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The construction of an atlas is a difficult process. If one considers the time and
expense involved before beginning such a task, one may hesitate to proceed. However,
once the subject for an atlas is chosen, the author must then develop the contents of the
atlas. The process of the development of the atlas contents may become the most difficult
task assigned to the author of an atlas.
The thesis attempts to simplify this problem. If the author of an atlas could develop
its contents based upon the user's needs, then possibly the project would be less expensive
and require less time in constructing. Thus, once an atlas topic has been chosen, a
specific user population could be identified and a surveyed. The survey would then give
results leading a list of preliminary atlas contents.
This study involves the steps taken in designing an historical atlas of Ireland. The
atlas is to be used by Irish history instructors at the post-secondary level and their
students as a supplement to their course textbooks. An informational questionnaire had
been sent out to fifty-four Irish history professors, twenty-seven of which were returned.
The questionnaire asked questions pertaining to: 1) the instructors' courses, 2) the
rating of history topics they would desire to have maps created for, and 3) the physical
characteristics of the atlas. The instructors were also asked to send their class syllabus
as well as a list of their required text books used in their course. This information would
assist in the development of the atlas contents.
The results from the survey were very good. Nearly all the instructors that participated
favored the creation of an atlas for their course. The results from the questionnaire along
with the syllabus and textbook review led directly to a list of preliminary atlas contents.
Following the survey results, a comparison was then set up between traditional and
computer mapmaking techniques. The conclusion was made that computer mapping was
clearly the ideal method in creating maps for the atlas. Four maps were created to
exemplify the various techniques which might be used for constructing the atlas.
While the study does not actually involve the final production of the atlas, it does show
that the use of a survey of potential users can lead to the development of a preliminary
list of contents. This list might later be used for actual atlas construction.
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CHAPTER 1
INTRODUCTION

The production of an historical atlas is a complicated process requiring considerable
research and well-developed cartographic skills.

It also requires substantial financial

support. Barbara Petchenik came to this realization during the construction of the Atlas
of American History: The Revolutionary Era 1760-1790.'
Certainly one of the most striking facts about the publication is the amount of money
that was spent to produce it: more than $1,500,000 . . At the outset no one really
knew, or could have known, how much it was going to cost to translate a proposed
outline of atlas content into final map form. It is safe to say, however, that no one
thought it would be that much!^
One might hope that eventually this process could be simplified, leading to a
reduction of time, cost, or both.

Of course, cartographic techniques have changed

considerably with the evolution of computer-mapping software and computer hardware
with more storage and speed.

The fundamentals of mapmaking have changed little,

however; and, along with these fundamentals, there are still numerous obstacles one has
to overcome in order to effectively construct an atlas.

‘Lester J. Cappon, ed.. Atlas of American History. The Revolutionary Era. 17601790 (Princeton, NJ: Princeton University Press, 1976).
^Barbara B. Petchenik, "Cartography and the Making of an Historical Atlas: A
Memoir," The American Cartographer 4, no. 1 ( 1977): 11-28.
1
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Although new computer software may help alleviate the amount of time spent using
old cartographic techniques, such as drafting, scribing, and other "manual" techniques, it
still has not helped in the development of atlas content.^ In other words, before the maps
for an atlas can be produced, the map topics must first be chosen, data for them compiled,
and then they must be arranged in a sequence which is understandable for the user and
which also satisfies the goals of the author and/or cartographer.

Development of Atlas Content
Generally, the development of atlas content comes from a select group of individuals
which consists of cartographers and, in the case of an historical atlas, historians.
The cartographers needed to share the historians' grasp of content in order to conceive
of maps that would communicate particular content; the historians needed to share the
cartographers' grasp of visual communication in order to shape their data into map
form."'
In most cases, the historians and cartographers work closely together, frequently at the
same location, throughout the entire period of atlas construction. However, if one wanted
to create an idea for an atlas, but did not have the resources to assemble such a group,
how could the atlas be created? Is there another approach in the development of atlas
content? Using a survey of potential users may be the best approach. As Diane Hocking
and C.P. Keller learned while developing the Atlas of British Columbia^, there existed a

^Chapter 6 of this thesis compares and contrasts computer mapping and manual
mapping techniques.
''Petchenik, "Cartography and the Making of an Historical Atlas," 14
^A.L. Farley, ed.. Atlas of British Columbia: People. Environment, and Resource
Use (Vancouver: University of British Columbia Press, 1979).
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need to determine which maps the user might desire to include in the atlas. Although a
user survey was administered, it produced only mixed results. The user group involved
in the survey consisted of the general public and special interest groups made up of
geography and history graduates, undergraduate students in geography, and high school
students. The results of the survey were inconsistent and failed to reveal any definite
pattern. Perhaps if the user population had been smaller and more specific the survey
would have been more beneficial in developing atlas content. Diane Hocking and C.P.
Keller did believe that the use of a survey that focused upon potential users would be
useful;
There are those who see the need to publish an atlas to produce an encyclopedia of
spatially related information, and there are those who wish to publish an atlas to
address the needs of a specific user group. The latter would clearly benefit from user
input; research undertaken to identify a targeted user group's expectations, likes and
dislikes, can only help.®
There are others who have used surveys which, even though they were related to
atlases, were not necessarily focused upon the development of atlas content. Robert Kent
and Thomas Tobias used a survey in the form of a questionnaire which was distributed
to authors and editors of state thematic atlases.

The purpose of their survey was to

determine the sources of funding for recently published state atlases in order to compare
the thematic content for those funded privately as compared to those funded publicly.’
Surveys have also been conducted upon random populations for the purpose of

®Diana Hocking and C.P. Keller, "A User Perspective on Atlas Content and Design,"
The Cartographic Journal. 29 (December 1992): 117.
’Robert B. Kent and Thomas J. Tobias, "State Atlases: Funding Sources and
Thematic Content," The Professional Geographer 42, no. 3 (August 1990): 313-323
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determining the general population's ability to read maps. Such surveys were carried out
in order to design more efficient and understandable maps than those already in
existence.*
The above are merely a few examples which illustrate the use of surveys to improve
the quality and utility of maps and atlases. One of the objectives of the present study will
be to determine whether there is indeed a fundamental approach involving a survey which
would aid in the development of atlas contents. When an atlas author has neither the time
nor the resources to assemble an atlas staff consisting of cartographers and historians, a
survey of potential users and experts may be the most efficient method for gathering the
needed information. The result of this survey could lead to both a reduction in time and
cost in the design and production of the atlas.

Steps in Atlas Design
How does the process of designing an atlas begin? 1) a topic must be chosen, 2)
a preliminary list of contents must be developed, as well as the atlas appearance, 3) each
map subject must be researched and evaluated, and 4) a "dummy book" or prototype
replication of the atlas must be built. Each of these steps will be discussed in the sections
which follow, keeping in mind that Step 2 is the focal point of this study.

*R.P.Vedeneyeva, "New Methods of Compiling General Reference Maps in Atlas
Cartography," Mapping Sciences and Remote Sensing 23, no. 1 (1986); pp. 79-83, and
Lakshmi Putran "Maps of National Parks: Their Role and Readability"( Masters thesis..
University of Montana, 1985).
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Choosing a Topic
The topic must be sufficiently important that it justifies the creation of an atlas.
More importantly, it must be relevant to its author. An atlas, being a book of maps,
becomes the ultimate challenge for the author/cartographer. Not only are there maps to
be drafted, but the whole layout of the atlas must be carefully planned.
contents and the map layout become a primary concern.

Thus, the

The atlas topic must be

interesting enough to the author that he or she is willing to spend a generous amount of
time on its conception and production. It may take years before the finished product is
achieved; a high level of commitment is required in order for the project to be successful.
Also, an atlas project should not be undertaken if the appropriate funding is not available.
Because of the large expense incurred in the creation an atlas and the high risk of it not
making a profit, it would be advantageous to secure financing prior to the start of the
project.
For the purpose of this thesis, the author chose a topic which was of interest to him,
and was a topic which he felt justified the creation of an atlas. An atlas of Irish history
was chosen.

Why Irish history?

First, this author has an interest in Ireland in terms of

ancestral background. Second, even though there already exists an historical atlas related
to Ireland,^ the atlas to be created would be for an entirely different use.

It would be a

small, inexpensive, and simplified atlas of Irish history which could be used as a
supplement for Irish history courses at the university level.

%uth Dudley Edwards, An Atlas of Irish History 2d ed., (New York; Methuen and
Company, Ltd., 1973).
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Once the topic was chosen, research was done to locate existing atlases of Ireland.
This task was performed in order to verify that an atlas similar to the one being created
did not already exist; also, if one did exist, was it appropriate for use as a supplement to
college-level history courses? This process led to the discovery of two existing atlases,
the Atlas of lreland*°and An Atlas of Irish History." The former was a regional atlas with
maps covering all aspects of Ireland. The latter amounted to a narrative history of Ireland
with many maps used as illustrations.
Map subjects in the Atlas of Ireland included several general reference maps and a
collection of thematic maps concerning geology, hydrology, soils, climate, flora and
fauna, settlement, population, primary production, manufacturing, tertiary activities,
society and culture, Irish landscape, and ordinance surveys. Also included were a table
of place-names (in Irish and English) and an index. The atlas contained approximately
ninety-five, full-color maps. Physically, it was large (12!6"x 16%"); and because it had
been created using very high quality map work and printing, it was expensive, selling for
approximately $100.00 per copy.
An Atlas of Irish Historv'^ was written by a renowned Irish historian, Ruth Dudley
Edwards. It was much smaller physically (6"x 10") and less expensive, $16.50 per copy.
However, this book actually read more as a history book than an atlas. It was made up
mostly of text, giving a general history of Ireland, while interspersed within the text were

‘°J.P. Haughten, ed.. Atlas of Ireland (Cork: Royal Irish Academy, 1979).
"Edwards.
‘^Ibid.
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approximately eighty-eight maps.

The map work in Edwards’ atlas was in no way

comparable to that of the Atlas of Ireland.*^ nor was it intended to be. Instead, the maps
were "rough" sketches that displayed accurate information, but lacked quality in
presentation.
Besides these two atlases, there existed other atlases of Ireland, including road
atlases and a genealogical atlas." In addition, there were numerous ordinance maps in
collections which could be assembled to form an atlas.

However, with regard to

established atlases of Ireland, the two cited above were the most extensive.

Preliminary Contents and Atlas Appearance
Once the topic of the atlas has been chosen, the next step is the formation of a
preliminary list of atlas contents as well as the development of the atlas appearance.
Within the section "The Development of Atlas Content" on page 2, a survey was
discussed as a tool for ascertaining knowledge which could lead to the development of
the preliminary atlas contents. For this study, a survey in the form of a questionnaire was
thought to be the best method if designed in such a way that the responses would provide
the necessary guidance. A specific group of users were identified and surveyed, the
results were then used to develop the preliminary contents of the atlas. Also, questions

"Haughten.
"Atlases related to Ireland included; David E. Gardner, Derek Harland, and Frank
Smith, A Genealogical atlas of Ireland (Salt Lake City, UT: Deseret Book Co., 1964),
Heinrich Wagner, Linguistic Atlas and Survev of Irish Dialects (Dublin: Dublin Institute
for Advanced Studies, 1958), Elenor Butler, Irish Student's Atlas (Dublin: Educational
Company of Ireland, Ltd., I960), Autowav Atlas Great Britain and Ireland (London:
Johnston, W. & A. K. & G. W. Bacon, Ltd., 1965).
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were asked which would later be used to develop the physical parameters of the atlas.
An example of some of these parameters included the size of the atlas, the use of color
maps versus black and white, and whether the use of historical text next to the maps
would be beneficial. The survey process is discussed at length in Chapter 3, and the
results are discussed in Chapters 4 and 5.

Evaluation of Map Subjects
Once the topic of the atlas has been chosen and a preliminary list of contents has
been developed, the next step involves researching and evaluating each map subject. Each
subject would have to be closely scrutinized in order to ensure that sufficient data exist
to create the map. If not, the subject would have to be either eliminated or altered. This
would likely result in further editing of the list of contents.

The overall operation

describes a process which would ultimately produce the final table of contents. Once the
final list of maps has been developed, each map would then have to be placed into
sequence.

Because guidelines for sequencing maps within an atlas do not exist, the

author has the task of developing his or her own. Some atlas authors have proposed that
atlas content and sequencing be developed scientifically;*^others assume a traditional
method of sequencing based upon examining previously published works.*® One could

'®W.G. Dean, "The Making of an Atlas," Scholarlv Publishing 3, no. 2 (1972). Dean
had developed a mathematical approach in the determination of atlas content sequencing
prior to the creation of the Economic Atlas of Ontario.
*®William G. Loy, "State Atlas Creation," The American Cartographer. 7, No. 2
(1980); 110. While Loy sets forth guidelines for the creation of an atlas, he mentions
that there exists traditional map sequencing methods for an atlas based upon the review
of the contents of existing atlases.
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retrieve data from the survey that may also help develop the map sequence within the
atlas. The evaluation of map subjects is discussed in more detail in Chapter 6.

Building a "Dummy Book"
A "dummy book" is a replica or prototype of the atlas, created with sketch maps and
accompanying text in order that the entire volume can be visualized. This process
provides the atlas staff a more or less accurate representation of the atlas, which may later
aid in the final editing process.

It would also be beneficial for the acquisition of a

potential publisher. If the publisher were to see the "dummy book" he may be more apt
to offer financial support.

A Statement of Purpose
As suggested in the early paragraphs of this chapter, the use of a questionnaire or
a survey to develop the contents of an atlas is not a new concept. However, the use of
a survey to aid in the creation of a special topic regional atlas designed for a small and
restricted audience has never been considered. The primary goal of this thesis is the
development of the contents for such a work—a regional atlas restricted to a specific topic
for a limited group of users.

This was accomplished by surveying the individuals

ic ip u iiM u ic iu i W iuubiii^ iiic àiîàb oy iiicm iS u i à qucS iiu iiiiitiic.

T iic quêM lOllllâire waS

based on an extensive review of the literature and of other atlases which concern the
chosen region and subject matter.
Of course the only way to absolutely test the validity of using a questionnaire to
produce the list of contents of an atlas would be to carry the project to its logical end.
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The atlas should be produced, published, marketed, and evaluated based upon its financial
success or failure. It may be understood that such extreme methods are not possible in
the context of this thesis. In their place, the following method has been employed. It
proved possible to generate a list of "preliminary" contents from the questionnaire. This
list was developed from answers on the questionnaire as well as a review of course
syllabi and textbooks. A few of the map topics were chosen from the preliminary list of
contents and example maps were produced. This endeavor was used to demonstrate, at
least in part, the potential for using the questionnaire as a tool for aiding in building the
list of contents for a special purpose regional atlas.
The maps and the table of contents are discussed and analyzed in the final chapters
of this thesis. Logic and professional training are used to evaluate their suitability. But
mostly, their validity depends upon the collective opinions of the authorities in Irish
history who participated in the survey. The ultimate test of producing and marketing such
an atlas must wait upon opportunity. This author would hope to undertake such a project
at some point in the future.

Summarv
As already indicated, the topic chosen is an atlas of Irish history. The intended use
for the atlas is a required supplement to university classes in Irish history.

Those

responsible for directing the purchase of the atlas, and thus those who were asked to
respond to the questionnaire were college professors. All these items considered set the
stage for the chapters which follow.

CHAPTER 2
PURPOSE OF AN ATLAS

In order to develop the content of an atlas, one has to first develop an understanding
of atlas definition, type, and use. The purpose of this chapter is to briefly explain to the
reader the purpose of an atlas in order to promote a better understanding of the processes
outlined in later chapters. In the process, the term "atlas" will be defined and various
types of atlases will be identified and discussed.

This material will then be used to

describe the type of atlas which has become the focus of this study.

Atlas Definition
Atlas (aflas) n. pi. atlases
1. a bound collection of maps. 2. a bound volume of charts, plates, or tables
illustrating any subject.
In geography, collection of maps or charts. It usually includes data on various
features of a country, e .g ., its topography, natural resources, climate, and population,
as well as its agriculture and main industries. . . . In 1595 . . , Gerardus Mecator
published Atlas sive cosmographiicae. Its frontpiece was a figure of the titan Atlas
holding a globe on his shoulders.*®
The simple term 'atlas' refers essentially to a certain kind of physical object, a printed
book containing a substantial number of maps or perhaps even exclusively maps.*^

'^Random House Unabridged Dictionarv. 2nd ed. (1993), s.v. "atlas."
*®Columbia Encvclopedia. 5th ed. (1993), s.v. "atlas."
‘^Barbara Bartz Petchenik, "The Natural History of the Atlas/Evolution and
Extinction," Cartoeraphica 22, no. 3 (Autumn 1985): 43-59.
11
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Most of us have at one time come in contact with an atlas. For example one may
use a road atlas for planning a trip, or possibly an economic atlas for researching a paper
for a business course. An atlas, according to the dictionary definition, is a book of maps.
Some atlases are just that, groups of maps with no text, while others are extensive
portrayals of a specific region and include text, tables, and charts which enhance the
subject matter of each map.

Atlas Tvpes
When exploring in a library in search of atlases, one is likely to find a separate
section dedicated entirely to atlases and maps. Browsing through this section, the first
visual impression is the large disparity of atlas types. There are atlases which cover
subjects as large as the universe or the planet earth and as small as individual countries,
states, or regions.

Some specialize in the physical aspects of the earth such as water,

trees, roadways, and deserts. Others cover human geographical themes, including
economics and history.
Atlases may be organized into four categories:

1) world atlases, which are

essentially topographic, political, and place location reference works; 2) regional atlases,
which are usually national or state atlases, and are essentially research oriented containing
some topographic but predominantly thematic maps; 3) general atlases, which are
indeterminate but cover a variety of topographic and thematic topics; and 4) special
subject atlases which cover a restricted t o p i c . T h e preceding categories form a basis

^°W.G. Dean, "The Making of an Atlas," Scholarlv Publishing 3, no.2 (1972); 143,
citing W.G.V. Balchin, "Atlases Today," Geographical Magazine 32 (1959-1960): 558.
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from which one can begin to organize atlas types. John Keates, in the following citation,
attempts to describe the complexity of categorizing atlas types:
Although the term 'atlas’ is frequently associated with the concepts of 'world' and
'small scale', there are atlases with large-scale plans (city street guides), specialpurpose atlases (such as road atlases for motorists), and special-subject atlases (such
as an atlas of agriculture). Even the familiar world atlas, composed mainly of smallscale topographic reference maps, is likely to have specialised maps as well, . . . .
Regional and national atlases are primarily collections of special-subject maps, and
are therefore specialised in coverage as well as subject matter.^'
It would appear that atlases may be categorized into either world atlases or regional
atlases. Either type may be subcategorized into general atlases or special-subject atlases.
Accordingly, world atlases exist which are either general world atlases or special world
atlases. The same is true for regional atlases. Realizing that these possible relationships
exist, atlas types will be discussed in the following order: 1) world atlases, 2) regional
atlases, 3) general atlases, and 4) special atlases.

World Atlases
World atlases are typically constructed by large mapping or publishing companies,
such as Hammond or Rand McNally; by societies, including the National Geographic
Society; or by governmental agencies. These atlases are major works and require vast
sums of money to produce as well as substantial manpower and appropriate facilities.
Therefore, they are generally funded through grants; public funds, if published by an
agency of the government; or, if privately published, the publisher extensively markets
the atlas in order to generate a profit.

^‘John S. Keates, Cartographic Design and Production. 2nd ed. (New York: John
Wiley & Sons, Inc., 1989) 234.
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When reviewing world atlases, one finds that the contents are set up similarly, as
if the editors and cartographers had followed some sort of guidelines developed long ago.
World and general atlases conform to the centuries-old tradition of beginning with
planetary and few world maps followed by a series of local maps portraying the
region or political division in which the atlas was published. These maps in turn are
accompanied by maps of neighboring areas, working outward to cover eventually all
the continents and, sometimes, the seas^^.
John S. Keates believed that the geographical sequence for world atlases varies depending
upon who produced them.
Even in a standard atlas with worldwide coverage, it is clear that some areas (such as
the homeland) are likely to be treated in more detail than others. In this case it might
be regarded as appropriate to place the home country in its geographical context, such
as its continent, and then proceed to increasingly distant parts of the world. This
arrangement is often followed with British atlases. On the other hand, maps of the
world can be regarded as the logical starting point, with increasing detail being given
for other continents and regions. .. . American atlases provide maps of the world first,
then coverage of other continents, and reserve the greater part of the volume for North
America and the United States.^^
When a handful of world atlases was reviewed, most were found to be organized in
formats similar to the ones described a b o v e . T h e s e atlases began similarly, with a
section on the universe, followed by the physical attributes of the earth such as geology,
vegetation, and climate. This section was then followed by regional political and physical
maps as well as thematic maps depicting subjects such as population, agriculture, and

^^Dean, 144
^^Keates, 238.
^‘‘World atlases which were found to support the traditional sequence of contents
included: Oxford Atlas of the World (New York: Oxford University Press, 1992), The
Times Atlas of the World (London: Times Books Limited, 1985), National Geographic
Atlas o f the World (Washington D.C.: National Geographic Society, 1975) and New
International Atlas (Chicago, Rand McNally and Company, 1982).
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migration. Lastly, each atlas concluded with an index or gazetteer and statistics. All of
the atlases did concentrate more on the "homeland" and gradually gave less detail for
remote regions, similar to the situation described by John Keates.

There were some

exceptions—for instance, the Rand McNally atlas did not include a section on the
universe, and the order of maps was slightly different from most other atlases. However,
the majority of world atlases seemed to follow a comparable pattern of sequencing.
What is the primary purpose of a world atlas? Most of these atlases are used as
study guides and reference manuals for research.

They may also be used in households

as handsome additions to living room coffee tables. With few exceptions, the drawback
of a world atlas is its physical size.

Most librarians would complain about their

"unconventional" size making them unfit for typical book racks, where special racks must
be created for them because of their unusually large size. Another disadvantage is that
atlases take considerable time to create. By the time the atlas is created and published,
some of the data may actually be out of date.

Regional Atlases
Regional atlases are similar to world atlases in content; however, they are created
for specific regions of the world. Most regional atlases are produced by authors and
cartographers who live within the particular region, many of whom are located at a
university or governmental agency

The funds to produce these types of atlases usually

are obtained from the governmental entity which oversees the region; or, similar to world
atlases, from grants, from major publishers; or, on rare occasions, from private investors.
National and regional atlases, which usually aim to give a complete cartographic account
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of a great range of subjects, are among the most expensive and sophisticated of all
cartographic products.^^ Regional atlases are obviously more specific than are world
atlases. Therefore, there exist many different types with regard to shape, size, and detail.
The contents of regional atlases do not necessarily coincide with each other,^^ a
circumstance which can probably be attributed to the distinctive traits of each individual
region and the objectives of the authors. It is difficult to distinguish a common sequence
of map contents for regional atlases because of the disparity among those which already
exist.
Similar to world atlases, regional atlases are used as reference manuals and study
guides. However, because of their specificity, they are likely to be used by a smaller
population more interested in the specific region covered by the atlas. Also, there tends
to be more physical disparity among individual regional atlases than there is among world
atlases.

General Atlases
General atlases can cover a wide variety of topics and are categorized as either
general world atlases or general regional atlases.

An example of a general world atlas

would be one which contains basic maps of all the countries of the world, similar to the

^^Keates, 243.
^®To illustrate this point one can reference the following atlases and compare their
table of contents. Atlas of Isreal (New York; Macmillan Publishing Co., 1985), The
National Atlas of the United States of America (Washington D C.: United States
Department of the Interior; Geological Survey, 1970), Edward A. Femald, Atlas of Florida
(Tallahassee: Florida State University Foundation, 1981), William G. Loy, Atlas of
Oregon (Eugene, OR: University of Oregon Books, 1976).
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ones which were listed previously under world atlases. A general regional atlas would
be an atlas dedicated to a particular region of the world. Typical state atlases would be
considered general regional atlases because they give a basic overview of a particular
region and cover a wide variety of topics within that region. General atlases are those
atlases described as simplified world or regional atlases.

Special Atlases
Special atlases are those which are restricted to a specific set of related topics.
Similar to general atlases, special atlases could cover the entire world or a specific region.
Special atlases would contain maps related to a specific subject, generally within a certain
r e g i o n . F o r example, the California Water Atlas covered a specific subject (water) in a
specific region (California). The topics for special atlases may be so diverse that funding
for them could literally come from any source, depending upon its production time and
cost. The diversity of special atlases make it extremely difficult to find an established
pattern in the sequencing of their contents. When comparing numerous special atlases,
a "traditional" set of atlas contents does not appear to exist. If the atlas subject matter
is specific to a region, then it would have its own sequence of contents depending upon
the circumstances surrounding that region.
The identification of atlas type can be a difficult task since all four atlas types—
world, regional, general, and special—can overlap. However, before one embarks on the

^’Some examples of specific atlases would include the following: William L. Kahrl,
ed., California Water Atlas fSacramento. CA: State of California, 1978), Atlas of the
Civil War (New York: Thomas Yoselof, Inc., 1958), and Elbert L. Little, Jr., Atlas of
United States Trees (Washington D C.: United States Department of Agriculture, 1971).
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construction of an atlas, it is important to identify the type of atlas being created. This
is important for a variety of reasons, some of which would include: 1) the identification
of funding sources, 2) the development of atlas content and sequencing by reviewing
atlases which are of similar type, and 3) properly identifying the atlas user for both the
acquisition of knowledge and for marketing purposes.

Atlas Uses
In order to determine the uses of an atlas, one may first want to ask why it is being
created. This should be done before beginning the long, tedious, and expensive process
associated with such a project.
Nearly every atlas prospectus states that the major reason for creating an atlas is to
provide a basic reference book for decision makers and citizens of the state. Some
atlas producers also aim for use of their book as a text, as an economic development
tool, or as a commemorative volume. There is usually an unstated hope that the book
will be popular in the coffee-table trade. In addition to these goals, an atlas is viewed
as a means to increase prestige.^*
Whatever the reason for creating an atlas, it is important to remain consistent with
regard to one's stated objectives.

An atlas is a tool for communication, expressing a

language which is not verbal, but visual, in the form of maps.
reaching.
destination.

Its uses can be far

Road atlases are used for finding one's way in unfamiliar territory to a
Economic atlases might be used as marketing tools, if a company is

considering relocation. An atlas of World War 11 could be used when researching a term
paper on military history. The maps within an atlas can be extremely helpful tools for
research, as well as pleasant to look at for those who simply love to look at maps.

28Loy, "State Atlas Creation," 105.
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This author believes that an atlas designed specifically for Irish history courses
would be very important. As with all courses in history, a student always has use for a
visual aid when identifying areas described within the text. History textbooks are
generally extensive in text and rarely have the aid of concise maps. If one could possess
a small book of maps while reading a history text, these maps would aid in visualizing
historical events, and possibly make the reading more understandable. At this time, an
atlas of this type does not exist for courses in Irish history. If such an atlas were built,
it would be a regional atlas, the region being Ireland. It could also be classified as a
special atlas because of the nature of the topic; Irish history.

In contrast, the Atlas of

Ireland could be considered a general regional atlas which focuses on many facets of the
region rather than on a single topic; history.
The use of a survey in the development of atlas contents can only be applied to
certain atlas types. It would seem very difficult to use a survey when developing a
general world atlas or general regional atlas. The survey population would be extremely
large and diverse, thus the results of a survey would be too inconsistent. However, the
use of a survey for the development of contents for a regional special subject atlas would
seem to show more promise. The survey population for a regional special-subject atlas
would be even smaller, easier to isolate, and they would more likely be well-educated
within the discipline for which the atlas would be created.

Prior to beginning an atlas

project, the type of atlas to be constructed should be identified. This identification would
then allow the author to make a decision as to whether a survey could be used for
gathering information for the atlas contents.

CHAPTER 3
RESEARCH DESIGN AND METHODOLOGY

The thesis objectives and methods of research were outlined briefly in Chapter 1 of
the thesis. However, a more detailed description of the research design will be discussed
below.

The Objectives
As discussed earlier, the primary goal of the thesis is the development of the
contents of an atlas by surveying the potential users before proceeding with its design,
construction, and publication. Pursuing such a methodology should not only make the
atlas more useful to those who purchase it, but should also make it more economical to
create and market. As discussed in Chapter 1, the group of atlas users chosen for this
study consisted primarily of college-level, Irish history instructors.

The actual users of

the atlas, however, would not only be the instructors, but also the students enrolled in
the Irish history courses being taught. If an inexpensive atlas could be created for use
as a supplement to other textbooks in Irish history courses, it could prove extremely
useful. In order to obtain information regarding what should be included in such an atlas,
it was decided to use a survey in the form of a mail questionnaire. Once the
questionnaires were returned, they would be tabulated and the results would be used to
determine a potential list of the contents for the atlas.
20
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The Survey Design
The survey was designed as follows: 1) A preliminary study group, composed
chiefly of college professors who teach Irish history, was chosen. 2) An attempt was
made to contact each member of this group, and, as a result, a final, more abbreviated list
was developed which was comprised of a significant sample of interested scholars. 3) A
questionnaire was then created for the study group. 4) The survey was administered by
mailing out the questionnaire to the individual members of the group and by evaluating
the information received.

Formation of Preliminary Study Group
The group of Irish history professors was developed by first consulting various
associations related to Irish studies within the United States. This was accomplished by
examining the Encvclopedia of Associations.^^ Within this publication, a partial list of
Irish-American associations was given which included the following: the Irish American
Cultural Institute; the American Conference for Irish Studies; the American Irish
Historical Society; the Irish Institute; and the Irish-American Cultural Association. For
the purpose of locating Irish history professors, the most useful organization listed above
was the American Conference for Irish Studies (ACIS). A large percentage of individuals
who are members of the ACIS are college-level instructors involved in teaching Irish
literature, religious studies, Irish language, linguistics, history, and political science. In

^^Carol A. Schwartz and Rebecca L. Turner, eds., Encvclopedia of Associations. 29th
ed., vol. 1, part 1 (Detroit, MI.: Gale Research Inc., 1994), 1207-1208.
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1987 this organization published A Guide to Irish Studies in the United States/^ This
publication listed each college and university in the United States which had a course (or
courses) related to Irish studies.

In addition to the course name, the "guide" also listed

the name of the instructor for each course. From this publication, this author was able
to develop a list of 150 Irish history professors.^'

Formation of the Final Study Group
Through telephone conversations and written correspondence, the preliminary list
of 150 instructors began to be shortened considerably. From the initial total, thirty-five
of the instructors (23.2%) had either retired, moved, were deceased, or did not actually
teach a course related to Irish studies.

Another seventy-five instructors (49.7%) could

not be contacted. Either they could not be located; or, when they were located, they did
not return the messages that were left for them. A total of forty-one instructors (27.1%)
were contacted and agreed to participate in the s u r v e y W h e n the professors were
contacted personally, most were quite helpful and encouraging, although a small
percentage was not interested. As will be described in Chapter 5, the professors who

^"Maureen Murphy, A Guide to Irish Studies in the United States, rev. 3d ed.
(Hempstead, NY:
The American Conference for Irish Studies, 1987). An updated
version (4th edition) was to be circulated to ACIS members in the fall of 1994, this had
not been received prior to this study.
^'See preliminary list of instructors in Appendix 1.
^^As will be shown in Chapter 5, a total of fifty-four questionnaires were sent out.
Thirteen were added to the forty-one mentioned here. These additional thirteen
questionnaires were sent out to instructors who could not be contacted by telephone.
They, however, were considered "experts" in Irish history and their input was deemed
extremely important.
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were contacted by telephone comprised the group with the highest percentage of returned
questionnaires.

The response rate was poor among those who were not contacted

personally or those who did not return a telephone call.
Another aspect of the study was the proposed inclusion of professors from Ireland.
A list of nineteen Irish history professors had been compiled from the faculties of five
universities in the Republic of Ireland.^^ Of the nineteen instructors, five were chosen as
"test" instructors. Letters were sent along with questionnaires to these instructors which
explained the survey. The remaining fourteen professors were not sent the questionnaires
initially because of the excessive cost of postage to Ireland.

If the response from the

initial five questionnaires was favorable, then the extra expense would be considered.
When there was no response from these five individuals, it was decided that it would be
much too expensive and time-consuming to attempt to include the history professors from
Ireland in the study.

Questionnaire Design
The questionnaire^ was designed to satisfy a number of goals, the most important
being to retrieve information from Irish history instructors. By finding their preferences
for the maps that might be included in the atlas, it may be possible to begin the
formulation of the atlas contents. The questionnaire was designed in four basic parts:

^^A list of instructors of Irish history in the Republic of Ireland was compiled from
The World of Learning. 44th ed. (London: Europa Publications Limited, 1993) 773-778.
This list of instructors has been reproduced in Appendix 1.
^The questionnaire has been reproduced in Appendix 2.
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1) the characteristics of the course (i.e. type of Irish studies related course, class size, cost
of books, etc.); 2) map content (a rating system based on a list of map topics from
which the instructor was able to rate importance); 3) the physical attributes of the atlas
(size, color, etc.); and 4) the inclusion of the instructor's course syllabus and required
textbook list.
The first section had questions which

related to information about the course.

These questions allowed for the determination of the type of Irish course being taught.
For instance, the number of students who were interested in Irish history, the amount of
money a student was likely to spend for the course, and the amount the student might be
expected to spend for a supplemental book were all important questions which needed to
be asked.
The second section of the questionnaire concerned map rating and was by far the
most important of all. This section enabled the instructors to choose the maps that they
would like to have included in the atlas. A group of headings related to Irish history was
listed—for instance, agriculture. Under each individual heading, subjects were listed; for
example, the topics under the heading "agriculture" were "pre-famine" and "post-famine".
Directly opposite each subject a rating system was set up which consisted of a number
from one through five, where one represented "not needed," two—"relatively unimportant, "
three—"significant, not needed in my course," four—"important," and five—"very
important. " By rating each subject in this manner, a matrix could be formed, thus leading
to a prioritization of subjects which could be used later in helping to develop the atlas
content. Also as an option, at the end of each major heading, a space with the heading
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"other" was included to allow for the instructor to introduce his or her own subjects. This
allowed for the addition of potentially important topics not listed when the survey was
drafted.
The map subject list was developed in part by reviewing the contents of other
historical atlases.^^ Both a general list of subjects and the order in which these subjects
were arranged were obtained by reviewing these atlases. As discussed in Chapter 2 ^
many atlas types, such as world atlases, include similar topics for the maps and employ
similar methods for sequencing them. However, most regional and special atlases, such
as the one described in this thesis, do not have similar map contents and sequencing. For
this study, the author found that the best reference for helping to develop the map content
list for the questionnaire was the table of contents in An Atlas of Irish History
The third section of the questionnaire enabled the instructors to give their opinions
concerning the physical characteristics of the atlas. The questions in this section focused
on the size of the atlas, type of cover, physical appearance of the maps, and whether
tables, charts, and text were to be included with the maps. All of these items needed to
be addressed since they relate to cost and appearance.
The fourth and final portion of the questionnaire requested that each respondent
attach a copy of his or her course syllabus when returning the survey. The syllabus
would allow for two forms of information to be obtained for the study; 1) course content

^^See Chapter 6 under the heading "Development of Map Sequence".
^^See the section "Atlas Types" beginning on page 12 of the thesis.
^’Edwards.
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(generally a syllabus lists a general objective of the course, daily or weekly subjects to
be covered, and reading assignments), and 2) a list of textbooks to be used for the
course.
The syllabus review would allow for the accumulation of information, including the
most common time period being covered and the most popular subjects dealt with in the
courses. This allowed a list of subjects to be developed which then could be used as a
comparison with the map subjects favored in the questionnaire.

Presumably, if the

course content were known, then one could make a better assessment concerning which
maps would best suit the majority of Irish history courses.
The textbook review also could aid in obtaining popular map subjects which would
then be used to form a comparison with the survey results.

When

the

required

textbooks are reviewed for each course, one should be able to discover the types of maps
most suitable for the course. Presumably, this should aid in developing a list of the most
popular map subjects.

A relationship between the textbook map subjects and the

questionnaire map subjects could then be compared. Thus, the results of the textbook map
review, much like the syllabus review, could be used to supplement the results of the
questionnaire.

Administering the Survey
The survey was carried out in three phases. The first group of questionnaires was
mailed to forty-one professors, all of whom had been contacted by telephone beforehand.
They were mailed on November 20, 1993. The questionnaires were accompanied by a
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cover letter^*which stated the purpose of the survey and which declared that the
questionnaire needed to be returned by December 23, 1993. This date was chosen so that
the instructor would have a few weeks between Thanksgiving and Christmas to receive
the information and then return it before Christmas break.
Another thirteen questionnaires were mailed on April 3, 1994 These were sent to
instructors who could not be contacted by telephone but were, nevertheless, considered
to be important individuals within the field of Irish history.

Most were authors of Irish

history books and journal articles or were individuals influential in Irish politics and
history. The timing of the mailing of this survey was based on the scheduling of the
ACIS national conference, which was to be held toward the end of April. It was believed
that instructors planning to attend the conference would be more apt to answer the
questionnaire. Overall, a total of fifty-four questionnaires were mailed to professors.

Review of Methodoloev
The purpose of the questionnaire was to obtain two different sources of information:
1) the answers to the questions on the questionnaire, and 2) course syllabi and textbook
lists.

The next two chapters will describe the interpretation of the results of the

information gleaned from these two sources, leading to the development of a preliminary
table of contents for the atlas. The reader must note that the next two chapters discuss
the actual results of the survey. It was advantageous to discuss the syllabus and textbook
review (Chapter 4) prior to the questionnaire results (Chapter 5) because the results of the
questionnaire were considered to be more significant.
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A copy of the cover letter is in Appendix 2.

CHAPTER 4
SYLLABUS AND TEXTBOOK REVIEW
Purpose
This part of the study involved the interpretation of course syllabi received from the
instructors. As outlined in Chapter 3, the last portion of the questionnaire requested that
instructors include copies of their syllabi and a list of course textbooks with the return of
the survey.

Seventeen syllabi were collected from the twenty-seven instructors who

returned the survey.
As already described in the previous chapter, it was intended that the syllabus and
textbook review would likely produce results in two areas. 1) An examination of the
course outlines would allow for an interpretation of the course content and a general
overview of the types of Irish history (Irish studies) courses being taught.

This

knowledge could be used to refine the list of maps selected for the atlas. For example,
if a majority of the instructors taught modem history from 1800 to the present, it would
obviously be counterproductive to include numerous maps which focused predominantly
on the medieval period; 2) The text books required for each course (ordinarily listed in
the syllabi) provided another avenue of research. These texts could be obtained and
examined for maps. These maps could then be categorized into subject headings, the
same as those used on the questionnaire, so that a direct comparison between the
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questionnaire results and the textbook review could be undertaken. Moreover, the maps
could also be rated according to their quality.
The findings from the textbook and syllabus review are discussed in the passages
which follow.

They will be compared and contrasted with other results from the

questionnaire in chapter 5.

Svllabus Review and Interpretation
Most of the syllabi reviewed were designed similarly. Initially, there existed a title
of the course followed by a brief course description. Typically, each syllabus had a
course schedule for the term which listed a topic for each class meeting as well as a
reading assignment. The review process began by listing the course titles followed with
a compilation of a sample of course descriptions. Next, a listing was generated which
included the most prevalent subjects being discussed within each course. Following the
creation of these lists, a general interpretation of the syllabus review was conducted which
combined all three areas of the syllabus—titles, course descriptions, and subjects.

Review Process
Course Titles
There were seventeen syllabi returned; the course titles and the number of courses
being taught under the same title are shown in Table 1. The purpose of the title listing
was to determine the types of courses being taught. From the titles listed below, it would
appear that a majority of the courses covered modem Irish history. Roughly ten of the
seventeen courses covered Irish history, three courses concerned themselves with conflict
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and/or revolution, two were dedicated to literature, and another two specialized in other
aspects of Ireland. Generally, all the courses, with the exception of the literature courses,
concentrated on some aspect of Irish history, particularly modem Irish history.

Table I.—Course Titles
Course Titles

No. of
Courses

Ireland-Revolution and Nationalism

1

History o f Ireland

1

History o f Modem Ireland

1

Modem Ireland

1

Modem Irish History
Ireland: Conflict Past and Present

1

A Cultural History' o f Wales, Scotland, and Ireland

1

Ireland Since 1800

1

Ireland and America

1

Ireland Since 1600

1

History of Ireland Before 1603

1

Revolution and Nationalism in Ireland: 1780 to
the Present

1

Modem Irish Literature

1

Literature and Culture of Ireland

1

Course Descriptions
While reading through the course descriptions, one could begin to understand the
types of subjects being covered in each course as well as the time periods involved.

A

partial list of course descriptions included the following:
This course familiarizes students with some of the major forces which have shaped
Irish society from the 17th century to the present. It emphasizes recent trends in Irish
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historiography. A major focus of the course will be nineteenth and twentieth century
Irish history, with particular emphasis on social and cultural history.
By 1700, the political, economic, and cultural conquest was complete. A two-hundred
year struggle ensued, resulting in the creation of the Irish Free State and the crisis of
Northern Ireland. This course, by tracing this historical conflict between Irish
nationalism and British Colonialism, will provide the student with a better
understanding of the religious, political, and economic complexities of contemporary
Irish society
Modem Irish history is a broad survey course touching on the main themes of Irish
history since about the year 1600 Those themes include the English conquest of
Ireland, the destmction of the old Gaelic order, land distribution, the emergence of the
Anglo-Irish as a distinct type, the growth and fruition of Irish nationalism, Ireland's
role in the British political system, the great famine of the 1840's, emigration, the
Irish Literary Renaissance and the ongoing problem of Northern Ireland.""
This course examines the political, social, religious, cultural, and economic history of
Ireland from 1800 to the present. The first few lectures, however, deal with Ireland
before 1800."*^
In this course we will engage in a study of the history of modem Ireland, Ireland
since the beginning of the seventeenth to the late twentieth century. We study a
political history, mainly, with some attention to economic, social and cultural
history."*^
The course descriptions were obviously a more detailed extension of the course title,
as would be the case for course syllabi in all disciplines. From these descriptions one

^^Thomas F. Moriarty syllabus for course "History of Modem Ireland" taught at
Elms College, Chicopee MA, 1993-1994.
‘‘®Tim Sarbaugh, syllabus for course "Modem Ireland" at Gonzaga University,
Spokane WA., Spring 1991.
""Vince Feeney, syllabus for course "Modem Irish History" taught at the University
of Vermont, Burlington VT.
"*^M.F. Funchion syllabus for course entitled "Ireland Since 1800"at the University
of South Dakota, Brookings, SD, fall 1993.
"‘^Leo McNamara, syllabus for course entitled "Ireland Since 1600 at the University
of Michigan, Ann Arbor, MI, winter 1993.
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could attempt to develop a composite of the typical course being taught. It seemed that
the general theme of the courses encompassed Irish history from the start of the 17th
century to modem times. None of the course descriptions focused on Irish history prior
to the beginning of "modem" history. It also appeared that there had been numerable
conflicts throughout Irish history which were of major importance in the past as well as
the present.

Course Topics
For most of the syllabi the section which followed the course description was the
day-to-day lecture topics. Generally, these topics were in chronological order by class
period and were accompanied by reading assignments. Of course, the topics covered in
the courses would also be considered potential topics for maps which might be included
in an atlas. Extracting this information required several steps. Initially, each topic listed
in the seventeen syllabi was recorded in a lengthy list. From this list the topics were
placed in descending order beginning with those which were listed the greatest number
of times.'*"’ The following topics were the most popular (listed within four or more
syllabi):
1.
2.
3.
4
5.
6.
7.
8.
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Famine
Pamell and Home Rule
Fenianism
Daniel O'Connell
The Anglo-Norman Invasion
Northem Ireland 1968-Present
Northem Ireland 1922-1968
Eighteenth-Century Nationalism

See list of topics in Appendix 3.

9.
1011.
12.
13.
14.
15
16.

The Easter Rising
Partition, Treaty and Civil War
Irish Free State
Post-famine Ireland
1798 Rebellion
The Celts
Medieval Ireland
Gaelic resurgence
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17. Intellectual movement and
Literary Renaissance
18. General Geography

19.

Volunteers, United Irishmen and
Union
20. Coming of Christianity

These preceding lecture topics received the most attention from the Irish history
professors. A majority of the topics listed can be grouped into the "modem" Irish history
category. Nearly all the topics listed above occurred after the beginning of the 17th
century. Also, the persons listed were prominent during this time period.

The

development of this list gives one an extremely detailed account of the most popular
topics being taught in Irish history courses in the United States at this time.

Syllabus Interpretation
The combination of the syllabi titles, course descriptions, and day-to-day lecture
topics of each course revealed several important items. The review attempted to find the
type of history course being taught and used this information to find the most popular
topics. Even though there were only a small number of syllabi collected, it did appear
that certain "trends" were present.

Indeed, these "trends" helped to reveal both an

estimate of the most common time period of history being taught and the most popular
topics being covered. This information will be used later in this study to reinforce
decisions made from the survey results.

Book Review and Interpretation
Another aspect of the survey included the examination of textbooks which the
students were required to purchase for the course. The rational behind a review of texts
was to evaluate maps within the books in order to help determine the types of maps
which might be used in the course. These maps would possibly be the same ones that

34
the instructors would like to use as visual aids for each course. By reviewing these maps,
one could then further form a basis for choosing map topics for the atlas.

Review Process
The textbook review began with a series of systematic steps which would lead to
a list of the most prevalent maps found within the textbooks used in the courses. The
first step was to locate each textbook. The second step entailed the organization of these
books into groups. The third step consisted of examining each text for maps. As they
were found, the maps were organized under the headings listed in the questionnaire. The
fourth step required the rating of each map according to its appearance.

The fifth and

final step involved listing the map subjects and showing the number of maps within each
subject heading. This provided the information necessary for listing the most popular
maps.

Locating the Textbooks
Approximately ninety percent of all the books listed in the course syllabi were
found. The textbooks, which consisted of biographies, or literary books including books
of poetry, were intentionally left out of the search with the assumption that they would
probably contain no maps. Initially, thirty-one books were reviewed. Of these, only six
were found at the Mansfield Library at the University of Montana. The others were
located at other universities throughout the country, and were retrieved through the
interlibrary loan program
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The list of texts from the individual professors is in Appendix 3.
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Organization of Textbooks
The textbooks listed in the syllabi were categorized into four basic groups: 1)
general Irish history textbooks, 2) specialty books, focusing on important historical
persons or subjects, 3) literary books or novels written by historians or literary figures,
and 4) atlases.

The following tables list the books which were found along with the

names of their authors.

Table 2 includes a listing of general history books. The books

listed under this category were those which provided the reader with a broad perspective
of Irish history and were thought to be the "core" book of a course.

Table 2.--General Irish History Textbooks
Book Title

Author

Ireland and the Irish

Karl S. Bottigheimer

A History o f Modem Ireland

Giovanni Costigan

Oxford Illustrated History o f Ireland

R.F Foster

The Irish Experience

Thomas Hachey, Joseph Hemon,
Lawrence McCaffrey

Maps, Genealogies and Lists

TW Moody

Course o f Irish History

T W Moody and F.X. Martin

A Traveller's History o f Ireland

Peter Neville

Ireland; An Illustrated History

John O'Beime Ranelagh

Table 3 lists the specialty books on Irish history; these are textbooks which focus
on specific historical events or persons. These types of texts are not used for teaching
general Irish history, but instead may be used to supplement a general Irish history
textbook for a course. Novels are listed in Table 4

These were textbooks which were

not necessarily used as historical references; however, the instructors may have intended
them to be used as a supplement to either a general history textbook and a specialty book.
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Table 3 —Specialty Books on Irish History
Book Title

Author

The Great Hunger, Ireland 1845-1849

Cecil Woodham-Smith

King o f Beggars: The Life of Daniel O'Connell

Sean O'Faolain

James Larkin, Irish Labour Leader

Emmet Larkin

Medieval Ireland, The Enduring Tradition

Michael Richter

Ireland, A Social and Cultural Histor>% 1922 to Present

Terence Brown

In Ireland Long Ago

Kevin Danaher

A New History o f Ireland II, Medieval Ireland 11691534

Art Cosgrove

God Save Ulster! The Religion and Politics of
Paisleyism

Steve Bruce

Famine

Liam O'Flaherty

The Year o f the French

Thomas Flanagan

Ireland in the 20th Century

Terence Murphy

The Easter Rising

Alan I. Ward

Hedge Schools o f Ireland

P J Dowling

Northem Ireland Since 1945

Sabine Wichert

The Green Flag Volume II: The Bold Fenian Men

Robert Kee

The Green Flag Volume III: Ourselves Alone

Robert Kee

The Great O'Neill

Sean O'Faolain

Table 4.—Novels on Ireland
Book Title

Author

Trinity

Leon Uris

Castle Rackrent and the Absentee

Maria Edgeworth

A Place Apart

Dervla Murphy

Field o f Blood

Gerald Seymour

Table 5 lists the two atlases which had been listed in the survey. These volumes, as
described in the introduction, are books which include a large variety of mapwork.
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Table 5.—Atlases on Ireland
Book Title

Author

Atlas o f Ireland

J.P Haughen

An Atlas o f Irish History

Ruth Dudley Edwards

Organization of Maps
The next step was to organize the maps within each text under predetermined topics.
The topics chosen were the same as those listed in the questionnaire. The main subject
headings include the following kinds of maps: reference, military, religion, land
ownership, literary figures, politics, agriculture, health and education, language, economic,
and physical, with each one followed by a list of subtopics.'*^ Each map was associated
with the subtopics listed under the subject headings on the questionnaire. For example,
a map of population would be categorized under the subtopic "population"which is listed
under the "reference map" subject heading on the questionnaire. Once all the maps were
listed under their specific topics, then the most popular map types could be determined.
The textbooks which contained maps are listed in Tables 14 and 15 (pages 151-155)
in Appendix 4

These tables were organized as follows: 1) the first column listed the

textbook; 2) the second column listed the title of each map within each textbook; 3) the
third column listed the name of the subtopic which best described the map; and 4) the
fourth column contained the rating of each book for map quality.
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See question thirteen on the questionnaire in appendix 2.

38
Rating of Textbook Maps
As shown in Tables 14 and 15 of Appendix 4, the fourth column, "rating", was
devised to rate each textbook according to its map quality. The rating system was such
that one (1) was the highest and three (3) was the lowest. The number (1) adjacent to the
text indicated that the maps within the text had a good appearance and were constructed
well, the maps were not confusing, and they contained good reference material.

A

number (2) adjacent to the text conveyed that the maps within the text were mediocre
in appearance, confusing (possibly attempting to convey too much), and that only some
parts could be used as reference. A number (3) adjacent to the text portrayed the maps
as being constructed poorly, and they would not be useful as reference material. The
rating was done subjectively by the author.
The main reason for rating each text according to its map quality was to form a base
from which to begin to design maps for the atlas. With this review, it was possible to
determine the condition of mapwork which was available to each professor and student.
Also, the rating would allow the atlas staff to use the best maps in the textbook review
for a guide when creating new maps for the atlas.

Maps Listed bv Subject Heading
The following table (Table 6) categorizes the maps from the textbook review into
map subject headings and subtopics. These topics are the same as were listed on question
thirteen of the user survey. Adjacent to each topic a number is shown which represents
the total number of maps found in the textbook review which best match each topic.
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Table 6 —Total number of maps per subject category
Map Subject

Number of
Maps

Reference Maps

43

Generalized Political Map

22

Detailed Political Map

3

Physical Geography

10

Transportation and Communication

0

Cities (detailed maps of larger cities)

5

Population (growth and migration)

3

Other
Militaiy Maps

8

Battle Sites

0

Viking Invasion

2

Norman Invasion

1

Other(s): 1798 Uprising, Bruce Invasion, Celts,
Williamite Campaign.

5

Religion

13

Pre-Christain

0

Christianity

2

Medieval Period

0

Post-reformation

0

Religious affiliations

9

Monasteiy locations

2

Other(s):

0

Land Ownership

20

Gaelic Clan Distribution

0

Tudor Plantations

2

James I

3

Cromwellian

2

Other(s): Ulster Plantation, 15th century lordship
boundaries, the Pale, Elizabeth I, Catholic land
ownership, manors in Leinster.

13
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Number of
Maps

Map Subject

Politics

10

Gaelic Society

2

Vikings

0

Normans

3

Modem political stmcture

1

Other(s): Sein Fein membership (1919), Irish
speakers, Ireland in 1307 (families).

4

Agriculture

6

Pre-famine

1

Post-famine

1

Other(s); Migratory agricultural laborers. Agrarian
outrages, neolithic farming.

4

Economic (historic)

4

Industry (manufacturing)

1

Retail and Wholesale Trade

1

Mining

0

Fishing

0

Services

0

Commercial

0

Other(s): Ports in later middle ages. Mints

2

The results of Table 6 gave an accurate representation of the most popular map topics
represented in the textbooks. The interpretation of this table is discussed in the following
section.
Textbook Review Interpretation
A number of conclusions can be drawn from the textbook review. Initially, a total
of thirty-one textbooks were used in the study. Over half (seventeen) of the textbooks
were "specialty" books, or books which focused on a certain person, subject, or time
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period in Irish history. A quarter of the total were general history books covering a wide
range of Irish history topics. Most of the instructors required a general history textbook
for their courses, followed by one or more "specialty" textbooks. Because most of the
courses focused primarily on modem Irish history, a general history book seemed to be
most useful. In addition, it appeared that most instmctors focused on specific topics
within Irish history, thus the "specialty" textbook. Most of the general maps were found
in the general Irish history textbooks, and most of the special maps were found in the
"specialty" textbooks. Once the maps were found, they were organized into categories.
This portion of the study involved some subjectivity.
simple to categorize.

Most of the maps were fairly

Yet others were more difficult, especially if they appeared to

qualify for two or more categories. In Irish history, agriculture, land ownership, and
religion all seemed to mesh with each other. Therefore, some of the maps had to be
categorized in one of the three, while in certain regards they could have fit into all three.
The map rating exercise aided considerably in the construction of the table of
contents for the atlas. By knowing the general condition of the maps within a text, it
might be possible for the atlas staff to use certain texts as references for map production.
Otherwise, much valuable time could be spent going back to review various Irish history
texts. Indeed, the staff could simply look up the textbooks on the table and pick the ones
which have the best marks. Because a map review was being conducted, it was felt that
it would be important to record the condition of the maps in case the text would later be
used as a reference while constructing the atlas. The rating is more or less an aid to the
researchers when beginning atlas construction.
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Table 6 provides an abundance of information which is useful when determining the
preliminary atlas content.

From the data included in it, some of the following

assessments might be made: 1) The most common type of map in all the textbooks
reviewed was either a general political map or a physical map of the country. Both of
these map types were categorized under the "reference map" heading.

2)

Land

ownership was the second most common map subject covered in the textbook review.
There appeared to be a fairly even distribution of maps covering land ownership from the
Tudor period to Cromwellian times. "Fifteenth century lordship boundaries", "the Pale",
and land ownership during the time of Elizabeth I were very popular topics also. 3)
Religion appeared to be the third most popular topic, especially religious affiliations.
Most of the maps covered the population of Catholics versus Protestants throughout
history; and 4) Politics, military, and agriculture respectively, were the next top "votegetters" on the textbook map list.

Summarv
The results of the syllabus review and textbook map review will next be used to
support the results of the survey. As the reader will notice in Chapter 5, each map topic
on the questionnaire is discussed. Results from this chapter are "meshed" with the results
from the survey in order to provide logical explanations for the inclusion or exclusion of
certain topics in the preliminary atlas contents.

The degree to which the syllabus and

textbook review aided in determining the preliminary atlas contents will be discussed in
Chapter 5

CHAPTER 5
QUESTIONNAIRE RESULTS AND INTERPRETATION

Purpose
As discussed in Chapter 3, questionnaires and, in some cases, personal telephone
calls were used in order to solicit information for the atlas. A group of Irish history
experts were identified beforehand and were mailed questionnaires. The questionnaires
sent to them were designed to help develop the contents of the atlas. This chapter will
discuss the results produced by the questionnaire; it will use these results as an aid in
determining the contents of the atlas.
The interpretation of the questionnaire consisted of the following steps:

1) The

responses to each of the questions were tabulated. 2) The results of each question were
examined and used to evaluate the importance of that component relative to the atlas
content. 3) The survey was summarized and the preliminary contents of the atlas were
created.
Response of Questionnaire
Initially, a total of fifty-four questionnaires were mailed. Forty-one of these were
sent following a personal phone call, of these, twenty-three surveys were returned for a
56 percent success rate. An additional thirteen questionnaires were sent to instructors
who could not be reached by phone, although a portion of these calls resulted with a
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message left on voice mail or with a departmental secretary. Of these, four responded
to the survey for a 31 percent success rate.

In all, twenty-seven total surveys were

returned of the fifty-four sent out, resulting in a rate of return of 50 percent.'*’
Obviously, the success of the survey was much greater when conducted using a
personal phone call prior to the mailing of the questionnaire. This might be attributed to
the following factors;

1) Personal contact enabled the instructor to ask questions

regarding the project. 2) Personal contact would make the instructor feel more inclined
to answer the questionnaire after he or she had become personally involved. 3) The
instructor was expecting the questionnaire and found it easier to set time aside for
completing it.
The questionnaires mailed without being preceded by a telephone call likely
produced lower returns for several reasons: 1) When a person receives a questionnaire
in the mail, many times they will not answer it or even read it because of lack of time
and/or interest. 2) Some people simply do not answer questionnaires. 3) A questionnaire,
in order to be successful, has to be thorough and simple; if it is difficult to understand
it may be discarded. Of course, these factors are common for all types of questionnaires—
both those received after a telephone call and those received without a telephone call.
The success of the mail questionnaire, 50 percent, may be attributed in part to the
specific nature of the subject itself. Irish studies, including Irish history, lacks an atlas
of the type described in the cover letter, therefore the questionnaire may have seemed
unusually interesting to the respondents.
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The final list of instructors who returned the survey is in Appendix 1.
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Survey Results and Analysis
The questionnaire was designed in three parts: 1) course content, 2) atlas content,
and 3) atlas appearance.

Each portion was designed so that the results would answer

important questions regarding the overall character of the atlas. The first portion was
designed to reveal information about the courses being taught. The answers would enable
one to determine the type of course, the size of the class, the cost of textbooks, and
whether or not an atlas was needed. The second, or middle portion of the questionnaire
was designed to enable the instructor to "rate" lists of topics related to Irish history
according to their importance in their course. It was intended that this portion of the
survey would produce results which could be used to develop a list of subjects for the
contents of the atlas. The third and last portion of the questionnaire was designed to
establish the physical attributes of the atlas including the dimensions of the atlas, whether
it should have a soft or hard cover, and whether it should be printed in color or black and
white.
Below, the questions from the questionnaire are organized according to the
respective sections: class content, atlas content, and atlas appearance. In order to present
the survey results in a precise and clear manner, after each question is given, the results
are tabulated and the tabulations are used to formulate conclusions and interpretations.
These results are ultimately used in determining the final atlas design.

Class Content
The following ten questions pertain exclusively to the courses being taught by the
instructors.

Each question is given below exactly as it appeared on the questionnaire.
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1. Which course(s) related to Ireland do you teach?
This first question asked the instructor what type of course he or she taught. Of the
twenty-seven professors, twenty (74 percent) taught some form of Irish history, two (7
percent) taught Irish literature, one (4 percent) taught Irish political science, and four (15
percent) taught some other type of course such as British history, which included Irish
history as a portion of the course (see Table 7). Three of the instructors taught more that
one course. For example. Professor McNamara at the University of Michigan taught a
course in Modem Irish History, Medieval Irish History, and Irish Literature and Culture.

Table 7.—Irish courses
Courses Taught

No.

%

History

20

74

Literature

2

7

Political Science

I

4

Other

4

15

The primary reason for this question was to identify the overall interests of the
respondents. If a high percentage of the instmctors had been Irish literature instmctors
instead of Irish history instmctors, then the results of the questionnaire could not have
been used. After all, the purpose of the study is to develop an atlas for Irish history
instmctors and their students. Table 7 makes it clear that the percentage of instructors
who taught Irish history was high; thus, the survey population was satisfactory for the
continuation of the study.

Even though seven of the respondents did not teach courses

exclusively related to Irish history, they were included anyway, since their responses to
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the rest of the questions indicated that they were interested in an Irish history atlas and
might be potential users regardless of the contents of their courses.

2. Does your institution have an established Irish Studies program?
Five out of twenty-seven, or 18 percent of the institutions represented by the
instructors surveyed had Irish studies programs, including: the University of Iowa,
University of Texas, Stonehill College, Gonzaga University, and The Catholic University
of America (see Table 8). From other research into colleges located in the United States,
it was found that University of California at Berkeley, Boston College, Notre Dame,
Harvard, and Queen's College of CUNY are some of the other institutions which have
Irish Studies (or Celtic Studies) programs. A few institutions, such as Northeastern, have
dropped their programs because of lack of money or interest, but have retained faculty
who teach subjects related to Irish Studies. Table 8 lists the colleges from which the
twenty-seven respondents are affiliated and whether the institution has an Irish studies
curriculum.
This question attempted to find out the importance of Irish studies programs, which
would include courses in Irish history in the United States. From a marketing standpoint,
if there existed a substantial number of Irish studies programs, then an atlas would be
beneficial to a relatively large group of individuals, instructors, and students alike. As
mentioned in Chapter 3, there may be as many as one-hundred fifteen instructors in the
United States who teach Irish history.'** If the survey results were portrayed on a

'**This list was developed in Chapter 3 from Maureen Murphy, A Guide to Irish
Studies in the United States. (Hemstead, NY: American Conference for Irish Studies,
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nationwide basis, then 18 percent of the one-hundred fifteen total institutions would yield
the approximate number of Irish studies programs nationwide. The total number would
be nearly twenty-one Irish studies programs. Although the number of programs is small,
there are a substantial number of individual instructors who teach Irish history.

Table 8—Colleges and Irish-studies programs
Institution

Irish-studies
program
yes

Institution

no

Irish-studies
program
yes

no

Auburn U at
Montgomery

X

Rider College

X

U o f Santa Clara

X

University of
Dayton

X

U. o f San Francisco

X

Geneva College

X

South Dakota State

X

Catholic U o f
America

X

Southern Illinois U.

X

U o f Vermont

X

U o f Chicago

X

Old Dominion U

X

College of Notre
Dame (MD)

X

U o f Missouri

X

UMASS at
Dartmouth

X

University of
Wisconsin

X

LaSalle College

X

Stonehill College

X

U o f Michigan

X

Gonzaga U

Calvin College (MI)

X

Elms College

University o f
Minnesota

X

U o f Iowa

X

St. Mary's College
(MN)

X

U o f Texas

X

U. o f New
Hampshire

X

X
X

1987). The number of instructors, one-hundred and fifteen, was an approximation by this
author from the information attained from personal phone calls.
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3. How often is vour course(s) offered?
In addition to knowing how many Irish history courses each instructor taught, it is
important to learn how often they were taught. Eleven (43 percent) of the instructors
taught their courses once every other year, seven (27 percent) taught courses every year,
four (13 percent) taught courses every semester or quarter, and five (17 percent) taught
during either during the summer or only occasionally (less than every other year).

Table 9.--Course offerings
Courses offerings

no.

%

every other year

II

43

every year

7

27

every semester/quarter

4

13

other

5

17

By knowing the number of times the courses were taught, a determination could be
made as to their popularity.

If significant interest existed in Irish history courses, one

could then assume that there would be a large number of students enrolled (see question
four below for the average number of students in Irish history courses).

From the data

in Table 9 below, it appeared that the most common number of times an Irish history
course was taught was once every two years.

It is not common for the course to be

taught every semester or quarter. There was a small percentage of the instructors who
taught an Irish history course only when the need arose from interested students. If a
high percentage of the instructors had taught the course under these circumstances, then
there would be a very small population of students, and the wisdom of creating an atlas
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would be in doubt. Nonetheless, it appeared that the courses were taught often enough
to justify the continuance of the study.

4

How many students are in vour coursetsl on average?
This question pertains to the average size of each course. Of the courses taught,

one (4 percent) had ten students or less, three (11 percent) had between ten and twenty
students, thirteen (49 percent) had between twenty and thirty students, three (11 percent)
had between thirty and forty students, and seven (25 percent) had over forty students (see
Table 10).

Table 10 —Course size
Average number of
students in each course

no.

%

less than ten

1

4

10 - 20

3

11

20 - 30

13

49

30 - 40

3

11

over forty

7

25

An estimate of the average number of students in each course per year could provide
even more useful information which would help establish the potential size of the market
for the atlas. The first step in this process would be to use the data by the instructors to
estimate the number of students in each of the twenty-seven courses on the survey. The
average number of students in each category (see Table 10 above) was approximated as
follows (the category is listed followed by the estimated average number of students);
less than ten (7), between ten and twenty (15), between twenty and thirty (25), between

51
thirty and forty (35), and over forty (50). The next step would be to match the number
of students to the number of times the course was taught on each individual questionnaire
(question #3 above asked for the course offerings).

Once the data from these two

questions was combined, the result would suggest that the average number of students in
an Irish history course per year was twenty-six. From Chapter 3, it may be learned that
the total number of Irish history instructors in the United States is approximately 115.
Therefore, the total number of Irish history students per year would be approximately
2990. Of course, this would be a "rough" estimate; but, when a publisher is needed for
the atlas, the estimate could be a starting point in determining the number of atlases to
be published.
The next two questions, five and six, will be discussed together due to their
similarities.

5. How manv books do vour require in vour Irish history coursefsl?

6. How much monev does a student need to spend for books in vour course?
Of the students, 63 percent purchase more than three books, 18 percent purchase
three books, 14 percent purchase two books, and 5 percent purchase one book (see Table
II). Also, from question 6, 52 percent of the students are required to spend between $30
and $50 on books for their Irish history course, 38 percent must spend over $50, and 10
percent spend between $20 and $30 (see Table 12).
Both questions five and six above are pertinent in that I) if students had to buy an
additional book (an atlas), how much more would they be willing to pay, and 2) from
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this information a conclusion could be reached regarding the potential pricing of the atlas.
From feedback by instructors on the "comment" section of the questionnaire, the largest
concern pertained to the cost of the atlas. It was felt that the atlas must be inexpensive
before they would require their students to buy an additional book. If the atlas was
constructed with maps of good quality, and was published economically so as to make
it inexpensive, then the instructors would be more apt to require their students to purchase
it for the course.

Table II .—Textbook requirement
Number of textbooks
required for each course

no.

%

one book

1

5

two books

4

14

three books

5

18

more than three books

17

63

Table 12.—Textbook costs per student
Cost of Textbooks per
student in course

no.

%

$20.00 > $30.00

3

10

$30.00 > $50.00

14

52

over $50.00

10

38

Tables II and 12 indicate that the highest percentage of students are required to
purchase three or more books for their course. The total cost of these books is between
$30.00 and $50.00. This information could later aid the atlas publisher when determining
the final cost of the atlas.
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7. Do any of the books you require of the course contain maps which are useful in
teaching Irish history? If yes, give examples.
On this question, 52 percent of the instructors answered "yes". The list of examples
they cited included The Course of Irish History. Ireland and the Irish.

The Irish

Experience. Medieval Ireland: The Enduring Tradition. A Traveller's History of Ireland.
and Modem Ireland. 1600-1972. These textbooks were included in the list of books which
were reviewed in the part of Chapter 4 which dealt with map content. To reiterate from
the previous chapter, the textbook review enabled the author to critique the maps which
individual instructors were using for their course(s). The results of this review led to a
list of the most popular map topics covered in the texts, and the maps which were viewed
by the students in each course.

It was hoped that knowledge of map quality, map

subjects, and map references attained in the review would aid in the development of atlas
content.

8. Do vou require the students to purchase an atlas on Ireland or do vou reserve an atlas
for them to use for vour course? If ves. which atlas do vou make available to them?
Only one instructor surveyed replied that he had put the Atlas of Irish History'*^ on
reserve.

All the other instructors answered "no" to this question. The reason for this

question was to ascertain whether or not the students had access to an atlas related to
Ireland, and if so, were they required to use it. The response could lead to two distinctly
different interpretations; 1) an atlas is not available to the students, therefore the creation
of such an atlas would be beneficial, 2) since an atlas is not required reading, none

'’Edwards.
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would be needed for the course.

The latter response proves to be false when the

instructors answer very positively to question ten below, which asks if an atlas would be
beneficial to their course.

9. Are vou aware of anv particularlv useful atlases of Ireland? If ves. could vou please
list them?
Approximately 60 percent of the instructors responded positively to the question.
The following atlases were among those often cited in the second part of the question;
An Atlas of Irish Historv , Atlas of Ireland , and the Genealogical Atlas of Ireland. "B
purpose of this question was not only to determine if the instructors knew of any atlases
relating to Ireland, but also to uncover any atlases which were not discovered during this
study.

The first two atlases mentioned above are relatively common and had been

previously found and reviewed.^® The third, the Genealogical Atlas of Ireland, was not
as commonplace and could not be found. However, from its title, one could assume that
this atlas contained names used to trace families for genealogical purposes. Therefore,
for purposes of Irish history, it probably would not have served as a good reference
volume.

10 Do vou feel an atlas relating to vour course material would be helpful to the student
as a supplement to the books vou require?
This question was pivotal to the study. With a positive response, the project would
be worth the effort, with a negative response it would not. This question became the
stopping point for those instructors who did not see a need for an atlas. In other words.
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See pages 4 and 5 of Chapter 1 for a detailed description of these atlases.
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the question was placed at this point in the questionnaire so that the course information
could still be attained, even if some of the instructors did not feel that an atlas would be
beneficial. Once this question was addressed, those who felt that an atlas was not needed,
did not have to continue on with the questionnaire. Of course, a few instructors were
spared from answering this question because, through the use of a personal interview,
they were not mailed a questionnaire to begin with. Therefore, most of the instructors
who were sent questionnaires already had the notion to respond positively to the idea of
an atlas.
O f the twenty-seven instructors, twenty-five ( 93 percent) felt that an atlas of the
sort described in the questionnaire would be beneficial.

From this response, it was

concluded that the development of an atlas would be advantageous and should be
undertaken.
Questions #11 and #12 are grouped with questions #14 through #16, together they
are discussed under the heading of Atlas Appearance which occurs later in the chapter.
The next topic to be examined is question #13, Atlas Content.

Atlas Content
In order to determine the map content of the atlas, a process was devised which
would ascertain the needed information from the instructors who completed the survey.
A list of subjects was categorized on the survey; each subject was followed by the
numbers 1 through 5. These numbers comprised a rating system which allowed the
instructor to assess each individual subject according to its importance to his or her
course.

Question #13 below is the question as written on the survey.
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13. The following is a list of subjects relating to the contents of an atlas of Irish history.
Please indicate bv the following guide how vou would rate a particular subject with
regard to having a map created for it. bv circling the appropriate number. The scale is
as follows: O = not needed. 2 = relatively unimportant. 3 = significant, not needed in
mv course. 4 = important. 5 - very important). If vou feel an additional subject should
be added, please fill in under the category "other".
Once the results from question #13 were tabulated, they were placed in a table (see
Table 13 below). The numbers in the table represent the percentage of instructors who
circled numbers from 1 to 5. This author determined the map selection process for each
individual map subject to be as follows: 1) The percentages from columns 4 and 5 (very
important and important) would be added together, and if their total was greater than 50
percent, then these maps would be considered for inclusion in the atlas.

2) The

percentages in columns 1, 2, and 3 (not needed; relatively unimportant; and significant,
not needed in my course) would be added together; and, if their total was greater than 50
percent, then these maps would be considered for exclusion from the atlas. 3) The
percentages which were even, meaning that the totals taken from the addition of columns
4 and 5 were equal to those from the addition of columns 1, 2, and 3, further
consideration would be given before determining whether or not the subject would be
included in the atlas. Because there does not exist an exact scientific method for selecting
the map contents of an atlas, a combination of expert opinion from the survey, results
from the syllabus and textbook review (Chapter 4), and the process of elimination were
all used in order to select a preliminary group of maps. The selection of map content will
be thoroughly discussed under the heading "Map Selection" below.
The analysis used in selecting map subjects for the atlas evaluated each individual
subject listed in the questionnaire. It was conducted for each of the subject category
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headings; reference, military, religion, land ownership, literature, politics, agriculture,
health and education, language, economic, and physical.

Once each subject was

evaluated, it was then either included in a list of the accepted subjects or it was discarded
depending upon how it scored.

During the evaluation of each subject, there were

situations when data from Chapter 4 ("The Syllabus and Textbook Review"), was used
to "sway" the decision of whether a subject would be included or excluded in the atlas
contents.
Table 13 lists each individual map subject along with a percentage which relates to
the responses from the instructors on each subject.

For example, under the subject

"Detailed Political Map," 16 percent o f the instructors surveyed felt that the subject was
a 3—meaning "significant, not needed in my course".

Table 13.—Instructors subject rating results
Rating (Percentage, %)
Subject
1

2

3

4

5

4

96

REFERENCE MAPS
Generalized Political Map
21

16

34

29

Physical geography

4

8

4

84

Transportation-communication

4

28

34

34

21

16

25

29

4

25

63

Detailed Political Map

Cities

8

Population

8

MILITARY MAPS
8

4

24

40

24

Viking invasion

12

8

16

32

28

Norman invasion

8

8

8

42

34

Battle sites
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RELIGION
20

12

32

16

20

Christianity

8

4

34

16

38

Medieval Period

8

24

24

44

Post-reformation

4

12

21

63

Religious Affiliations

4

4

16

76

Monaster}' locations

9

26

30

22

23

41

36

8

12

76

12

16

72

4

25

71

Pre-christian

13

LAND OWNERSHIP
Gaelic clan distribution
Tudor Plantations

4

James I
Cromwellian
LITERATURE
Places/origins o f literary figures

12

16

46

13

13

Gaelic Society

9

13

21

31

26

Vikings

8

8

38

21

25

Normans

4

8

25

38

25

Modem political structure

4

8

17

71

Pre-famine

9

30

61

Post-famine

9

35

56

POLITICS

AGRICULTURE

HEALTH AND EDUCATION
Diseases

8

17

37

13

25

Literacy rates

4

12

21

29

34

4

8

33

55

LANGUAGE
Location of Irish Language(s)
ECONOMIC (historic)
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Industry
Retail and Wholesale Trade

12

37

51

4

34

25

37

Mining

4

18

26

26

26

Fishing

4

18

26

26

26

Services

5

14

32

27

22

Commercial

5

9

27

26

23

Climate

12

34

12

42

Soils

11

25

21

37

Natural Vegetation

13

39

17

30

PHYSICAL (historic)

The following section evaluates each individual map subject, as listed in Table 13
above, and determines whether the subject will be included in the preliminary atlas
contents based on the results from the "rating" exercise.

Map Selection
The selection of individual map subjects is discussed by category in the same order
that these categories appeared in the questionnaire.

Reference Maps
The following categories were listed under the heading of "Reference Map" in the
questionnaire (also see Table 13): Generalized Political Map, Detailed Political Map,
Physical Geography, Transportation and Communication, Cities (detailed maps of larger
cities). Population, and "Other."
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The Generalized Political Map and Physical Geography had a very high favorablility
rating in the survey, 100 percent and 88 percent, respectively

The textbook review in

Chapter 4 showed that both of these map subjects were among the most popular/'
Therefore, both these subjects would ultimately need to be included in the atlas contents.
The Detailed Political Map, which would show cities, counties, baronies, and towns had
a rating of 63 percent in favor. However, from the textbook review, there were only three
out of forty-three reference maps found which were categorized as "Detailed Political"
maps.^^ This subject appeared to have a favorable enough rating to be considered for
inclusion in the atlas, even with its lack of exposure in the textbook and syllabus review
The Transportation and Communication topic had a relatively high favorablility
rating at 68 percent. The map would likely include highways, roads, and canals; as well
as train, plane, and shipping routes throughout history

It would seem that most of these

items could be transferred onto the Physical Geography Map. If an attempt was made to
combine both map subjects. Transportation and Physical Geography, one would have to
be careful to ensure that the results would not be too cluttered.

With the addition of

these routes to the Physical Geography Map, one would not be able to show the evolution
of the various transportation and communication routes through time.

Therefore, a

separate map or set of maps would be required. Such a map could possibly be important
for historians interested in the development of ancient shipping routes for trade, or in the
formation of the country's road systems through time.

^‘See Table 6 for the results of the textbook review
"Ibid.
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The map subject which concerned detailed layouts of larger cities appeared to be on
the borderline with a favorablity rating of 54 percent. A detailed Cities map was well
represented in the textbook review.^^ However, most of the maps in the textbook review
included only the cities of Dublin and Belfast. It would seem important to at least
include Dublin, Belfast, and possibly Cork in the atlas. The major cities have important
historical significance; and, in most Irish atlases, these cities are included

with the

Physical Geography map or perhaps even with the Political map of the country. Possibly,
detailed city maps for the atlas would include the cities of Dublin and Belfast with all
of their important historical sites, battle sites, colleges, streets, hospitals, waterways, and
birthplaces of important individuals.
Of course, a Population map (growth and migration), with a 88 percent favorablity
rating, must be included in the atlas. This map could represent population growth at
various times throughout Irish histoiy. It might best be represented with a series of four
to six maps showing different time periods, all on one sheet. Text, charts, and graphs
could also be used in order to depict specific changes in population. Another aspect of
this map subject would be emigration. Ireland, before and after the famine, had a large
reduction in population, much of which was the result of a combination of high death
rates and emigration.
To summarize; the maps to be included in the preliminary table of contents of the
atlas under the "Reference Map" category should include the following: General Political
map. Detailed Political map. Physical Geography, Transportation and Communication,
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Cities (a detailed city map for Dublin and Belfast, and possibly one or two other cities),
and

a series of historical Population maps.

There were no responses placed in the

"Other" category.

Military Maps
Table 13 contains four map subjects under the heading of "Military Maps" including
Battle Sites, the Viking Invasion, the Norman Invasion, and the "Other" category. Battle
sites received a favorablity rating of 68 percent, the Viking invasion; 60 percent, and the
Norman invasion; 76 percent.
the "Others" category:

Several of the instructors added the following subjects to

Cromwellian and Williamite Campaigns, the Boyne (1690),

Anglo-Irish War (I9I9-I92I), Civil War (1919-1923), and Northern Ireland (1960 to
Present). These subjects were all related to particular conflicts. The most frequently
mentioned military categories from the syllabus review included: the Anglo-Norman
invasion; Northern Ireland (1922-Present); the Easter Rising (1916); Partition, Treaty and
Civil War; and the 1798 Rebellion.^'* In the textbook review, there were also quite a
number of maps found that were related to specific conflicts, including: the 1798
Uprising, the Bruce Invasion, and the Williamite Campaign.”
There were numerous "conflicts" which were apparently very important to the
instructors who responded to the survey. It was apparent that this subject was also very
popular in the syllabi and the textbooks used in Irish history courses. Therefore, a map

^On page 32-33 of Chapter 4, the most frequently mentioned subjects in the
syllabus review are listed.
^^See Table 6 in Chapter 4.
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or set of maps showing all the important battle sites with accompanying text describing
each battle should be included in the initial atlas contents. The Viking Invasion seemed
to be the least important of all the military subjects mentioned, while the Norman
Invasion was fairly important. The Norman Invasion was also mentioned quite frequently
in the syllabus review. It would seem counterproductive to include the Norman Invasion
without also including the Viking Invasion; therefore, a map of each should be included
in the initial atlas contents.

A minimum of three maps should represent this section

including: major Battle Sites, the Viking Invasion, and the Norman Invasion.

Religion
"Religion" appeared to be a very important category relating to Irish history. Of the
six subcategories listed in Table 13, Post-reformation and Religious Affiliations both had
a 92 percent favorablity rating. This makes them among the most desired map subjects
for inclusion in the atlas. The other four categories—Pre-Christian Religion (36 percent).
Monastery Locations (52 percent). Medieval Period (68 percent), and Christianity (54
percent)—were found to be considerably less important. Included in the "Other" category
were the following topics: current Population in Northern Ireland by Religion, Changing
Religion Demography from the late 1600s to the Present, and also Land Ownership by
Catholics and Protestants in the 1700s and 1800s.
From the textbook review in Chapter 4, a total of thirteen maps representing religion
were found, nine of which covered Religious Affiliations.^® However, there was very little
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mention of religion in the syllabus review. The topic of Religious Affiliations was the
most prominent subject listed under the "Religion" category when combining the results
from both the survey and the textbook review.

How to represent this category in map

form could prove to be difficult. Perhaps the best results would be to break up the topic
into various time periods.

These periods could include the Post-reformation period.

Medieval Period, and Christianity. This method would make it possible to cover all the
categories which had a favorablity rating of 50 percent or better on the survey (except for
Monastery locations), and place them under Religious Affiliations. Along with the time
periods mentioned above, a map may also be required depicting Modem Religious
Affiliations. Overall, this category may require a combination of four separate maps on
one sheet, or perhaps eight maps on two sheets, each showing Religious Affiliations
throughout history.
Both Monastery Locations and Pre-Christian Religion did not seem to be very
popular map subjects among the instructors on the survey.

Because "Monastery

Locations" was such a specific topic, it would seem that it could be combined with a map
associated with Religious Affiliations. However, because of its relatively low rating, it
probably should be excluded from the atlas. Pre-Christian Religion was unpopular and
should not be included in the atlas contents. The topics mentioned under the "Other"
category on the survey (Population in Northern Ireland by Religion, Changing Religious
Demography from the Late 1600s to Present, and Land Ownership by Catholics and
Protestants in the 1700s and 1800s) are quite specific and yet important.

Both the

subjects. Population of Northern Ireland by Religion and Changing Religious Demography
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from the Late 1600s to Present, could possibly be covered under the Religious Affiliations
category. The Land Ownership by Catholics and Protestants in the 1700s and 1800s
would probably best be addressed under the "Land Ownership" category which is listed
below.

Land Ownership
The subcategories listed beneath the heading of "Land Ownership" in Table 13
included;

Gaelic Clan Distribution, Tudor Plantations, James I, Cromwellian, and

"Other." All of these topics seemed to be important to the Irish history instructors
involved in the survey. Table 13 showed that Gaelic Clan Distribution received a 77
percent favorability rating, Tudor Plantations and James I an 88 percent rating, and the
Cromwellian period a 96 percent rating.

Topics listed under the "Other" category

included: Major Landed Estates (19th century), Wyndom Acts, Land Acts of the 19th and
20th Centuries, the Post Jacobite Rebellion, Williamite Modifications, Asboume 1885,
Penal Laws to 1800, and urban/town lands.
In addition to the survey results, the textbook review produced a list of twenty total
maps covering land ownership, as shown in Table 6 Of these, seven were dedicated to
the Tudor Plantations, James 1, and the Cromwellian period. Among the other thirteen
maps in the textbook review, the most conspicuous were the Ulster Plantations, 15th
Century Lordship Boundaries with the Pale, and Elizabeth 1.

The syllabus review

produced no topics which related directly to Land Ownership.
The "Land Ownership" category will include a series of maps which would represent
land ownership during specific chronological periods. All the categories on the survey
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(Gaelic Clan Distribution, Tudor Plantations, James I, and the Cromwellian period) would
be represented in the atlas contents. Other categories which would seem to fit with the
four listed in Table 13 would be the Ulster Plantations, 15th Century Lordship Boundaries
With the Pale, The Period of Elizabeth I, and Major Landed Estates of the 19th Century.
It may also be desirable to show a map of Modem Land Ownership. The remaining
topics mentioned above and listed in the "Other" category on the survey seemed to be
very specific. The various land acts and the period of the penal laws could possibly be
covered in historical text adjacent to the maps in the atlas.
Gaelic Clan Distribution may require a separate map sheet showing the important
clan names and their locations. The other seven or eight topics listed above could be
shown chronologically on two to four sheets. Overall, land ownership seemed to be a
very important facet of Irish history and, therefore, should be covered thoroughly in the
atlas contents.

Literature
This particular category did not receive a favorable response from the questionnaire.
The subjects listed under the "Literature" category were Places and Origins of Literary
Figures. The favorability rating from Table 13 was a scant 26 percent. The reason for
such a low percentage is quite obvious. Of the twenty-seven instructors surveyed, only
two were from a literary background. Because the majority of the instructors surveyed
were history professors, it is logical that they would not find this category important.
However, the results may have been more favorable had the subject included a list of all
famous people such as scientists, literary figures, historical figures, etc. and their
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birthplaces.

Also, there were no responses under the "Other" category.

A map

representing the "Literature" category need not be considered for inclusion into the atlas.

Politics
From Table 13, the list of subjects under the heading "Politics" included; Gaelic
Society, The Vikings, The Normans, The Modem Political Structure, and "Others."
Gaelic Society received a rating of 57 percent. The Vikings; 46 percent. The Normans;
63 percent, and The Modem Political Stmcture; 88 percent. The "Others" category had
listed only one additional topic, that o f election voting pattems. When reviewing Chapter
4 conceming the syllabus and textbook review, one may find many popular subjects
related to politics, including: Pamell and Home Rule; Fenianism; Daniel O'Connell; 18th
Century Nationalism; the Irish Free State; Volunteers, United Irishmen and Union; Sein
Fein Membership; and Irish Speakers.
The "Politics" category had been listed on the questionnaire simply to find if there
was interest in Ireland's political divisions throughout history.

In other words, the

political divisions created by its inhabitants at certain periods in history. For instance,
the first topic was Gaelic Society. A political map of Gaelic Society would indicate,
geographically, the various "clans" who occupied certain portions of Ireland and the
political stmcture of each clan. This topic was very similar to Gaelic Clan Distribution
topic under the "Land Ownership" subject heading and was redundantly placed under
"Politics". Therefore, it probably should be placed under "Land Ownership," where the
text adjacent to the map could explain the clan political stmcture.
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The Norman Political Structure had a mediocre favorability rating and should not
be included within the atlas contents. With such a low favorablity rating (46 percent),
the Viking Political Structure probably need not be included in the atlas. The Modem
Political Stmcture had a very high favorability rating, thus deserving to be included in the
atlas contents.

The Modem Political Stmcture map would possibly consist of voting

districts beginning with the establishment of the Irish parliament and may include party
affiliations at the county level.
Most of the popular topics covered in the syllabus and textbook review focused on
particular events and persons involved with Irish politics. Therefore, these topics would
be difficult to replicate in map form. However, if historical text accompanies each map,
perhaps these events could be included with the map if they occur at the same time
period.

This particular map category would thus include the following topics:

The

Norman Political Stmcture, and The Modem Political Stmcture.

Agriculture
As shown on Table 13, this subject was separated into three separate subcategories
including:

Pre-famine, Post-famine, and "Other." Under the "Other" category on the

questionnaire, one instmctor had listed Ranch/Tillage as a topic. The textbook review, as
shown in Table 6,

listed Migratory Agricultural Laborers, Agrarian Outrages, and

Neolithic Farming as altemative map topics.

The topics listed under the "Others"

category, as well as those listed in the syllabus and textbook review, were all very
specific and would be difficult to put into map form. On the other hand, both Pre- and
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Post-famine Agriculture had a very high favorability rating, 91 percent, which indicated
that both categories should be included in the atlas content.
The choice of these two subcategories seemed to be logical due to the change in
agricultural practices resulting from the famine. However, it may be advantageous to
subdivide agriculture into more than two categories in order to demonstrate the changes
in agriculture through time. Under the Pre- and Post-famine Agriculture subcategories,
the following topics could be added; types of agriculture, import/exports of agricultural
products, percentage of agricultural land versus other land uses, and the population of
rural districts versus urban districts.

A comparison between the two could then be

analyzed and the results put into map form. The agricultural history of the country could
possibly be covered by a minimum of four separate maps.

Health and Education
As shown on Table 13, the subcategories listed under health and education included
Disease, Literacy Rates, and "Other." The topics which emerged from the "Other"
category were the following: the National School System; University Graduates Per Year;
and Emigration/Immigration by Decade, Region, and Religion.

The syllabus review

indicated the popular topic of the Gaelic Revival and Literary Renaissance, which is a
plausible topic under the subject of education.
The survey results for the topic of Literacy Rates had a favorability rating of 63
percent, while the topic Disease had a favorability rating of only 38 percent. From these
results, it was apparent that the Disease topic failed to generate the necessary interest to
be included in the atlas. As far as the other topic, literacy rates, it might be advantageous
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to create a single map which would indicate the literacy rates by county at various time
periods. In addition to the colors or shades representing literacy rates, other symbols
could be added which would locate institutions of higher education. Associated text could
possibly be illustrated with charts and/or tables indicating graduation rates. The

text

could also explain how the Irish people became educated through history. For example,
during the period of the penal laws. Catholics were forbidden to attend school; therefore,
a series of "underground" classrooms were created within structures among the
hedgerows, thus the formation of hedge schools. Much of the literacy information could
presumably be found through census data.
The various topics which were entered under the "Others" category could possibly
be

included

in

the

historical

text

(for

example,

graduation

rates).

The

Emigration/Immigration topic might be omitted from the list at this point since it was
previously covered in the Reference Map section under Population. Gaelic Revival and
Literary Renaissance would be a difficult subject to put into mappable form.
Nevertheless, it is a subject which should not be ignored, and might be placed in the
historic text adjacent to the map showing literacy rates.

Language
The subjects listed under the Language category, as shown in Table 13, were the
location of the Irish language and "Other." No topics surfaced in the "Other" category
on the survey. The location of the Irish Language had a favorability rating of 88 percent.
The syllabus review had listed the Gaelic Resurgence as a popular topic, which would be

71
a difficult topic to put into map form. In An Atlas of Irish Historv.^^there existed a series
of maps which concentrated on the Irish language. These maps indicated the decline of
the "Irish" speaking people, showing their dwindling geographical location through time.
This method would probably be the most useful in representing the Language category.

Economic
The topics listed under the "Economic" category included Industry, Retail and
Wholesale Trade, Mining, Fishing, Services, Commercial, and "Other" (see Table 13).
These topics were selected based upon the development of non agricultural industry
throughout the history of Ireland. The favorability rating of each subject was as follows:
Industry received a rating of 88 percent. Retail and Wholesale Trade; a rating of 62
percent. Mining and Fishing; a rating of 52 percent. Services; a rating of 49 percent, and
Commercial; a rating of 49 percent.

The "Other" category offered the one topic of

Natural Resource Development, such as off-shore oil exploration and deforestation. This
topic, natural resource development, could probably be included in a more general map
dealing with the subject of industry. The syllabus and textbook review did not yield any
pertinent topics under the "Economic" category.
Industry was by far the most popular topic under the "Economic" category. This
category symbolized "heavy" industry or manufacturing. A map of Industry could be
shown through several time periods, or possibly pre-famine and modem periods. Some
examples of industry may include: shipbuilding, peat production, and any type of heavy
manufacturing. Other topics considered favorable on the survey were wholesale trade.

^Edwards.
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fishing, and mining; these topics should be included in the atlas contents.

It would be

possible to show all the topics under the economic heading on one map. Through the use
of symbols and colors/shading, a map could be produced with industry, trade, fishing, and
mining at the same time period. More than one map would then have to be used if one
wanted to depict these topics at various time periods.

Physical
The "Physical" category included the topics Climate, Soils, and Natural Vegetation.
This category is not related to the physical map topic listed under the "Reference Map"
category.

The "Physical" category had the least favorable rating among the instructors

on the survey, where each of the topics—climate, soils and natural vegetation—received
a rating of 58 percent or less. There were no topics listed in the "Other" category on the
survey; nor were there any topics listed in the syllabus and textbook review which were
related. Therefore, no subject categories under this heading need to be included in the
atlas contents.

Atlas Appearance
Questions 11-12 and 14-16 referred to the physical construction of the atlas.^* In
order to present the results of these questions in a precise and clear manner, each
individual question was listed, as well as its result, followed by its interpretation.
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The questionnaire has been reproduced in Appendix 2.
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11. If an atlas is created for vour course, would you feel that accompanying historical
passages on pages adjacent to particular maps would be beneficial? If ves. a more detailed
or less detailed passage?
A high percentage of the instructors (88 percent) felt that the addition of historical
passages adjacent to each map would be useful, 42% required shorter, less detailed
passages while the remaining 58% requested longer, more detailed passages.
From these results one could conclude that descriptive historic passages should be
included adjacent to the maps. As mentioned frequently while interpreting the "rating"
data above, some of the topics would not be mappable. With the addition of historical
passages, unmappable topics could be inserted into the text which would relate to each
map. The addition of text designed to help describe each map would obviously make the
process less complicated for the cartographer.

12. Do vou feel the addition of tables or graphs would be useful to enhance the effect
of some maps?
O f the instructors surveyed, 88 percent answered this question positively. Similar
to question eleven above, the addition of tables and/or graphs could aid the cartographer
in at least two ways: 1) Information which could be placed in a graph or table would
reduce the amount of data which would have initially been placed on the map. Thus, the
map would be less complicated. 2) Some of the data which would be placed in a table
or graph may include items which are difficult to represent in map form. Thus, in order
to graphically represent the data, a table or graph could be used. It appeared from the
results that the respondents to the survey would strongly favor the use of tables and/or
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graphs if needed in order to enhance a map subject. (See figure 1 on sheet 76 for the
perceived page layout for the atlas.)

14. What size of atlas would be most appropriate?
O f the instructors surveyed, 60 percent preferred the atlas size to be 8/4" x 11"
while the remaining 40 percent preferred to see an atlas which was 4" x 7" (paperback
novel size). None of the instructors preferred a larger size text for the atlas. From a
cartographer's point of view, it would be much simpler to create an atlas of large maps.
The 4" X 7" size book would have small, hard to read maps which would be difficult to
construct because of the lack of space needed to provide accurate information. This size
of atlas (4" x 7") would not be adequate for use as a reference volume. The 8V4" x 11"
size would be ideal (see figure 1 below) because the scale of the maps, text size, and
format of the book would be large enough to be used as a reference volume. A book
any larger than 814" x 11 " would be cumbersome for a student to carry. Even though the
cartographer would prefer to create maps on a large workspace, the marketing of the atlas
is paramount. Since the book would be produced primarily for Irish history students, the
814" X 11" size would be ideal.

15 Would vou be willing to pav more for a hardback copv?
When asked this question, 79 percent of the instructors surveyed would not be
willing to spend more money, or have their students pay more, for a hardback version of
an atlas. The instructors had commented that a hardback version would be useful as a
reference atlas for library use.

However, as mentioned previously in question thirteen.
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the atlas would be designed specifically for students. Normally, students would prefer
to spend less on books if there was an option. The only reason for a hardback version
would be for long-lasting durability. In the case of an Irish history course, the extra
expense would not be justifiable.

16 Would vou be willing to pav more for color mans?
Most of the instructors agreed (79 percent) that color maps would be beneficial even
it is meant an increase in the price of the atlas.

Color maps would add an aesthetic

feature to the atlas. Color maps also give the cartographer more options for symbolizing
map attributes. With black and white maps, one can use only a limited number of shades
and symbols before the map becomes cluttered. With color, the use of hues and tones
multiplies the number of options.

Color printing means an increase in cost, however.

Thus, the addition of color for maps should be kept to a minimum in order to keep the
costs as low as possible. The cartographer would have to make a judgement on the use
of color maps as the publication costs are determined.

Survev Interpretation Summary
The survey yielded some extremely important results including a general outline of
the types of courses being taught, the development of a preliminary table of contents for
the atlas, and a general description of the physical characteristics of the atlas. The results
of the first ten questions yielded an approximate population of Irish history students, the
average amount of money spent on books for a course, and the average number of books
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figure. 1 Layout of map and historical text in proposed atlas
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needed for the course. This information could all be used by the persons responsible for
marketing the atlas. Also, the results found that a vast majority of the instructors favored
the creation of the atlas. This was extremely important in that it showed that there is
indeed an interest in such a project. Question thirteen of the survey developed the
preliminary table of contents for the atlas. As will be described in Chapter 6 , a group of
individuals made up of historians and cartographers (the atlas staff) will take the
preliminary list created here and develop a final list of contents. To summarize from the
"Map Selection" section in this chapter, the preliminary table of contents would consist
of the following topics:

A. Reference Maps
1. General Political
2. Physical Geography
3. Detailed Political
4. Transportation and Communication
5. Cities ( Dublin and Belfast, and possibly a few others)
B. Military Maps
1. Battle Sites
2. Viking Invasion
3. Norman Invasion
C

Religion
1. Religious Affiliations
a. Post-reformation
b. Medieval
c. Christianity
d. Modem Religions
e. Monastery Locations

D. Land Ownership
1. Gaelic Clan Distributions
2. Tudor Plantations
3 James I
4. Cromwellian
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5. Ulster Plantations
6 . 15th Century Lordship Boundaries
and the Pale
7. Elizabeth I
8. Major Estates o f the 19th Century
E. Politics
1.
2.
3.
4.

Gaelic Society (same as D-1 above)
Norman Society
Viking Society
Modem Political Structure

F. Agriculture
1. Pre-famine
a. Types of Agriculture
b. Import/Export of Agricultural Products
c. Percent (%) of Agricultural Land
d. Urban/Rural Population
2. Post-famine
(same as Pre-famine)
G. Health and Education
1. Literacy Rates
H. Language
1. Irish Language
I. Economic
1. Industry
2. Wholesale trade
3. Fishing
4. Mining

Results from the final list of questions should eventually enable the atlas staff to
determine the physical parameters o f the atlas. The atlas should be made up of maps in
a soft cover book on sheets of 8*/4" x 11".

It is preferred that the maps be color;

however, the number of color maps will eventually be determined from production costs.
Each map will be accompanied by historic text, outlining and describing the reason for
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each map. Charts and graphs may also be used for certain maps in order to clarify the
subject being represented.
Overall, the results of the survey, syllabus review, and textbook map review have
developed a solid list of preliminary map topics. These topics can be used by the atlas
staff as a starting point from which a final table of contents will be developed for the
atlas. The next step, the final development of atlas content and continuing into actual
atlas production, will be described in the next chapter.

CHAPTER 6
ATLAS PRODUCTION

The production of an atlas involves a process which may be described by a series
of steps.

These steps have been developed by cartographers and can be used as

guidelines for atlas producers.^^ The steps include the following; 1) the development
of the atlas contents and the formation of an atlas staff, 2 ) the compilation of data for
maps to be included in the atlas, 3)

the design of the physical parameters of the atlas

(the design of the book itself, including size, color, page layout, scale of maps, addition
of graphs, tables, text, etc.), and 4) the process of producing individual maps including
the procedures involved in map printing and publication. Throughout this chapter these
steps will be discussed in detail as they relate to the atlas in this study. In the last portion
of the chapter, example maps have been constructed to exemplify the type of mapwork
which might be used to construct the atlas.

Development of Atlas Content
Certain steps exist in the development of the contents of an atlas. These include:

^^William G. Loy and John S. Keates, both distinguished cartographers, each
developed his own individual procedures for atlas production. When reviewing these
authors' publications, this author found fundamental steps which they used and
subsequently recommended for atlas production.
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1) establishment of a tentative, or preliminary table of contents,
2 ) development of a revised table of contents based upon the availability of

3)
4)
5)
6)

mappable data,
sequencing of entries in the table of contents,
creation of an index if the atlas is to be used as a reference volume,
review of previously produced maps which may yield vital data,
creation of a "dummy book" to aid the cartographer and historian in the
editing, proofing, and publication processes.

The preceding list could be described as a rough set of guidelines for an atlas author
to follow when constructing an atlas.

The following paragraphs will describe these

guidelines and directly relate them to this study.

Establishment of a Tentative Table of Contents
As described in Chapters 4 and 5, "Syllabus and Book Review," and "Questionnaire
Results and Interpretation," a tentative table of contents for an Irish history atlas was
developed.^ It was based on the results of a survey of potential users and was considered
the focal point of the study. This procedure is consistent with a statement by William G.
Loy:
. . . a tentative table of contents should be circulated widely among potential users for
months, if not years, with requests for advice. . . . If one prefers innovation to
tradition it is better to develop contents in this way than to analyze the topics covered
in existing atlases"®’
Essentially, this thesis followed the advice of Professor Loy. A tentative table of contents
(the questionnaire) was circulated among potential users (Irish history professors) in order
to solicit advice. The results were a preliminary table of contents which could be used

®®See the preliminary atlas contents list at the conclusion of Chapter 5.
®‘Loy, "State Atlas Creation," 109.
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as the starting point for producing the atlas. This author did use the "traditional" method
(the review of existing atlases) in order to develop the topics in the questionnaire.
However, the survey allowed the potential users to modify these contents according to
their individual preferences.

Develop a Revised Table of Contents
The atlas staff must review the preliminary atlas contents and thoroughly examine
each topic in order to ensure that the proper data exist for that particular topic. Not only
are there likely to be circumstances where no data exist, but there could be instances
where the data would be too extensive to compile economically. Another aspect of
finalizing the atlas content would be the judgement of the cartographer on whether a
particular topic could be put into map form:
There are at least three classes of unmappable phenomena: one, relations, including
"how," "why," "part of," "related to"; two, broad abstractions, including "political
organization," "trade," "war," "empire"; three, dynamic phenomena or processes
including "change," and "expansion." Each of these verbal concepts is indeed
important to history, but, unfortunately, each represents an idea that is not directly
mappable. A map can only show the location of a phenomenon or event and cannot
show directly the nature of either.^
Once the data are retrieved, the historian and cartographer must work together in the
development of the mapwork. It would be the historian's responsibility to compile the
appropriate data, while the cartographer would be responsible for determining the
mappability of the data. It may be found that certain subjects would only be accurately
depicted through text, charts, or graphs, rather than maps. The entire process of selecting

“ Petchenik, "Cartography and the Making of an Historical Atlas," 20.
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the atlas contents will be discussed in more detail under the heading "Atlas Compilation"
later in this chapter.
Development of Map Sequence
Once the plan for the maps, text, and graphics is completed and once a revised table
of contents is constructed, the maps must be placed into sequence.

Similar to the

development of the atlas contents, this process would be accomplished through the
collaboration of the atlas staff. The topics listed for inclusion in the atlas must be placed
in a logical order;
Throughout the history of cartography, one crucial aspect of atlas construction which
has received scant attention is structure. By structure is meant the organization of the
contents, or, more precisely, the orderly successive arrangement of the individual
maps."®^
Where does one begin in developing the sequence of atlas content? One method
would be to review existing historical atlases. This method would identify the sequence
of map content used by other atlas authors. If there exists a common relationship of map
sequencing between various atlases, one could use these atlases as a guide. A total of
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nine historical atlases were reviewed.^ The table of contents from five of these are listed
in Table 16 of Appendix 3When comparing the contents of the five atlases mentioned in Table 16, it was
found that there were no similarities with regard to the sequence of the topics. Each atlas
covered a different region, or the same region at a different time period. Because each
region of the world holds its own unique history, it would be logical to assume that the
topics covered within each atlas, as well as the sequencing of the topics, might be
different. Upon closer examination, it was discovered that in most cases the contents
were sequenced by subject area; and, within each individual subject area, the topics were
in chronological order.
Another method for the arrangement of atlas content might be referred to as the
scientific approach:
. . . Paralleling the ideas prevalent in geography, the notion that some form of matrix
algebra might provide an appropriate structural framework was explored. . . . Thus,
a method of bringing the structure of the proposed atlas closer to current geographic
thought, and as a means of overcoming the uncontrolled speculations characteristic of
^The following historical atlases were reviewed: R. Cole Harris, ed. and Geoffrey
J. Matthews, cartographer. Historical Atlas of Canada. Volume I: From the Beginning
to 1800 (Toronto: University of Toronto Press, 1987); Clifford L. Lord and Elizabeth
H. Lord, Historical Atlas of the United States, rev ed. (.New York: Henry Holt and
Company, 1953); Homer E. Socolofsky and Huber Self, Historical Atlas of Kansas
(Norman, OK: University of Oklahoma press, 1972); John W. Morris and Edwin C.
McReynolds, Historical Atlas of Oklahoma (Norman, OK: University of Oklahoma Press,
1965); Ruth Dudley Edwards, An Atlas of Irish History. 2nd ed. (New York: Methuen
and Co., Ltd., 1973); Milton D. Rafferty, Historical Atlas of Missouri (Norman, OK:
University of Oklahoma Press, 1981); D.G.G. Kerr, Historical Atlas of Canada 3d rev.
ed. (Don Mills, Ontario: Thomas Nelson and Sons, Ltd., 1975); Historical Atlas of the
United States (Washington, DC: National Geographic Society, 1988); and Lester J.
Cappon, ed.. Atlas of Earlv American History. The Revolutionary Era 1760-1790
(Princeton, NJ: Princeton University Press, 1976).
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thematic atlases, the "DAS matrix" was formulated. This was used as an heuristic
device through which all of the maps in the atlas could be placed in a geographically
logical sequence of relationships.^^
By using a scientific approach, a computer program might be developed which
would generate an orderly sequence of maps, for any type of atlas, in a relatively short
period of time.

However, it would appear that this method would be very time-

consuming and expensive to develop.
To summarize, there does not seem to exist a conventional method for the
development of an orderly sequence for the contents of an atlas. Most atlas authors who
have written about their experiences with atlas construction address the problem as being
unique to each individual atlas; they further admit that sequencing must be determined
by those individuals constructing the atlas.

"Ordering within an atlas, in the final

analysis, is done as well by following the subjective preferences of the staff as by any
other means.

Creation of an Index
Because the atlas in this study would be used as a supplement to a course, it would
be constructed as a reference volume.

Used in this form, a complete index would

undoubtedly aid in its use. An index might include a gazetter (listing of geographical
place-names) for the mapwork as well as a listing of subjects and persons included in the
historical text. The index can be created only after all the maps, text, and other parts of
^^Dean, 154
^"Loy, 110.
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the atlas have been completed. It may be beneficial to use an experienced indexer to
develop the index, thus allowing the other members of the atlas staff (cartographers and
historians) to concentrate on their portions of the project.

Availability of Alternate Maps
The atlas staff should make an attempt to find maps published by others which
closely resemble the map topics for the proposed atlas. There are at least two reasons
why this procedure would be helpful. First, if the atlas staff reviews maps published by
others, they may find some maps which are appropriate for the various map subjects to
be included in the atlas. These maps could then be replicated, thus lessening the amount
of research from the atlas staff. "Duplication is justifiable if one feels the need to provide
certain maps at similar scales for comparative purposes, to increase the availability of a
map, or to produce a map in a more readable f o r m a t . O f course, the appropriate
copyright laws must be adhered to in order to appropriately use this method. Second,
maps found in various texts and atlases would have sources from which additional
information might be ascertained. These sources may prove helpful in developing new
maps for the atlas.

Creation of a Life Size Dummy Book
Once the final map contents of the atlas are determined, placed into sequence, and
the historical data found and written for each map subject, only then would the actual
cartographic work begin. The first step would be to construct simple, rough sketches of
67
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each map portraying the size, color, and linework. These maps, with accompanying text,
would then be placed in a "dummy book" or a prototype of the atlas.
Once the general principles of content and coverage have been agreed, the first task
is to attempt a 'mock up' or a preliminary layout of all the pages. This makes clear
the sequence and use of single and double pages, their orientation, and any need of
marginal interruptions and insets.^*
This "dummy book" would define the physical parameters of the atlas. It would be
similar to an architect developing plans for a building. The initial step would involve the
gathering of data through research (for instance, the type of material to be used, code
requirements, etc.). Once the needed information had been compiled, actual construction
of the plans would begin.

The preliminary set of plans would enable the client and

architect to get a visual representation of the structure, thus modifications would be more
expedient. The "dummy book" would be similar to a preliminary set of plans. Once the
book was assembled, then the staff would have a clear and concise concept of the atlas
layout and overall appearance of the book.

Atlas Compilation
The compilation of an atlas would be the task of the atlas staff. As discussed
previously, data must be found for each subject listed in the atlas contents. They may
come from a wide array of sources including databases collected by governmental
agencies, private sources, or independent scholars who have conducted studies for their
own purposes. Some examples of sources for data associated with Ireland include: the
Ordinance Survey of Northern Ireland, Ordinance Survey of Ireland, Geological Survey
68Keates, Cartographic Design and Production. 239.

88

of Ireland, Office of Public Works, Electricity Supply Board, National Soil Survey of
Ireland, Meteorological Service, and the Republic of Ireland—Census of Population.
Once the data have been accumulated for each map subject listed in the preliminary
table of contents, the atlas staff would then "weed out" the data it deemed unusable or
inappropriate.'^^ Drafts of the maps would then be made leaving space for accompanying
tables, graphs, and historical text. At this time it would be advantageous to seek the
opinions of Irish historians to help edit and contribute to the accompanying text for each
map. This process of editing would be beneficial in the following ways: 1) It could
shorten the workload for the atlas staff. 2) It would add to the validity of the atlas for
publishing purposes. 3) The editors (Irish historians) would be furthur induced into
becomming the principle "purchasers" of the atlas, a step which would seem to make
good sense for marketing the completed work. The process involved in the selection of
editors for the atlas must be accomplished carefully; the atlas staff should not make any
unneeded commitments.
It is an honor to contribute text to an atlas, and one need make few promises to
contributors. There should be no offer of pay or a "by line" on the specific material,
only the promise of general acknowledgment in the list of contributors and a free
atlas.™

Atlas Design
Atlas design encompasses creating the physical attributes of the atlas, including its
size, text, number of pages, number of maps, page layout, map scale, addition of graphs
®®This process had been described previously under the heading " Develop a Revised
Table of Contents" of this chapter.
’l o y . 111.
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and tables, type of cover, color scheme, and cartographic style. As outlined in Chapter
5,’‘ the survey results assisted in the development of the atlas design. The use of color
maps, historical descriptions of each map, and the addition of tables and charts were rated
favorably by the instructors on the survey. Also, the physical size of the atlas book was
specified ( 8 -V2" x 11 "). The survey did not provide specific information conceming map
layout, map scale, color scheme, or cartographic style since these are topics which would
have been difficult to include in the survey. They are elements which are more
appropriately addressed by the atlas staff, specifically the cartographers:
The cartographer converts the data compiled for the topic into a complex of maps,
graphs, and images that reveal the geographical essence of the subject. For any one
topic, matters of page layout, map scale, colors, legend wording, and the dozens of
other design decisons required by a topic are best made by one person in one sitting.’^
Once the atlas contents have been chosen, the cartographers would then begin to
experiment with various design elements. An example might be the color scheme, which
must be chosen for each individual map.

Also, choices regarding type fonts,

line

spacing, borders, symbols, scales and orientation must be made. It would be beneficial
to derive one overriding cartographic style and use it throughout the constmction of the
atlas. The number of maps included in the atlas would be determined after the "dummy
book" had been completed. Presumably, the original "dummy book" would end up being
modified numerable times, eventually leading to a final number of maps. It would be at
this time that the final map production could begin.
’*See page 72 under "Atlas Appearance," which describes the physical parameters
of the atlas as set forth by the survey results.
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Map Production
Map creation for the atlas might be accomplished by using either traditional
mapmaking techniques, by computerized techniques, or by a combination of both
methods.

The traditional method would require skilled cartographers capable of

constructing maps using traditional tools. The computer method would require skilled
cartographers proficient with the particular software packages that might be chosen for
mapping.

The following paragraphs describe and contrast both the traditional and

computerized production techniques which would likely be used for creating the proposed
historical atlas of Ireland. While the steps involved are similar for both techniques, the
methods used to execute the steps are different in each case. By using a comparison
between the two methods, one could make a decision as to which method might be most
suitable for every phase of the atlas project.

Traditonal Versus Computer Methods
Each facet of atlas construction, base map construction, registration, creation of
overlays, proofing, printing, and publication, is discussed below using both the traditional
and computer methods of mapmaking. A comparison of both methods is examined and
the better of the two methods is chosen for use on this atlas.

Base Map Construction
Once the final contents of the atlas have been determined, mapwork can proceed.
Initially, one would construct a base map for the atlas. When an atlas focuses on a
particular region, the same base map can be used for most, if not all the maps in the atlas.
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Next, an existing map of the region would be found—a map which the cartographer
perceives to be accurate and appropriate. This map might possibly be found in one of
several locations, such as in another atlas, in a government document, or in a flat map
collection. The cartographer must be careful when selecting a map from another source;
unless the map was created by a public agency, one must obtain permission from the
publisher before reproducing it. "Whenever specialized information has been obtained
from a nonpublic source, such as a research foundation paper, a scholarly publication, or
an industrial report, it is common courtesy to acknowledge the source.
When using the traditional method of map construction, the base map can be traced
with a drawing instrument (ink pen or pencil); or, if a higher quality map is required, a
negative can be made of the map using a camera. The camera enables the cartographer
to produce negatives of a given map at various scales.

The negative will later be used

in developing all of the overlays needed for the final map.
When computer software are used for base map construction, three different methods
can be employed: digitizing, scanning, or utilizing existing databases. The first method,
digitizing, is an electro-mechanical process which involves specialized computer
equipment including a coordinate table (digitizing tablet), a movable cursor (usually
containing a cross-hairs), a computer, and appropriate software. The method of digitizing
simply allows the cartographer to trace the map, which is firmly fastened to a digitizing
tablet, with a cursor. The electronic signals from the cursor convert the map attached to
^Arthur H. Robinson et al.. Elements of Cartographv. 5th ed. (New York: John
Wiley and Sons, Inc., 1984), 429.
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the tablet into digital data which may be stored on the computer's hard drive (memory).
Depending on the type of computer software, the image may appear on the computer
screen as it is being digitized.
The second method of constructing base maps with the computer involves the use
of a scanner. A scanner is a device which electronically transfers map data directly from
the map into the computer without the use of a digitizer. Other than the scanner, the
same type of equipment is used as is for digitizing. The use of a scanner may be less
time-consuming than digitizing; however, problems may occur once the map has been
ingested into the mapping software. In order to modify the map, it is advantageous that
all the components be broken up into separate areas.

A scanned map tends to be

conprised of line segments rather than defined areas, thus it is less useful for many
computer applications than a digitized map.
The third method for base map construction involves the use of existing databases.
Maps for most parts of the world have previously been digitized or scanned and data
stored as geographical coordinates in computer readable format.

These databases can

then be accessed, transfered into the computer, and modified. Most of these types of
databases have been created by federal agencies or companies which specialize in the
creation, marketing, and sales of this type of product. The company Strategic Mapping,
Inc. produces international atlas databases which include; A Digital Chart of the World,
Countries of the World, Cities around the World, European Community (Eurostat
Settlements and Selected Eurostat Economic and Demographic Data), and selected
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detailed country files/'* A database for Ireland most surely exists and could possibly be
found in one or more of the databases mentioned above.

Map Registration
Registration is defined as "a condition of correct alignment or proper relative
p o s i t i o n . W h e n using the traditional method of mapmaking, the cartographer would be
involved with the arrangement of numerous overlays, called "separations," while
developing the final map. This would be especially true for color maps which require a
large number of overlays throughout the coloring process. The overlays must be aligned
exactly if the map is to be created properly. The material to be used for the overlays
must also be of good quality in order to ensure proper registry.

"Half of the solution is

using three- or five-mil polyester materials exclusively. The other half of the solution is
using a calibrated pimch registry system that is compatible with the registry system of the
potential printer.

Once the holes are punched into each overlay, devices called registry

pins are used to guarantee that the overlays are properly aligned.
The process of map registration does not occur when creating maps with the
computer. The base map can be copied onto numerous layers, where each layer can be
modified independent from one another. Since the layers all use the same coordinate
system, they always line up perfectly when they are displayed together. With computer
mapping, the problem of registration emerges only at the printshop when negative color
Atlas Data Catalog (Santa Clara, CA: Strategic Mapping, Inc ), 20
Webster's New Collegiate Dictionary. 150th ed., (1981), s.v. "register."
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separations are made in order to produce printing plates. Of course, this problem is dealt
with by the printer.

Creation of Overlays. Screens, and Masks for Linework. Color Tones, and Text
Overlay consrtuction can also be discussed using both the traditional and computer
mapping techniques. The traditional method of overlay creation consists of the following:
1) An image of the base map negative is "burnt" onto sensitized scribbing material to
form linework. Each color of linework requires its own overlay. 2) The linework on
each one of the overlays must then be scribbed, a process which produces a negative
image similar to a photograph image.

Scribbing involves the "etching" of the overlay

material with a hand-held tool in order to form the desired linework. 3) S e p a r a t e
overlays must be created for defined areas which are to be colored or shaded and are
called separations. Color separations involve the process of producing tints, patterns,
and/or colors within certain regions on a map.’^ 4) Text is yet another component of the
mapmaking process which requires a separate overlay. Generally, text is created using
any word processor and a good quality printer. 5) When various tints and/or colors are
desired for a map, a series of screens and masks are used to achieve this effect.

The

tradional method uses both screens and masks in combination with line, tonal, and text
overlays to create an image of a map. A flow diagram or a plan showing the order in
which each overlay must be placed, the percentage of screen which is to be used for each
color or shade, and the location of the masks within the process, must be carefully
77
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constructed in order for the map to be created properly. The final flow diagram would
be the guide for the printer when the plates are created in the printing process.
Computer methods used when creating overlays for linework, color tones, and text
are more simplified and wholly different than the traditional approach. Once the base
map has been loaded into the computer, the computer mapping software allows the
cartographer to manipulate the map in various ways.

Initially, the cartographer will

organize the linework, color tones, and text onto respective layers, where each layer can
be modified separately from the rest.

Each layer can then be placed on top of one

another for viewing or printing purposes. The process of using screens and masks to
achieve color tones is not needed. The software generates the desired colors, shades, and
patterns from a digital environment. Colors can easily be altered and assigned to any
linework or area. Not all software can be used to achieve these results. In some cases,
a combination of various software packages is needed in order for the cartographer to
reach his or her objective.

Proofing
When constructing a map using either the traditional or computer methods, proofing
is needed in order to ensure that the map will be entirely correct prior to its final printing.
A proof is "Any of various kinds of preliminary copies of a map that are used to check
the accuracy, registration, and legibility of a map or to give an indication of its
appearance in final printed form."’* It is important for the cartographer to take the time
78
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to inspect the map at the end of each step. This will ensure that the map is constructed
correctly throughout the various stages prior to being sent to the printer.
When using the traditional method of proofing, the most common method for
constructing a proof is to produce a copy of the map using the negatives and overlays
created.

Various methods exist for the creation of a proof, the most common and

inexpensive would be to make a print of the image using a blueprint machine. A color
proof can be made by using a plate burner and special dyes. This method requires proper
equipment and materials and can be time-consuming. An accurate, yet expensive method
for developing a proof is to have the printer produce one from the negatives he assembles
from the overlays prior to platemaking.
The computer method of proof creation involves having the map produced on a
printer or plotter. When producing a color proof on a printer or plotter, the cartographer
must be aware that the colors may vary between the proof and the actual maps produced
at the printshop.

Generally, it is very inexpensive to produce proofs using a printer or

plotter and numerous copies can be made at low cost.
All of the maps produced in this study have been printed prior to the final product
with a color, laser-jet printer.

As shown with the example maps at the end of this

chapter, the maps reproduced with this type of printer are extremely effective proofs.
Once proofs of this type are constructed, they may then be scrutinized and reviewed by
the cartographers before the maps are sent to the printshop.

97
Printing the Maps
Printing should be undertaken only after the maps and other pages of the atlas have
been carefully proofed.

When using the traditional cartographic method, the printing of

a map begins with the construction of the flow chart described above. This chart enables
the printer to use the "stack" of negatives, overlays, and masks created by the
cartographer, and to organize them into the four primary color groups (megenta, cyan,
yellow, and black). The printer will then develop negatives of the "stack" based on these
four colors, eventually using these negatives to produce plates for the final printing of the
map.
Once again, the computer method is much different. When creating a map using
computer software, the printer must know which software is used and whether his or her
software at the printshop is compatable. If not, the cartographer will have to find a
printer who does have the appropriate software to print the map. Once the cartographer
has completed and proofed a map, it will be saved on a portable diskette and given to the
printer. The printer will then use a special software to separate the layers on the map into
the four process colors somewhat similar to the tradtional method described above. Once
these layers are separated, the printer can then make negatives directly from the computer.
These negatives can then be made into plates which can be registered and used for
printing the final map.
From a cartographer's point of view, it would appear that the computer method of
map printing is a simplified version of the traditional method.

There is less work

involved in handing the printer a diskette than in creating a "stack" of overlays and a
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flow chart. Costs of the two methods would be roughly equal because the most costly
step when printing maps involves the production of negatives and plates.

Therefore,

since the exact same negatives and plates are constmcted for either method, the savings
of one above the other are not likely to be substantial.

Atlas Publication
The last step in atlas production is publication. Atlases are not printed the same as
typical textbooks. The process is much more time-consuming and, above all, more
expensive.

In order to offset the cost of the printing an atlas, it may be a good idea to

find a publisher beforehand; and, if the book is accepted, the publisher would underwrite
the cost of the printing. The atlas must be marketable with a strong inclination of being
profitable; otherwise, it is very unlikely that a publisher will be interested in producing
it.

Example Mans
The computer software packages which were used in creating the example maps for
this study included the digitizing program ROOTS, the database MAP ART, the graphics
software CorelDRAW!, and the mapping program MAPVIEWER.’^ The base map was
digitized from the "placenames" map on page two of the Atlas of Ireland.^” Some of the
’^These software programs were created by the following: ROOTS "Version 1.0
(Boston: Graduate School of Design, Harvard University, 1991), CorelDRAW! Version
3.0 (Ottawa, Ontario: Corel Corporation, 1991), MAPVIEWER Version 2.0 (Goldon,
Colorado: Golden Software, Inc. 1993).
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other base maps used the map of Ireland in the MAP ART database. The base map was
then imported into the MAPVIEWER program where it was modified as needed for each
specific map. Once each map had been finalized in the MAPVIEWER program, it could
then be furthur graphically enhanced in CorelDRAW!. The CorelDRAW! software was
originally developed for graphic artists and consists of "over 12,000 clipart images and
symbols, over 250 fonts, over 130 animation 'flics' and much more."** Also, the program
allows the cartographer to draw freehand and/or modify existing drawings with its wide
array of functions. In additon to these features, it can be used for the construction of
graphs and charts which could eventually be added onto the maps.
The selection of the following map subjects, the research involved, and the process
used in the construction of each is described in detail below.

General Political Map
The first map shown is a General Political map of Ireland (see Map 1 on the
following page). The general political map was chosen from the preliminary table of
contents because the survey revealed that it was the most popular map topic. Also, when
constructing a general political map for a country, there are numerous sources from which
data for the map may be attained. Nearly every general world atlas includes a general
political map of each country. In many cases, as with Ireland, there are regional atlases
of specific countries which contain general political maps. Therefore, it is fairly simple
to find a general political map from which to obtain the needed information when
**CorelDraw! Clipart for CorelDraw 3.0 (Ottawa, Ontario, Corel Corporation).
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creating a new map.

The General Political map is probably going to be the most

frequently referenced map by users of the atlas. Along with the General Physical map,
it will likely be either the first or second map in the atlas in order to be convenient for
quick reference.
The original base map of Ireland used for the project included the border of the
country as well as the borders of each county within the country. This original base map
was first imported into the MAPVIEWER program where a spreadsheet was set up which
had data entries for each county on the map. Once this was accomplished, the map was
imported into the CorelDRAW! program where the colors of each county were applied
to the map. Because this map is assumed to be the first or second map in the contents
of the atlas, it should be very clear and colorful. The colors chosen are similar to those
shown on the map of the United States in the Nvstrom's Deck Atlas.^^ This involved the
selection of six colors which were used in such a way as to not have the same color
adjacent to itself when filling in the counties. Water was given a blue color which faded
out as it reached the border of the map; this is a special feature within the software.
Following the addition of colors to the map, the text, legend, border, and artwork (north
arrow, scale, etc.) were then positioned according to the original design concept created
for the map.

The final product was then printed out on a color, ink-jet printer.

*^Charles Novosad, ed. Nvstrom’s Desk Atlas (Chicago: Nystrom, Herff Jones,
Inc., 1994).
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Irish Language Map
The next map (Map 2 on the following page) was constmcted to represent the
percentage of Irish Speakers in relationship with the total population of Ireland. This
subject was chosen from the preliminary table of contents not only because of its large
favorability rating on the survey, but also to exemplify alternate computer mapping
techniques.
Unlike the General Political map where the areas are defined by the county
boundaries, the Irish language is constrainted by boundaries which include an area
encompassing many counties and small areas within particular counties. Therefore, the
areas had to be defined by either drawing or digitizing an existing map. This map (Map
2 below) was created using the following method:

1)

The original base map was

imported into the MAPVIEWER program. 2) All the existing county boundaries were
deleted leaving only the outside boundary of the country. 3) A map representing the
percentage of persons speaking the Irish Language in 1926 was found on page 87 of the
Atlas of Ireland/^and the Irish speaking areas as well as the legend were replicated from
this map. 4) The borders of all the Irish speaking areas were drawn freehand, using a
special command in the CorelDRAW! program. 5) After the lines were drawn, they
were then formed into defined areas or polygons which were colored.

Unlike the

General Political map, the colors used for this map were similar except for different
shades. 6) The text, legend, borders, and artwork were then added to the map.
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IRISH LANGUAGE
Irish Speakers 1926
No Data
Available

Percentage Irish Speakers
less than 10

10-23

25-50

Source: Atku oflrekmd, 1979

50-80

rnore than 80

Cartographtr: K. J. Blount

Map 2. Irish Language Map
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This map was drawn primarily to show the different drawing methods which can be
utilized with the computer software. The map produced was a representation of the Irish
Language map in the Atlas of Ireland and will not be used in the final production of the
atlas. When the original map is to be drawn for the atlas, the proper research will be
conducted in order to create an accurate representation of the Irish language. This could
be accomplished by either accumulating the necessary data or by replicating the language
borders from the map in the Atlas of Ireland by the use of a digitizer.

Ireland Population Map
Example Map 3 on the following page represents the Population Change in Ireland
during three time periods. Similar to the General Political and the Irish Language map
topics. Population was a highly favored map subject on the survey.

As mentioned in

Chapter 5, some of the map topics may require a series of maps, perhaps on one page in
order to accurately depict the topic chronologically. The basis for this particular map is
to demonstrate this alternative method.
This map was constructed as follows; 1) The original base map was imported into
the CorelDRAW! program showing the county boundaries. 2) The map was then copied
to form three maps, and reduced to fit on the sheet. 3) A map representing the Percent
Change in Population during three different time periods (1841-45, 1851-91, and 18911926) was found and replicated^ (all three maps representing each time period along

^T.W. Moody and F.X. Martin, A New History of Ireland XI: Maos, Genealogies.
Lists (Oxford: The Clarendon Press, 1984).
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Map 3. Ireland Population Map
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with the legend were copied in their entirety). 4) Colors were added to the areas on each
individual map.

5) The text, legend, and artwork were then added to the map.

As shown on the preceeding page, the sheet has been divided into three maps. The
main feature of this particular map involved the use of dividing up the sheet into
quadrants, thus allowing for the construction of four separate maps on one sheet. For
some of the map subjects, this method would be used to show the geogrpahic changes of
the country throughout a fixed time period. The software can very easily copy and resize
the mapwork once the thematic values have been added.

Ireland Religion Map
The religious affiliation map (see Map 4 on the next page) was chosen because of
its high favorability on the survey and also because it is an extremely important topic
relating to Irish history.

Some maps dealing with this topic tend to be hard to read

because of an excessive number of colors, shading patterns, or symbols. In order to avoid
this probem, it may be beneficial to use charts, graphs, or tables on the map in order to
condense thematic data.
The map was constructed using the following steps: 1) The original base map was
imported into the CorelDRAW! program. 2) A map representing Religious Affiliations
in Ireland was found and replicated on page 86 of the Atlas of Ireland.^^ (The map in the
atlas actually consisted of individual pie charts representing religious affiliations for each
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Roman Catholic
Church of Ireland
Presbyterian
Methodist
Other

IRELAND
RELIGION 1971
Source: AAasoflrdand, 1979

Cartographer: K. J. Bloom

Map 4. Ireland Religion Map
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county; five different religious affiliations were chosen within the population; Roman
Catholic, Church of Ireland, Presbyterian, Methodist, and Other.) 3) Each pie chart was
created on a separate file within the CorelDRAW! program. The data for the pie charts
was approximated from the Religious Affiliations map mentioned above. 4) Next, the
pie charts were copied onto the map layer, thus placed on the map. 5) The colors, text,
artwork, etc. were subsequently added to the map.
This map represents yet another mapping technique which can be used with
computer software programs. Various tables, charts, and graphs as well as previously
drawn symbols can easily be added to the map being constructed. The addition of these
symbols can be a great asset in map construction when a simple, easy to understand map
is desired.
The example map section of this chapter represents the final product of the study.
Once the preliminary atlas contents were formulated, the creation of the mapwork had to
be tested in order to prove that computer software could be used in creating maps for the
atlas. The maps shown here are of good quality. However, this quality is simply the
outcome of a simple ink-jet printer. The final production of the maps will be of even
higher quality. For the purpose of attracting a publisher for the project, a few examples
of maps could persuade the publisher to fund the project.

CHAPTER 7
SUMMARY AND CONCLUSION

Summary
The purpose of this thesis was to develop and test a procedure for simplifying the
means of arriving at the contents for a special purpose atlas of regional scope.

As an

example, the study revolved about the possible construction of an historical atlas of
Ireland. The atlas was to be designed specifically for those students enrolled in an Irish
history course. The procedure used to develop the table of contents involved the use of
a survey. The participants in the survey were selected prior to the mailing of the
questionnaire; they consisted of instructors of Irish studies courses at the college level.
By answering the survey, these instructors directly aided in developing the atlas contents.
The participants involved with the survey also aided in defining the parameters of the
courses being taught, including: course size, the number of courses being taught, and the
cost and number of textbooks needed for the course, as well as the physical attributes of
the atlas (size of the book, the use of color maps, graphs, and text).

Atlas Types
Chapter 2 focused on atlas definition, types, and uses.

An Irish history atlas was

chosen as an example for a number of reasons, primarily because it was a special topic
regional atlas. This writer had assumed that a user survey would be most efficient when
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used on a small specialized population. Thus, the study focused on a topic which would
potentially benefit from a survey. Atlas authors have previously attempted to administer
surveys to potential users; however, the atlases involved were to be created for a large,
diversified population.

Consequently, the survey results were not wholly effective.

Obviously, the use of a survey cannot work for all types of atlases. Chapter 2 was
intended to inform the reader of the various atlas types in order to promote a better
understanding of the reasons why user surveys are effective for only certain types of
atlases.

Survey Design
Chapter 3 of this thesis described the development and deployment of the survey.
Generally, atlas authors have developed the contents of their atlases from their own
expertise or by organizing a group of individual experts who could develop the contents
while working together on a regular basis. This study used an alternative method where
the "experts" were the instructors of history courses. The users of the atlas would not
only be the instructors, but primarily the students of their courses. The user survey was
advantageous in a number of ways; 1) It allowed for the formation of a sizable group
of authorities. 2) It eliminated the need for individual experts to be assembled together
in the same place and/or on a regular basis. 3) The author of the atlas would not be
required to be an authority on the subject covered by the atlas, but instead could rely on
the opinions of the group of experts.
There were nearly thirty instructors participating in the survey. With their
contributions a predetermined list of questions were answered. These questions led to an
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understanding of course content, the development of a preliminary list of atlas contents,
and the physical parameters of the atlas. Of course, the main focus of the survey was the
development of atlas contents. It would be difficult to determine the amount of time and
money required to develop the preliminary atlas contents if a large staff had to be
assembled either at one place, or via a communication network. The staff would have
to remain small because the cost of having them work full time on the project would be
expensive. Also, if too many persons were involved with the project, conflicting opinions
might develop, thus complicating the project. The survey eliminated this dilemma; the
experts being surveyed contributed their knowledge free of charge, and the data was
retrieved without the threat of confrontations between individuals. The survey allowed
for the atlas author to simply organize the data, thus relying on the survey results for
subject knowledge. With the use of a survey, an author would not have to be an expert
in the field for which the atlas is being created.

Survey Results
Chapters 4 and 5 covered the results of the survey including both the syllabus and
textbook review and the questionnaire. The survey consisted of three parts:

1) The

syllabi returned with the questionnaire were reviewed and a list of the most popular topics
listed for all the courses was developed and discussed. 2) The textbooks from each
instructor who returned a syllabus were reviewed and the maps within them were listed
and evaluated.

3) The results of the questionnaire were organized; this led to the

development of course content, a list of preliminary atlas contents, as well as a guide to
the physical parameters of the atlas. The survey was generally successful:

the overall
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rate of return was a good 50 percent, and the instructors responded very much in favor
of the development of an Irish history atlas for the college classroom.
The first portion of the questionnaire results found that nearly 75 percent of the
instructors surveyed taught Irish history. It was discussed that there existed a sizeable
contingent of Irish history instructors in the United States. Moreover, there may be up
to twenty-one institutions with Irish, or Celtic Studies programs. The study established
that approximately 3000 students enroll in Irish history courses each year in the United
States. The study derived the number, as well as the average cost of textbooks, which
a student was required to purchase for a course. Most of the instructors did not require
their students to use an atlas for their course, although some of them had listed textbooks
which included maps which were useful. The instructors overwhelmingly favored the
creation of an atlas designed specifically for their course.
The next portion of the questionnaire resulted in the development of a list of
preliminary atlas contents. A list of topics was included in the questionnaire and the
respondents were asked to rate each topic on a scale from one to five according to its
importance to their course. This exercise produced a table which listed the favorability
rating of each topic from the respondents.

The results from each topic were evaluated

and either included or excluded from the list of preliminary atlas contents. If certain
topics were on the borderline (received around a 50 percent favorability rating), the results
from the syllabus and textbook review were used to sway the result in either direction.
The resulting list of contents appears toward the conclusion of Chapter 5.
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The last portion of the questionnaire allowed the instructors to define the physical
parameters of the atlas. These results showed that the atlas should be a soft cover, 814"
X

11" book. The maps should be color so long as the cost of the atlas could remain

economical. A large historical description should accompany each map on the adjacent
page.*^ The instructors also favored the use of graphs and tables adjacent to the map in
order to convey needed information.

Atlas Construction
Chapter 6 outlined the successive steps used in constructing and producing an atlas,
along with a comparison between traditional and computer mapping techniques. It was
discovered that computer mapping would be the most efficient method for creating the
maps in the atlas. A group of example maps were created in order to portray the various
mapping techniques and the quality of the maps which will be constructed for the atlas.
Below, a final discussion of each aspect of this study was reviewed according to its
strengths and weaknesses, as well as their importance to the overall results of this thesis.

Conclusions
The conclusions drawn from this study will be discussed as follows; 1) the
methodology used and its significance leading to the results of the study, and 2) from
the final results, the need for future study.
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Methodology
When developing the contents for an atlas, one must use a method which is likely
to require the lowest amount of expenditures while still achieving accurate information.
In the case of an Irish history atlas, this author attempted to find the simplest, most
economical method for developing atlas contents; the method tried was a user survey.
The use of a survey allowed the author to collect the opinions of twenty-seven experts
and organize these into the preliminary atlas contents while expending no substantial
costs.

Survev Results
Following the last question on the survey, a statement was made which asked the
respondent to "please attach your class syllabus and course book list so that I may better
understand the content of your course."*’ Initially, it was expected that by receiving even
a small number of syllabi that an idea of the type of course being taught could be
attained.

In spite of the limited expectations, a fairly large number of syllabi were

returned (17); and, because of this, it was found that enough information could be attained
from the syllabi to create an entire supplemental portion of the study. The results from
the syllabi and textbook review, as discussed in Chapter 4, aided in developing the
preliminary atlas content and ended up being a very important asset to the study.
As expected, the questionnaire portion of the survey was very important and its
success was the cornerstone in determining the continuation of the study. In general, the
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rates of return for most types of questionnaires are often unsatisfactory; however, the
return rate of the questionnaire used for this study was quite successful. The reasons for
this success may be attributed to at least two factors. First, a large percentage of the
respondents were contacted prior to mailing the survey. Since they were expecting the
questionnaire, they were likely to return it. Second, the respondents were well-educated
authorities in the field who had strong self interests in the subject covered by the
questionnaire. One is more likely to answer a questionnaire if it pertains to a subject in
which he or she has a strong interest. As with all surveys, the researcher should question
the number of respondents used for the study. The questions, "Was there an adequate
number of the survey population contacted?" and "Was the number of returned surveys
substantial enough to represent the total population?" are important for a study which
relies on a questionnaire as its focal point. For this study, an honest effort was made to
contact all the history instructors in the United States, as well as a selected few in
Ireland.*® At least two attempts were made to contact those who failed to respond. An
attempt was also made to include Irish history professors in the study. As discussed
previously, there are approximately 115 Irish history instructors in the United States. A
questionnaire was sent to fifty-four (or roughly half) of the instructors, of which twentyseven returned the survey. Therefore, 24 percent of the total number of Irish history
instructors in the United States contributed to the study. This writer believes that this is
a good rate of return for the survey.
If one is fortunate enough to have a good return rate when administering a
questionnaire, there can be other problems which may result in poor data. For instance.
88
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if there is a lack of understanding of the questions on the part of the respondent, bad
results could occur. This may be a result of poor organization of the survey, or perhaps
the number of questions are excessive.

It is sometimes difficult to determine what

percentage of the respondents may have interpreted a question (or number of questions)
differently from this writer's original intent. It is possible that the respondent may have
been "rushed" and did not spend an appropriate amount of time on each question. There
are numerous influences which could contribute to poor answers on a questionnaire.
From a careful review of each questionnaire in this study, it appeared that a very
high percentage of the respondents understood each question and that they answered each
one effectively and honestly.

There were no comments included in any of the

questionnaires which indicated that a particular question was not understood. There were,
however, a few areas on some of the questionnaires which were suspicious. For example,
on the rating exercise, a few of the respondents circled the same number (on the 1
through 5 scale) throughout an entire category. This led to the assumption that they may
have been in a hurry or became bored with the exercise. These types of situations were
not common, and it was determined that the results from the questionnaire were generally
usable and consistent.

Results from Outside the Survev
Obviously, the main focal point of the thesis concerned the use of a survey to
develop the table of contents for an atlas. As the research progressed and the thesis was
written, a few items surfaced which were unexpected. The following items are listed and
their impact on the study are discussed.
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Atlas Types
The first item was the difficultly encountered while attempting to classify atlases.
As written in Chapter 2, an attempt was made to

classify atlas types in order to

categorize the type of atlas being developed for this study. Many authors have attempted
to classify atlas types; however, each one seemed to develop his or her own system.
Unfortunately, it became a difficult task and a system was developed by this writer
combining the atlas types from various authors, the results of which are discussed in
Chapter 2.

Author's Historical Background
While analyzing data from the syllabus and textbook review, this writer discovered,
but was not surprised to find, how little Irish history he knew. While the results from the
survey were being compiled, the point became clear that by using a survey the writer
could eliminate the time and effort it takes to become educated in such an extensive
subject. Since the organization of this atlas is being done by a cartographer, the need to
be well-educated in the field of Irish history would be a luxury, but is not necessarily a
prerequisite.

Therefore, the possibility exists for all cartographers interested in the

development of a special topic regional atlas that they need not be an expert in the atlas
subject when developing the preliminary contents for the atlas.

The Final Atlas Contents and Atlas Production
At the beginning of the research for this study, this writer felt that the end result
would be a final table of contents for an atlas of Irish history. By the conclusion, this
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was found to be slightly optimistic. Of course, the study did prove that a preliminary
table of contents could be achieved from the survey, but from this point on there still
exists considerable work. An atlas staff must be assembled to evaluate the preliminary
contents. All the historical data must be collected and the historical passages written.
The maps have to be constructed based on data which must be found. In addition, the
combination of maps and text have to be constructed, arranged, edited, printed, and
marketed.
Chapter 6 reviewed the steps leading to atlas production. During this portion of the
study, it was found that a direct comparison between traditional mapmaking techniques
and computer mapping techniques was necessary. The last few years have shown a
remarkably fast transformation from traditional mapping to computer mapping. This is
contributed to a number of things; namely, each year there is better software and more
efficient and faster computer hardware. Also, employment opportunities demand that
cartography students be educated in computer mapping and GIS versus traditional
mapping skills. Therefore, cartographers available for employment are now better trained
in computer mapping techniques. After comparing these two methods, it appeared that
the computer mapping technique would best serve in the development of the mapwork
for this atlas.

Future Study
This study furnished the necessary tools for the continuation of the actual production
of an Irish history atlas and could be thought of as the first step on the road to producing
the atlas. From this point forward, a staff of interested cartographers and historians could
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be assembled, given the preliminary atlas contents, and begin the process involved with
actual atlas construction. In order to produce the atlas at a limited cost, it may be
beneficial for the writer to assemble a group of student cartographers and historians who
may be interested in the project.

By constructing the atlas in this fashion, it would

surely save a large sum of money. It may also be beneficial to retain an Irish historian
or instructor as a lead editor for the historical text portion of the atlas. Also, it may be
desirable to use the same instructors who contributed to the survey as a means of
ascertaining additional information.

The mailing of another questionnaire to find

additional information could be considered.
If a cartographer is interested in developing an atlas, or more specifically a special
topic regional atlas, it was the goal of this writer to develop a method for others to use
in developing their owm atlases. One must keep in mind that the use of a survey will not
be successful for all types of atlases, especially atlases where the user population is large
and diverse. Therefore, as a minimum, the atlas must be categorized as a special topic
regional atlas in order to be successful. If the user population is small with common
goals, it should be successful.
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APPENDIX 1: LISTS OF INSTRUCTORS
IRISH HISTORY INSTRUCTORS SENT QUESTIONNAIRE W/PHONE CALL
INSTRUCTOR
1.
2.
34.
5.
6.
7.
8.
9.
10
11.
12.
13.
14
15
16.
17.
18.
19.
20
21.
22.
23.
24.
25.
26.
27.
28.
29.
30
31.
32.
33.
34
35.
36.
37.

Ronald Wells
Richard Finnegan
Edward O'Day
James Donnelley
Leo McNamara
Gerald Koot
Leroy Eid
Michael Funchion
Robert Mahoney
John Fair
Larry McBride
Michael Storey
Emmet Larkin
Timothy O'Keefe
Edward McNulty
Cornelius Buckley
James Sterett
Joseph Altholtz
Vince Feeney
Kathleen Kane
W.R. Jones
Norman Pollock
Tim Sarbaugh
Dave Emmons
Jim Walsh
Helen Callahan
James Startt
Sue Goliber
Gathering Shannon
Daniel P. O’Neill
Joseph Kelly
David Miller
Hugh Kearney
Thomas Greene
Daniel Gahan
Cliona Murphy
Mary Ann Valiulis

QUESTIONNAIRE RETURNED
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
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IRISH HISTORY INSTRUCTORS SENT QUESTIONNAIRE W /0 PHONE CALL
INSTRUCTOR
38.
39.
40.
41.
42.
43.
44
45.
46.
47.
48.
49.
50.
51.
52.
53
54.

Earn on McKee
J T. Koch
Nerys Patterson
Robert Bums
Joseph Hemon
Kevin O'Neill
Kirby Miller
Ross Homing
John Rossi
Perry Curtis
Richard Hume
Tom Moriarity
Lawrence Gelfaud
Analee Rejhon
Thomas Hachey
.David Fahey
George Bretherton

QUESTIONNAIRE RETURNED

X
X

X
X
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LIST OF INSTRUCTORS IN IRELAND

INSTRUCTOR/INSTITUTION

SENT QUESTIONNAIRE

University College - Cork
1. JJ. Lee
2. S O Coileain
3 D. Corrain
4 W.J. Smyth
5. A.F. O'Brien

X

University College - Dublin
6. P. Breatnach
7. F.J. Byrne
8. J R. Funning
9. D. McCartney

X

University College - Galway
10 N.P. Canny
11. B.S. MacAddha
12. G. MacNiocaill
13. O Madagain

X

Mary Immaculate College
14.

Liam Irwin

X

University of Dublin - Trinity College
15.
16.
17.
18.
19.

A. Clarke
L. Cullen
J.F.M. Lydon
T.B. Barry
M. Daly

X

123
PRELIMINARY LIST OF INSTRUCTORS

1. Auburn University
he returned call/sent questionnaire
Dept, of History
Montgomery, AL 36193
Dr. John Fair - History (205)244-3221 ext. 3393
2. University of California at Berkeley
Dept, of Celtic Studies
Berkeley, CA
Analee Rejon (510) 521-3636

sh e sent letter/sent questionnaire

3. Glendale Community College
Dept, of History
Glendale, CA 91208
Jeb Brighouse, History

no one taught Irish history

4- Mills College
Dept, of History
Oakland, CA 94615
Dr. Kathleen Noonan

left m essage/no return

5. Santa Clara University
he returned call/sent questionnaire
Dept, of History
Santa Clara, CA 95053
Timothy O’Keefe (408)554-4527 ext. 4179
6. San Diego State University
Dept, of History
San Diego, CA 92182
Robert Munter (619) 594-5200

no one taught Irish history
retired

7. University of San Francisco
he returned call/sent questionnaire
Dept, of History
San Francisco, CA 94117
Father Cornelius Buckley (415) 666-6784
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8.

San J o se State University
Dept of History
San Jose, CA 95192
Jam es P. Walsh

9.

University of Colorado
left m essage/did not send questionnaire
Dept of History
Boulder, CO 80309
Charles R. Middleton (303) 492-7885

10 .

left message/did not send questionnaire
Fort Lewis College
Dept of History
Durango, CO 81301
Thomas R. Eckenrode (303) 492-7885

11 .

Colorado State University
Dept, of History
Fort Collins, CO 80523
Henry W eisser

returned call but was not interested in
questionnaire (he was too busy)

12 .

Fairfield University
Dept, of History
Fairfield, CT 06430
Diane Menagh

left message/did not send questionnaire

13.

Cal-State Bakersfield
Cliona Murphy (805) 644-3079

returned call/sent questionnaire

14.

Yale University
left message/did not send questionnaire
Dept, of History
New Haven, CT 06511
Johnathon S p en se (203) 436-1282

15.

Connecticut College
Dept, of History
New London, CT 06320
Helen Mulvey (203) 447-1911

16.

Mohegan Community College
left m essage/did not send questionnaire
Dept, of History
Norwich, CT 06360
John McLean (203) 886-1931 ext 243

he d oes not teach Irish history but is
Irish historian, head of Social Sciences
he w as sent the questionnaire

left m essage/did not send questionnaire
retired
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17.

St. Josephs College
left message/did not send questlonnlare
W est Hartford. CT 06117
William E. Hart (203) 232-4571

18.

University of Delaware
left message/did not send questionnaire
Dept, of History
Newark, DE 19711
Raymond Callahan (302) 831-6075

19.

The American University
left message/did not send questionnaire
History Dept.
Washington, D C. 20016
Terrence Murphy (202) 885-2401

20. 21. Catholic University of America returnedcall/sent questionnaire
Washington, D C. 20017
Robert Mahony (202) 635-5488
Eamon McKee
22.

Georgetown University
left message/did not send questionnaire
Washington, D.C. 20057
Jeffrey von Arx, S.J. (202) 687-7010 (art history)

23.

George Washington University
no one teaches Irish history
Washington, D C 20006
retired
R.W. Kenny
(202) 994-6230
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Stetson University
left message/did not send questionnaire
Deland, FL 32720
Kevin J. O’Keefe (904) 822-7535

25.

University of Georgia
on research leave
Athens, GA 30602
Coburn Freer, English (706) 542-1261

26.

Augusta College
teaches British history
Augusta, GA 30910
Helen Callahan, History (706) 737-1709

27.

Southern lllnois University
returned call/sent questionnaire
Carbondale, IL 62901
Edward J. O’Day, History (618) 453-4391
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28.

Loyola University of Chicago
Chicago, IL 60626
Janet Nolan (312) 508-2221

on research leave

29.

University of Evansvillereturned call/sent questionnaire
Evansville, IN 47714
Dept of History and Pols
Daniel Gahan

30.

Larry McBride
Illinois State University

31.

St. Xavier College
left m essage/did not send questionnaire
Chicago, IL 60655
John Corrigan, History (312) 779-3300

32.

University of Chicago
returned call/sent questionniare
Chicago, IL 60637
Emmet Larkin, History (312) 702-8397

33.

University of NotreDam e
left m essage/did not send questionnaire
Notre Dame, IN 46556
Robert Burns, History (219) 631-7266

34.

St. Marys College
Notre Dame, IN 46556
Anthony Black

35.

Indiana University at South Bend left m essage/did not send questionniare
South Bend, IN 46634
retired
Patrick J. Furlong, History (219) 237-4111

36.

Valparaiso University
returned m essage/sent questionnaire
Valparaiso, IN 46383
Jam es Startt, History (219) 464-5279

37.

Benedictine College
left m essage/did not send questionnaire
Atchison, KS 66002
Virginia Glandon, History (913) 367-5340

38.

University of Kansas
could not be reached
Lawrence, KS 66045
Hard Orel, English (913) 864-2700

d oes not teach Irish history

left m essage/did not send questionniare
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39.

Loyola University
New Orleans, LA 70118
History Dept
(504) 865-3537

left m essage/did not send questionniare

40.

Tulane University
left m essage/sent questionnaire
New Orleans, LA 70118
Mary Ann Valiulis (504) 865-5588

41.

University of Southern Maine
left m essage/did not send questionniare
Gorham, ME 04055
Michael C. Connally, History or Bud McGrath, English
(207)780-4102

42.

Colby College
could not be reached
Waterville, ME 04901
J. Fraser Cocks (207) 873-1131
Curator of Library

43.

College of Notre Dame of Maryland returned m essage/sent questionnaire
Baltimore, MD 21210
Michael L. Storey, English(410) 532-5528

44.

Howard Community College
could not be reached
Columbia, MD 21004
Jerrold Casway, History (410)992-4800

45.

Mount St. Mary’s College
Emmitsburg, MD 21727
Sue Goliber (301) 447-6162

46.

never taught Irish history

University of M assachusetts @ Amherst left m essage/sent questionnaire
Amherst, MASS
Joseph Hernon (413) 545-6769

47.

Boston University
no Irish studies
Boston, MASS 02115
Sidney Burrell, History (617) 353-2552

48.

Northeastern University
no Irish studies
Boston, MASS 02115
Ruth-Ann M. Harris (617) 437-2660
Donald M. Jacobs
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49.

University of M assachusetts @ Bostonsabbatical
Boston, MASS 02125
Padraic O’Malley, McCormack Institute (617) 287-6860

50.

Massasoit Community College let m essaes/did not send questionnaire
Brockton, MASS 02402
Jam es Cottom (508) 588-9100

51. 52. Harvard University
Cambridge, MASS 02138
Nerys Patterson and J.T. Koch

reached through m essage on
Internet/sent questionnaires to
both instructors

53.

Boston College
Chestnut Hill, MASS 02167
Kevin C’Neill (617) 969-0100

left numerous m essages/sent
questionnaire

54.

Elms College
Chicopee, MASS 01013
Tom Moriarity (413) 598-8351

left m essages/sen t questionnaire

55.

Fitchburg State College
Fitchburg, MASS 01420
L.J. Arnold, History

not teaching except for occasional
evening courses, could not be
reached/did not send questionnaire

56.

Acquinas Junior College
left m essage/did not send questionnaire
Newton, MASS 02158
Sister Fanchon Burke, CSJ (617) 969-4400

57.

UMASS at Dartmouth
left m essage/sent questionnaire
North Dartmouth, MASS 02747
G. Koot, History (508) 999-8301

58.

Stonehill College
returned call/sent questionnaire
North Easton, MASS 02356
Richard Finegan (617) 238-1018

59.

Westfield State College
returned call/sent questionnaire
Westfield, MASS 01086
Catherine B. Shannon, History (413) 568-3311

60.

College of the Holy Cross
left m essage/did not send questionniare
Worcester, MASS 01609
Jam es T. Flynn, History (508) 793-2011
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61.

Worcester State College
Worcester, MASS 01610

no one could be reached

62.

University of Michigan
returned call/sent questionnaire
Ann Arbor, Ml 48109
Dept, of History
Leo McNamara, English (313) 764-6330

63.

University of Detroit
left m essage/did not send questionnaire
Detroit, Ml 48221
Jam es McDonald, English(313) 993-1067

64.

Calvin College
returned call/sent questionnaire
Grand Rapids, Ml 49506
Ronald Wells, History (616) 957-6084

65.

Lansing Community College
no one could be contacted
Lansing, Ml 48914
Peter J. Piveronous, Humanities

66.

Northern Michigan University
Marquette, Ml 49855
Stephen Barnwell, History

67.

The College of St. Scholastica
left m essage/did not send questionnaire
Duluth, MN 55811
Winnefred Winkelman (218) 723-6302

68.

University of Minnesota
returned call/sent questionnaire
Minneapolis, MN 55455
Joseph Altholz , History (612) 625-2800

69.

College of St. Benedict
no one could be contacted
St. Joseph, MN 56374
Kristin Molloy, OSB (612) 363-5248

70.

College of St. Thomas
left m essage/did not send questionnaire
St. Paul, MN 55105
Thomas Dillion Redshaw, English (612) 647-5610

71.

St. Mary’s College
returned call/sent questionnaire
Winona, MN 55987
Daniel P. O’Neill, History (507) 452-4430

d eceased
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72.

Universiy of Missouri
Columbia, MO 65211
Kerby Miller

73.

University of Missouri-Kansas City left m essage/did not send questionnaire
K ansas City, MO 64110\
Virginia Glandon, History (816) 235-1631

74.

no one could be reached
Marysville College
St. Louis, MO 63141
Dennis Wachtel, History (314) 576-9454

75.

University of Montana
Missoula, MT 59801
Dave Emmons

personal contact/sent questionnaire

76.

Creighton University
Omaha, NE 68178
R oss Horning (402) 280-2651

left m essage/sent questionnaire

77.

University of Nevado @ Reno
Reno, NV 89507
History or English Dept.

no one could be reached

78.

University of New Hampshire
returned call/sent questionnaire
Durham, NH 03824
W.R. Jones, History (603) 862-1234

79.

St. Anselm College
Manchester, NH 03104
History Dept. (603) 641-7045

no one could be reached

80.

Notre Dame College
Manchester, NH 03104
History Dept. (603) 669-4298

no one could be reached

81.

Jersey City State College
Jersey City, NJ 07305
Dr. Young, History Department

no one could be reached

82.

sent questionnaire

(201) 200-3252

St. Peters College
no one could be reached
Jersey City, NJ 07306
John F. Wryn S.J. (201) 433-2527
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83.

Rider College
returned call/sent questionnaire
Lawrenceville, NJ 08648
Edward McNulty, History (609) 896-5000

84

Seton Hall University
left m essage/did not send questionnaire
South Orange, NJ 07079
Thomas A. Duff, English (201) 761-9000

85.

no one could be reached
Kean College of New Jersey
Union, NJ 07083
Joseph P. Higgins, History (908) 527-2000

86 .

Montclair State College
left m essage/sent questionnaire
Upper Montclair, NJ 07043
George Bretherton, History (201) 655-4000

87.

Maria College
Albany, NY 12208
DeWitt Ellinwood, History

no response

88 .

Fordham University
Bronx, NY 10458
Maurice R. O’Connell, History
(718) 817-1000

no response

89.

Herbert Lehman College
no response
Bronx, NY 10468
C.C. Weston, History (718) 960-8000

90.

St. Francis College
no response
Brooklyn, NY 11202
Brother Herry Cuddy (718) 522-2300

91.

St. Josephs College
Brooklyn, NY 11202
(718) 636-6800

no response

92.

Mercy College
Dobbs Ferry, NY 10522
John McGrath, History

no response

93.

Q ueens College
Flushing, NY 11367
Jam es McHugh (718) 520-7146

no response
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94-

Naussau Community College
Garden City, NY 11530
Jam es J. Blake, English

no response

95.

Hofstra University
no Irish history
Hempstead, NY 11550
Maureen Murphy (516) 560-6775

96.

St. Johns University
Jamaica, NY 11439
William D. Griffin, History

97.

John Jay College of Criminal Justice no response
City University of New York
Manhattan, NY 10019
Joseph O’Brien, History (212) 714-1450

98.

Marymount Manhattan College
no response
Manhattan, NY 10021
Joseph P. Clancy (212) 472-3800

99.

New York University
Manhattan, NY 10003
Robert J. Scally, History

no response

no response

100.

Iona College
no response
New Rochelle, NY 10801
Brother Charles Quinn (914) 636-2100

101.

St. Bonaventure University
no response
Olean, NY 14778
Anthony Farrow or Patrick V. O’Dea (716) 375-2124

102.

State University of New York
Oneonta, NY 13820
John Carney, Speech

no Irish history

103.

Dominican College
Orangeburg, NY 10962

no response

104.

St. Josephs College
Patchogue, NY 11772
Monica Brennan, History

no response
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105.

SUNY @ Potsdam
Potsdam, NY 13676
John Ranleft, History

no response

106.

V asser College
Poughkeepsie, NY 12601
Hsi-Huey Liang, History

no response

107.

Manhattan College
Riverdale, NY 10471
Frederick Schweitzer, History
(212) 920-0248

no response

108.

Molloy College
Roxkville Center, NY 11570
J. Clancy, History
(516) 678-5000 ext. 279

left m essage/did not send questionnaire

109.

Southhampton College of L.F.U. no response
Southhampton, NY 11968
Robert J. Cooke, History

110.

Sullivan Community College
South Fallsburg, NY 12779
Miles R. Ellison, History

111.

SUNY @ Stony Brook
left m essage/did not send questionnaire
Stony Brook, NY 11790
Karl Bottigheimer, History (516) 689-6000

112.

Rockland Community College
Suffern, NY 10901
William Leyden
(914) 356-4650 ext. 456

113.

Syracuse University
left m essage/no Irish history
Syracuse, NY 13210
Richard Fallis, English (315) 443-1870

114.

Marymount College
Tarrytown, NY 10591
(914) 631-3200

no response

no Irish history

no response

134
115.

UNC- Willmington
Wilmington, NC 28401
Walter Allen, History

retired

116.

Xavier University
Cincinnati, OH 45207
Richard Gruber, History

left m essage/did not send questionnaire

117.

returned m essage/sent questionnaire
John Carroll University
Cleveland, OH 44118
Joseph F. Kelly, Religious Studies

118.

University of Dayton
Dayton, OH 45469
Leroy V. Eid, History

119.

Ohio Wesleyan University
left m essage/did not send questionniare
Delaware, OH 43015
Prof. Shimp, History (614) 369-4431

120.

Miami University
Oxford, OH 45056
David M. Fahey, History

left m essage/did not send questionnaire

121.

University of Portland
Portland, OR 27203
History Dept.

no response

122.

G eneva College
Beaver Falls, PA 15010
Jam es Stewart, History

returned m essage/sent questionnaire

123.

Layfayette College
Easton, PA 10842
Dept, of History

no Irish history
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Edinboro State U.
Edinboro, PA 16444
Russell Vance, History

left m essage/did not send questionnaire

125.

Delaware Community College
Media, PA 19063
Jack McCormack, Liberal Arts

no Irish history

returned m essage/sent questionnaire
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126.

Chestnut Hill College
Philadelphia, PA 19118
Lester Conner, English

no Irish history

127.

LaSalle College
returned m essage/sent questionnaire
Philadelphia, PA 19141
John P. Rossi, History (215) 951-1121

128. Carnegia-Mellon University
returned m essage/sent questionnaire
Pittsburg, PA 15213
David Miller, History (412) 268-2000
129. University of Pittsburg
returned m essage/sent questionnaire
Pittsburg, PA 15260
Hugh Kearney, History (412) 648-7451
130. Villanova University
returend m essage/sent questionnaire
Villanova, PA 19085
Thomas Greene, History (215) 519-4677
131.

The Newport College-Slave Regina
Newport, Rl 02840
Sr. Mary Concilia Reynolds, History

could not be reached

132. Brown University
left m essages/sent questionnaire
Providence, Rl 02912
Perry Curtis, History (401 ) 863-2228
133. South Dakota State University
returned m essage/sent questionnaire
Brookings, SD 57007
Michael F. Funchion, History (605) 688-4151
134- University of T en n essee
left message/did not send questionnaire
Knoxville, TN 37996
John Bobstedt, History (615) 974-5421
135. University of Texas @ Arlington left m essage/did not send questionnaire
Arlington, TX 76019
Stanley Palmer, History (817) 271-2011
136.

University of Dallas
Irving, TX 75060
J.R. Sommerfeldt, History

left message/did not send questionnaire
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no response

137.

University of Utah
Salt Lake City, UT 84112
Prof. Thompson, History

138.

left m essage/sent questionnaire
University of Vermont
Burlington, VT 05405
Vincent Feeney, History (802) 656-3180

139.

Marlboro College
Marlboro, VT 05344
Timothy F. Little, History

sabbatical

140.

Jam es Madison University
Harrisonburg, VA 22807
Michael Galgano, History

no Irish history

141.

returned m essage/sent questionnaire
Old Dominion University
Norfolk, VA 23508
Norman Pollock, History (804) 683-3949

142.

Virginia Commonwealth University no Irish history
Richmond, VA 23284
Jam es T. Moore, History

143.

Washington State University
Pullman, WA 99164
Richard Hume, History

left m essage/sent questionnaire
no Irish history

144.

University of Washington
Seattle, WA 98195
George Behlmer, History

sabbatical

145.

University of Wisconsin
Madison, Wl 53706
Jim Donnelley
(608) 263-1800

returned m essage/sent questionnaire

146.

Marquette University
Milwaulkee, Wl 53223
Thomas Hachey, History
(414) 224-7217

left m essage/sent questionnaire
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147.

University of Wisconsin- Milwaukee left message/did not send questionnaire
Milwaukee, Wl 53201
Janet Dunleavy, English

148.

Carrol College
Waukesha, Wl 53186
Paul Rempe, History

no response

149.

Gettysburg College
Gettysburg, PA 17325
Jam es Myers, English

no Irish history

150.

Michael Percivel-Maxwell
McGill University
Faculty of Arts
853 Sherbrooke Street W est
Montreal, Q uebec H3A2T6

no response

*IRISH HISTORY ATLAS*

j3g

*QUESTIONNAIRE*

The following is a questionnaire, the results of which will be used
to determine the content of a historical atlas of Ireland.
This
atlas is to be designed specifically for use as a supplement to
Irish history courses (or related subjects). Please answer the
following questions frankly and as completely as possible.

1.

Which
Irish
Irish
Other

2.

Does your institution have an established Irish Studies
program?
yes

3.

course(s) related to Ireland do you teach?
History
Irish Literature
Political Science
Irish Religious Studies
(please specify)_______________________________

no ___

How often is your course(s) offered?
every quarter ____

every semester___

once each year ___
every other year ____
other (please specify)
4.

How many students are in your course(s) on average?
10 and under

5.

20-30

30-40

over 40

How many books do you require in your Irish history course(s)?
one

6.

10-20

two

three

more

How much money does a student need to spend for books in your
course?
under $10
between $20.00 and $30.00
over $50.00

between $10.00 and $20.00
between $30.00 and $50.00
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7,

Do any of the books you require of the course contain maps
which are useful in teaching Irish history?
yes ___

8.

no ___

give examples

_____________________

Do you require the students to purchase an atlas on Ireland or
do you reserve an atlas for them to use for your course?
yes ___

no

If yes, which atlas do you make available to them ?

9.

Are you aware of any particularly useful atlases of Ireland?
yes ____

10.

no____

If an atlas is created for your course, would you feel that
accompanying historical passages on pages adjacent to
particular maps would be beneficial?
yes ___

12.

If yes, could you please list them?

Do you feel an atlas relating to your course material would
be helpful to the student as a supplement to the books you
require?
yes ___

11.

no

no___

more detailed

less detailed____

Do you feel the addition of tables or graphs would be
useful to enhance the effect of some maps?
y e s ___

no ___

13.
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The following is a list of subjects relating to the contents
of an atlas of Irish history. Please indicate by the
following guide how you would rate a particular subject with
regard to having a map created for it, by circling the
appropriate number. The scale is as follows:
(l=not needed,
2=relatively unimportant, 3=significant, not needed in my
course, 4=important, 5=very important). If you feel an
additional subject should be added, please fill in under the
category "other".

unimportant -------- important
REFERENCE MAPS:
Generalized Political Map —
counties, major cities

1 2

Detailed Political Map —
cities, counties, baronies, towns

3

1 2

4
3

5
4

5

Physical geography, including topographic
features, mountains, rivers, lakes, etc.

1 2

3

4

5

Transportation and communication
(highways, trains, canals, etc. )

1 2

3

4

5

1 2

3

4

5

1 2

3

4

5

Cities(detailed maps of

largercities)

Population (growth andmigration)
_____________________________

1

2

3

4

5

_______________________________________

1

2

3

4

5

1

2

3

4

5

Other

MILITARY MAPS:
Battle sites

1 2

3

4

5

Viking invasion

1 2

3

4

5

Norman invasion

1 2

3

4

5

2

3

4

5

2

3

4

5

2

3

4

5

Other ________________________________
______________________________________________

1
1
1

unimportant

im p o r ta n t

RELIGION:
Pre-Christian

1

2

3

4

5

Christianity

1

2

3

4

5

Medieval Period

1

2

3

4

5

Post-reformation

1

2

3

4

5

Religious Affiliations

1

2

3

4

5

Monastery locations

1

2

3

4

5

Other(s) _____________

1

2

3

4

5

1

2

3

4

5

Gaelic clan distribution

2

3

4

5

Tudor Plantations

2

3

4

5

James I

2

3

4

5

Cromwellian

2

3

4

5

Other

2

3

4

5

2

3

4

5

Places of origin of literary figures

2

3

4

5

Other ______________________________

2

3

4

5

2

3

4

5

Gaelic Society

2

3

4

5

Vikings

2

3

4

5

Normans

2

3

4

5

Modern political structure

2

3

4

5

Other

2

3

4

5

2

3

4

5

LAND OWNERSHIP:

LITERATURE :

POLITICS :

1

Unimportant -------- Important
AGRICULTURE :
Pre famine

1 2

3

4

5

Post famine

1 2

3

4

5

other ______________________________

1

2

3

4

5

1

2

3

4

5

HEALTH AMD EDUCATION:

(historic)

Disease(s)

1 2

3

4

5

Literacy rates

1 2

3

4

5

Other

1

2

3

4

5

1

2

3

4

5

3

4

5

3

4

5

____________________________

LANGUAGE :
Location of Irish Language(s)

1 2

Other _____________________________

1

ECONOMIC:

2

(historic)

Industry (Manufacturing)

1 2

3

4

5

Retail and Wholesale Trade

1 2

3

4

5

Mining

1 2

3

4

5

Fishing

1 2

3

4

5

Services

1 2

3

4

5

Commercial

1 2

3

4

5

Other _____________________________

1

3

4

5

PHYSICAL:

2

(historic)

Climate

1 2

3

4

5

Soils

1 2

3

4

5

Natural Vegetation

1 2

3

4

5

Ot her

1 2

3

4

5

LIST HERE WHAT MAPS YOU WOULD LIKE TO SEE IN AN ATLAS BESIDES THE
ONES PREVIOUSLY LISTED, KEEP IN MIND THAT THE ATLAS IS TO SERVE A
LARGE, VARIED AUDIENCE. THEREFORE, THE MAPS WILL HAVE TO BE FAIRLY
GENERAL IN NATURE.

14.

What size of atlas would be most appropriate?
8-1/2X11 ___

15.

Larger,specify

Would you be willing to pay more for a hardback copy?
yes ___

16.

Paperback size

no____

Would you be willing to pay more for color maps?
yes ___

no ___

PLEASE ATTACH YOUR CLASS SYLLABUS AND COURSE BOOK LIST SO THAT I
MAY BETTER UNDERSTAND THE CONTENT OF YOUR COURSE.
SHOULD YOU HAVE ANY COMMENTS REGARDING THIS PROJECT, PLEASE NOTE
THEM BELOW.

PLEASE RETURN THIS QUESTIONNAIRE, USING THE STAMPED, SELF ADDRESSED
ENVELOPE ENCLOSED WITH THE PACKAGE SENT TO YOU:
Thomas J. Sullivan
Social Sciences Building
Department of Geography
University of Montana
Missoula, MT 59801

YOUR NAME
COLLEGE OR UNIVERSITY

Phone :
Fax:

TITLE

406-243-4302
406-243-4076

\ The University of

Montana
December 1, 1993

Department of Geography
Social Science Building
The University of Montana
Missoula, Montana 59812-1018
(406) 243-4302
(406) 243-4076 FAX

Professor John Doe
Department of History
Wyoming State University
Red Rocks, WY 80031
RE:

IRISH HISTORY ATLAS

Professor Doe:
I had spoken with you recently concerning my desire to construct an
atlas of Ireland designed specifically as a supplement for Irish
history classes at the college level.
Attached you will find a
simple informational questionnaire that will be helpful in
determining the content of the atlas. Because the atlas is being
designed specifically for your discipline, I ask that you answer
the questions to the best of your ability concentrating on the list
of maps which you would like to see in such an atlas.
You have been contacted along with approximately sixty other Irish
history instructors throughout the United States, Canada, and
Ireland, in order to determine if such an atlas is needed. I have
had an overwhelmingly positive response from a high percentage of
the persons I have spoken to expressing their desire for such an
atlas.
Once I have compiled the data from the questionnaire, I
will then be able to determine what maps a majority of the
instructors wish to see in an atlas.
Your help is truly
appreciated.
Because of obligatory deadlines, as well as the timing of the
school year, I must have the questionnaire back in my hands by
December 20th, please try and send these to me before this time.
Also, it would be most beneficial if you could please attach a copy
of your class syllabus with the questionnaire so that I may better
develop an atlas according to your class content.
Thankyou very
much for your participation.
Sincerely,

Thomas J. Sullivan
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APPENDIX 3:
1.
2.
3
4

Textbook List from Syllabus Review
List of Syllabus Topics
Table of Maps from Textbook Review
Historical Atlas Review

1. Textbook List from Svllabus Review

Professor

Course Textbooks

Donnelley

Foster, R.F..Modem Ireland. 1600-1972 (penguin paperback)
Miller, Kerby A., Emigrants and Exiles Ireland and the Irish Exodus to
North America (Oxford University Press paperback).
Laffan, Michael, The Partition of Ireland. 1911-1925. (Dundalgan Press
paperback)
Brown, Terence, Ireland: A Social and Cultural History. 1922 to the
Present (Cornell Universtiy Press paperback)
Bruce, Steve, God Save Ulster: The Religion and Politics of Paislevism
(Oxford University Press paperback)

McNamara

Moody and Martin, The Course of Irish History
Kinsella, Thomas, The Tain
Kinsella, Thomas, The New Oxford Book of Irish Verse
Joyce, James, Dubliners
O'Casey, Sean, Three Plavs (Shadow. Juno. Plough)
Yeats, W.B., Selected Poems
Richter, Michael, Medieval Ireland
Frame, Robin, Colonial Ireland 1169-1369
Cosgrove, Art, Late Medieval Ireland 1370-1541
Ellis, Steven, Tudor Ireland 1470-1603

Eid

Neville, Peter, A Traveller's Historv of Ireland
Callahan, Bob, American Irish Culture
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Funchion

Hachey, Thomas E., Joseph Heraon, Lawrence J. McCaffrev.The Irish
Experience. Englewood Cliffs, N.J., Pentice Hall, 1989

Fair

Dowling, P.J., The Hedge Schools of Ireland. Mercier
Danaher, Kevin, In Ireland Long Ago. Irish Book Center

Larkin

O'Faolain, Sean, King of Beggars. (Irish Book Centre)
Bhaldraithe, Tomas de. The Diary of Humphrey O'Sullivan. (Irish Book
Centre)
Tocqueville, Alexis de. Journey in Ireland. July-August 1835. Edited
and translated by Emmet Larkin. (Catholic University Press)
Larkin, Emmet, The Historical Dimensions of Irish Catholicism.
(Catholic University Press)
Arensberg, Conrad, The Irish Countryman. (New York Natural History
Press
-Doubleday)
Ward, Alan, The Easter Rising: Revolution and Irish Nationalism.
(AHM Publishing Corporation).

McNulty

Costigan, A History of Modem Ireland. 1969, Reprint 1991.
Murphy, Ireland in the Twentieth Century. 1975, 1989
Keegan, Famine Diary. 1991
Wilson, An End to Silence. 1985
Uris, J and L , Ireland: A Terrible Beauty.
Conroy, Belfast Diary. 1987

Buckley

O'Faolain, Sean, The Great O'Neill
Elliott, Marianne, Wolfe Tone
Woodham-Smith, Cecil B., The Great Hunger

Altholz

Bottigheimer, Karl S., Ireland and the Irish
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Pollock

Kee. Robert. The Green Flag. Vol. 1: "The Bold Fenian Men."
Kee, Robert, The Green Flag. Vol 2: " Ourselves Alone."
Brown, Terence, Ireland: A Social and Cultrual Historv. 1922-1979.
Wichert, Sabine, Northern Ireland Since 1945.
Uris, Leon, Trinity
Seymour, Gerald, Field of Blood

Sarbaugh

Ellis, The Bovne Water
Flanagan, The Year of the French
O'Casey, Three Plavs
Belfrage, Living With War: A Belfast Year.
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2. List of Syllabus Topics

Topic

Geography and Historical Review
Ireland before the Celts: 6000-200 BC
Celts
Coming of Christianity
Ireland in the 7th and 8th centuries
Viking Invasion (9th and 10th centuries)
Early Irish History
Anglo-Norman Invasions
Medieval Ireland
Gaelic Recovery (Resurgence)
Tudor conquest
Ulster Colonization
Rebellion of 1641 and Cromwellian settlement
Restoration o f 1660 and the Jacobin Wars
Early Modem Ireland
Protestant Ascendancy Class
Penal Laws
Jonathan Swift
Eighteenth Century Nationalism
Volunteers, United Irishmen and Union
1798 Rebellion
Age of O'Connell
Famine
Post famine Ireland
Fenianism
Home Rule Movement: Parnell
Intellectual Movements(Irish literary renass)
Land War
Parnell's Fall and Aftermath
Ulster Unionism; Irish Catholicism
Easter Rising 1916
Ireland 1914-1921
Anglo-Irish War
Partition, Treaty and Civil War
Irish Free State
Triumph of De Valera

Number of Syllabi

(5)
(4)
(3)
(3)
(2)
(3)
(2)
(8)
(4)
(4)
(3)
(2)
(1)
(1)
(1)
(3)
(3)
(1)
(7)
(4)
(5)
(8)
(10)
(5)
(9)
(9)
(7)
(2)
(3)
(2)
(6)
(2)
(3)
(6)
(5)
(3)
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Topic
Ireland and World War II
Ireland in the 50's and 60's
Northern Ireland (1922-1960)
Northern Ireland (1960-present)
Irish Literature and Politics
Ireland under the Union
Young Ireland Rebellion
Sein Fein and the War for Irish Independence
Ireland and the Common Market

Number of Syllabi
(2)
(3)
(6)
(7)
(2)
(1)
(1)
(1)
(2)
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Table 14 -Textbook Map Review (Generalized Textbooks)
Book
Modem Ireland,
1600-1972

A Traveller’s
History of
Ireland

Ireland and the
Irish

Map

Subject Category Rating

General Political Map

Reference

Ulster Plantation 1609-13

Land Ownership

Tudor Plantations

Land Ownership

Plantations o f James I

Land Ownership

Cromwellian and Restoration-land
confiscation 1653-65

Land Ownership

Population Growth in Ireland-1800-1821,
1821-41

Reference

Valuation o f rural areas 1850

Agriculture

Temporary emmigrants 1841

Migration*

Migratory agricultural labourers

Agriculture

Agarian outrages 1879-1882

Agriculture

Distribution o f Catholics and Protestants in
Ulster 1911

Religion

Distribution o f Sein Fein membership 1919

Politics

Irish speakers 1851-1961

Politics

Relief Map o f Ireland

Reference

Ulster c. 1300

Reference

The Pale 1494 and 1537

Reference

Late 15th century Ireland with Lordship
boundries

Land Ownership

1798 Uprising: Western Front (Sept.)

Military

Population Growth 1800-1821 and 1821-41

Reference

Contempary Ireland

Reference

Uninhabited areas, bog and upland

Reference

Viking invasion routes

Military

Norman invasion routes

Military

2

3

3
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Book

Course of Irish
History

The Irish
Experience

Map

Subject Category Rating

Norman towns and major castles

Militar}

Bruce Invasion (1315-1318)

Military
2

Mountains, bogs and drumlins
Eastern triangle (Dublin area)

Reference

Religious distribution in Ireland, 1911

Religion

Western Europe at the end o f the ice age c.
15000 BC

Reference

Ireland and Western Britain in mesolithic
times

Reference

Expansion o f neolithic farming c. 3000 BC

Agriculture

Expansion o f the Celts c. 400 BC

Militaiy-

Ireland in the 8th century

Reference

Centres o f Irish Christian influence in
Europe, 6th-8th centuiy

Religion

Map o f Ireland, c. 1150, 1250

Reference

Ireland, c. 1500 showing Pale and the great
lordships

Land Ownership

Land ownership according to counties in
1641, 1688, and 1703

Land Ownership

1703 after Williamite confiscation

Land Ownership

Modem political map o f Ireland

Reference

Modem political map

Reference

Border o f the English Pale, 1500 and 1600

Reference

2

Plantations (Maiy Tudor, Elizabeth I, James Land Ownership
I, Private)

Ireland; An
Illustrated
History

Catholic land ownership 1641, 1688, 1703

Land Ownership

Catholic population centers in Northem
Ireland

Religion

Physical features and historic sites

Reference

1
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Book

Ireland: An
Illustrated
Histoiy

Oxford
Illustrated
History of
Ireland

A History o f
Modem Ireland

Map

Subject Category Rating

Gaelic kingdoms

Politics

Early Christains settlements

Religion

Irish monastaries in Europe

Religion

The Viking invasions

Military

The great famalies o f Ireland (Gaelic and
Norman)

Politics

Ptolemy’s map

Reference

Plantations and confiscations (Elizabeth I,
James I, Cromwell, native Catholic)

Land Ownership

Ptolemy’s map

Reference

Ireland in 1307 (early counties and
famalies)

Politics

Ireland in later 15th century showing
boundaries o f lordships

Land Ownership

The spread o f religious orders (1420-1530)

Religion

Distribution o f English settlers in Munster
c. 1641

Land Ownership

Williamite campaign, 1689-91

Military;

Modem Ireland, towns, counties and
provinces with relief

Reference

Depletion o f Age-coherts

Agriculture

Distribution o f farms by size 1930

Agriculture

Percentage o f Protestants in each mral
district 1936-7

Land Ownership

Ireland in 1500

Reference

Modem Ireland

Reference

Ireland since 1500

Reference

154
Table 15.-Textbook Map Review (Specialized Books, Novels)
Book

Map

Subject Category Rating

The Great
Hunger, Ireland
1845-1849

Ireland in 1848

Reference

3

Medieval
Ireland, The
Enduring
Traditon

Ireland in 800, provinces and principal sites Reference

2

Most important Irish monastaries

Religion

Ireland and Western Britain c. 1200

Reference

Ireland c. 1500

Reference

The Green Flag
Vol II

General political map

Reference

3

The Green Flag
Vol. I

General political map

Reference

3

Politics

2

A New History Political divisions c. 1169
o f Ireland II,
Medieval Ireland
1169-1534
Anglo-Norman Ireland and its neighbors c.
1210

Politics

Counties and liberties

Reference

Stone Castles o f Norman type, before c.
1320

Politics

Principal towns and manors c. 1300

Reference

The Bruce invasion, 1315-1420

Military

The spread of religious orders, 1169-1320

Religion

The spread of religious orders, 1320-1420

Religion

Manors in Leinster in the high middle ages

Land Ownership

European ports trading with Ireland

Economic

Irish ports in the later middle ages

Economic

The spread of religous orders, 1420-1530

Religion

Counties and liberties, 1460

Reference

Physical and stragetic basis of autonomy o f Politics
the northwest 1460-1534
Mints, 997-1505

Economic
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Book

Map

God Save Ulster! Free Prebysterian congregations; Date of
The Religion and foundation
Politics of
Paisleyism

The Easter
Rising

Subject Category Rating
Religion

Ulster with district councils

Politics

General political map

Reference

City o f Dublin

Reference

Northem Ireland The British Isles with Northem Ireland
Since 1945

Reference

General political map

Reference

Northem Ireland political map

Reference

Sectarian population distribution (catholics)
c. 1971

Religion

Ireland, provinces and counties prior to
1922

Reference

Cities o f Belfast, Derry and Dublin

Reference

Ulster with railroads

Economic

General political Map

Reference

Trinit}'

A Place Apart

3

3

3

3

3

Atlas o f Ireland*

1

An Atlas of Irish
History*

3
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Table 16.- - Historical Atlases (Table of Contents)
An Atlas o f Irish
History'

Historical Atlas o f
Missouri

Historical Atlas of
Canada

Historical Atlas of
the United States

Atlas o f Early
American History'

Reference Maps

Location

Environment and
Prehistory

The land (geology
and climate)

American
Colonies
(reference)

Cartogr^hy

Physical base

Exploration

People

Cities

Military
developments

Discovery and
Settlement

British North
America 17631867

Boundaries

Boundries

Politics

Population

Founding a
Nation 1867-1914

Economy

Spanish
Borderlands

Government,
Politics and Social
Characteristics

Wars and
Expansion

Networks
(transportation and
communication)

Population

Religion
The Irish abroad

Transportation and
Communication

Main Economic
and Political
Trends

Communities
(towns and cities)

Economic activity

Land

Economic activity'

Cultural activity

Communications

Towns and Cities

British
Administratin

Industry'
Trade
Social change
Northem Ireland
Literature
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