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up their sleeves and take up the most awesome challenge of the teacher’s role in
society or find some other profession. The reality that is implied is that we owe
potential teachers the whole story of what they may be asked to do. If they continue
in programs preparing themselves for pK-12 education, knowing about the at-risk
children they will encounter is essential.
Recommendations
Several recommendations have resulted from the findings in this study. For
clarity, they are divided into two groups: (a) Recommendations for Practitioners, and
(b) Recommendations for Future Studies. The first section is for parents, hospital
personnel, school personnel, students, and pre-service teachers.
Recommendations for Practitioners
Prisoners who are as young as eighteen may have experienced their last school
day as many as four or five years earlier; the gap for older prisoners may be much
longer. This does not in any way change their feelings about what the school might
have done differently for them. Most of their thoughts relate to educators and include
some of the following:
1. “If you tell me I could be a star basketball player if I really work at it,
but you are never there to show me “how to work,” the idea of being a
great player means nothing.” Teacher involvement and support in
extra curricular activities (athletics) reinforces students’ desire to
participate and develop camaraderie with classmates.
2. “If I come back to school in the second, fourth and seventh grade,

know that I am being tossed from Point A to Point B and I need
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someone to plant me on solid ground for as long as I’'m here.”
Educators must follow up closely with new students to ease their
transition anxieties.

3. “If I’ve been a good student and suddenly my grades start tumbling
and my presence at school is noticeably lax, do some digging — find
out what’s happening in my young life.” Educators must be acutely
aware of changes in student dress, attitudes and demeanor and follow
up with intensive investigation.

4. “If you know I’m huffing gasoline or can’t seem to get enough white-
out to fix the mistakes on my paper, don’t just remark about it in the
lounge. Get me some help.” Teachers have an affirmative obligation
to monitor signs of drug and or alcohol abuse.

5. “Just because my older brothers and sisters made the transition from
junior high to high school with no seeming difficulty, don’t assume
that I’1l do just fine.” Counselors should not categorize families but
instead focus on individuals.

6. “If all indicators show that I’'m in need of special education, help me
get there and explain to me how it is not a put-down but a put-up and
tell that to my parents, too.” When educators refer students for special
programs, they must do so with ongoing encouragement and empathy.

7. “If I don’t seem to be able to grasp all the intricacies of Newton’s

Law, don’t belittle me. Teach me in the way you know I learn best.
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I’m still curious.” Educators must take into account individual
learning styles in meeting students’ needs.

8. “Do things that tell me you care about being in school. Listen to me
and my friends.” There is no way to underscore the importance of
commitment on the part of all who enter the profession of teaching.

9. “If one of my parents just dies and I don’t know whe\re I’ll be or with
whom I’ll be in the coming days, give me some space and give me
some extra love.” Educators must ‘be there’ for students during
difficult times.

10.  “IfI make a bad mistake and have to go away for a while, don’t
automatically expect me to make other mistakes when I come back.
Expect me to have learned and expect me to do well.” Educators must
remember their students are only children and all deserve multiple
chances to succeed in this world.

Parents. The biggest risk for adult criminal activity is to maintain the status
quo with young people who are continually in the juvenile justice system and whose
parents are unwilling to learn better parenting skills and refuse counseling services for
themselves and their child. As it now stands, all juvenile justice can do is wait for the
youth to be adjudicated. Meanwhile, the child is getting better and better at deceiving
parents with regard to his criminal activity. Society and those working with juveniles
who offend need to look at establishing criteria that involves parents. If they refuse to
learn parenting skills and ways to better care for themselves and their children, a

different placement for the child is strongly recommended.
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Hospital Personnel. Another recommendation for parents is the establishment
of a mandated parenting class for first-time parents when a child is born. (One
subject in the study suggested parenting classes when two people apply for a marriage
license.) Early intervention may include a plan that looks like this: Before any child
leaves the hospital, parents will know about well baby care, immunizations, and
Sudden Infant Death Syndrome. They will also see a video of the aftermath of
shaken baby syndrome. In this plan, at six weeks of age, the child and parents will be
scheduled to come to the hospital for a well-family checkup. At this time, the
hospital will determine how things are going, provide classes for parents and offer
any assistance parents might need. Discussions will include frustrations of new
parenting and coping with the extra costs and commitment, and how parents are the
most critical linchpins in a child’s life. They are the ones who can protect a young
child from abuse and establish a curfew for adolescents. Just like the mandatory use
of seatbelts, this type of mandatory class could enable a track record to be established.
If it can be shown that mandated early parenting saves lives and cuts down on the
prison population, the money to run such programs would be more easily
appropriated.

Schools and Juvenile Justice. The school needs to work more closely with
juvenile justice. If a psychological evaluation were done at intake when children
were placed into treatment, then shared with school personnel later, the school could
have a better idea of students’ needs and what educators’ roles should be in working
with this child. Currently, the child goes off for treatment and one day comes back

again. There is no communication between the treatment facility and the school.
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Youth probation officers have extensive caseloads and are overloaded with work.
However, this does not negate the value of a coordinated school and juvenile justice
plan. The treatment facility should communicate with all three entities — parents,
juvenile justice, and the school, as each has a different role, to assure the child has a
good start when he or she returns home.

To facilitate communication among the treatment facility, juvenile justice, and
the school, an extension of the Child Protection Team to include a representative from
the treatment facility may be an inexpensive option. Child Protection Teams usually
involve school personnel, counselors, health care workers (including mental health),
law enforcement, juvenile probation officers, representatives of the Department of
Family Services, and child advocacy agencies. If the treatment facility were not too
distant from the returning student’s home school, reporting to the various entities at a
Child Protection Team meeting would facilitate the communication effort.

Once the school has the documentation that this child’s needs are not being
served so that he or she can be successful in school, a plan including parents, school,
and social services needs to be put in place. Currently, schools are attempting some
of these measures, and there are meetings with parents early on. However, the
follow-through is lacking due to inadequate staffing and limited resources. Waiting
until junior high to get aggressive about juvenile justice issues is too late. The
authors of Early Juvenile Delinquency (Farrington, Loeber & Petechuk, 2003)
concur. It’s time to step up to the plate and begin to address these issues in the very

early years of a youngster’s life.
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Students. Young people in the juvenile justice system need to see themselves
as successful, productive citizens. This vision needs to be carefully orchestrated and
seen by them as a possibility. First, they need to see a place, such as a university,
where they might one day be. They need to talk to people in an area that interests
them and find out what job possibilities are in that field. They need to touch the
buildings, walk in the halls and see themselves there. Once the vision has been
inculcated into their very beings, a strong mentoring program needs to be in place so
the vision doesn’t become yet another program gone awry. This may be one way to
help break the generational cycle of behavioral problems that lead to adjudication in
the juvenile justice system, followed by adult incarceration.

Pre-service Teachers. Finally, people who will become practitioners of
education need to know about the at-risk children in their classroom. Ifa child has
had early access to drugs and alcohol, and a parent who is often the provider, these
are extremely important factors for the teacher to know. If a child may have suffered
physical and/or mental abuse at the hands of parents or other, the teacher should be
informed. The home circumstances for a child who may be living with ten siblings or
be living with a grandmother and eight cousins should be communicated to the
teacher. This child may be a new student in school for the third time, and the
mobility factor must be conveyed to the teacher. These are the early traumas
identified by inmates at Montana State Prison. New teachers are typically from upper
middle-class families. Their experience with the less fortunate, marginalized part of
society, is often inadequate. New teachers need to hear the voices of the

disenfranchised before they go out to practice their profession. They need to know
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the reporting agencies they can turn to if situations arise they need help with, they

need to know the interventions they can provide to address specific needs of students,

and they need to know hoW urgent and important their role truly is.
Specific recommendations for educators further include the following:

1. The school must be an integral player in the recovery process. The child is there
for up to eight hours a day and is associating with other students who may be
influenced by this student’s behaviors. - If the school knows what has gone on in
the treatment facility, it can better serve the child as well as all the children he or
she interacts with at the school. Subjects who spent time in Pine Hills come back
to school without any aftercare or communication from the treatment facility with
the school. One who was required to report to a probation officer on a monthly
basis reported one time and was not reprimanded or reported for violation after
subsequent negligent abandonment by the probation officer. Schools need to be
on the front line and work with probation and treatment facilities.

2. Educators must be informed before they get out in the field about the children
they may have in their classrooms. They need to know what interventions are
possible, when to conduct them, and about their urgency. Two subjects relayed
their feelings about educators who find themselves too far in the profession,
having gone through the endorsement process before finding out there are
students they have in their classrooms who are coming from highly dysfunctional
homes where student needs preclude any academic endeavors, at least for the

present.
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3. Training for parents of infant children must be provided. The hospital needs to
coordinate a plan with social services for a program for parents so they can know
how to care for their new babies and themselves. It is a conundrum why we
expect parents to be a veritable encyclopedia of child development issues simply
by having a child. Subjects relayed stories of early trauma including beatings,
rejection, and parental drug and alcohol abuse. Parents have rights, but they have,
first and foremost, responsibilities for the children in their lives.

4. We must provide services for parents of children who stay in the juvenile justice
system with 1-11 points. If parents do not get help for themselves and their child,
a different educational/living arrangement must be made. Many subjects support
the idea of placing young adolescents in a nurturing environment if they are not
getting their emotional, physical and mental needs met at home. Several wished
they had had that opportunity.

5. We must establish therapeutic group homes to house and care for young juvenile
justice probationers whose parents have refused help for themselves or the child
in the juvenile justice system. The child could remain in the group home for a
period of not less than two years, during which time parents would be mandated
to come to the facility to see their child and attend classes. Young probationers
are at very high risk to recidivate. Parents are the key to a successful aftercare
program, and if they are unwilling to participate, subjects in the study agree
parents should give up their parental rights for a period of time.

6. Other social services agencies should work with the directors of Pine Hills and

Riverside (facilities for boys and girls in Montana, respectively), to develop a
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mentoring program for students who have the potential to become college or

vocational school students. Many subjects spent time in special education classes

but wished someone had mentored them into a vocational training school. Others

who had the ability to attend a college or university agreed it may have broken the

family cycle of prison time. Many subjects pointed to cousins, uncles, parent, and

grandparents who have been at the Montana State Prison or similar facility.

Prison, they agreed, need not be an intergenerational rite of passage. It can be

broken.

Recommendations for Future Studies
The current study looks at early trauma, attendance, number of schools
attended, teacher attributes and suggestions from the point of view of men at the
Montana State Prison. A similar study, but with an additional emphasis on children
of inmates, needs to be conducted with the women at the Montana State Prison for
Women in Billings. A cursory investigation reveals two major differences. Women
in Billings do not tend to have husbands, boyfriends or significant others living in
Billings visiting them on Sunday afternoons. However, men at the prison in Deer
Lodge had wives and children who relocate to Deer Lodge to be near their loved one.
In addition to finding housing and a job, women in Billings have the added
responsibility of children to care for who have been living mostly with relatives
during their incarceration.
Girls at the juvenile facility in Boulder may have a different view of their

problems to date and data should be collected and analyzed to understand their

educational views, as well. The researcher in this study has been involved in several
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instances where students are put in a lockdown situation, but they all have been
young males. Future research should analyze the difference in recidivism between
the boys’ and girls’ groups. Students at the new federal prison for youth at Galen are
mostly Native American. The current study includes five Native American men.
Subsequent research might examine the difference between Native American men
and boys when dealing with incarceration. The results of a mentor program to break
the cycle of crime and recidivism deserves consideration, as does the plan to provide
parents of newborns education and follow-up programs to effectuate positive
parenting skills.

The researcher envisions future studies involving interviews, transcriptions
and thematic analysis, along with documentation using a case study application.
Finding out information from other penal entities adds to the body of literature that
will be required to understand the whole scope of recidivism and prevention of youth
crime. The case studies will examine correlated issues. Both types of research
require extensive work but together they may make the difference by complimenting
one another. The result is that we may one day give hope to many young people,
enabling them to become a successful, happy, and well-adjusted adult instead of a
discouraged and despondent prison inmate.

Parents, schools, and students cannot be held responsible for the change that
needs to come about. There has to be a systemic societal change — a change that
looks at every child from infancy on as worthy of every opportunity afforded the most
fortunate. Each child must be considered as a precious gift to be handled with great

carc.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



212

Endnote

The voices heard in this study could be coming from anyone’s son, brother,
nephew, cousin, grandfather or father. Some spoke with passion, some with a very
soft voice. Some had been hurt very badly by those who should have loved theﬁl the
most. Some remembered someone with great fondness who cared. Some subjects
were scholars, and some tossed back the permission form, saying, “That’s fine.” We
had not visited yet, and they didn’t know the researcher would have compassion for
their inability to read.

The subjects had nothing to gain but knowing they may help someone who,
like themselves, has to make some important decisions and choices about which path
to take in life. They took a wrong turn yet they want to assure those who come later,
a walk straight ahead. They were admirable for their courage in putting aside their
troubles to share their thoughts and ideas about how their lessons in life may benefit

someone else’s.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



213

REFERENCES

Achenbach, T. M. (1991, 1992). Manual for the Child Behavior Checklist/2-3 and

1992
Profile. Burlington, VT: University of Vermont Department of Psychiatry.

Achenbach, T. & Edelbrock, C. (1983). Manual for the Child Behaviour Checklist
and Revised Child Behaviour Profile. Burlington, VT, University of
Vermont, Department of Psychiatry.

Adams, C. D. Gaydos, G. R. & Hillman, N. (1994). Behavioral difficulties in
toddlers: Impact of sociocultural and biological risk factors. Journal of
Clinical Child Psychology, 23, 373-381.

Album, Mitch. (1997). Tuesdays with Morrie. New York: Doubleday

Alexander, J. F. & Parsons, B. V. (1973). Short-term behavioral intervention with
delinquent families. Journal of Abnormal Psychology, 81(3), 219-225.

Altschuler, D. M., & Armstrong, T. L. (1994). Intensive Aftercare for High-Risk
Juveniles: A Community Care Model. Summary. Washington, DC: U.S.
Department of Justice, Office of Justice Programs, Office of Juvenile Justice
and Delinquency Prevention.

Altschuler, D. M., & Armstrong, T. L. (1996). Aftercare not afterthought: Testing
the IAP model. Juvenile Justice 3(1), 15-22.

Altschuler, D M., & Armstrong, T. L. (2001). Reintegrating high-risk juvenile
offenders into communities: Experiences and prospects. Corrections

Management Quarterly, 5(1), 79-95.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



214

Anderson, D., Anderson, S. & Schumacker, R. (1988). Correctional education a way
to stay out: Recommendations for Illinois and a report of the Anderson study.
Chicago: Illinois Council on Vocational Education.

Andrews, D. A., Zinger, 1., Hoge, R.D., Bonta, J., Gendreau, P., & Cullen, F. T.
(1990). Does correctional treatment work? A clinically relevant and
psychologically informed meta-analysis. Criminology 28(3), 369-404.

Aviles v. Bowen, 715 F. Supp. 509 (1989).

Baker, Myriam, M. Elaine Nugent & Sigmon, Jane N. (2001). Truancy Reduction:
Keeping Students in School. Juvenile Justice Bulletin. Available:
www.ndaa-apri.org/apri/Research_and Development/Research and
Development.html.

Bank, L., Marlowe, J. H., Patterson, G. R., Reid, J. B., & Weinrott, M. R. (1991). A
comparative evaluation of parent-training interventions for families of chronic
delinquents. Journal of Abnormal Child Psychology, 19(1), 15-33.

Baum, C. G., & Forehand, R. Long-term follow-up assessment of parent training by
use of multiple outcome measures. Behavior Therapy, 12, 643-652.

Beck, A. & Shipley, B. (1989). Recidivism of prisoners released in 1983.
Washington, DC: U. S. Department of Justice.

Beck, A. (2000a). Prisoners in 1999. Bureau of Justice Statistics Bulletin (Bureau of
Justice Statistics Publication No. NCJ 183476). Washington, DC: U. S.
Department of Justice, Bureau of Justice Statistics.

Bell, A. J., Dynlacht, D., & Rosen, L. A. (1994). Truancy Intervention. The Journal

of Research and Development in Education, 57(3), 203-211.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.


http://www.ndaa-apri.org/apri/Research_and_Development/Research_and

215

Bishop, D. (2000). Juvenile offenders in the adult criminal system. In M. Tonry
(Ed.) Crime and Justice, 27 (pp. 81-167). Chicago: The University of
Chicago Press.

Bogdan, R. C. & Bilken, S. (1992). Qualitative Research for Education: An
Introduction to Theory and Methods. Boston: Allyn and Bacon.

Braukmann, C. J., Kirigin, K. A.; & Wolf, M. M. (1980). Group home treatment
research: social learning and social control perspectives. In T. Hirschi & M.
Gottfredson (Eds.), Understanding Crime: Current Theory and Research.
Beverly Hills, CA: Sage.

Casey, K., & Keilitz, 1. (1990). Estimating the prevalence of learning disabled and
mentally retarded juvenile offenders: A meta-analysis. In P.E. Leone (Ed.),
Understanding troubled and troubling youth (pp. 82-101). Newbury Park,
CA: Sage.

Cedar, B., & Levant, R. F. (1990). A meta-analysis of the effects of parent
effectiveness training. The American Journal of Family Therapy, 18(4), 373-
384.

Center on Crime, Communities and Culture. (1997). Education as crime prevention:
Providing education to prisoners. New York: Center on Crime,
Communities and Culture.

Cohen, M. A. (1998). The monetary value of saving a high-risk youth. Journal of

Quantitative Criminology, 4, 5-33.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



216

Collier, V. P., & Thomas, W. P. (2001) Educating linguistically and culturally
diverse students in correctional settings. Journal of Correctional Education,
52(2), 68-73.

Cottle, C. C., Heilbrun, K., & Lee, R. J. (2001). The Prediction of Criminal
Recidivism in Juveniles. Philadelphia, PA: MCP Hahnemann University,
Department of Clinical and Health Psychology.

Cowen, E. L., Beach, D. R., Huser, J., & Rappaport, J. (1970). Parental perceptions
of young children and their relation to indexes of adjustment. Journal of
Consulting and Clinical Psychology, 34, 97-103.

Creswell, John W. (1994). Research Design: Qualitative and Quantitative
Approaches. Thousand Oaks, CA: Sage.

Creswell, John W. (1998). Qualitative Inquiry and Research: Choosing Among the
Five Traditions. Thousand Oaks, CA: Sage.

Curran, J. (1999). From Juvenile Justice Class During the Colorado School
Shooting.

Auvailable: http//www.csudh.edu/dearhabermas/jjin08.htm.

Dangers of incarcerating youth with adult inmates. Available:
www.buildingblocksforyouth.org/incarcerating_youth.htm.

DelliCarpini, M. (2003). English language instruction for incarcerated youth. ERIC
Digest. ERIC Clearinghouse on Teaching and Teacher Education:

Washington, DC (ERIC Reproduction Service No. EDO-LE-03-01).

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.


http://www.csudh.edu/dearhabermas/jjln08.htm
http://www.buildingbloeksforyouth.org/incarcerating_youth.htm

217

Dembo, R., Ramirez-Garnica, G., Rollie, M., & Schmeidler, J. (2000). Impact of a
family empowerment intervention on youth recidivism. Journal of Offender
Rehabilitation, 30(3/4), 59-98.

DeMilio, L. (1989). Psychiatric syndromes in adolescent substance abusers.
American Journal of Psychiatry, 146, 1212-1214.

DePree, M. (1992). Leadership Jazz. New York: Dell Trade Paperback

Donovan, D. M., & McIntyre, D. (1990). Healing the hurt child. New York: W.W.
Norton & Co.

DSM-1V. (1994). Diagnostic and Statistical Manual of Mental Disorders (4" ed.)
Washington, DC: The American Psychiatric Association.

Earls, F., & Jung, K. G. (1987). Temperament and home environment characteristics
as causal factors in the early development of childhood psychopathology.
Journal of the American Academy of Child and Adolescent Psychiatry, 26(4),
491-498.

Egbert, J. L (1989). Prison ESL: Building a foundation for teaching English in
unconventional settings. English for Specific Purposes, 8(1), 51-64.

Eisner, E. W. (1991). The enlightened eye: Qualitative research and the
enhancement of educational practice. New York, NY: Macmillan.

Fagan, J. (1996). The comparative advantage of juvenile versus criminal court

sanctions on recidivism among adolescent felony offenders. Law and Policy,

18, 77-112;

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



218

Farrington, D. P. (1981). Delinquency from ages 10 to 25. Paper presented at the
Conference on Antecedent Aggression and Antisocial Behavior, sponsored by
the Society for Social Life History Research, Monterey, CA.

Farrington, D. P. (1991). Childhood aggression and adult violence: Early precursors
and life outcomes. In D. J. Pepler & K. H. Rubin (Eds.), Development and
treatment of childhood aggression (pp. 5-29). Hillsdale, NJ: Erlbaum.

Farrington, D. P. (1994). Early Developmental Prevention of Juvenile Delinquency.
Criminal Behaviour and Mental Health, 4, 209-227.

Federal Bureau of Investigation (1998). Crime in the United States 1998.
Washington, DC: U. S. Department of Justice, Federal Bureau of
Investigation.

Federal Bureau of Investigation (2000). Crime in the United States 2000.
Washington, DC: U. S. Department of Justice, Federal Bureau of
Investigation.

Florida Department of Corrections. (1997-98). Inmate admissions: Tested literacy
skill levels. Available:
http://ww.dc.stae.fl.us/pub/annual/9798/stats/ia_lit.html.

Florida Department of Juvenile Justice. (2002). Trends in Transfer of Juveniles to
Adult Criminal Court. DJJ Management Report Number 02-03. Available:
http://www.djj.state.fl.us/RnD.

GAO Report to the Honorable Nydia Velazquez, House of Representatives. (1997).
Child Protective Services: Complex Challenges Require New Strategies, 1-

48. GAO/HEHS-97-115.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.


http://ww.dc.stae.fl.us/pub/annuaF9798/stats/ia_lit.html
http://www.djj.state.fl.us/RnD

219

Gavin, T. (1997). Truancy: Not Just Kids’ Stuff Anymore. FBI Publication.
Available: http://www.fbi.gov/publications/leb/1997/mar972.htm

Geis, S. (2003). Aftercare Services. Office of Juvenile Justice and Delinquency
Prevention. Available: http://www.ncjrs.org/html/ojjdp/201800/contents.html

Goldsmith, H. H., Buss, A. H., Chess, S., Plomin, R., & Rothbart, M. K. (1987).
Roundtable: What is temperament? Child Development, 58(2), 505-529.

Goodstein, L., & Sontheimer, H. (1997). The implementation of an intensive
aftercare program for serious juvenile offenders: A case study. Criminal
Justice and Behavior (24) 3, 332-359.

Gootman, M. E. (1996). Child abuse and its implications for early childhood
educators. Preventing School Failure, 40(4), 149-154.

Gordon, T. (1970). P. E. T.: Parent Effectiveness Training. New York: Peter H.
Wyden.

Haapasalo, J., & Tremblay, R. E. (1994). Physically aggressive boys from ages 6 to
12: Family background, parenting behavior, and prediction of delinquency.
Journal of Consulting and Clinical Psychology, 62(5), 1044-1052.

Haigler, K., Campbell, A., Harlow, C., O’Conner, P. (1992). National adult literacy
survey. Available: http://nces.ed.gov/naal/naal92/PrisonSum.html.

Hall, D. (1998). Violence begins at home. British Medical Journal, 316, 1551-1560.

Hamparian, D., & Leiber, M. (1997). Disproportionate confinement of minority
Juveniles in secure facilities: 1996 National Report. Champaign, IL:

Community Research Associates.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.


http://www.fbi.g0v/publicati0ns/leb/l
http://www.ncjrs.org/html/oijdp/201800/contents.html
http://nces.ed.gov/naal/naal92/PrisonSum.html

220

Harden, P. W. & Pihl, R. O. (1995). Boys in Alcoholic Families Differ Cognitively
from Peers. Addiction Letter, 11(10), 5.

Hattie, J. (2003). Teachers Make a Difference: What is the research evidence?
Auckland, Australia: University of Auckland, Australian Council for
Educational Research.

Hawkins, J. D., Brewer, D., Catalano, R. F., Cothern, L., Farrington, D. P., Harachi,
T. W., Herrenkohl, T. I. (2000) Predictors of Youth Violence. Juvenile
Justice Bulletin. Available:
www.ncjrs.org/html/ojjdp/jjbul2000_04_5/contents.html.

Hendricks, C., Hendricks, J., & Kauffman, S. (2002). Literacy, criminal activity, and
recidivism. Available:
http://www.fd.appstate.edu/arfonline/01 _arfyearbook/htm.

Hodges, J., Guiliotti, N., & Porpotage, F. (1994). Improving literacy skills of juvenile
detainees. Washington, DC: U. S. Department of Justice.

Holloway, J. & Moke, P. (1986). Post secondary correctional education: An
evaluation of parolee performance. Wilmington, OH: Wilmington College.

Hudson River Center for Program Development. (1996). From incarceration to
productive lifestyle: Making the transitions: An instructional guide for
incarcerated youth education. Glenmont, NY: Author.

Huizinga, D. Loeber, R., & Thornberry, T. (1995). Urban Delinquency and
Substance Abuse: Initial Findings. Washington, DC: U.S. Department of
Justice, Office of Justice Programs, Office of Juvenile Justice and

Delinquency Prevention.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.


http://www.ncjrs.org/html/ojjdp/jjbul2000_04_5/contents.htnil
http://www.fd.appstate.edu/arfonline/01_arfyearbook/htm

221

IDEA (1997). Individuals with disabilities act, 1997. U. S. Government Printing
Office.

Jick, T. D. (1979). Mixing qualitative and quantitative methods: Triangulation in
action. Administrative Quarterly, 24, 602-611.

Kamradt, B., & Meyers, M. J. (1999). Curbing violence in juvenile offenders with
serious emotional and mental health needs — The effective utilization of
wraparound approaches in an American urban setting. Paper prepared for
International Seminar on Violence and Adolescents, November, Milwaukee,
WL

Katz, M. (1968). The Irony of Early School Reform. Cambridge: Harvard University
Press.

Keenan, K., & Wakschlag, L. (2000). More than the terrible twos: The nature and
severity of behavior problems in clinic-referred preschool children. Journal
of Abnormal Child Psychology, 28(1), 33-46.

Kohn, A. (1999). The schools our children deserve. New York: Houghton Mifflin.

Kucynski, L. & Kuchanska, G. (1990). Development of children’s noncompliance
strategies from toddlerhood to age 5. Developmental Psychology, 26(3), 398-
408.

Lally, J. R., Honig, A. S. & Mangione, P. L. (1988). Long-range impact of an early
intervention with low-income children and their families. In D. R. Powell
(Ed.), Parent Education as Early Childhood Intervention (pp. 79-104),

Norwood, NJ: Ablex.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



222

Laub, J. H., & Sampson, R. J. (1988). Unraveling families and delinquency: A
reanalysis of the Gluecks’ data. Criminology, 26, 355-380.

Leone, P., Quinn, M. & Osher, D. (2002). Collaboration in the Juvenile Justice
System and Youth Serving Agencies: Improving Prevention, Providing More
Efficient Services, and Reducing Recidivism for Youth with Disabilities.
Center for Effective Collaboration and Practice at The American Institutes for
Research and The National Center on Education, Disability and Juvenile
Justice. [On-line]: http://www.air.org/cecp and http://www.edjj.org.

Levant, R. F. (1983). Client-centered skills training programs for the family: A
Review of the Literature. Counseling Psychologist, 11(3), 29-46.

Lexcen, F., & Redding, R. E. (1999). Substance Abuse and Dependence in Juvenile
Offenders. Charlottesville, VA: University of Virginia Institute of Law,
Psychiatry, and Public Policy.

Lickona, T. (1993). The return of character education. Educational Leadership,
51(3), 6-11.

Lindgren, H. G. (1996). Child Abuse: A Painful Secret. Lincoln, NB: Cooperative
Extension, Institute of Agriculture and Natural Resources.

Lipsey, M. 1992. Juvenile delinquency treatment: A meta-analytic inquiry into the
variability of effects. In T. D. Cook, H. Cooper, D. S. Cordray, H. Hartman,
L. V. Hedges, R. J. Light, T. A. Louis, & F. Mosteller (Eds.), Meta-Analysis
for Explanation: A Casebook. New York: Russell Sage Foundation.

Loeber, R. (1982). The stability of anti-social and delinquent and child behavior: A

review. Child Development, 53(6), 1431-1446.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.


http://www.air.0rg/cecpandhttp://www.edjj.0rg

223

Loeber, R. (1988). Natural histories of conduct problems, delinquency, and
associated substance use: Evidence for developmental progression. In B. B.
Lahey & A. E. Kazdin (Eds.), Advances in Clinical Child Psychology (pp. 73-
125). New York: Plenum.

Loeber, R. & Dishion, T. (1983). Early Predictors of Male Delinquency: A Review.
Psychological Bulletin, 94(1), 68-99.

Loeber, R., Farrington, D., & Petechuk, D. (2003). Child delinquency: Early
intervention and prevention. Child Delinquency Bulletin Series, 1, 1-19.

Loeber, R., & Stouthamer-Loeber, M. (1987). Prediction. In: H.C. Quay (Ed.),
Handbook of Juvenile Delinquency, pp. 325-382. New York: Wiley.

McCord, J. (1983). A longitudinal study of aggression and antisocial behavior. In K.
T. VanDusen & S. A. Mednick (Eds.), Prospective Studies of Crime and
Delinquency (pp. 269-275). Boston: Kluwer-Nijhoff.

McGee, R., Silva, P. A. & Williams, S. (1984). Perinatal, neurological,
environmental and developmental characteristic of seven-year-old children
with stable behavior problems. Journal of Child Psychology and Psychiatry
25, 573-586.

MacKenzie, L. R. (1999). Residential Placement of Adjudicated Youth, 1987-1996.
Fact Sheet. Washington, DC: U.S. Department of Justice, Office of Justice

Programs, Office of Juvenile Justice and Delinquency Prevention.
McLaney, M. A., Babor, T. F. & Del Boca, F. K. (1992). A4 Validation Study of the

Problem Oriented Screening Instrument for Teenagers (POSIT). Storrs, CT:

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



224

University of Connecticut School of Medicine, Department of Psychiatry,
Alcohol Research Center.

Maguin, E., Abbott, R., Catalano, R. F., Hawkins, J. D., Herrenkohl, T., & Hill, K.
(1995). Risk factors measured at three ages for violence at age 17-18. Paper
presented at the American Society of Criminology, November, 1995, Boston,
MA.

Matherne, M. M., & Thomas, A. (2001). Family environment as a predictor of
adolescent delinquency. Adolescence, 36, 655-664.

Merriam, S. B. (1988.). Case study research in education. A qualitative approach.
San
Francisco: Jonney-Bass Publishers.

Mumola, C. J. (1999). Substance abuse and treatment, state and federal prisoners,
1997. In Bureau of Justice Statistics, special report (Bureau of Justice
Statistics Publication No. NCJ 172871). Washington, DC: U. S. Department
of Justice, Bureau of Justice Statistics.

Mumola, C. J. (2000). Incarcerated parents and their children. In Bureau of Justice
Statistics, special report (Bureau of Justice Statistics Publication No. NCJ
182335). Washington, DC: U. S. Department of Justice, Bureau of Justice
Statistics.

Morash, M. & Rucker, L. (1989). An exploratory study of the connection of mother’s
age at childbearing to her children’s delinquency in four data sets. Crime and

Delinquency, 35, 45-93.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



225

Myers, D. (2001). Excluding Violent Youths from Juvenile Court: The Effectiveness
of Legislative Waiver. Levitttown, PA: LFB Scholarly Publications LLC

Nagin, D. S., Farrington, D. P., & Moffitt, T. E. (1995). Life-course trajectories of
different types of offenders. Criminology, 33(1), 111-139.

Nagin, D. S., & Land, K. C. (1993). Age, criminal careers, and population
heterogeneity: Specification and estimation of a nonparametric, mixed
Poisson model. Criminology, 31, 327-362.

Nagin, D. & Waldfogel, J. (1998). The effects of conviction on income through the
life cycle. International Review of Law and Economics, 18, 25-40.

Olds, D. L., Chamberlain, R., Henderson, C. R., & Tatelbaum, R. (1986). Preventing
child abuse and neglect: A randomized trial of nurse home visitation.
Pediatrics, 78, 65-78.

Olson, D., Russell, C. & Sprenkle, D. (1979). Circumplex Model of marital and
family systems II: Empirical studies and clinical intervention. In J. Vincent
(Ed.), Advancement in family intervention, assessment, and theory (pp.128-
176). Greenwich, CT: JAL

Osher, D., Kendziora, K., Quinn, M. M., & Woodruff, D. (2002). Addressing
invisible barriers: Improving outcomes for youth with disabilities. Center for
Effective Collaboration and Practice at The American Institutes for Research
and The National Center on Education, Disability and Juvenile Justice. [On-

line]: http://www.air.org/cecp and http://www.edjj.org.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.


http://www.air.org/cecp
http://www.edjj.org

226

Patterson, G. R., & Reid, J. B. (1970). Reciprocity and coercion: Two facets of
social systems. In C. Neuringer & J. Michael (Eds.), Behavior modification in
clinical psychology. New York: Appleton-Century-Crofts.

Patterson, G. R., Bank, L., & Capaldi, D. (1991). An early starter model for
predicting delinquency. In D. J. Pepler & K. H. Rubin (Eds.), Development
and treatment of childhood aggression (pp.139-168). Hillsdale, NJ: Erlbaum.

Patterson, G. R., & Guillion, M. F. (1968). Living with Children: New Methods for
Parents and Teachers. Champaign, IL: Research Press.

Pennsylvania Department of Corrections et al., v. Ronald R. Yeskey, No. 97-634 118
S Ct. 1952 (15 June 1998).

Phillips, E. L., Fixsen, D. L., Phillips, E. A., & Wolf, M. (1971) Achievement place:
modification of the behaviors of pre-delinquent boys within a token economy.
Journal of Applied Behavior Analysis, 4, 45-59.

Poe-Yamagata, ET & Jones, M. (2000). And justice for some. Washington, DC: The
National Council on Crime and Delinquency for the Building Blocks for
Youth Initiative. Available: http://www.buildingblocksforyouth.org

Porporino, F. & Robinson, D. (1992). The correctional benefits of education: A
follow-up of Canadian federal offenders participating in ABE. Journal of
Correctional Education, 43(2), 92-98.

Prior, M., Oberklaid, F., Sanson, A., Smart D. (1993). Sex differences in
psychological adjustment from infancy to 8 years. Journal of the American

Academy of Child and Adolescent Psychiatry, 32(2), 291-308.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.


http://www.buildingblocksforyouth.org

227

Provence, S., & Naylor, A. (1983). Working with disadvantaged parents and
children: scientific issues and practice. New Haven, CT: Yale University
Press.

Rajkumar, A. S. & French, M. T. (1997). Drug abuse, crime costs, and the economic
benefits of treatment. Journal of Quantitative Criminology, 13(3), 291-324.

Ramsey, C. (1988). The value of receiving a general education development
certificate while incarcerated in the South Carolina Department of
Corrections on the rate of recidivism. Columbia, SC: South Carolina
Department of Corrections.

Randolph, M. K. & Gold, C. A. (1994). Child Sexual Abuse Prevention: Evaluation
of a Teacher Training Program. School Psychology Review, 23(3), 485-495.

Rouse, G. (1997). Attention-deficit/hyperactivity disorder in juvenile systems:
Ramifications and repercussions for children/families. New York: Appellate
Division, First Judicial Department, Supreme Court of the State of New York.

Rosenbaum, J. L. (1989). Family dysfunction and female delinquency. Crime and
Delinguency, 35, 31-44.

Rutherford, R., Anderson, C. W., Bullis, M., & Griller-Clark, H. M. (2002). Youth
with disabilities in the correctional system: Prevalence rates and
identification issues. Center for Effective Collaboration and Practice at The
American Institutes for Research and The National Center on Education,
Disability and Juvenile Justice. [On-line]: http://www.air.org/cecp and
http://www.edjj.org.

Samenow, S. (1984). Inside the Criminal Mind. New York: Times Books.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.


http://www.air.org/cecpand
http://www.edjj.org

228

Satchel, R. (2002). Lost Opportunities: Our children are not rehabilitated when they
are treated and incarcerated as adults. Atlanta, GA: The Southern Center
for Human Rights.

Seidman, I. E. (1991). Interviewing as qualitative research: A guide for researchers
in education and social sciences. New York: Teachers College Press.

Sergiovanni, T. (1996). Leadership for the Schoolhouse. San Francisco: Jossey-
Bass.

Shaw, C. R. and McKay, H. D. (1942). Juvenile Delinquency and Urban Areas.
Chicago: University of Chicago Press.

Sherman, K. (2002). Behind bars: An experiment in cross-cultural training.
Available: www.sabes.org/resources/fieldnotes/voll2/f23ksherman.htm

Sherman, L. W., Gottfredson, D., MacKenzie, D.L., Eck, J., Reuter, P., & Bushway,
S., ed. 1997. Preventing Crime: What Works, What Doesn 't, What’s
Promising. Report to the U.S. Congress, Washington, DC: U.S. Department
of Justice, Office of Justice Programs, National Institute of Justice.

Sigmon, J. N., Engelhardt-Greer, S., & Nugent, M. E. (1999). Truancy Now
Diversion Program: Evaluation Report. Alexandria, VA: American
Prosecutors Research Institute.

Smith, S. K. (2003). Mandatory Reporting of Child Abuse and Neglect. Available:
www.smith-lawfirm.com/mandatory_reporting.htm.

Snyder, H. N. & Sickmund, M. (1999). Juvenile offenders and victims: 1999

national report, Washington, DC: U. S. Department of Justice.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.


http://www.sabes.org/resources/fieldnotes/voll2/f23kshemian.htm
http://www.smith-lawfirm.com/mandatory_reporting.htm

229

Snyder, H. N. (1998). Serious, violent, and chronic juvenile offenders: An
assessment of the extent of and trends in officially recognized serious criminal
behavior in a delinquent population. In R. Loeber & D. P. Farrington, (Eds.)
Serious and Violent Juvenile Offenders: Risk Factors and Successful
Interventions (pp. 428-444). Thousand Oaks, CA: Sage.

Stack, B. (2001). Is this justice? Punishment backfires under ‘adult time’ (March 20,
2001). Post-Gazette: Pittsburgh, PA. Available: www.post-
gazette.com/regionstate/20010320juvrecidivismreg?2.asp.

Stattin, H., & Klackenberg-Larsson, I. (1993). Early language and intelligence
development and their relationship to future criminal behavior. Journal of
Abnormal Psychology, 102(3), 369-378.

Steurer, S. (1996). Correctional education: A worthwhile investment. Available:
http://movel.nifl. gov/nalld/VOL3NO2.htm.

Strauss, A. & Corbin, J. (1990, 1998). Basics of qualitative research: Techniques
and procedures for developing grounded theory. Thousand Oaks, CA. Sage.

Strom, K., Smith, S., & Snyder, H. (2000). Juvenile felony defendants in criminal
court. Washington, DC: Bureau of Justice Statistics.

Summaries of Committee Sessions from the Joint ASI/AFI (Assembly on State
Issues/Assembly on Federal Issues). (2000). Nobody’s Children: Improving
Services and Outcomes for Seriously Troubled Youth. National Conference
of State Legislatures. Available:
http://www.ncsl.org/programs/ASI/nobody.htm.

Taulbert, C. (1997). Fight Habits of the Heart. New York: Penguin

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.


http://novel.nif%5b.gov/nalldA%5eOL3N02.htm
http://www.ncsl.org/programs/ASI/nobody.htm

230

Thornberry, T. P., Huizinga, D., Rivera, C., Smith, C. A., & Stouthamer-Loeber, M.
(1999). Family Disruption and Delinquency. Juvenile Justice Bulletin.
Office of Juvenile Justice and Delinquency Prevention, U.S. Department of
Justice, Washington, D. C.

Travis, J., & Petersilia, J. (2001). Re-entry reconsidered: A new look at an old
question. Crime and Delinquency, 47(3) 291-313.

Tremblay, R. E., Leblanc, M., Masse, B., & Perron, D. (1992). Early disruptive
behavior, poor school achievement, delinquent behavior, and delinquent
personality: Longitudinal analyses. Journal of Consulting and Clinical
Psychology, 60(1), 64-72.

Tyerman, M. J. (1968). Truancy. London: University of London Press

U. S. Department of Labor. (1999). Employment and Training Administration Pilot
and Demonstration Programs. Available:
www.iir.com/nygc/youthGangDoc/8 labor2.htm.

Walker, H. M., Bricker, D., Bullis, M., Horner, R. H., Kaufman, M. J., Sprague, J. R.,
& Sugai, G. (1996). Integrated approaches to preventing antisocial behavior
patterns among school-age children and youth. Journal of Emotional and
Behavioral Disorders, 4(4), 194-209.

Walter, H. 1. & Gilmore, S. K. (1973). Placebo versus social learning effects in
parent training procedures designed to alter the behavior of aggressive boys.

Behavior Therapy, 4, 361-377.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.


http://www.iir.com/nygc/youthGangDoc/8_labor2.htm

231

Walter, U., & Petr, C. (2000). A template for family-centered interagency
collaboration. The Journal of Contemporary Human Services, 81(5), 494-
503.

Washburn, J. (2002). At-risk-youth industry: private companies that run prisons and
treatment centers for juveniles have turned out not to be very good at making
money or rehabilitating kids. Atlantic Monthly, 290(5), 38-40.

Weinrott, M. R., Jones, R. R., & Howard, J. (1982). Cost-effectiveness of teaching
family programs for delinquents: Results of a national evaluation. Evaluation
Review, 6(2), 173-201.

Wells, L. E., & Rankin, J. H. (1991). Families and delinquency: A meta-analysis of
the impact of broken homes. Social Problems, 38, 71-93.

West, D. J. & Farrington, D. P. (1973). Who Becomes Delinquent? London:
Heinemann.

Widom, C. S. (1989). Child abuse, neglect, and adult behavior: Research design and
findings on criminality, violence, and child abuse. American Journal of
Orthopsychiatry, 59, 355-367.

Weibush, R. G., McNulty, B., and Le, T. (1998). The intensive aftercare program
(IAP) demonstration project: Interim implementation assessment. San
Francisco, CA: National Council on Crime and Delinquency.

Wiltz, N. A. (1969). Modification of behaviors of deviant boys through parent
participation in a group technique. Unpublished doctoral dissertation, The

University of Oregon.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



232

Zigler, E., Black, K., & Taussig, C. (1992) Early childhood intervention: A
promising preventative for juvenile delinquency. American Psychologist, 47
(8), 997-1006.

Zoccolillo, M. (1992). Co-occurrence of conduct disorder and its adult outcomes
with depressive and anxiety disorders: A review. Journal of the American

Academy of Child and Adolescent Psychopathology, S, 79-89.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



233

APPENDICES

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



234

Appendix A: Interview Protocol

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



235

Interview Protocol

Interview Date:

Time:

Length of Interview

Subject Code
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Standard Interview Introductory Statements

The following opening statements will guide each interview.

1.

Thank you for taking the time to participate in this study. Before we begin I
would like to explain the interview process and how our session will unfold.
I will be asking a series of general questions and recording them for
transcription and analysis. The tapes will be disposed of after the study is

completed.

. At no time will you be referred to by name or by any other description that

would allow a reader of this research to identify you in this study. Such
confidentiality is a requirement of the Institutional Review Board at The
University of Montana.

Your name will not be known to anyone except my dissertation chair, Dr.
Roberta Evans, and me.

Direct quotes will not be name specific and all names used or referred to will
be changed to protect each person’s privacy and anonymity.

There are no expectations as to how you will answer these questions and there
are not incorrect answers. The goal of each question is to assist us in
understanding the perceptions you have with regard to understanding how
young people get involved in criminal activity.

Lastly, please remember that you can stop this interview at anytime or take a

break whenever you feel the need to do so.
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Interview Topics
1. Tell me about the different schools you attended.
2. Tell me about your attendance at school.
3. Tell me about special education classes you may have been in.
4. Tell me about your teachers.

5. Tell me about suggestions you have for schools to help keep young people
from entering the juvenile justice system and moving on to adult
incarceration.

6. Tell me about your family. |

7. Tell me about the place(s) you grew up.

8. Tell me what brought you here.
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Field Memo

DATE:
INTERVIEW CROSS REFERENCE

Interview Date

Subject Code

Interview #

Category of Emerging Trend | Reflective Notes
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Participant Consent Form
Title of the Study: Prison Voices: Lessons on Youth Recidivism

Investigator: Shad Bailey
Doctoral Candidate
Department of Educational Leadership and Counseling
The University of Montana
(406) 243-5586

Dissertation Chair:  Dr. Roberta Evans
(406) 243-2914

Special instructions to the potential subject: This consent form may contain words
that are new to you. Ifyou read any words that you don’t know, please ask the person
who gave you this form to explain them to you.

Purpose: You are being asked to think about what kinds of experiences happened in
your school-age years you think may have had an impact on your criminal history.
You will be interviewed for about 90 minutes, and you will be asked about your
memories of teachers and other school employees. You’ll also be asked to think back
to the times you were in trouble as a young person and recall what — if anything —
your school did or might have done to help you. After talking to several of you, the
investigator will see if there are common thoughts among your experiences. That
way, your words will be important as we educators try to learn how best to meet kids’
needs and prevent others from suffering with the experiences like those you’ve had in
life. If more teachers, principals, and even social workers and law enforcement
professionals become aware of what things work and what things don’t work in
schools, we can spend more time doing the right things for kids who are starting to
experience difficulties.

Procedures: If you agree to take part in this research study, you will be given two
permission forms to sign. One will be a copy for my records. The other copy is for
you. You will be asked to take part in an interview for about ninety minutes. The
interview will take place in a room here at the prison.

Risks/Discomforts: I can’t imagine any risks associated with your taking part in this
study. However, our conversation may bring back memories of an unhappy past, and
this may be a sad experience for you. At any time in the interview if you wish to
stop, you will be free to do so.

Benefits: Your help with this study may give us a better understanding of youth
offenses, relapse and ultimately prison time. We hope that these results will help
educators find ways to identify problems before they happen and work with young
people, communities, and families to help stop young people from getting in trouble.
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Confidentiality: Everything you share will be kept secret. Your records will be kept
private and will not be given to anyone without your permission. Only my professor
and I will have access to the files. Your identity will be kept secret, and you will be
identified by a number as we tally up the information. If the results of this study are
written in a book or magazine or presented at an educational meeting, your name will
not be used. The data will be stored in a locked file cabinet. Your signed permission
form will be stored in a cabinet separate from the data. The audiotape will be
transcribed without any information that could identify you. The tape will then be
erased. We will not share what you say with prison officials.

Compensation for injury: Although we do not see any risk in taking part in this
study, the following liability statement is required in all University of Montana
consent forms: “In the event that you are injured as a result of this research, you
should individually seek appropriate medical treatment. Ifthe injury is caused by the
negligence of the University or any of its employees, you may be entitled to
reimbursement or compensation pursuant to the Comprehensive State Insurance Plan
established by the Department of Administration under the authority of M.C.A., Title
2, Chapter 9. In the event of a claim for such injury, further information may be
obtained from the University’s Claims representative or University Legal Counsel.

Voluntary Participation/Withdrawal: Your decision to take part in this research
study or to take part in the research yourself is entirely up to you. You may stop at
any time without penalty.

Questions: If you have any questions about the research now or during the study,
contact Shad Bailey at (406) 243-5586.

Subject’s Statement of Consent: I have read the above description of this research
study. I have been told of the risks and benefits involved, and all my questions have
been answered to my satisfaction. Furthermore, I know that any future questions I
may have will also be answered by a member of the research team. 1 voluntarily
agree to take part in this study. I understand that my words may be used in books or
magazines but would appear without anyone knowing my name. I understand that I
will receive a copy of this consent form

Name of Subject:

Subject’s Signature Date:
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