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CHAPTER I

THE PROBLEM AND REVIEW OF THE LITERATURE

The problem. The problem of this study 1s & realized

need to challenge teachers, pupils, and the communlity to a
possible change 1n Hﬁmilton'é reporting practice. It 1s
apparent that there 1s a consclousness of the strain of
compe titive marking and this research may open the way for
a report card that will lessen this phase of marking. This
research is also hopeful of pointing the way to word mark-
ing in terms of the child's abllity to achileve.

Purposes of the study. The purpose of thls study

was to survey the fleld of educational literature dealing
with school reports to parents on pupil progress; also to
asslist the elementary teaching staff and the parents of the
community in developing a more satisfactory report card for
the elementary chlildren of Hamilton, Montana.

The present reporting practice of Hamllton can be
clagsified as traditional. This practice attempts to
evaluate achlevement of puplls by one set of marks in sub-
ject matter, knowledge, and skills, using the marks A, B,
C, D, and F. Character appralsal space 1s included, but
seems to glve negative evaluation, meaning little to teacher
or parent. Traditionally the cards are sent home every

six weeks and the parent indicates inspection by his
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signa ture,

Limitation of the study. An analytical study of
various report cards shows rather clearly that the problem
of pupil reports 1s one of considerable magnitude and
complexity. This study would seem to indicate that the
very nature of a good reporting system eliminates any con-

. tact with the routine static type of report card. Some
educators seem to bellieve that the report plan should be
made more flexible and subject to change to meet the dynamlc
functions of the school. This fact is apparent in view of
the many new type report cards which are making thelr appear-
ance today.

Importance of the study. The problem deepens in

complexity as we become aware of our limited knowledge of
growth patterns in view of the development of the whole
child. If a reporting plan 1ls to be valid, this plan should
attempt to lnterpret the school as the school 1s. Whille the
parents of a community may be willing to broaden their edu-
cational viewpoint to follow where a changing and progressive
reporting system might lead, they must not be expected to
follow blindly and without some knowledge of where they are
being led.

By means of a questlonnaire, 1t may be possible to
interpret and communlicate to the community the schools!

philosophy, so that they might help in the development of
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a new reporting system. Along with the questionnaire would

be the following suggestions for evaluation which were set

down in The Elementary Course of Study of Pennsylvania:l

l. A report that 1s meaningful to teachers, puplls,
and parents.

2. A report that would emphasize the child's
strength rather than his points of weakness and his
failures alone.

3¢ Tt should stimulaete a desire on the part of the
parent and pupill to overcome weaknesses.

4, It should reflect the educational objJectives of
the school.

5. It should tell the parent how his child 1s grow-
ing in terms of his ability to achleve, as well as
general achievement in comparlison with general expecta-
tions of his whole age group.

6. It should report progress 1ln terms of the develop-
ment of the whole child rather than in terms of growth
in subjJect matter flelds only. Progress ln the develop-
ment of soclal qualitlies, of emotional maturity, of
physlical characteristics, and of desirable work hablts
should also be included.

7« It should provide for comments by both teachers
and parents, and meke provisions for conferences desired
by the teacher or the parent,

Llterature on reporting practices in general. There

is a wealth of material regardlng reports to parents,

indicative of the wlde interest in the field., The wvaried
types of cards show the relatlive variance of opinions by
the schools and school personnel. The many new adoptions

of reporting practices speak volubly for the efforts of

lpepartment of Public Instruction, Harrisburg,
Pennsylvania, Bulletin 233-B, Interim Report 1949, p. 31l.
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educators to conform to the modern concepts of reporting,
and to rely on the research and study of child development
a3 we know of 1t today. The tendency in reporting practices
seems to emphasize the well-rounded development of the whole
child, where the physical, social, and emotlonal aspects are
considered along with the 1ntellectual.2
Educational perilodlcals contain the reports of many
philosophies of reporting. Articles by parents and laymen
not in the fleld of education, offer suggestions and crit-
l1cisms. Most textbooks on educational administration and
in the fleld of gulidance discuss the subject.
Literature from selected schools. The Montana Educa-

tional Directory3 was used to establish the original break-

dbwn of the dlstricts of Montana for the selection of requests
for report cards. The method of solliciting was a simple
request to various superintendents for a copy of thelr report
card. The followlng factors were kept in mind while making
the selection:

l. An attempt to obtaln report cards from as many
schools and towns as possible,

2. The slze and financlal condition of the various

districts.

©Ruth Strang, Regortin% to Parents, New York: Bureau
of Publications, Teachers Collegé, Columbia University, 1947.
p. 102,

S3tate Department of Public Instruction, Helena,
Montana, 1950-51, Montana Educational Directory, p. 35.
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From ninety-three requests mailed, seventy-five
answers were recelved. Eleven replles were received to
twenty-one requests made to schools outside the State of
Montana. Thirty-one cards were obtained from teacher and
pupll transfers into the Hamilton school system. This con-
stituted a total of one hundred and thirteen report cards

from whlich to establlish a nucleus for the research for this

paper.
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CHAPTER II
TYPES OF REPORTING PRACTICES

Traditional. The traditional card until the last few

decades has been the theme of standardization and may still
be found in some schools of today.l It attempted to evalu-
ate achievement of pupils by one set of marks in subject
matter, knowledge, and skills, Usually thls was done by
percentage marks; or marks of A, B, C, D, F, each of which
has a percentage meaning. Character appraisal, if included
at all, was usually denoted by a grade in conduct or deport-
ment. The card appeared small and unattractive; giving little
or no information beyond the basic school subjects., The par-
ent would indicate his inspection of the card by his signae-
ture at the end of every marking periocd. Traditionally, the
cards were sent home once a monthe Inasmuch as such cards
were frequently selected by trustees of the dlstricts or by
county superintendents for an entire county, many commerclal
companies printed standardlzed cards to meet the market
demand.

Modern. The modern trend has a tendency to follow

two lines of thought differing from the traditional. These

<iRuth Strang, ReEortinf to Parents, New York: Bureau
of Publications, Teachers College, Columbia University, 1947.
Pe Q.
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newer type reports would mark the achievement of the child
relative to hls cepacities, and provide means of appralsing
his sociel, emotional; and physical developm.ent.2 Growth

of the child seems to be the criterion of marking, swinging
away from the field of competition. ZElimination of the grade
curve 1s entirely possible, for while the card measures pupil
achlevement in relation to a norm, this is not on a competi-
tive standard with his classmate. Seemingly then, this card
should present a more complete picture to the parent who is
interested in Interpreting his child's aschlevement. We find
a breakdown of the subject flelds into individual skllls,
giving an opportunity to locate various difficulties more
easily. The fleld of character attributes are enumerated

and indicated to ald parents in understanding more orf the
whole plcture. Space has been provided for teacher and par-
ent comment. The superintendent quite frequently explalns
the aims of the school, urging parent visitatlion and coopera-
tion. The marking system uses fewer symbols and generally
gives a clear and understanding explanation. This card is
usually larger, generously spaced and more attractive.

Narrative. The letter form has been used by some

schools as a means of informing the parents of their child's

progress. This type of report, due to the extra hours of

<fIda B. DePencler, Trends in Reporting Pupll Progress
in the Elementg§z Grades: The Elementary School Journal,
T938-1949. p. 519.
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work involved on the part of each teacher, must of necessity
vary as to the number of times such a report 1s made to the
parents. It is obvious that & careful, analytical study of
all phases of the child's school life will lay a heavier
burden on the teacher than the present method of report.
However, the school probsbly would set up a pattern for mak-
ing such a report from two to four tlmes a year. The follow=-
ing suggestions for the use of the personal letter are typical
of this type of report.3

l. The school community should be thoroughly acquain-
ted with the purpose of the personal letter and interview,
in order that wholesale competition and comparlson may
be avoided.

2. The letter 1s indeed "personal® and contains the
school's profeasional dlagnosis of a pupil. Therefore,
its contents must be regarded as strictly confidentilal,

3. The teacher and administrator must know why the
child 1is not giving evidence of normesl growth.

4, The child's achlevement should be compared with
his previous efforts, not with those of his classmates
or older brothers or sisters.

5. MNMention should be made of the child's growth--
soclal, physical, and academic.

6. Parental help and cooperastion should be sollici-
tated.

7. The letter should begin with some encouraging
comment and close with concrete suggestions for further
growth and development.

Some disadvantages of the informal type are as
Tfollows:
le The writing of such letters 1s a burden on the

teacher.

3Ruth Streitz, "The Use of Tests, Reports and
Records," Nineteenth Yearbook of the National Elementary

Princigal, Washington, D. C., Nationael Education Associa-
t on, 940. P 2908.
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2. The letters may tend to become stereotyped; some
teachers are not gifted in expressing themselves.

3¢« Such letters may not be understood in communities
with a large per cent of foreign-born parents, or where
i1lliteracy 1s common.

Some schools attempted to overcome some of these ob-
jJections by glving each teacher a llst of suggestions to
use In the writing of letters. Santa Monica was one of
these schools, but after a trial; authorities found 1t nec-
essary to discontinue this type of reporting to parents
because some of the teachers found it "extremely difficult
to comment on pupils"” with any variety of expression and
wlthout tiresome repetition.4

Form letter. Another varliation, the form letter,

soems to incorporate some of the features of the new-type
report and some of the aspects of the informal letter to
parents. The letters list the objectives and activitles of
the school, leaving teacher space for appraisal, and are sent
out at regular periods. Thls type of report seems to be
quite flexible, but to be effective may require more faclility
of expression than many teachers are capable of exercisinge.
The following 1s one example of thls type of report:

Shattuck School

Dec. 1, 1938
Betty Blank Grade 2

4Willerd S. Elsbree, Pupil Progress in the Elementar
School, New York, Bureau of FEEIIcaEions, Teachers College,
Columbia University, 1943. p. 82.
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Attitude towards:
Work: Betty has a spasmodic interest in work,
She does not always complete assigned work
on time and concentrates with 4difficulty.
Play: Does not mingle with meny children; likes
to tell on others. Demands a great deal
of attention,.
Speclal Ability: Betty shows a special interest in
writing and frequently practices
by herself,
Special Disabllity: Phonics:
Betty requires individual help
in applying sounds in bullding
new words.
Reading: Betty reads falrly well orally, but does
not comprehend very well silently. We
have noticed progress in her reading and
much more Iinterest in supplementary books.
Writing: Good.
Spelling: Falr.
Arlithmetic: Shows an interest in numbers, but is not
very accurate.
Absent: O Sessions
Tardy: O Sessions
Note to Parents: Your comments on this report and
suggestions to me for your child's
welfare are invited. If you wish
you may use the back of this report
for your comments.®

Check-list. This type of card 1is finding favor in

many schools today, largely because 1t 1s so easy to use,
Each subject fleld or character trait 1s broken down into
various items which can be marked by a simple check. The
columns of this marking system usually have some of the fol-
lowlng classifications: YAlways,""Nearly Always," "Seldom,"
and "Never." While there i1s a marked tendency to avoid
comparison between children and reduce the number of marking

symbols, 1t is noticeable that there 1s little uniformity in

SWa. H. Burton, The Guidance of Learning Activitles.
New York, D. Appleton-Century Company, e« Pe 510,
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the items to be checked, or similarity in the method of rat-
ing them. With the check-list type, it is possible to focus
attention upon the specific objectives of the school, but
this plan has some weaknesses:

1. It 1s too uniform; mekes no provision for elabor-
ation.

2. It may omit many important objectlves.

3« The plan does not afford opportunities for
teachers to emphasize the speclal gifts or needs of pupills.

The dual. Competitive marking in our high schools
and colleges and some demand from parents to indicate a
measure revealing how thelr child compares to grade stand-
ards, provides some justiflicatlon for a dual marking system.
Such a system would show the relative standing of the pupil
wlith class average, or a grade norm, and at the same time
would indicate whether his achisvement was good or poor
acéording to his ability level. 1Individualization of educa-
tion requires ralsing standards for certain individuals and
lowering them for others. Ruth Streng mentions that "with-
out individual standards it would be difficult to stimulate
all puplls to achleve the optimum quallty of work of which
they &re capable."®
There 1is a demand for information that will tell

parents with some definlteness where thelr children are

©®Ruth Strang, Pu 11 Personnel and Guidance, New York,
MacMillan Company, 1941,
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12
showing strengths and weaknesses as judged by normal expec-
tations.

There 1s a danger that dual marking might become too
complex and confusing to the parent and child. One card
examined indlcated achievement with a B for better than
average, a C for average and a D for lower then average,
with an S or a U lmmediately after the achievement mark.
This interpretation would mean in a C-U mark, that he was
doing average work, but capable of doing much better. Another
card used a five polnt scale of achievement with a plus or
minus mark to indicate performance above or below the abil-
ity of the pupil. '

Summary of trends. 1l. A trend away from the formal
routine report card as the sole reporting device to supple-
menting the card with diaegnostic, personal letters and notes.

2. A trend toward greater emphasls upon reporting
the social and emotional development of chlldren, with the
use of a différent marking system from that used in marking
subject matter achlevement.

3. A trend toward reporting pupll progress in terms
of the individual's growth rather than in terms of class
standardse.

4, A change toward the use of more constructive

statements in reporting, such as "needs help in methods of
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study," as against the negative type such as "wastes time."

5. A trend away from monthly reports to reporting
every six weeks, quarterly, twlce a year, or at no set
periods.

6. A trend toward using different report forms for
different school levels, as one form for kindergarten,
another for the primary level, another for the intermedi-
ate level, and another for the Junior High grades.

7« Less uniformity in school systems than previously,
with more encouragement for individual schools to experiment
wlth reporting plans.

8. A trend away from percentage marks to use of
flve~-polint and three-polnt scales, and recently to use of
two-point scale, "satisfactory" and "unsatisfactory®.

9. There 1s a trend toward the use of larger and
‘more colorful cards containing more information and explana-
tory material.

10. More attention 1ls directed today to lack of
ablilities or maladjustment that hinder a child's progz:*ess..'7

‘Ruth Strang, Regortinf'gg Parents, New York: Bureau
of Publications, Teachers College, Columbia Unlversity,
1947. p. 8.
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CHAPTER IIX

DESIRABLE FEATURES OF A GOOD REPORT FORM
Philosophy. The report card should represent the

philosophy of the school and this spirit should so Inter-
pret the purposes and methods of the educational system to
the chilildren and parents of the community.l
It has been sald, "Show me the type of report card
a school is using, and I will tell you how modern the school
1s." Parents can and do interpret falrly accurately the
philosophy of a school by studying the marking system.
The parent can note the emphasls placed on the mastexry of
subject matter, can judge the efforts of the adminlistratlon
to evaluate pupll development, and determine which of the
social attitudes and personality traits are valued by the
school. It would seem lmportant that a reporting policy be
as modern as the educational practices.
The first atep would be the formulation of an under-

standable school philosophy that would reflect the cooperative

planning of all concerned, the parents, puplls, teachers, and

dRuth Strang, Regortin% to Parents, New York: Bureau
of Publications, Teachers College, Columbia University,
194‘7 . pp . 6-7 .

23ohn M. Miller and Roben J. Maaske, The Report Card

Can Interpret School Objectives, National Elementary
Principal, XXV, September, 1945. p. 127.
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administrators. The second step would be to devise valid
interpretation of said philosophy through the medium of a
good report card.

The study of selected repoft cards leads one to
bellseve that some schools are not cognizant of thelr educa-
tional purposes. A small unattractive report card; using
the percentage marking system on subject matter achlevement,
might well be used in a school that does not mark relative
to thelr modern philosophy. Obviously, if the administrator
1s content to follow the lines of traditional patterns in
his marking practlces, perhaps only he and some of the
teachers would understand the attempted practices. ég; means
of educating the public to objectives would be accomplished
by establlishing a cooperative working unlit of parents, pupils,
teachers, and the administration. Only by such action would
all concerned understend fully what the school 1is attempting
to do for the child. The report would not mean one thing
to the tesacher, another to the child and something else to
the parent. Some puplils in Pasadena were dissatisfied with
competitive marking and asked to assist in evaluating. With
the aid of the teacher they proposed some questions as:

"How active a part do I take?", and "How sensible are my
questions?". Later, after consultations with the teacher,
they wrote a few statements under each hsading. These

statements were later appralsed by the teacher before marks
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were given. The parents upon recelving the card were able
to give their comment before returning the card to the
school. This type of reporting practice, while not giving
an evaluation of acquisition of subjJect matter, nevertheless
reflects the cooperative nature of a progressive system.3

Adaptability. A good reporting system should change

with changing concepts of educational standards and philoso-
phies.? |

Despite the tradlitlional pressure evoked by many
parenta; 1t is conceivable that many of our schools today
are more progressive than the report cards would have us
belleve. This belief should gulde school men iInto the field
of careful planning and parent education when contemplating
reporting changes. The change should be gradual, perhaps
starting with the primary grades, extending to the other
grades 1in the succeeding years. Laymen are not as well
informed on the new aspects of child growth as are the edu-
cators; and must be informed 1f acceptance of changes are to
be assured.

Comprehensiveness. A good report card should present

a report of growth that 1s broad enough to cover all impor-

tant educatlonal objectives, subjJect matter, knowledge, and

“Grace Ball, "An Evolutionary Report Card,™ Progres-
sive Education, XII, February, 1935, pp. 89-94,

4strang, op. cit., DPe 5.
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skillls, character development, soclel adjustment, health
factors, and appreciations.5

Modern concepts of reporting seem to attempt to

describe the school actlivities in & more complete manner

than that of the traditional card. Compared to the tradi-
tional general idea of subject matter achlievement, attendance
and conduct, newer concepts would call for a more complete
card. Smith and Tyler® set out the function as:

Taken as a whole, the report when filled in should
give a reasonably complete plcture of the child as
observed by adults. In general 1t should show a
pupilts most common behavior and attitudes. When such
a8 complete appraisal of the child is made, the way 1is
made more clear for constructive guldance than 1s true
1f several factors are expressed in one mark.

Attempts have been made by educators to evaluate the

character trailts most desired for use on a report card.
H1117 1isted twelve tralts most commonly found on 250 ele-
mentary cards as follows: 1industry or effort, courtesy,
conduct, neatness or carefulness, relliability, cooperation,
obedlence, promptness, proper use of time, attention, self-
control and perslistence.

The addition of other items to mark creates other

problems. Some schools attempt to evaluate personality

S10id., p. 4.

6Eugene Re Smith, and Ralph W. Tyler, Appraising and
Recording Student Progress, New York, Harper and Brothers,
1942, Pe 237.

7George E. H1l1l, "The Réport Card 1ln Present Practice,"
Educational Method, 15:115-31, December, 1935.
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traits by letters A, B, C, D, and F. This policy has been
attacked on the grounds that it 1s lmpossible for a teacher
to justify a mark of B, for instance, 1ln honesty or courtesy.
From thils approach the method of checking has developed,
whereby a pupll wesk in one tralt might recelve a check on a
report fo:m wlth some explanation of how thils trait might be
developed.

Following the trend of reporting the "whole® child,
consideration of at least three limitations on the emount of
materiel reported would seem important. Flrst, the possibil-
1ty of including too much material making 1t difficult to
interpret; second, a need for limiting the report card to a
practical size, and third, observing the danger of over-
burdening the teacher with report material. Examinatlon of
many report cards reveals a tendency to more or less stand-
ardize tralts and attitudes reported, giving only such infor-
mation as might be meaningful to the parents.

Ccauses and outcomes., A good reporting practice should

attempt to Indicate causes as well as outcomes, informing the
parent of factors which contribute to the evaluation of the
child.® 4

To gilve a child-an unsatisfactory mark in reading,

for instance, 1s not sufficlent for proper understanding by

-

8strang, op. clt., p. 4.
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the parent. One trend in reporting systems tends to break
up each subject into individual skills, such as "reads with
understanding,” "reads at satisfactory rate,"” and "reads
widely." The same trend 1s notliced regarding personality
tralts. Such i1tems as work hablts might be sub-divided into
sub-headings such as, "makes good use of time," "starts and
finishes work promptly," and "follows directions."™ There is
naturally a limltation on the number of items that might be
included under each major heading. This limitation may be
provided for by leaving a blank space or two after each major
item in which ceusal factors might be written. They could be
noted in the teacher's comments section, or 1n a speclal note.
The main objective is to permit the parent to deduce from the
report particuler weaknesses the child might be encouraged to
jmprove. _

Clarity. A good report card should give an account
of pupll progress that is understandable and Interesting to
parents and pupils.®

If the reporting practice 1s to be meanlngful to
parents- and pupils, certain considerations should be ful-
filled. The outcomes should be of prime lmportance, angd
specifically defined in terms agreed upon by all teachers,

JIbid. s Pe Do
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and understandable to the parents. In one studylo in which
over 100 teachers listed 1051 incldents contributing to
character education, an attempt was made to comblne and report
the factors according to three standards, namely, "well-devel-
oped," "improvement marked," and "home and school should
cooperate to improve."

The trends toward specifying definite skills and be-~
havior traits have done much to clarify reports to parents.
If a child 1s checked on such an 1tem as "listens while
others are talking," this 1s more meaningful than i1f he were
merely checked on "courtesy." In an effort to complete
reporting; some schools have probably gone too fer, or at
least expressed thelr objectlves in terms not meaningful to
the average parent. One card lists such 1tems as "senses
nunber relationships," "knows relationships between living
things and physical environment," "developling a sclentific
attitude," "shows appreclatlon of nature,” and the like,
These items would be difficult for a teacher to appraise;
and would probably mean llittle to the parent. Such terms as
"initiative," "rellability," "aepplication,” "emotional stabil-
ity," and the llke probably mean little to the pupll unless
further explasnation is included in the report,

Mutual understending. A good report card shoulad

1UA. H. Anderson, "The Report Card in Character
Education," Journal of the National Educstion Associetion,
December, 1930, XIX, pp. 207-8,
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attempt to bring about closer cooperation and greater mutual
understanding between home andrschool.ll

As the report to parents 1s one of the most cormon
media of communicetlion between the school and home, care
should be u;ed in its design and use to prevent misunder-
standings and 1ll-feellng. The ﬁone of the report should be
courteous. It should not adopt the tonme of one card which
stated 1n blg letters at the top of the card, "sign this
card and return at once." The card should not list goals
in a negative manner. The items "Hands and face frequently
dirty" or "annoys others," does little to cement friendly
relations.

No report should result in inimical relations witﬁ.
the home, and if the objectives of the school are clearly
understood; parentg wili be more sympathetic with what the
schools are trylng to accomplish. Frequent letters, notes
and conferences will do much to maintaln a frigndly spirit.

Many current reports provide a space for parent
comments or questions. Such a provision will result in
better understanding by the school of the parent point of
view; and may call attention to ambigulty of purposes or terms
of the report. Many times a suggestion made by a parent has
definite value, and the scpool should glve careful conslider-

ation to what l1s suggested. If the suggestion made by the

IIStrang, op. cit., p. 7.
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parent 1s opposed to a valid and justlfliable portion of the
school's philosphy, there is indlcated a need for explanatlon
of the purposes of the school to the parent concerned. Some
report cards have been developed that contaln a portion of
the card that may be torn off and returned to the school with
the parents! message and slignature. The school record of the
pupil 1isa retained in the home. This practice would probably
entall making a duplicate report card so the school would
have a copy.

Some schools, in cooperation with parent committees,
have developed report cards for parents. One such report
card presents these questions to the parént, alming at
interpretation of the report in the proper spirit.1<

le Do you bear in mind your chlld's abilities as you

read his report?

2. Do you recall your own school difflcultles?
3« Do you let the child offer explanations for his

marks?

4, Do you try to show him the relationship between

school work and hls world's work?

Another authorl® listed suggestions for a check list
to parents so they might rate thelr efficiency 1in proper
attlitudes regarding thelir child!'s report card. The check
list included such items as the following:

le Do you provide proper study conditlons?

2., Do you bear in mind your chlld'!s abllitles when
reading his report?

1L, H. Robbins, "D is for Dandy," New York Times
Magazine, June 1, 1947, p. 24,

3¢, Mackenzie, Report Card for Parents," New York
Times Magazline, June 16, 1946, p. 34.
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5« Do you praise good points on the report?

Parents were to check themselves on this list by a
scale of "never," "sometimes," and "always." Such devices
might have value in bringing to the minds of parents their
responslbility regarding school reports.

Achlevement. A good report card should indicate the

achlevement of the child in relation to his basic abillties
and capacities.14

This concept of pupll appraisal is gaining favor in
the light of the findings of countless studies which emphe-
size the factor of individual differences. Under this con=-
copt pupll evaluation is made in light of capacity to learn,
and not as arbitrarily set for the grade, in the amount of
knowledge and skills attalned. Many studles have indicated
the unreliablility of percentage grades, and the unjustifica-
tion for rigid standards set for subject matter mastery
applied to all students in a grade. H11115 glves figures
to show that the trend 1s definitely away from such narrow
concepta of pupil appralsal. -He reports that in a 1925
survey, 29 per cent of the schools were using per cent
evaluations, and ten years later, in 1935, only 9 per cent

of this group of achools used this device. If there is a

IZstrang, op. clt., pP. 4.

15george E. Hill, "Improvement of Report Cards and
Reporting," Educational Trends, April, 1934, pp. 28-35.
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range of from three to five years of ability level among the
students of most grade groups, it 1ls difficult te justify a
policy of attempting to bring all pupils up to the same level
of achlevement.

This fact brings to the front the necesslty of deter-
mining some valid means of arriving at an estimate of a
pupil's ability level. If we are to appraise him with regard
to his ebility to achieve, we must have some basis for deter-
mining that level. A survey made by Hartley16 indicates how
the normal achievement of chlldren was determined in some 118
schools of communities of over 2500 population. The schools

reported as follows:

Me thods
Mental age 45
Teacher opinion 67
Intellligence gquotient 52
Past record 4]
Achlevement tests S
Combinations of above methods 47

Perhaps 1t would not seem a good c rlterion to adopt
a combination of these factors in determining a childt!s
ability level, for even then the appraisal would probably be
somewhat subjective. However, 1t would seem to be more justi-
fisble than determining a pupil's advancement by his rating
with his classmates on teacher-made tests and subjective

evaluation. To those who argue that 1t is impossible to

1OH. H. Hartley, "Report Card Trends in the West,"
The Nations Schools, November, 1939, XXIV, pp. 51-53.
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accurately judge a pupll'!s abllity level to use as a basls
for appralsal, we might say that by a combination of the
above-mentioned bases, we could probably more accurately
Judge his abiliﬁy level than we could hope to judge hils
achievement level by usual methods.

Mention of other results of Hartley'sl7 survey might
be pertinent at this point. He receilved the following

answers from superintendents:
Yes No

Do you belleve grades to be

very significant of achlevementtew==- 24 61
Do you believe it would be

possible for anyone to achleve a

perfect report regardless of his

inherent abilityt--c-cccmcmamac—x - o 28 57
Do you believe grades are ‘

necessary as a stimulant to

scholarshipt===eec=-- . o - 32 62
Do you bellieve rewards, honor

rolls, etc.,, are justiflable 1in a

democracyt===—mmcmm e e e r e r e caee- 37 55
Do you believe that by maeking it

possible for all to succeed we may

be ilncreasing the difficulty of '

adjustment upon leaving schoo0l?=====- 43 55
Do you belleve the competlitive

element in grades to be necessary

and proper in training for demo-

cratic lifete—cmmcccnncccmrcceccca——- 32 59

The implications of these answers are interesting. No
doubt many of these superintendents would be more liberal

today. Burtonl® is in disagreement with those answering

1710id., pp. 52-53.

18w. H. Burton, The Guldance of Learning Activitiles,
New York, D. Appleton-Century Company, s DPe D00,
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"yes™ on the last item when he states, "There 1s no funda-
mental, philosophic, psychological, or sociological argu-
ments to support competitive marking in school classrooms."

Many reports include the provision for checking the
item, "Promotion in Danger." Posslibly the necessity for this
l1tem is the fault of the report, or a teacher?s neglect in
conferring with the parent, but parents of limited understand-
ing have been known to express great surprise and dlsapproval
when their child was not promoted, even when the report
showed predominance of falling marks.

Validity. A good reporting practice should rate
growth and progress by means of valid and rellable marking
systems. It should descrlibe that which 1t purports to
describe, and report only that which can be described
reliably.19

This principle 1s probably more idealistic than
practical. No matter how scientific our tests, much of our
appraisal of a child!s growth must be subjectlive, and marks
will still be influencsed by such chance factors as pupil
personality, teacher personality, and the like, waevef;
this principle may be justified as a goal for marking.

Much has been sald about the unreliability of per cent marks

as they were used on the traditlional report card. Scales

—1‘g:strang, .920 Cito, Pe 11.
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which use letters to indlcate per cent equivalents merely
lessen the number of points on the marking scale, and the
factor of unreliability creeps in when a teacher glves a
child a B for a numerical mark of 85 and another child a
C for a grade of 84. Another device commonly used 1s that
of interpreting an A as excellent, a B as good; but a parent
may well question, "good for what--or on what basis?" If
we are to report the achievement of a pupll as compared with
his ability to achieve, it should be enough to indicate
whe ther his progress 1s satisfactory or unsatlisfactory.
Within reasoneble 1limits, we can say thaet a child 1s working
to about his level of abllity, or he 1s not. If 1t 1s
desired to rate the accomplishment of the child according to
grede standards, some devlce may be used to indicate this
factor as well. One such plan uses S for satlsfactory and
U for unsatisfactory progress as compared with ability, and
adds a plus or mlnus mark to lndlcate above or below grade
standard. This dual type of marking may satisfy the parent
who wishes to know how hls chlld stands in relation to class
norms, and yet avolds the inadvisable elements of pure com-
petitive marking. At the seme time, it places the emphasis
upon individual aeppraisal.

The argument is frequently raised that some type of
marks such as A, B, C, are necessary because they must be

recorded in the child's permanent record and on transcripts.
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Obviously this is so; since another school system might fall
to interpret correctly your schoolt's type of marking. Schools
using the two-point system must keep marks of the traditional
types 1n class books, permanent records and in the record
files for each pupil, but these marks, with all the other
appralsal devices, are then considered to determine a mark
for the report card.

It must be remembered thet whatever system of mark-
ing is used; it should be clearly understood by puplls,
teachers, and parents. A mark that 1s mis-interpreted or
gives the wrong impression 1s probably worse than no mark at
all,.

Appearance. A good report card should conform to

reasonable standards of size, form, and appearancse.

It has been mentioned before that there is a trend
toward a larger and more comprehensive type of report. This
1s natural when we conslder that modern educational philoso-~
phy 1s concerned with more aspects of child development than
formerly. A study made in 1929 showed that only 16 per cent
of the report forms 1ln 224 schools were of the folder type.

Another survey made in 1935 found that of 250 schools
55 per cent were using the folder type.20

There 1s a danger that a report may be so comprehen-

sive and complex that the parent will not be able to find

20gill, op. cilt., pp. 115-31,
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in 1t an intelligible evaluation of his childe It 1s
probably justifleble to say that after a certain point, the
law of diminishing returns applies to information on a report
card. Many detalls on some report cerds might well be omit-
ted or comblned under one division of the card. For instance,
the item, "good use of time and materials™ which appears after
subject on oné card, might be listed as one item under such
a heading as "Work Habits." Any other elaboration of the
point could be lncluded under the teacher's comments section.

The report card should be of sufficient size and so
arranged that the informatiocn will not appear crowded. Use
of different colors for the report forms of different grade
levels wilIl help to avoid confusion of the types by teachers.
The errangement of days present, days absent, and times
tardy, lnto vertical columns makes totalling easler. Many of
the cards used today include in the message to parents, the
statement that parent signature on the card serves only to
indicate that the parent has examined the card. This prac-
tice has been made sdvlisable by the bellefs of certaln par-
ents that their signature on a card means that they approve

of the type of work their child is doing.
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CHAPTER IV
SUMMARY AND RECOMMENDATIONS

A philosophy of reporting. Reporting a pupil's

progress to his parents 1s not the simple thing it st firat
seems to be. As we delve 1into the problem, we find our-
selves involved in the whole philosophy of education, pol-
icies of marking and promotion, curriculum, and instruction.
Since the report card i1s the oldest and most widely used
means of communlcation between the home and the school, and,
since in the majority of cases 1t 1s the only source of infor-
mation which the parents receive concerning the progress of
the pupll or lack of it, the report should represent the true
spirit and philosophy of the school. Recognltion of the
following principles are suggestive of a basic philosophy
in Hamilton for report card marking as seen by the author
of this paper: |

l. That pupil progress should be evaluated iIn terms
of the abilities of each child.

2. That the progress and growth of a child should
be evaluated to the greatest possible extent 1n the light
of his physical, mental, emotional, and soclal aspects.

5« That the school has a moral responsibllity to
inform parents of their child's school progress in as

comprehensive a manner as 1s practlcal; to provide
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Information necessary for a sound working relationship
be tween the school and the home for the guldance of the
child.

4. That grades and marks are merely means to the
end of the utmost in child development and are not to be
regarded as educational goals.

Summary. The purpose of this study was to discover,
as far as possible, prevailing trends and practices in
developing reports to parents on pupll progress, with the
end in view of designing a type of report that might be
used as a gulde to assist commlittees in developing a new
report card in the Hamilton Elementary Schools. Such a

report form has been devised,*l

using as guides the
principles of a good report card as discussed in this paper
on the one hand and conforming to the philosophy of a good
reporting practice as the writer belleves 1t should exist
in Hamllton today. These cards are included 1n this paper.
One factor, however, has yet to be conslidered before
a final recommendatlion of a report card can be mede. This
factor is the consensus of opinion of the parents of the
community and the elementary teachers of Hamilton, on what

they conslder essentlal in a report card, and how informa-

tion should bYe reported. Consideration of this final factor

#1Sese Appendix A.
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must wailt untll returns are available on a questionnaire
form,*z supplemented by suggestions and criticisms from
parents, teachers, and others, through meetings and confer-
ences, The report form as developed here may well serve as
a basls for discussion, and will indicate the viewpoint of
the writer as to what he considers valld to appraise, and how
the evaluation of the c¢hild should be presented.

Recommendations. Since the writer believes that

nothing reflects the educational philosophy of the school
more vividly than the type of report issued to parents and
puplls, he deems 1t advisable that the report evolve from
the cooperation of all concerned. If the dual type of
reporting 1s the deslred goal of our school system, much time
should be devoted to developing a card that will reflect this
philosophy. BY enlisting the lnterests of all groups--
teachers, parents, the school board,--much good can be accom~
plished in directing the basle thinking of all concerned
toward the lmprovement of the whole school program. The
writer offers the following suggested procedure as one of
several to follow in developing a new report card:

l. Select a commlttee consisting of members from
the professional staff to draw up a suggested report card.

2. Submit the suggested card in duplicated form

to various groups for discussion.

*¥<gsee Appendix B.
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3¢ Issue an instructive questionnailre to the parents
to obtain their vie1.mv1::u0:!.n*l;s.‘;T

4. Revise the card further in the light of suggested
1deas from iltems two and three.

5. Place the card In use 1n the school for a trial
period of a year.

6. Invite further dlscussion of the card by various
groups, such as the parent-teacher association, the school
board, and the teachers. A talk on the revision of the
report card may be of interest to service clubs and other
communlty orgenizations.

7. PFurther revision by the commlittee, further trilal
periods; and further dlscussions, if necessary, should be

continued until the report card is ready to be adopted as

the officlal report for the school.
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(Page one of report form)

Hamil ton Public Schools
Hamilton, Montana

Report of Grade
School
Teacher
Principsal
Grades
(4,5,6,7,8)
195_ 195_

To the Parents:

This pupll progress report is sent home four times
a year to iInform you of the pfogress your child is making
in the varied activities of the school. Special individual
reports will be made at such times as may appear sdvisable.
Please sign and return this report promptly. TYour signature
shows that you have examined the report and indicates
neither approval or dlsapproval. You are urged to visit
the school at any time progress does not appear satisfac~-
tory. Parents should confer with the princlpal or with the

teacher after the close of school.

C. D. Haynes
Superintendent
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Recommendations

Promoted to grade Retalned in grade

41

Principal
(Page two of report form)

Growth in Habits and Attltudes
Explanation of Marks:
Indicates need for lmprovement
No marks indicate satisfactory growth

"Keep Your Record Clean®

Reporting Periods
l1:2 4

S

Work and Study Hablts

o S0 %0 M O

Begins and completes work

promptly

Works with concentration

Is accurate

S0 00 G000 SR 108 00 B 88 PO PR B0 B

Does work neatly

Sr O 25100 PH[00 B0

Takes part freely and thought-

o0 6 o8 P2 i0®
o o0 »

fully in class activities

Makes effective contribution to

8 8 o0
00 00 00 5 00 00 00 08 B[00 SN VI J0S 08 B0 50 00 80 B B

o0 00 00 0000 08 o0 PR 05 20 000 200 45 20 b0 B0 M

S0 B8 00 0D J00 00 00 22100 S0 100 2[00 Bo0s 3P s 00 B

o0 85 90

class work
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Reporting Periods

t1:2:3:4;:
Finds new tasks when assign- : H H H :
ments are finilshed : : : : :
Listens carefully to directions : : : : :
Social and Personal Traits : : : : :
Is courteous and conslderate : : : : :
Respects the rights of others : : : : :
Accepts criticisms in the proper : : : : :
spirit pofo2 2 s
Health Habits
Practices hablts of cleanliness : : : : :
Malntains good posture : : : : :
Apparently gets sufficient sleep : : : : :
Observes common safety rules : : : : :
Ciltizenship : : : : :
Cooperates 1n keeping School : : : : :
rules : : : : :
Cooperates in keeping Bus rules : : : : :
Attendance and Growth Record
:Days :Days :Times H H
sPresent :Absent s Tardy : Height : Welght
last Period : : : : s
2nd Period : : : : :
3rd Perlod : : : : :
4th Period : : : : :
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(Page three of report form)

Progress in Subject Matter and Skills

These marks indicate two aspects of your childs

development: How well he 1s progressing according to his

ablility, and how hls achievement compares with grade

standards.

For Subjects:

S 1indicates satisfactory progress consistent

with ability

N 1indlcates need for more effort if progress

is to be consistent with ability

+ Achlevement above grade level
= Achlevement below grade level

No mark indicates achievement average for grade

level
For Individual Skills:
No Mark--satisfactory

- Need for 1improvement

Arlithmetlc
Increasing knowledge of
fundamentals
Works with accuracy
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Reporting Perlods
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Reporting Perlods

Science
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(Page four of report form)

Teacher's Comments

The space below may be used to report additional

Information to the parent.

lst period

45

2nd perilod

3rd period

4th period

Parents! Comments and Signature

Please sign your name on the space provided below,

and write any comments you wish.

lst period Signature
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2nd period Signature
3rd period Signature
4th period Signature

Our P.T.A. meets regularly on the

of each monthe.

The following matters should be made the subject
of a personal lnterview or conference: Special abllitles,
physical health, mental health, conduct, or lmmaturlty
which mekes the grading of his progress difficult.
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COPY OF TENTATIVE REPORT FORM, FOLDER TYPE, 43" by 8"

Questionnaire to Parents
Hemllton Public Schools
To the Parents:

We are anxlious to enlist your cooperation in a study
of our report cards. The schools have long used report
cards as one of several methods of reporting on the activi-
tles of your child at school. The purpose of this question-
naire 1s to obtain information on what points you would like
to have reported.

Tradltional report cards (present reporting practice)

listed a mark based upon how well a pupll mastered certain
subject matter and skills, and he was graded in competition
with his classmates.

The suggested New Type report card differs from the
traditional type in two princlpal aspects. First, 1t
attempts to indicate the growth and progress of the pupill
in such facts as desirable hablts, attitudes, soclal and
personal tralts, cltizenship and health goals. 3Secondly,
the new type card attempts to measure the knowledge and
skills of a child in relation with his abilities to learn,
and not in comparison with the achievements of his class-
mates. Note: in conjunction with this grade 1t seems
advisable to also list a mark indicative of the pupills

ability relative to a grade standard. Thils policy ls based
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on the belief that all pupils vary in ability and matura-
tion, and 1f a pupll of limited ability works to his capa-
city, he should receive a satisfactory mark even though his

achlevement 1s below the standard set for the grade.

Please indlcate your oplnions on the following points:
l., Which of the following three types of report card
would you prefer?
A. A report card that judged your chlld's
achlevement in comparison with class atandards?

Yes No Undeclded

B. A report card that 1ndicated your chlldts
achievement in comparison with his ability to
achleve?

Yes No Undecided

C. A report card that indicated both these
factors?

Yes No Undecided

2., How do you belleve a report on your child's attitudes,
habits, social and personality tralts should rate in
importance with a report on his subject matter achleve-
ment?

Of More Importance Of Less TImportance

3., If your child is not making satlisfactory progress in

school, how would you prefer to be informed?

By regular report card alone

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



By regular report card supplemented with teacher

comnments

By regular report card end conference with the

teacher

By regular report cards, teacher cormments and

conference

4, Do you prefer a report card with space for teacher

comments?

Yeos No

5. Do you prefer a report card with space for parent

comments?

Yes No
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