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up their sleeves and take up the most awesome challenge of the teacher’s role in 

society or find some other profession. The reality that is implied is that we owe 

potential teachers the whole story of what they may be asked to do. If they continue 

in programs preparing themselves for pK-12 education, knowing about the at-risk 

children they will encounter is essential.

Recommendations

Several recommendations have resulted fi'om the findings in this study. For 

clarity, they are divided into two groups: (a) Recommendations for Practitioners, and

(b) Recommendations for Future Studies. The first section is for parents, hospital 

personnel, school personnel, students, and pre-service teachers.

Recommendations for Practitioners

Prisoners who are as young as eighteen may have experienced their last school 

day as many as four or five years earlier; the gap for older prisoners may be much 

longer. This does not in any way change their feelings about what the school might 

have done differently for them. Most of their thoughts relate to educators and include 

some of the following:

1. “If you tell me 1 could be a star basketball player if 1 really work at it, 

but you are never there to show me “how to work,” the idea of being a 

great player means nothing.” Teacher involvement and support in 

extra curricular activities (athletics) reinforces students’ desire to 

participate and develop camaraderie with classmates.

2. “If 1 come back to school in the second, fourth and seventh grade, 

know that 1 am being tossed fi'om Point A to Point B and 1 need
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someone to plant me on solid ground for as long as I’m here.” 

Educators must follow up closely with new students to ease their 

transition anxieties.

3. “If I’ve been a good student and suddenly my grades start tumbling 

and my presence at school is noticeably lax, do some digging -  find 

out what’s happening in my young life.” Educators must be acutely 

aware of changes in student dress, attitudes and demeanor and follow 

up with intensive investigation.

4. “If you know I’m huffing gasoline or can’t seem to get enough white- 

out to fix the mistakes on my paper, don’t just remark about it in the 

lounge. Get me some help.” Teachers have an affirmative obligation 

to monitor signs of drug and or alcohol abuse.

5. “Just because my older brothers and sisters made the transition fi'om 

junior high to high school with no seeming difficulty, don’t assume 

that I’ll do just fine.” Counselors should not categorize families but 

instead focus on individuals.

6. “If all indicators show that I’m in need of special education, help me 

get there and explain to me how it is not a put-down but a put-up and 

tell that to my parents, too.” When educators refer students for special 

programs, they must do so with ongoing encouragement and empathy.

7. “If 1 don’t seem to be able to grasp all the intricacies of Newton’s 

Law, don’t belittle me. Teach me in the way you know 1 leam best.
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I’m still curious.” Educators must take into account individual 

learning styles in meeting students’ needs.

8. “Do things that tell me you care about being in school. Listen to me 

and my friends.” There is no way to underscore the importance of 

commitment on the part of all who enter the profession of teaching.

9. “If one of my parents just dies and 1 don’t know where I’ll be or with 

whom I’ll be in the coming days, give me some space and give me 

some extra love.” Educators must ‘be there’ for students during 

difficult times.

10. “If 1 make a bad mistake and have to go away for a while, don’t 

automatically expect me to make other mistakes when I come back. 

Expect me to have learned and expect me to do well.” Educators must 

remember their students are only children and all deserve multiple 

chances to succeed in this world.

Parents. The biggest risk for adult criminal activity is to maintain the status 

quo with young people who are continually in the juvenile justice system and whose 

parents are unwilling to leam better parenting skills and refuse counseling services for 

themselves and their child. As it now stands, all juvenile justice can do is wait for the 

youth to be adjudicated. Meanwhile, the child is getting better and better at deceiving 

parents with regard to his criminal activity. Society and those working with juveniles 

who offend need to look at estabUshing criteria that involves parents. If they refuse to 

leam parenting skills and ways to better care for themselves and their children, a 

different placement for the child is strongly recommended.
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Hospital Personnel. Another recommendation for parents is the establishment 

of a mandated parenting class for first-time parents when a child is bom. (One 

subject in the study suggested parenting classes when two people apply for a marriage 

license.) Early intervention may include a plan that looks like this: Before any child 

leaves the hospital, parents will know about well baby care, immunizations, and 

Sudden Infant Death Syndrome. They will also see a video of the aftermath of 

shaken baby syndrome. In this plan, at six weeks of age, the child and parents will be 

scheduled to come to the hospital for a well-family checkup. At this time, the 

hospital will determine how things are going, provide classes for parents and offer 

any assistance parents might need. Discussions will include fiiistrations of new 

parenting and coping with the extra costs and commitment, and how parents are the 

most critical linchpins in a child’s life. They are the ones who can protect a young 

child fi'om abuse and establish a curfew for adolescents. Just like the mandatory use 

of seatbelts, this type of mandatory class could enable a track record to be established. 

If it can be shown that mandated early parenting saves Uves and cuts down on the 

prison population, the money to run such programs would be more easily 

appropriated.

Schools and Juvenile Justice. The school needs to work more closely with 

juvenile justice. If a psychological evaluation were done at intake when children 

were placed into treatment, then shared with school personnel later, the school could 

have a better idea of students’ needs and what educators’ roles should be in working 

with this child. Currently, the child goes off for treatment and one day comes back 

again. There is no communication between the treatment facUity and the school.
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Youth probation officers have extensive caseloads and are overloaded with work. 

However, this does not negate the value of a coordinated school and juvenile justice 

plan. The treatment facility should communicate with all three entities -  parents, 

juvenile justice, and the school, as each has a different role, to assure the child has a 

good start when he or she returns home.

To facilitate communication among the treatment facility, juvenile justice, and 

the school, an extension of the Child Protection Team to include a representative from 

the treatment facility may be an inexpensive option. Child Protection Teams usually 

involve school personnel, counselors, health care workers (including mental health), 

law enforcement, juvenile probation officers, representatives of the Department of 

Family Services, and child advocacy agencies. If the treatment facility were not too 

distant from the returning student’s home school, reporting to the various entities at a 

Child Protection Team meeting would facilitate the communication effort.

Once the school has the documentation that this child’s needs are not being 

served so that he or she can be successfiil in school, a plan including pareiits, school, 

and social services needs to be put in place. Currently, schools are attempting some 

of these measures, and there are meetings with parents early on. However, the 

follow-through is lacking due to inadequate staffing and limited resources. Waiting 

until junior high to get aggressive about juvenile justice issues is too late. The 

authors of Early Juvenile Delinquency (Farrington, Loeber & Petechuk, 2003) 

concur. It’s time to step up to the plate and begin to address these issues in the very 

early years of a youngster’s life.
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Students. Young people in the juvenile justice system need to see themselves 

as successful, productive citizens. This vision needs to be carefully orchestrated and 

seen by them as a possibility. First, they need to see a place, such as a university, 

where they might one day be. They need to talk to people in an area that interests 

them and find out what job possibilities are in that field. They need to touch the 

buildings, walk in the haUs and see themselves there. Once the vision has been 

inculcated into their very beings, a strong mentoring program needs to be in place so 

the vision doesn’t become yet another program gone awry. This may be one way to 

help break the generational cycle of behavioral problems that lead to adjudication in 

the juvenile justice system, followed by adult incarceration.

Pre-service Teachers. Finally, people who will become practitioners of 

education need to know about the at-risk children in their classroom. If a child has 

had early access to drugs and alcohol, and a parent who is often the provider, these 

are extremely important factors for the teacher to know. If a child may have suffered 

physical and/or mental abuse at the hands of parents or other, the teacher should be 

informed. The home circumstances for a child who may be living with ten siblings or 

be living with a grandmother and eight cousins should be communicated to the 

teacher. This child may be a new student in school for the third time, and the 

mobility factor must be conveyed to the teacher. These are the early traumas 

identified by inmates at Montana State Prison. New teachers are typically from upper 

middle-class families. Their experience with the less fortunate, marginalized part of 

society, is often inadequate. New teachers need to hear the voices of the 

disenfranchised before they go out to practice their profession. They need to know
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the reporting agencies they can turn to if situations arise they need help with, they 

need to know the interventions they can provide to address specific needs of students, 

and they need to know how urgent and important their role truly is.

Specific recommendations for educators further include the following:

1. The school must be an integral player in the recovery process. The child is there 

for up to eight hours a day and is associating with other students who may be 

influenced by this student’s behaviors. If the school knows what has gone on in 

the treatment facility, it can better serve the child as well as all the children he or 

she interacts with at the school. Subjects who spent time in Pine Hills come back 

to school without any aftercare or communication from the treatment facility with 

the school. One who was required to report to a probation officer on a monthly 

basis reported one time and was not reprimanded or reported for violation after 

subsequent negligent abandonment by the probation officer. Schools need to be 

on the front line and work with probation and treatment facilities.

2. Educators must be informed before they get out in the field about the children 

they may have in their classrooms. They need to know what interventions are 

possible, when to conduct them, and about their urgency. Two subjects relayed 

their feelings about educators who find themselves too far in the profession, 

having gone through the endorsement process before finding out there are 

students they have in their classrooms who are coming from highly dysfunctional 

homes where student needs preclude any academic endeavors, at least for the 

present.
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3. Training for parents of infant children must be provided. The hospital needs to 

coordinate a plan with social services for a program for parents so they can know 

how to care for their new babies and themselves. It is a eonundrum why we 

expeet parents to be a veritable eneyclopedia of child development issues simply 

by having a ehild. Subjects relayed stories of early trauma including beatings, 

rejection, and parental drug and alcohol abuse. Parents have rights, but they have, 

first and foremost, responsibilities for the children in their lives.

4. We must provide serviees for parents of ehildren who stay in the juvenile justice 

system with 1-11 points. If parents do not get help for themselves and their child, 

a different edueational/living arrangement must be made. Many subjects support 

the idea of placing young adolescents in a nurturing environment if they are not 

getting their emotional, physical and mental needs met at home. Several wished 

they had had that opportunity.

5. We must establish therapeutic group homes to house and eare for young juvenile 

justice probationers whose parents have refused help for themselves or the child 

in the juvenile justice system. The child could remain in the group home for a 

period of not less than two years, during which time parents would be mandated 

to come to the facility to see their child and attend classes. Young probationers 

are at very high risk to recidivate. Parents are the key to a successful aftercare 

program, and if they are unwilling to participate, subjects in the study agree 

parents should give up their parental rights for a period of time.

6. Other social services agencies should work with the directors of Pine Hills and 

Riverside (facilities for boys and girls in Montana, respectively), to develop a
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mentoring program for students who have the potential to become college or 

vocational school students. Many subjects spent time in special education classes 

but wished someone had mentored them into a vocational training school. Others 

who had the ability to attend a college or university agreed it may have broken the 

family cycle of prison time. Many subjects pointed to cousins, uncles, parent, and 

grandparents who have been at the Montana State Prison or similar facility.

Prison, they agreed, need not be an intergenerational rite of passage. It can be 

broken.

Recommendations for Future Studies 

The current study looks at early trauma, attendance, number of schools 

attended, teacher attributes and suggestions from the point of view of men at the 

Montana State Prison. A similar study, but with an additional emphasis on children 

of inmates, needs to be conducted with the women at the Montana State Prison for 

Women in Billings. A cursory investigation reveals two major differences. Women 

in Billings do not tend to have husbands, boyfriends or significant others living in 

Billings visiting them on Simday afternoons. However, men at the prison in Deer 

Lodge had wives and children who relocate to Deer Lodge to be near their loved one. 

In addition to finding housing and a job, women in Billings have the added 

responsibility of children to care for who have been living mostly with relatives 

during their incarceration.

Girls at the juvenile facility in Boulder may have a different view of their 

problems to date and data should be collected and analyzed to understand their 

educational views, as well. The researcher in this study has been involved in several
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instances where students are put in a lockdown situation, but they all have been 

young males. Future research should analyze the difference in recidivism between 

the boys’ and girls’ groups. Students at the new federal prison for youth at Galen are 

mostly Native American. The current study includes five Native American men. 

Subsequent researeh might examine the difference between Native American men 

and boys when dealing with inearceration. The results of a mentor program to break 

the cycle of crime and recidivism deserves consideration, as does the plan to provide 

parents of newborns education and follow-up programs to effectuate positive 

parenting skills.

The researcher envisions fiiture studies involving interviews, transcriptions 

and thematic analysis, along with documentation using a case study application. 

Finding out information fi'om other penal entities adds to the body of literature that 

will be required to understand the whole scope of recidivism and prevention of youth 

crime. The case studies will examine correlated issues. Both types of research 

require extensive work but together they may make the difference by complimenting 

one another. The result is that we may one day give hope to many young people, 

enabling them to become a successful, happy, and well-adjusted adult instead of a 

discouraged and despondent prison inmate.

Parents, schools, and students cannot be held responsible for the change that 

needs to come about. There has to be a systemic societal change -  a change that 

looks at every child from infancy on as worthy of every opportunity afforded the most 

fortunate. Each child must be considered as a preeious gift to be handled with great 

care.
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Endnote

The voices heard in this study could be coming from anyone’s son, brother, 

nephew, cousin, grandfather or father. Some spoke with passion, some with a very 

soft voice. Some had been hurt very badly by those who should have loved them the 

most. Some remembered someone with great fondness who cared. Some subjects 

were scholars, and some tossed back the permission form, saying, “That’s fine.” We 

had not visited yet, and they didn’t know the researcher would have compassion for 

their inability to read.

The subjects had nothing to gain but knowing they may help someone who, 

like themselves, has to make some important decisions and choices about which path 

to take in life. They took a wrong turn yet they want to assure those who come later, 

a walk straight ahead. They were admirable for their courage in putting aside their 

troubles to share their thoughts and ideas about how their lessons in life may benefit 

someone else’s.
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Interview Protocol

Interview Date: 

Time:

Length of Interview 

Subject Code
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Standard Interview Introductory Statements

The following opening statements will guide each interview.

1. Thank you for taking the time to participate in this study. Before we begin I 

would like to explain the interview process and how our session will unfold.

2. I will be asking a series of general questions and recording them for 

transcription and analysis. The tapes will be disposed of after the study is 

completed.

3. At no time will you be referred to by name or by any other description that 

would allow a reader of this research to identify you in this study. Such 

confidentiality is a requirement of the Institutional Review Board at The 

University of Montana.

4. Your name will not be known to anyone except my dissertation chair, Dr. 

Roberta Evans, and me.

5. Direct quotes will not be name specific and all names used or referred to wiU 

be changed to protect each person’s privacy and anonymity.

6. There are no expectations as to how you will answer these questions and there 

are not incorrect answers. The goal of each question is to assist us in 

understanding the perceptions you have with regard to understanding how 

young people get involved in criminal activity.

7. Lastly, please remember that you can stop this interview at anytime or take a 

break whenever you feel the need to do so.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



238

Appendix C: Interview Topics

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



239

Interview Topics

1. Tell me about the dififerent schools you attended.

2. Tell me about your attendance at school.

3. TeU me about special education classes you may have been in.

4. Tell me about your teachers.

5. Tell me about suggestions you have for schools to help keep young people 

from entering the juvenile justice system and moving on to adult 

incarceration.

6. TeU me about your family.

7. TeU me about the place(s) you grew up.

8. TeU me what brought you here.
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Field Memo

DATE:

INTERVIEW CROSS REFERENCE

Interview Date ______

Subject Code ______

Interview #

Category of Emerging Trend Reflective Notes
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Participant Consent Form

Title of the Study: Prison Voices: Lessons on Youth Recidivism

Investigator: Shad Bailey
Doctoral Candidate
Department of Educational Leadership and Counseling 
The University of Montana 
(406) 243-5586

Dissertation Chair: Dr. Roberta Evans
(406) 243-2914

Special instructions to the potential subject: This consent form may contain words 
that are new to you. If you read any words that you don’t know, please ask the person 
who gave you this form to explain them to you.

Purpose: You are being asked to think about what kinds of experiences happened in 
your school-age years you think may have had an impact on your criminal history.
You will be interviewed for about 90 minutes, and you will be asked about your 
memories of teachers and other school employees. You’ll also be asked to think back 
to the times you were in trouble as a young person and recall what -  if anything -  
your school did or might have done to help you. After talking to several of you, the 
investigator will see if thefe are common thoughts among your experiences. That 
way, your words will be important as we educators try to leam how best to meet kids’ 
needs and prevent others from suffering with the experiences like those you’ve had in 
life. If more teachers, principals, and even social workers and law enforcement 
professionals become aware of what things work and what things don’t work in 
schools, we can spend more time doing the right things for kids who are starting to 
experience difficulties.

Procedures: If you agree to take part in this research study, you will be given two 
permission forms to sign. One will be a copy for my records. The other copy is for 
you. You will be asked to take part in an interview for about ninety minutes. The 
interview will take place in a room here at the prison.

Risks/Discomforts: I can’t imagine any risks associated with your taking part in this 
study. However, our conversation may bring back memories of an unhappy past, and 
this may be a sad experience for you. At any time in the interview if you wish to 
stop, you will be free to do so.

Benefits: Your help with this study may give us a better understanding of youth 
offenses, relapse and ultimately prison time. We hope that these results will help 
educators find ways to identify problems before they happen and work with young 
people, communities, and families to help stop young people from getting in trouble.
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Confidentiality: Everything you share will be kept secret. Your records will be kept 
private and will not be given to anyone without your permission. Only my professor 
and I will have aceess to the files. Your identity will be kept secret, and you will be 
identified by a number as we tally up the information. If the results of this study are 
written in a book or magazine or presented at an educational meeting, your name will 
not be used. The data will be stored in a locked file cabinet. Your signed permission 
form will be stored in a cabinet separate from the data. The audiotape will be 
transcribed without any information that could identify you. The tape will then be 
erased. We will not share what you say with prison officials.

Compensation for injury: Although we do not see any risk in taking part in this 
study, the following liability statement is required in all University of Montana 
consent forms: “In the event that you are injured as a result of this research, you 
should individually seek appropriate medical treatment. If the injury is caused by the 
negligence of the University or any of its employees, you may be entitled to 
reimbursement or compensation pursuant to the Comprehensive State Insurance Plan 
established by the Department of Administration imder the authority of M.C.A., Title 
2, Chapter 9. In the event of a claim for such injury, further information may be 
obtained from the University’s Claims representative or University Legal Counsel.

Voluntary ParticipationAVithdrawal: Your decision to take part in this research 
study or to take part in the research yourself is entirely up to you. You may stop at 
any time without penalty.

Questions: If you have any questions about the research now or during the study, 
contact Shad Bailey at (406) 243-5586.

Subject’s Statement of Consent: 1 have read the above description of this research 
study. 1 have been told of the risks and benefits involved, and all my questions have 
been answered to my satisfaction. Furthermore, 1 know that any future questions 1 
may have will also be answered by a member of the research team. 1 voluntarily 
agree to take part in this study. 1 understand that my words may be used in books or 
magazines but would appear without anyone knowing my name. 1 understand that 1 
will receive a copy of this consent form

Name of Subject: _____________________________________

Subject’s Signature ___________   Date:
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