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CHAPTER ONE
STATEMENT OF THE PROBLEM
Introduction
English language education had long been a major focus in compulsory
education in Taiwan. The Taiwan government emphasized English language education -
because a majority of the most progressive nations in the world spoke and used
English. Furthermore, as Taiwan was the member of the World Trade Organization
(WTO), the English language took on even more importance as a necessity to conduct
international business.
The Accelerating Importance of English
In the 21% century, there is little doubt that the English language has become a
lingua franca, an inter-language or medium of communication between people of
different languages that is widely used as a mean of communication among speakers
of other languages. According to the Merriam-Webster Online Dictionary (2004), the
English language, with almost a billion speakers worldwide, was at an l;nprecedented
zenith in global influence and prestige. The growing importance of English could be
seen in the following passage:
Some 380 million people speak it as their first language and perhaps two-thirds

as many do it as their second language. A billion people are learning it, about a
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third of the world’s population are to some extent exposed to it. It is
predicted that by 2050 half the world’s population will be more or less
proficient in it. It is the language of globalization regarding international
business, politics, diplomacy, computers and the Internet (Economist, 2001).

Indeed, English was important in every aspect of life worldwide. According to
Bollag (2000), 95 percent of the 925,000 scientific articles published in thousands of
major periodicals in 1999 were written in English. Baker et al. (2001) mentioned that
in business, workers who speak English often command salaries 25% to 35% above
those who don’t. Over 1.4 billion people lived in countries where English had official
status and about 85 percent of the mails in the world were written in English (Chang,
2001).

According to Morano (2002), English was the language used by many to express
their own cultural views to those of a different culture. Many authors in such places as
the European Union, Africa, and India now commonly used English to present their
own works and express their views on life. They were able to describe their lives,
their cultures, and their worlds in a common language so that their influence reached
far beyond their national boundaries.

Aware of the accelerating importance of English, the Taiwanese government had

stressed the importance of English education. The government had implemented
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English education as a requirement for the majority of its citizens and would
implement English as an official language beginning in 2008.

Starting in 2001, English became one of the required courses for fifth and sixth
graders in primary schools in Taiwan (Lee, 2004). Recently, some metropolitan
schools were offering English courses to first graders. At the college level, many
universities required their students to pass English exit performance tests such as
TOEFL or TOEFIC before graduation (China Times, 2001). Also, a majority of job
openings required applicants to submit their English proficiency certificates as a part
of the screening process. An increasing number of English learning institutes and
agencies had been set up to meet the huge market demand. English education was
considered a necessary component in many important areas of Taiwan’s future.

The Establishment of Departments of Applied Foreign Languages

In 1997, the Ministry of Education (MOE) in Taiwan announced the
deregulation of the University Law and transferred autonomy to universities (MOE,
1997). This change resulted in the increase in the number of institutes, including
colleges and universities of technology, from 46 to 160 in 2001 (MOE, 2001). In the
past years, both liberal and technology universities, had established departments of
applied foreign language in both two-year and four-year programs, to meet the market

demands for language professionals (Chuo, 2002). As of the 2002 academic year,
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there were 14 universities of science and technology and 31 institutes of technology
offering diversified programs to perspective students from diversified academic
backgrounds (Ministry of Education, 2002).

In response to the job market demand, and the university policies of enrolling
more students, the number of departments of applied foreign language, including
applied English, had increased (Wu & Chuo, 2002). Table 1 shows the number of
departments of applied foreign language in universities of science and technology and
institutes of technology (MOE, 2002).

Table 1

The Number of Departments of Applied Foreign Language in Universities of Science
and Technology and Colleges of Technology.

University of Institute of
Program Science & Technology Technology
4-year program 9 23
2-year program 10 _ 14
4-year evening program 3 9
2-year evening program 5 6
Weekend program 3 4

Educational Backgrounds of Students of Applied Foreign Language

The majority of students of institutes and universities of technology were
graduates of vocational high schools or five-year junior colleges. Students of applied
foreign language of those institutes and those universities of technology were no

exception (Chen & Dai, 2003). Generally in Taiwan, vocational high schools recruited
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junior high school graduates with relatively lower cognitive ability and academic
achievement, especially in English and math (Chen & Dai, 2003). The Centre News
(Wong, 2003), cited the data from the Taiwanese Ministry of Education and reported
an embarrassing situation where college students, particularly students of institutes of
technology, demonstrated low performance in the basic level of the general English
proficiency test in the 2001-2002 school year. According to the report, the English
ability test, which the Ministry of Education administered to approximately 8,000
freshmen in institutes of technology, resulted in much lower scores than anticipated.
The majority of the test-taking students, who were vocational high school graduates,
scored relatively low on the test based on junior high school-level English.
Educational Goals of Applied Foreign Language

On the basis of University Law, institutes of technology were mainly established
to meet social and market demands and not for academic pursuit (Lin & Chang, 2001).
When institutes of technology establish English departments, they were basically
market oriented in order to meet such an educational goal. The department of applied
foreign language of the institutes of technology shared the same educational goals
with the institutes. Therefore, departments of applied foreign language were supposed
to be different from traditional foreign language departments with respect to

educational goals and curricula. Unlike the traditional foreign language departments,
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which placed a high premium on literature and linguistics, the departments of applied
foreign language focused mainly on communicative language and career related
content (Chen, 2001). The threefold educational goal was intended to prepare stllldents
for basic and general foreign language knowledge, to acquaint them with business
knowledge applicable in a foreign market, and to provide them with technology
application skills (Wu & Chuo, 2002).

Curriculum of Applied Foreign Language

To meet such an educational goal, departments of applied foreign language were
offering courses covering basic language knowledge, business application, and
technology skills. In their study of 11 universities of technology, Wu and Chuo (2002)
found that departments of applied foreign language offered courses in 10 areas of
study, namely language, business, literature, translation, culture, research methods, a
second foreign language, business, business language and technology.

Wu and Chuo (2002) further pointed out that knowledge-oriented courses,
including language, linguistics, culture, a second foreign language and translation,
comprise 70% of the total curriculum, followed by business-oriented courses with
20%, and technology oriented courses with 10%. Wu and Chuo (2002) also found that
at least 30% of the courses offered by departments of applied foreign language were

business or technology related, or so-called interdisciplinary or integrated courses.
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The integrated courses included financial English, English for tourists, news English,
web English, legal English, film English, business English, technical English, English
for negotiation, psycholinguistics, socio-linguistics and conferencing English.

The Context of the Problem

The missions of the departments of applied foreign language were to respond to
the government's policy of expanding international relations, of promoting Taiwan as
the center of the Pacific Rim, and to cultivate people with proficiency in foreign
languages and abilities (Lin & Chang, 2001). In order to broaden students'
understanding of the international and local trends, the departments emphasized both
theories and practices (Wenzao, 2004). The curricula focused on teaching language
skills and familiarizing students with business management. The courses were based
on a long-term development assessment and were designed to integrate various
themes to meet different employment needs.

If teachers had unwilling attitudes to teach English integrated business courses,
the goals and objectives of the departments of applied foreign language would be
hindered. Any unwillingness on the part of the teachers to teach English integrated
business courses would likely confuse students and result in lower academic
achievement, inconsistent with the goals of educational reform. Traditionally,

graduates of institutions of technology might either further pursue graduate study or
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find jobs. If the courses in the institutes of technology could not provide what they

needed, students might lose faith in schools (Xie, 2000; Reid, 1987). The possible

negative attitudes might affect students’ learning outcomes and achievements as well.
The Problem

The teachers’ attitudes toward English integrated business courses might
influence the course arrangement in the department of applied foreign language (Chen,
2002). If teachers had unwilling attitudes to teach English integrated business courses,
department chairs would likely have a great deal of difficulty keeping collaboration
among teachers (Chen, 2002). Collaboration in the workplace helped to improve
higher performance at work (Levin & Lezotte, 1990).

If teachers were unwilling to teach English integrated business courses, their
attitudes might affect their teaching quality (Chen, 2002). As a result, these teachers
might spend as little time as possible on the course preparation. Teachers who were
assigned to teach the English integrated business courses would likely tend to
emphasize grammatical aspects in the course rather than the specific knowledge about
the subject matter (Liao, 2001; Tzai, 2001). If this happened, then the initial purpose

of integrating English language with career-related content would be compromised.
Teachers’ Attitudes toward Integrative Courses

In departments of applied foreign language (AFL) some teachers were willing to

teach English integrated business courses while others complain about the courses (Li,
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2000). Teachers willing to teach English integrated business courses tended to
embrace the positive aspect of integration (Hsiu, 2001). Those teachers realized that
using the English language as a tool to convey specific knowledge, might improve
both language skills and subject matter and further, this teaching method complies
with the purpose of integration (Hsiu, 2001).

On the other hand, teachers who complained about teaching English
integrated business courses tended to consider the students of AFL as unqualified to
take the integrated courses, in view of their relatively lower English proficiency
(Chen, 2001; Yong, 2002). They believed that the students should command more
language knowledge and skills before taking English integrated business courses
(Huang, 2000; Li, 2000; Chen 2001). In addition, lecturing in English in class was a
challenge to some teachers. The non-native speaking teachers were afraid that they
could not convey the theme and idea of subject matters fluently and clearly (Huang,
2000). The teachers of English integrated business courses had to spend more time
preparing courses (Hou & Tien, 2000), as they had to pay attention to what the
students were interested in and what they needed in order to evaluate and modify their
own teaching at any time. Therefore, not all the teachers were satisfied with the

requirement to teach the English integrated business courses (Liao, 2001).
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Research Question

This research was guided by the following question: What is the relationship
between the attitudes of teachers of applied foreign language in institutes and
universities of technology toward English integrated business courses and the
achievement of their students?

Definitions of Terms

For the purpose of this study the following terms had been defined:
AFL

The abbreviation used for Applied Foreign Language.
Achievement

Student achievement was determined from students’ total classroom scores at the
end of the semester at the time of the survey.
Attitude

Both teachers’ and students’ attitudes were determined to be positive when a
majority of questions indicating attitude were answered with a positive responses.
Department of Applied Foreign Language

The departments of applied foreign languages focus mainly on communicative
language and career related content (Chen, 2001). They were job market-oriented and

provided students with general foreign language knowledge (Wu & Chuo, 2002).
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Four-Year Institute (University) of Technology

Four-year program courses were divided into daytime and night school programs.
The programs were offered to vocational high school graduates or students who had
an equivalent academic level and require four years to complete. A bachelor’s degree
was conferred on students who have completed the program (MOE, 2003).
Interdisciplinary Course

Interdisciplinary course had the same meaning in Taiwan as in the United States
and referred to a course that combines two or more subjects into a new and single
organizational construct (Wiles, 1999).
Integrated English Courses

The integrated courses integrate English with other subject matter. English was
the instructional language used in class (Chen, 2001).
MOE

MOE indicates the Ministry of Education.
Two-year Institute (University) of Technology

Two-year program courses were divided into daytime and supplementary
programs. Daytime programs were aimed at graduates of junior colleges of
technology who needed two years to complete. Supplementary programs were

designed for people who had been employed for more than one year, and the period of
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the study was two to three years. A bachelor’s degree was conferred on students who
had completed these courses of study (MOE, 2003).
Purpose of the Study

The purpose of this study was to investigate the attitudes of applied foreign
language teachers in institutes of technology and universities toward the integration of
English in their course offerings. The findings regarding attitudes were compared to
student achievement and the resulting information was used to make
recommendations regarding the improvement of English education in Taiwan.
Specifically, this research was to identify the degree of teacher willingness to
cooperate with educational reform as a distinguishing factor in the national
expectations of educational achievement.

This research served to provide baseline data by which the progress of English
integrated coursework might be established and utilized for future research regarding
the relationship between attitude toward implementation of specific national -
education reform goals and achievement.

Importance of the Study

Over the past 10 years, the Taiwanese government had set up policies for

expanding international relations and promoting Taiwan as the center of the Pacific

Rim. Responding to the government's commitment to expanding international
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relations and building business and trade contacts with other countries, more thaﬁ 20
billion NTD (equivalent to 572 million US dollars) had been invested, and there
would continue to be substantial investments into higher education reform. The future
economy of Taiwan was thought to depend upon the success of educational reforms,
particularly the English fluency component, so Taiwanese officials were willing to
make this investment today for tomorrow’s future. Any improvement that could be
made to better the results of educational reform would be taken into accopnt.

Teachers were the classroom leaders. Their classroom interactions with students
affected the degree of what students had to learn in the courses. Understanding the
attitudes of applied foreign language teachers toward the implementation of integrated
courses might help to improve English education, which would benefit the teachers,
the departments, the schools and the nation itself, and ultimately improved student
learning.

By improving the English education of Taiwanese students, many more
opportunities would be available to the graduates of universities and institutes of
higher education in Taiwan. These additional opportunities would not only improve
the well-being of each student, but also provided collectively for a more affluent and

robust Taiwan.
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CHAPTER TWO

LITERATURE REVIEW
Introduction
This research will be guided by the following question: What is the relationship
between the attitudes of teachers of applied foreign language in institutes and
universities of technology toward English integrated business courses and the
achievement of their students? This review of literature will look at the national goals
of Taiwanese higher education reform and the importance of teachers’ attitudes and
student’s learning.
Recent Education Reform in Taiwan
Goals of Education Reform in Taiwan
Since the 1980s, high-tech industries have been developing at a very rapid pace.
The government in Taiwan has been implementing education reform in order to meet
the needs of a changing world and the demands of a global economy (Wu, 1999).
Education reform has become an enormous social, political and moral concern in this
age of technological, economical and socio-cultural changes. This information era
brings challenges to the operation of education. The general worldwide pessimistic
tone of the inability of education to cope with the emerging social problems has

pushed many countries to make innovations toward educational reform. The focus of
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the reform effort all around the world seems to be changing from restructuring public
education in the 1980s to the raising of national educational standards in the 1990s
with a view to strengthening international competitiveness (Berman, 1996; Yang,
1998; Yang, 2000). ;

Taiwan has also started a program of continual educational reform. Education
has been available in Taiwan since 1945. Today, the first nine years of education are
compulsory and free of charge. As the Ministry of Education stated in 2004, the
ROC's education system follows a basic 6-3-3-4 pattern, including six years in
elementary school, three years in middle school, three years in high school and four
years in college or university. As a result of dramatic economic growth, the public and
private sectors commitment to education has expanded rapidly. Total government
expenditures on education in the 1996-1997 fiscal year exceeded $NT 537 billion
(equivalent to $US 156 million) while in the 1997-1998 fiscal year it exceeded $NT
554 billion (equivalent to $US 160 million). In 2002, the expenditure on education
was 609 billion $NT (equal to $US 170 million).

In 2004, the Ministry of Education stated that a Research Group for Reforming
the School System was formed in 1983 by the Ministry of Education to investigate
feasible strategies for reorganizing the school system. Since the early 1990s, a popular

sense of educational crisis has resulted in a demand for major changes in the system.
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It was under these circumstances that premier approved the establishment of a
Council on Education Reform in September, 1994. This council had 31 members,
with Professor Lee Yuan-Tze, Nobel Laureate in Chemistry, as chairman. The purpose
of this council was to study feasible strategies for restructuring the educational system
to meet the new demand of the coming century. After two years of research, the
Council on Education Reform published the General Consultation Report for
Education Reform on December 2, 1996. A total of 32 recommendations were
suggested to bring about fundamental changes to education in Taiwan. Those
recommendations included reforming elementary, secondary and higher education;
improving and diversifying channels of admission to higher level schools and
universities, and facilitating life-long learning.

To implement the reform proposals, the Executive Yuan set up a Commission
for Promoting Education Reform in January, 1997. On April 4, 1998, the Commission
approved the proposed Twelve Education Reform Mandates allocating a special
budget of $NT 150 billion (equivalent to $US 5 billion) for the unprecedented mission
to be accomplished in 5 years.

Furthermore, in his Inaugural Address in 2000, President Chen Shui-Bian
reaffirmed the determination of the New Government to launch an overall reform of

education in the Republic of China on Taiwan:
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“We will seek a consensus among the ruling and opposite parties, academics and
public to carry on with educational reforms and build a healthy, proactive, lively
and innovative education system, which will allow Taiwan to cultivate first-class,
outstanding talents amid fierce international competition. We let Taiwan move
gradually toward a learning organization and a knowledge-based society. We will
also encourage people to take up life-long learning to fully develop their
potential.” (2000)

In response to the stated reform proposals and ideas, the central government, as
well as many local governments across Taiwan, took many initiatives and set up a
co-coordinated effort in planning and promoting reforms. As part of the overall
educational innovation, several laws, decrees and working guidelines have been
enacted or revised.

Since the Executive Yuan set a time limit for implementing the Reform
Mandates within five years, the Ministry of Education, and the related educational
authorities in Taiwan, immediately reviewed and revised the existing laws and
enacted new laws (MOE, 2001). Among these pieces of legislation, the fevised
University Law is thought to be particularly important in restructuring the higher
education system in Taiwan. Because of the revision of the University Law, an

accelerated process of educational liberalization and deregulation was launched. The
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new University Law has reduced the centralized power of the Ministry of Educa‘tion
over universities and colleges, and, consequently, campus operations have become
more flexible. A new system of the selection and/or election of academic chiefs
(department heads, deans and university presidents) has replaced the old system,
where deans and department heads were appointed by the university president, and,
the university president was selected by the Ministry of Education. To assure more
financial autonomy for public universities, a University Development Fund System
was established to provide more flexibility for public universities in using their
revenue from students’ tuition fees, college-enterprise corporations. and research
projects (MOE, 2001). However, this new freedom comes with responsibility. Under
_this.system, public universities have to assume the full responsibility for
approximately 20% of their annual operation. Each university will have to face the
consequences of a deficit and raise the necessary funds for university operations. The
way to acquire educational resources will become a very serious issue for most public
universities.
The reform puts forward concrete measures for short- and mid-range proposals
in higher education, including the ranking of universities, the raising and
apportionment of resources, the legislation of university operations, nurturing of

personnel, raising of international competitiveness, increase of adult education
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opportunities, the pursuit of academic excellence and the development of nationél
economy. The reform heralds a new beginning for higher education policies.

To raise international competitiveness and develop a knowledge-based economy
nationwide, improving vocational education is one of the ways. Vocational Education
includes professional high schools, junior colleges, institutes of technology and
universities of technology. In the reform of higher education, MOE encourage the
transformation of junior colleges to technological colleges and then to technological
universities and also promote the setup of more comprehensive high schools. MOE
make great adjustment to vocational education system along with industrial
development. The educational purpose is to develop technical manpower for
economic development.

Special Emphasis on English Education
English is a major language of international business, diplomacy, and science
and the professions. It is the language that international businessman are likely to use
to communicate. Important commodities such as silver, tin, and hard currency are
traded in English. English is also an official language, or the official language, of
many international organizations, including the United Nations and many professional
organizations. It is frequently the language of international conferences, and it is the

language of international athletics. Throughout the world, many professional papers
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are published in English. Even papers that are published in other languages often have
abstracts in English.

Being globalizing and staying competitive in world trade cause education
reform to put emphasis on English education. The influence of globalization has
continued to spread in many ways, including the teaching and learning of English as a
Second or Foreign Language. However, this rapid spread has also brought new
challenges. One such challenge is the role of English in education around the globe.
Nations, which had previously paid cosmetic attention to English, are increasingly
promoting the language. English has become the de facto (actual) language of
globalization. Globalization has not bypassed Taiwan. Taiwan has been a member of
the World Trade Organization (WTQ) since 2002. Therefore, the need for specialists
in the fields of English and business has been increasing. English is the pivotal issue
in job competitions and is crucial for the future development of Taiwan. English
teaching has become an important course to enhance the students' communication
abilities. English comprehension is the prerequisite for employment in the current job
market (Chang & Su, 2004).

Early English Education in Taiwan
English has been one of the subjects in the junior high, senior high and

university levels of education since 1968. Traditionally in Taiwan, English education
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has been defined purely as an academic undertaking, which requires intellectual
fervor from adolescent, and adult learners. Rote learning was more emphasized for
learning English.

In the 1990s, experts began questioning the system, citing the need for new
types of English education to meet the changing demands of the 21* century. The
status of English as the world's most prominent international language has prompted
the Taiwan government to mandate a nationwide English curriculum for primary
schools. Language and education policies at the national, regional, and local levels
can facilitate strong language education (Hong & Su, 2000). The most influential
policy, with respect to English language learning, is the status of languages within the
elementary school curriculum.

In his speech on National Education Development and Reform for the New
Millennium, at the Taipei International Conference on Education in 1999, the
Minister of Education indicated that education was one of the key indicators of
national competitiveness, and a major driving force for the reformation of the mind,
as well as social and culture development. Therefore, the promotion of educational
reform and the establishment of a society of learning have been high on the agenda of

national policies. In his speech on December 10, 1999, the Minister announced the
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national education reform directions and measures in the New Millennium. One of the
directions was English teaching at the elementary level.

The Ministry of Education made English lessons mandatory in all primary
schools, at the level of fifth grade, beginning in 2001. The MOE allocated an extra
budget of $NT 100,000 for each elementary school. In order to start language
education early, the Ministry of Education called for a national commitment to
elementary school language teaching for all children. The government provided
leadership in developing long-term policies for enhanced teacher training, incentives
for school districts to offer early language instruction, and a detailed research agenda.
The final goal was to develop bilingual or multilingual proficiency among citizens. In
order to improve teacher education, the government put a lot of effort into recruiting
high-caliber students for the teaching profession and provided top quality in-service
and pre-service training (MOE, 1999).

Current English Education in Taiwan

In a bid to sharpen Taiwan's competitive edge, Premier Yu Shyi-kun announced
in 2002 that the government would make English the nation's semi-official language
and transform Taiwan into an English-friendly environment over a period of six years.
This is in conjunction with the government's Challenge 2008: Six-Year National

Development Plan. In order to achieve that goal, the Taiwan government is planning
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to launch a variety of programs to encourage the entire nation to learn English, by
extending English-language education to both younger and older age groups.

Furthermore, in 2003, the new Minister of Education, Huang Jong-Tsun, stated,
in a meeting with the local educational authorities, that the government's policy to
implement English-teaching programs in elementary schools would begin at the
third-grade level. That is, English education in primary schools currently starts in the
fifth grade and will be extended to the third grade starting in 2005. Reports from the
Ministry in 2004, however, showed that at least 17 of the 25 cities and counties have
begun English education for first graders. This is in response to the high demand for
students to learn English as early as possible. It has motivated local school authorities
to begin their English education programs in grade one or even in kindergarten.

In the past, Taiwanese students began to learn English in the first year of junior
high school. Since 2001, English-teaching programs were instituted at the fifth-grade
level in elementary schools, and now, the MOE is planning to begin English
education at the third-grade level. According to the Taipei City Bureau of Education,
English-learning activities beginning in the first grade, are supposed to be
non-intensive and should have am aim simply to lay a foundation to stimulate the

students' interest in learning English.
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Nationwide Development of English Assessments

The government has not only pushed for an island wide English education but
also developed appropriate language assessments to encourage people to improve
English proficiency. In almost all of the national or regional examinations, English
language proficiency assessments are necessary (Xie, 2000). In recent years, there are
Official English Proficiency Tests developed by a national testing institute and
administered at certain times every year. A result of these central exams, which are in
accordance with the Taiwan Education Framework, is a coherent approach with
respect to English. These exams test, not only grammar and vocabulary, but also,
English usage. This leads to a decrease of rote memorization in Engliéh learning
practices (Curtis & Yan, 1999).

In response to the series of reforms in English education, in 2003, the MOE
announced the budget for 2004 would be $NT 20 billion (China Times, 2003). In
order to complete the goals in education reforms, the Ministry of Education has hired
369 teachers from English speaking countries, including: 150 teachers from the U.S.,
100 teachers from Canada, 80 teachers from Australia, and 70 teachers from England.
The annual budget for foreign teaching is $NT 160 million, which is equivalent to

$US 4.65 million (Education Comments, 2004).
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integrated business courses while nine (41%) teachers considered 30% of their
students made no difference in class. Then on the last category of Do Better, one (5%)
teacher indicated 75% of their students did better and two (9%) teachers remarked
10% of their students did better on English integrated business courses.
Teachers’ Descriptive Responses

Question 20 provided the information about the main advantages of English
integrated business courses. The descriptive responses were divided into four
categories. First, English integrated business courses better enabled students to gain
both English and business knowledge concurrently. Second, students with the training
of English integrated business courses were able to get into employment smoothly
upon graduation and also students were better prepared to be more competitive in the
marketplace or future work setting. Next, the integration of English language and
business knowledge motivated students to learn more efficiently, the courses had
multiple purposes and themes, and students would not feel bored easily. Finally,
teachers agreed the practical content of English integrated business courses were
relevant to students’ life. Students could apply this relevant content to their real life.

Question 21 described the information on the disadvantages about English
integrated business courses. There were several disadvantages. First, students were

not well prepared yet to the course. English language courses should be taught prior to
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English integrated business courses and then students were able to understand
sufficiently the content material in English. Next, the English integrated business
courses had not been developed in accordance with students’ level. The course design
should take into account of students’ income level both in English and business. Then,
departments and institutes should hire more teacher resource to support English
integrated business courses because some teachers were not proficient in
business-related content.

On Question 22, teachers specified what they believed could be done, if anything,
to improve the use of English integrated business courses in higher education. First,
some teachers expressed that departments should hire more teacher resource to reduce
the workload of each teacher and should invite more business professionals from
industry into workforce. Next, departments should regularly provide regular
professional development for teachers. After that, teachers should participate
in-service training during semester time and summer and winter breaks. Then, schools
should provide teacher trainers for teachers who have difficulty teaching. Finally,
there should be appropriate instructional guidelines for each English integrated
business courses.

Analysis of Students’ Questionnaires

The initial number of students who participated in the study was 752; however,
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English integration and 0% representing a completely negative attitude toward
English integration. The average of the total 679 students’ perception of their teachers’
attitudes toward English integrated business courses was 67%. Of all 679 students, 21
(3%) of them perceived that their teachers had a 0% completely negative attitude
whereas 39 (6%) of them perceived that their teachers had a 100% completely
positive attitude toward English integration business courses. In addition, 277 (41%)
of the students perceived the degree of their teachers’ positive attitudes was around
61% to 80% and 206 (30%) of the students perceived their teachers’ positive attitudes
were in 41% to 60% degree. In addition, 93 (14%) of the students perceived that their
teachers had an 81% to 99% positive attitude rate and 32 (5%) of the students

perceived their teachers had a 21% to 40% positive attitude rate.

Hlustration 7
Percentages of Students’ Perception of Teachers’ Attitudes
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Students’ Attitudes toward English Integrated Courses

On Students’ questionnaire, Questions 11, 13, 14, 15, 16 and 17 were designed to
investigate ;tudents’ attitudes toward English integrated business courses. These six
questions were answered with a Yes or No. A positive response was given a value of 1
and the scores on these six questions were combined. Students having scores of four
or greater were characterized as having an overall positive attitude toward English
integrated business courses while the remaining students were denoted as having a
negative attitude.

Table 9 shows the result of students’ attitudes toward English integrated business
courses. Students who scored four or more points were considered to hold positive
attitudes. On the other hand, students with a score less than four were denoted as
students holding negative attitudes. The results found that 546 (80%) of the students’
responded with positive attitudes while 133(20%) of the students held negative
attitudes toward English integrated business courses. The average percentage of
positive responses given by all 679 students of English Integrated business courses
was 80%, or, on the average, five of the six questions were answered expressing a
positive attitude toward English integrated business courses. Table 9 provides a

summary of the results of student attitude scores.
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Table 9

Result of Students’ Attitude

Student Attitude Scores

Score* 0 1 2 3 4 5 6
. # Students 3 30 50 50 78 143 325
% 0% 4% 7% 7% 11% 21% 48%

* Score is determined by giving one point for each positive
response, up to a maximum of six points.

Among the 546 students with a positive attitude, 325 (48%) students had a score
of six positive responses out of six possible questions, 143 (21%) students had five of
six positive responses, 78 (11%) students recorded six out of six of six possible
positive attitude scores (Illustration 8). The average score of those 546 students
having a positive attitude was 91%.

Itlustration 8

Percent of Students Having a Given Score (0-6)
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Questions Pertaining to Students’ Attitudes

An analysis of the questions that determined the attitude of all 679 students who
took English integrated business courses found that the attitude questions were
answered positively 80 percent of the time. The average score of those students
having a positive attitude was 91%.

Question 11 had a follow up question that was answered Yes or No. Question 11
described if the students believed taking English integrated business courses required
more work to prepare their assignment. Of all 679 students, 593 (87%) of the students
believed taking English integrated business course required more work from them to
prepare the assignment while 86 (13%) of them gave the reverse response. The follow
up question described if students believed the extra work required to take English
integrated business courses was worth the extra effort. Among the 593 students, 507
(85%) of them believed the extra work required to take English integrated business
courses was worth the extra effort and 86 (15%) students gave the revérse response.

Questions 13, 14, 15, 16 and 17 were answered with a Yes or No. On Question
13, of all 679 students, 559 (82%) believed courses that had English integrated into
them better prepare them for work in the business sector with English speaking people.
On Question 14, 593 (87%) students believed English integrated business courses

help them to improve both their language ability and academic knowledge. Referred
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to Question 15, 485 (71%) students believed they were more competitive in the
marketplace as a result of having taken English integrated business courses. For
Question 16, 422 (62%) students assumed they were better prepared for employment
upon graduation as a result of English integrated business courses. Finally, on
Question 17, 604 (89%) student believed the Ministry of Education should continue
with its encouragement for English integrated business courses to be taught in higher

eduéation (INustration 9).

Illustration 9
Students’ Attitude Questions
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Students’ Descriptive Responses
Questions 18 provided the information about the main advantages of English
integrated business courses. The descriptive responses were divided into several

categories. First of all, the students believed the courses fairly helped them to improve
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both language ability and industrial knowledge at the same time. Second, the stuldents
believed that English integrated business courses were able to arouse their interests in
learning. They felt more motivated to learn the contents. Third, some students
believed that with the training of English integrated business courses they were more
confident to compete in future work setting. Finally, the students believed English
instruction in class gave them more authentic environment in language learning.

Question 19 described the disadvantages of English integrated business courses.
Students identified some disadvantages. First, English integrated business courses had
not been developed in accordance with their academic level. Some courses were too
easy while others were too difficulty for them. Second, some teachers were not able to
select an appropriate textbook for the courses. The content materials were either too
difficult or not relevant. Third, departments should seek more internship opportunities
for students in relevant industry. Next, not all teachers had been trained to teach the
courses that integrated English and business-related knowledge. Some teachers were

1ot able to convey the course contents clearly in English. Finally, some teachers were

not able to use appropriate teaching approach in the course.

On Question 20, students specified what they believed could be done, if anything,
to improve the use of English integrated business courses in higher education.

Students specified that teachers had to have more professional development in order
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to enhance teachers’ expertise and teaching proficiency in English integrated business
courses. Administrations were supposed to hire more teacher professionals to teach
the courses. Next, schools had to provide more selection of courses for students to
take. The course contents should be relevant and practical to reai life and future work
setting. The last was to apply more technological supports and multi-media might
help improve the use of English integrated business courses.

Analysis of Teachers’ Willingness to Cooperate with Educational Reform‘

All 22 teacher participants had positive attitudes with an average of 75% positive
responses toward English integrated business courses. Most of the teachers (90%)

- indicated they had sufficient academic background in order to integrate English into
their courses. A strong majority of the teachers (82%) believed teaching English
integrated business courses required additional workload while 94% of those teachers
who reported the additional work believed the extra workload was worth while. None
of the teachers indicated the integrated courses should be eliminated.

The average percentage of the total 679 students’ perception of their teachers’
attitudes toward English integrated business courses was 67%. Among the 679
students, there were 546 students having a positive attitude and 133 students with a
negative attitude toward English integrated business courses. The average percentage

of the 546 students’ perception of their teachers’ attitude was 69% and 58% for the
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133 students. All the results present the teachers had positive willingness to cooperate
with educational reform from the perspectives of both teachers and students.
Analysis

The purpose of this study was to investigate whether there was a relationship
between teacher attitudes toward English integrated business courses and their
students’ achievement and to examine the degree of teacher willingness to cooperate
with educational reform from the perspectives of teacher and student. Also, this study
compared teachers’ attitudes and their students’ perception of their teachers’ attitudes
toward English integrated business courses.

General Analysis from Teachers’ Questionnaire

There was no difference between female teachers’ attitude score and male
teachers’ attitude score toward English integrated business courses. The average
number of positive responses given by female teachers was 76% and the average
score of positive responses given by male teachers was 76% as well.

There was no correlation using a Pearson r test between teachers’ age and
teachers’ attitude scores when expressed in percentages. Also, there was a small
difference between teachers’ graduate degree and their attitude scores. The average
score of positive responses given by teachers with doctorate degrees was 70% and

72% for the teachers with master degrees.
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There was a difference between teachers’ positive scores and total years of
teaching experience. The average number of years of experience for teachers having
positive attitude was 12 years and the average years of experience for teachers having
negative attitude was 5 years. Teachers having positive attitude had, on the average,
seven more years of teaching experience than teachers having negative attitude
toward English integrated business courses.

There was also a small difference between teachers’ attitude and years of
teaching experience in integrated courses. The average teaching years for teachers
having a positive attitude was three years and the average teaching years for teaching
having a negative attitude was two years. Teachers with positive attitude toward
English integrated business courses had one more teaching year of English integrated
business courses than the teachers with negative attitudes.

General Analysis from Students’ Questionnaire

There were slight differences between female students’ attitude scores and male
students’ attitude scores. The average score of positive responses given by female
students was 79% and the average score of positive responses given by male students
was 82%. On the average male students had 3% higher positive attitude toward
English integrated business courses than did female students.

There was a small negative Pearson r-value of -0.24 between students’
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percentage of positive responses and their age. The average age of the students ﬁaving
positive attitude was 24 and the average age of the students having negative attitude
was 29. The students holding a positive attitude were five years younger than the
students having a negative attitude.

There was no correlation between the number of courses taken per semester, the
number of English integrated courses business taken, or previous English integrated
business courses taken and students’ attitude scores.

Sub Question One: Teachers’ Attitudes and their Students’ Attitudes

The majority of the teachers and students had a strong, positive attitude toward
the English integrated business courses. An analysis of the correlation between the
percentage of positive responses from the teachers’ and the percentage of positive
responses from their students was analyzed using a Pearson r test. The resultant
r-value was .07 and the p-value was .74 for this correlation. When using Discriminate
function analysis, a 50% predictability having a p-value of .54 was computed,
providing results consistent with the Pearson r calculations.

Sub Question Two: Teachers’ Attitudes and Students’ Perceptions of their
Teachers’ Attitudes
A Pearson r was conducted to determine if any relationship exists between

teachers’ attitude and their students’ perception of their teachers’ attitudes. A Pearson r
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