0 5.6 116 334 120 3.3 139 5.5 L2 10.7
15 49 6.6 123 31 129 b6 133 5.1 153 7.3 129 L. 1L 7.5 139 5.6 136 5.2 3L, 10.3
8 165 10,5 118 2,5 139 .5.7 11 2.9 13 5.1 133 L7 121 3.4 13 5.1 134 5.0 3L,  10.0
21 13 L1 1k 2.0 129 Lé 133 5.1 141 5.6 123 3.2 132 L3 139 5.6 133 L.9 25 9,10
5 125 2,8 128 3,8 127 L. 137 5.5 127 L4L.ad 136 5.1 160 8.8 139 5.6 132 L.8 22 9.9
20 131 35 1 2.0 13 50 121 3.8 13 5,1 112 1.9 134 L.7 125 Lo 128 L. 13 9.5
22 165 10,5 118 2,5 127 L 129 L7 131 Lb 1o 5.6 126 3.1 125 L0 127 L3 11 91
17 131 35 118 25 110 1,8 101 1.9 136 5.1 138 5.3 134 L.7 120 3.3 126 L.2 10 9.0
19 122 2,4 103 2.0 139 5,7 123 L.0 127 L. 131 L. 19 6.7 1, 2.4 126 L. 8 8.0
18 133 38 11 2.0 121 3.6 119 3.5 123 3.7 123 3.2 Ul 5.6 13, 5.1 123 3.9 6 8.7
11 115 1.8 118 2.5 121 3.6 185, L2 U5 6.1 118 2. 134 L7 13 6.0 1253 3.9 ) 8.7

* Indicates score sbove grade equivalent given
# Indicates socore below grade equivalent given.
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TADLE ITT

IOWA SILENT READING TEST GRADE LQUIVALEITS

FOR SEPTLIMBER 11, 1952 AND APRIL 21, 1953

SHOWING PUPIL GAIN OR I05S IIN READING ABILITY
FROM SEPTEMBER 11, iv52 TO APRIL 21, 1953

—— e e

Sept. 11  April 21

1 Sept. 11 April 21 . o e
° 1952 53 WA 0 1,52 153 W
Pupil Gzr. Equi. Gr. kgui. Loss - Pupil Gr. Zqgui. Cr. Zgui. Loss -

A 6.9 10.0 3.14 1 6.3 10.5 ey

B 5.7 9.8 h.1lf 2 7.9 9.6 1.74
C 5.2 3.3 3.1/ 3 5.2 2.0 2.0m
D 5.2 8.0 2.84 Iy 7.5 .7 1.24
i 4.8 7.7 2.94 5 4.3 5.5 3.7
¥ 5.0 7.1 1.3£ 5 e 7.7 1.54
G L.6 5.9 2.34 7 7.5

q 5.2 G.8 1oo4 3 5.0 75 Z.54
I 5.6 9 5.7 7.2 1.54
J 3.8 57 2.9f 10 5.7 6.9 1.24
K h.1 5.7 2.64 11 3.9 5.5 2,04
L 5.4 #5.5 1.1/ 12 5.2

M 5.6 Dol .Of 13 5.5 #5,2 STF
i 3.5 5.3 2.84 1k 5.2 0.0 LOF
0 k.6 6.3 1.7/ 15 5.2 5.0 .2-
P 5.2 16 5.0

0, 3.4 (.1 2,74 17 .2 6.0 1.0

R 3.5 Sl 2.54 18 3.4 5.3 1.04

S ol 5.3 1.hf 10 oL £.4 1..54

T 5.7 20 ltoh 5. T.14

U h.3 5.5 1.34 21 Lo 5.h S

v 2,4 5.5 1.0f 22 Lo Lo cop
i h.3 23 Lo

2l k.5

25 ot
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LABLE IV

TOVA SILEHT READTLG TEST PO RIVISED ' An'
GRADE LQUIVALENTS, GRADE lEDIANS AID GROGUP
GAINS FOR ORIGINAL 51 AID ORIGINAL 52 GROUPS
Ol SEPTIBER 11, 1952 AID APRIL 21, 1553

Original 51 Group Cricsinal 52 Group
Sept. April 2 .0 April 2
pupil e€g5211, Pupil xpi;EB s Pupil Se§§52 Y pupid P§§§3:L
A 6.9 A 10.0 2 T+9 1 10.5
F 5.8 3 9.8 L 7.5 2 BN
B 5.7 c 8.3 1 S5e3 3 3.0
11 5.6 D 3.0 15 6.2 I 3.7
L 5.k R 7.7 5 6.2 5 5.5
C 5.2 F 7.1 3 5.2 3 7.7
q 5.2 G 5.9 9 5.7 o 7.5
D 5.2 H 5.9 10 5.7 @ T2
T L.3 J 2.7 13 5.5 10 5.9
o #4.0 I *5.7 kL *5.2 11 ¥5.5
0 h.5 L 0.5 & 5.0 13 5.2
S Lhh 11 G.h 21 4.9 1k 3.0
U k.3 I7 5.3 5 4.5 15 3.0
K bl 0 5.3 20 b L7 5.0
J 3.5 ) 5.1 o2 h.3 15 5.0
R 3.6 R Gel 17 .2 19 5.0
v 3.6 3 5.0 19 .1 20 5.5
i 3.5 U 5.0 10 3.9 21 S.u
o) 3.b Y 5.5 11 3.9 22 A
* edian
tpril medisn 0.7 April nedion 0.5
Swpt. median b.a Sept. 1alian  £.2
i ' 2.1 .ain 5T ’ .3 aln 57
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TABLE V

PERCENTTILE DRATIK
IOVA STLLTM READING Ti5T, SEPT. 11, 1952: APRIL 21, 1953

Ranik 5t Rank 5% Fanl 5 Larl 54
51 Sept. 11, 1752 April 21, 1953 52  Sewt. 11, 1352 April 21, 1J53
Pupil Percentile Percentile Pupil Percentile Percentile
A Th o 1 w2 o
B L3 ST 2 37 95
c 5k 91 3 59 oh
D 34 o3 b o2 I3
o) 22 35 5 22 2
K 50 75 G 5 cg
G 17 Tl 8 28 o2
i 3h 72 9 LG U
J 5 o5 10 LS T
N J 29 11 o o7
L 29 o7 3 he 59
1 L5 ol 1L Sh 53
il 2 e 15 59 53
o 17 22 17 10 53
0 2 55 3 S 510
R 3 50 19 g Lg
3 13 50 20 13 he
U 11 45 2l 25 57
v 3 L2 2 11 25
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TASLE VIT

RAEBULTS OF FMUHLMAIT-AUDLASCI TUST I
SIXTd £DITICH

Kuhlman-Anderson Test, Lt Mdition, Form B
Pupil C.A. M.A. I.q. Pupil C.A. dih. ...
jl 51 _il c:‘.l 52 ,WE r_vr:? L»E
A 11-2 13-3 113 1 10-8 12— 14
z 11-2 12-5 111 3 10-6 i2-u 21z
S 16-3 11-2 109 9 10-9 12-1 112
G 10-0 11-4 108 10 10-9 11-11 110
L 11-0 11-11 108 22 10-5 11-5 110
J 10-8 11-3 105 2 11-5 12-2 1060
M 10-9 11-3 105 13 11-0 11-9 105
B 11-5 12-0 105 o 10-11 11-b 16l
R 10-8 10-1.0 102 20 107 10-10 102
C 11-1 11-3 1ce 18 11-0 1i-1 101
D 11-8 11-8 1C0 15 1O=0 10=0 100
" 10-11 10-10 a9 S 1= 11-5 )
K 11-10 11-9 I 21 10U~ 1u-b G
5 12-0 11-9 95 5 11-3 10-10 G
H 16-9 10-5 7 L 12-0 11-9 =
0 12-1 11-6 a5 19 11-11 11-7 97
U 11-10 11-1 ol 17 12-¢ 16-0 33
F 12-2 11-3 92
v 12-2 10-4 £5

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



GRAPHS

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



_gg_

RAPTT L

ICTA SILEIFT READING TZST FCR! XIVISID Man"
CRADZ DQUIVALATS, SEPTRRIEIR 11, 1952 AND APRIL 23, 1053
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SIS A T T R (Y SR T S T T S T S T
oo d s oleclo oo o o olo eir ole sla sjv st oo ofs vjr g0 s o o s o o
[ " A A T LI S T R
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5:5 o T B I T T I
L I S A | [ I T T T N
0 SR R
> r 1 't tor o1t
' P [ S TR B T S|
) i i : : t : [
- i 1ot
he2 o ] o
1 i ] 1 t 4
; : Pl ]
el 1 f t 1 1
' 1t '
' to1 !
3.5 1
2-a | ll l
Popils A D CDIZFCHJIKLIINOLDBSUYV

3 i " ey ]
S0lid line 2quals crade equivalent on Sept. 10
Dashes 2qual sain made by April 2%
hl O LI - . . . R, .
Dotted line ~quals grade porm of D.0 at tinz of tosting in agril.
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GRAPH 2

IOWA SILENT READING TEST FORM REVISED “"Am"
GRADE EQUIVALENTS, SEPTEMBER 11, 1952 AND APRIL 23, 1953

ORIGINAL 5% GROUP

Grade 11.0
Equiv.
10.5
10.0
9.5
3.0

8.5

o - =

8.0

T3
7.0

6.5

Loss of 2 nonths

- - - —
[ R

6.0

»
»
.
[
.
.
L
.
.

L]
[
- e ol o -
.
L]

5.5
5.0
k.5
4,0

- . . G 8w
- es o ol e

—— W S S A e ke et il
- o -

- . o b o §

o~y o = O m om e W e m W v a e e e ™
—————

35

3.0
Pupils 1230456891011 13 14 15 17 18 19 20 21 22

901id line equals grade equivalent on Sept. 11.
Dashes equal gain made by April 21.
Dotted line equals gZrade norm of 5.8 at time of testing,

April 21.
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